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By Ellen Bernstein, ATF President

Every day I get calls, comments  
in schools, and e-mails from 
teachers asking me to clarify a 
new mandate and to please tell 
them how they are supposed to 
do yet another new thing with- 
out the bene!t of time, resources 
and support.

The content in this issue of the Teachers’ Voice is an at-
tempt to clarify some of the Alphabet Soup initiatives 
with which teachers are being bombarded. Initia-
tives that, depending on your individual experiences 
and school site, feel like “just one more thing” that 
distracts teachers from their primary work of plan-
ning, preparing, grading and teaching. It is my hope 
to provide accurate information about what is and is 
not mandated and by whom. To that end, I have sent 
all the descriptions of the Alphabet Soup Mandates to 
the APS administration so that the information I am 
providing you is accurate and not just my opinion.

As a part of our Living Contract agreement with 
the APS administration, I talk every two weeks with 
Superintendent Brooks and Linda Sink. When I ask 
questions on behalf of all you about confusing or 
new mandates that you are trying to juggle on a daily 
basis, they both give me reasonable, sane, common 
sense answers. Then, I talk with teachers who do not 
experience the same reasonableness at their schools. 
Teachers universally report that they are constantly 
faced with layers of added initiatives that do not 
feel at all sane. As the requirements are interpret-
ed and trickle down into their classrooms, most 
do not experience the common sense approach 
that I hear from APS leadership.

I have worked conscientiously to write the 
Alphabet Soup descriptions as dispassionately as 
possible. As I was working with Linda Sink to check 
my facts, she asked me to let you all know that she is 
available to come to any school to work on instruc-
tional issues like the ones described in this TV.

Of course, no President’s Column would be complete 
without some editorial remarks on a few of the things 
that you all face daily. As I compiled the information, 
I found it really di"cult to write this in a way that will 
help you all make sense of what feels like a bombard-
ment of new expectations. Of course, I can’t comment 
on it all–if I did, the newsletter would be a small novel 
and I know you are all busy creating AIPs, SAT pack-
ets and curriculum maps. Here are my opinions on a 
few of the things that I want to focus on as you try to 
make sense out of the Alphabet Soup of Education.

Standardizing Curriculum 
This is very controversial and I think the motion  
under Fed Reps Act captures my thoughts well.

Listing Standards in Lesson Plans
Listing every standard in plans wastes teachers’  
time and turns an understanding of standards- 
based education into a silly exercise of compliance. 
Principals should know if standards are being  
addressed just by looking at the teaching going on  
or your normal lesson plans. There are much more 
authentic and less time-consuming ways to assess 
whether or not a teacher knows how to implement 
standards-based instruction.

The Alphabet Soup of Education in ‘08

Walk Throughs 
Last month, I suggested to the Fed Reps that all  
teachers should open their doors, be proud of their 
teaching, and invite their principal to walk through 
their classrooms any time they want. Principals should 
be in classrooms often anyway. Teaching should be 
less isolated and more public. I love the idea that 
principals will know your teaching well. 

Mr. Brooks sees the Walk Through as a method for 
ensuring that principals know well their 
sta# and the teaching and learning at 
their school. That is worthwhile if it works 
that way. Walk Through visits must not be 
used as if they were an evaluation, or in 
other words, if the principal didn’t see 
something and check it on the form, 
that means you must not know how 
to do that particular thing. And it 
does not mean that everything on the 
form is a mandated practice. Our classrooms should 
be open to visits from our principal, but not open to 
interruptions or subject to uninformed snap judg-
ments. The walk through process must not be used as 
a tool for compliance and fear.

I have another concern about the form. The topics 
listed are connected to the district’s priorities for 
teachers, but they are not connected to the Superin-
tendent’s 8 goals for APS. Hmmm. The priorities on 
the form directly impact a teacher’s work, but, in my 
opinion, they have yet to be clearly communicated to 
teachers. For example, most teachers do not yet have 
information on Marzano’s “High Yield Instructional 
Strategies”. And, !nally a checklist communicates, 
whether on purpose or not, that there is a right way 
to teach and a wrong way to teach. I hope that is not 

the intent.

RTI
On September 17, I attended, along  

with Linda Sink and several other APS 
administrators, the !rst meeting of a 
new PED RTI Advisory Team. The agen-

da for the morning included an overview 
presentation of RTI and clari!cation about 

the state-de!ned RTI framework–the three-tier model 
of student intervention. The presentation emphasized 
that, “RTI is not a course, a program, a class, a class-
room, a teaching strategy, a teacher, or solely a special 
education issue. Rather, it is an overarching frame-
work for how schools organize and deliver instruction 
and services to students” (PED meeting notes).

PED employees dominated the room and it was clear 
to most of us representing practitioners that the 
state had created this mandate without valu-
able and necessary input from superinten-
dents, principals and teachers. Yet another 
example of our reality still to be considered 
when asking schools to make theory a prac-
tice. Although the PED seems convinced that this 
is the right way to go for NM, they seemed shocked 
to hear from us that without resources this model of 
instructional delivery is an unfunded burden for all 
who work with and in schools.

Here are a few more things about RTI that bother 
me deeply. RTI is based on the premise that every 
classroom is providing a “core curriculum” in reading 
and math. Although this mandate has been largely 
unquestioned, teachers know that the accepted 
programs that make up a core curriculum are steeped 
in NCLB’s de!nition of “research-based”–research that 
was largely perverted by politicians who are in bed 
with publishing companies. It is research that in many 
ways negates a full picture of what is available in the 

!eld (at least in 
reading) and tends 

to de!ne curriculum 
in a narrow way. And, to add 

to the insult of negating practitioner expertise with 
prescribed core curriculum programs, is the injury to 
the profession when we have a federal government 
that is in essence telling us how to teach. 

Last year, I attended an RTI Conference in D.C.  
sponsored by the Department of Ed. I learned  

two important things: RTI can be viewed as a  
problem-solving approach or a standard pro-
tocol approach. If it is seen as problem solving 
model, then teachers have the professional 
freedom to decide what intervention is most  
appropriate to use and when to use it. If viewed 
as a standard protocol model then we, as teach-
ers, are told what to do in a standard way for 

students who are behind–no professional exper-
tise or diagnosis required. Although the PED says 

that they consider RTI a problem-solving initiative, I 
beg to di#er. What they have established is a standard 
protocol for each of us to follow. 

Secondly, the RTI model is based on research in the 
!eld of behavior. The presenter knew of no research 
that con!rms that RTI is an e#ective model for general 
education or Speci!c Learning Disabilities. When 
a government that has written into law the words 
“research-based” over 1,000 times, intending to tell us 
what materials we can and cannot use in our profes-
sion, then tells me at a government sponsored meet-
ing that there is no direct research behind their new 
federal mandate, I !nd this infuriatingly hypocritical.

In Summary
As teachers, we embrace learning new things that 
help advance our professional work. We want time to 
work together, to truly collaborate in a professional 
manner, and we want to show o# and share with our 
site administrators and colleagues the good work we 
are doing. It is part of our culture to work hard and 
strive to do well. We simply ask for support as new 
mandates and initiatives are created at the federal, 
state, district and school level. We legitimately ask for 
signi!cant input into policies that directly a#ect our 
work and our ability to do it well. But most of all, we 
want our work to be manageable and sane so that we 
can do our jobs well and not just focus on paperwork 
that is not directly applicable to our success and the 
success of students.

Most of you are familiar with Curriculum Maps, a 
method used to chart what we are doing and where 
we are going so that our teaching goals are connect-
ed and clear. I would like APS to create an “Initiative 

Map” of all the alphabet soup mandates 
so everyone can clearly see–
graphically–all that is required of 
teachers. I would like the district 
to map all the initiatives, make it 
explicit how each one supports 

and connects to the other, and  
how each teacher is supported to meet all these  
mandates. Perhaps an Initiative Map would also  
serve to expose redundancy and we could get rid  
of some of these requirements.

Back to my Alphabet Soup analogy–too many 
noodles in a soup make it heavy and unbalanced. We 
need a little broth in the soup to see what’s really in 
our bowls and we need a little discretion about what 
we’re ready to consume and when. Here is my new 
acronym–ALSIMWP–A Little Sanity in My Work Please.
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Alphabet Soup of Education

RTI
What Is It? 
Response to Intervention (RTI) came into the national 
forefront in the late 1990s as an approach for work-
ing with students with behavioral issues. In 2004, 
the amendments to the Individuals with Disabilities 
Education Act (IDEA) included a new provision that 
allowed local education agencies to use RTI as part of 
their evaluation procedures for speci!c learning dis-
abilities (SLD). Federal law does not prescribe how to 
implement this new provision, and to date, there has 
been no endorsement of a particular RTI model.

In 2004, the NM Public Education Department man-
dated that districts start to use RTI as a framework for 
all grades in delivering instruction. By next year, 2009, 
elementary schools are expected to use RTI as part of 
the SAT process for students in K-3 before they can be 
tested for special education eligibility.

R1, R2 and CA
What Is It?
Restructuring 1, Restructuring 2 and Corrective Action 
are the designations applied to schools that have not 
made Adequate Yearly Progress (AYP) according to the 
federal “No Child Left Behind” Act. Mandates in NCLB 
for Restructuring Schools are:

Option 1- Replace all or most of the sta#.t�

Option 2- Appoint an outside expert to advise the t�
public school.

Option 3- Turn over management of the public t�
school to the PED.

Option 4- Recommend reopening the public t�
school as a state chartered charter school. 

Option 5- Major restructuring of the school’s t�
governance arrangement making fundamental 
reforms to improve student achievement. These 

reforms should have substantial promise of 
enabling the school to make AYP. 

The only option that the NM PED is using 
is Option #5. Under that Option, the PED 
has mandated all the R1 and R2 schools to 
use some form of a Continuous Improve-
ment process. This is the only additional 
mandate that is associated with these 
schools. Although parents have the 
right to transfer their students and to 

receive tutoring with an approved 
Supplemental Educational Ser-
vices provider, other mandates–

such as using speci!c 
programs like CCI and 
America’s Choice–are 

not associated with 
the R1, R2 or CA 
designation. 

The only other restriction placed on these 
schools was a decision made last year by the APS HR 

department to limit the number of student teachers 
at R1, R2 and CA schools to no more than 5% of the 
teaching sta#. 

What’s REALLY required of teachers?
At an overview session for principals, SAT chairs and 
Instructional Coaches earlier this fall, school personnel 
were asked to move closer to using RTI as the instruc-
tional delivery method at all grades. The overview 
session was intended to help schools plan for full 
implementation next year. Most schools are currently 
trying to accommodate this new mandate.

I have been given 
to understand 

that when we supplement 
our core program for RTI, we 
must use another ‘research-
based’ commercial program. 
Implementing a follow-up 
canned program will further 

remove the teacher’s skill and cre-
ativity from the learning process.

Diana Shea 
Teacher: 2nd grade, Marie Hughes ES

“

”

Teachers are being 
bombarded with  

mandates and are left with 
no time to develop their own 
understanding, their own  
planning or collaboration 
with their peers.

Loretta Shiver 
Technology Teacher 

SR Marmon ES”

“

How is level  
2 RT1 defined?  

Why must separate  
‘intervention’ programs  
be bought if teachers  
can create extension and  
practice for small groups 
needing the same work?

Nancy Lawrence 
Resource Teacher  

Language & Cultural Equity ”

“

Math interventions, 
Navigator and 

Ramp-up–no time to put  
it all in place.

Karen Sucher, 
Teacher/Dept Chair, 

Grant MS”
“

Tier 1 (Step A) requires that all students receive appro-
priate, standards-based in instruction with a “core 
curriculum” in reading and math. This includes 
di#erentiated instruction and any grade level 
or school-wide interventions. According to 
the PED model, students who are lagging 
behind and are not responding to the 
“core curriculum” are required to receive 
academic interventions matched to 
their needs, and then are monitored 
for a signi!cant, positive response.

In APS, because the adoption 
cycle does not correspond 
to the timelines of 
implementing RTI, 
schools have been 
directed to use the mate-
rials currently in their classrooms 
until the adoption year of a core curriculum for 
their level.

Most teachers are now told that they are respon-
sible for providing, within the regular class period, 
interventions in Tier 1 (Step B) for all kids that are 
behind in grade level in math and reading. If the 
student does not respond to the in-class interven-
tions, then the teacher is responsible for progressing 
to Tier 2–the SAT processes. If a school is using a core 
replacement program (like Trans Math), then Tier 2 
intervention can take place within the regular class 
period. Tier 2 Interventions, using di#erent research-
based program, are supposed to take place in addition 
to instruction using the core program, outside of the 
regular class period.

There is some confusion about whether the Tier 2 
interventions are supposed to be a separate class in 
middle and high school and most are struggling to  
!gure out how to provide these services without 
replacing an elective for many kids.

As a part of Tier 2 and the SAT process, teachers must 
provide “research-based” interventions in small groups 
of 3:1, and then 1:1, as they document the student’s  
response to the interventions. The student-teacher 
ratio of 3:1, and then 1:1, is only mandated in APS for 
K-3. In fourth grade and beyond the ratio has more 
$exibility–including small group or separate classes. 
The mandate is that the interventions at Tier 2 are  
provided outside of the core curriculum. In New 
Mexico, a Special Education setting is considered  
Tier 3 Intervention.

At a time when 
schools that are 

struggling need most to be 
thinking outside the box,  
we are being boxed in and 
the box is getting smaller 
and smaller.

Leila Pochop, 
Teacher/Spec Ed, 
Jimmy Carter MS”

“

What’s REALLY required of teachers?
Although this answer may con$ict with the reality of 
teachers in most R1, R2 and CA schools–there are no 
extra burdens placed on the teachers in these schools 
that are actually mandates from PED and APS. The 
expectation is that a school will take Option 5 seriously; 
look at major restructuring and fundamental reforms to 
improve student achievement and use a continuous im-
provement process. Most of the teachers report that CCI 
is mandated to be used by every teacher, but according 
to Linda Sink, Chief Academic O"cer, the only mandate 
is a continuous improvement process, such as Baldrige 
or SQS, be used at the school level to monitor the e#ec-
tiveness of the school’s systems. Instructional Councils 
at each school can choose how to implement these 
continuous improvement tools. Continuous Classroom 
Improvement or in other words, ‘Plan, Do, Study Act’ 
models, do not have to be used at the classroom level. 
If a decision is made through the Instructional Council 
process that CCI will be used in each classroom, then it 
becomes a requirement at that school.

According to the PED, RTI provides, “ways to provide 
early assistance to students experiencing academic 
and/or behavioral di"culty. It is a problem-solving 
approach for guiding instruction for all students who 
need assistance–both general and special education. 
It is also a process that schools may use as part of the 
eligibility determination that a student has speci!c 
learning disabilities (SLD) and needs special education 
and related services…Brie$y, RTI assumes that a broad 
system of early intervention and support is in place, 
one possible component of which is evaluating a 
student for suspected learning disabilities. All students 
are provided with evidence-based instruction and 
progress monitoring in general education classrooms.”

The RTI triangle model from the PED assumes that 

80% of the student do well without any special t�
intervention when provided the “approved” cur-
riculum,

15% may need some added intervention in order t�
to be successful and 

5% will need Tier 3 intervention; in New Mexico t�
that means Special Education services.
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CCI
What Is It? 
Continuous Classroom Improvement is part of 
the Continuous Improvement movement in pub-
lic schools associated with SQS and Baldrige and 
promoted in APS by Jim Shipley and Associates. The 
Baldrige model of Continuous Improvement was 

originally designed for businesses to measure and 
improve management practices.

SQS (Strengthening Quality Schools) was created by 
the New Mexico Public Education Department and the 
Governor’s Business Executives for Education, and was 
intended to provide a statewide approach and sup-
port system for building district, school and classroom 
capacity to achieve and sustain high levels of students 
and system performance.

Continuous Classroom Improvement (CCI) is a philoso-
phy, rather than a program or instructional materials. 
CCI is associated with SQS and Baldrige and is com-
monly known as a way to use quality tools in each 
classroom. 

What’s REALLY required of teachers?
Continuous Classroom Improvement, or in other 
words, the ‘Plan, Do, Study Act’ model, does not have 
to be used at the classroom level. If a decision is made 
through the Instructional Council process that CCI will 
be used in each classroom, then it becomes a require-
ment at that school.

If adopted by a school, the commonly used techniques 
include: classroom ground rules, mission statements, 
SMART goals, data centers, individual student data 
folders, quality tools and PDSA in the classroom.

As stated in the Advocacy section of this TV, CCI may 
not be connected with teacher evaluations. Teachers 
are expected to meet the 9 NM Teacher Competencies 
and can do so with or without implementing CCI in 
their classrooms.

AC
What Is It?
I am not sure if people call America’s Choice “AC”, but 
for the sake of this article, we are. America’s Choice is 
a systemic reform model that R1 and R2 schools can 
choose as a part of their school improvement plan. 
Some schools were asked to adopt AC because they 
had been in restructuring for so long. The state has 
provided districts with $350,000 for Ramp Up and 
Navigator–two of America’s Choice math programs. 

What’s REALLY required of teachers?
In APS, two elementary schools and four middle 
schools have chosen to use the whole intensive design 
program as a part of their EPSS and School Improve-
ment Framework. Some of the AC schools are using 
some of the AC components. Teachers in these schools 
are expected to use the AC programs and attend AC 
professional development. 

AIMS
What is it? 
Albuquerque Instructional Management System. APS 
has invested in an online resource software system 
called AIMS through SchoolNet to help update the 
speed and e#ectiveness of managing the growing 
data in our large school district. The program has four 
components: Align, Account, PD Planner and Data 
Coach. Instructional Coaches are being trained in all 
components and principals in some. Instructional 
Coaches will then be in charge of training their sta# 
to use the system. The system allows teachers at the 
classroom level, and principals at the school level, to 
analyze how students are doing on state and dis-
trict tests, as well as classroom assessments. Reports 
are easily generated. Through this system, teachers 
eventually will also have quick computer access to 
curriculum maps, benchmark lesson plans and other 
resources. 

DECM 
What is it? 
DECM stands for District Essential Curriculum Maps. 
About ten years ago, APS committed to implement-
ing a standards-based system. This is a continuation of 
that work. Curriculum mapping work has already been 
done at many schools. During 2007/08, teacher groups 
began to work on creating District Essential Curricu-
lum Maps to be used to assist in, “course validation 
and alignment with state standards and assessments”. 
Maps were !nished for secondary math and language 
arts. Middle school and elementary maps are planned 
to follow secondary. They are to be available through 
the AIMS system for teachers to use. Schools have to 
demonstrate evidence of their involvement in curricu-
lum mapping activities through their EPSS and DSSR. 
Each principal assesses teachers for their work in this 
area through classroom observations, PD and collab-
orative activities.

What’s REALLY required of teacher?
Be familiar with the concept of curriculum maps. If 
your school is already working with curriculum maps, 
be ready to explain how you use them to support your 
work. Keep in mind that, although teachers will be 
asked to start learning how to use curriculum maps, you 
cannot be evaluated based on your ability to use them.

On October 3, the associate superintendents sent a memo to all the principals of 
R1, R2 and CA schools clarifying the requirements of using a speci!c Continuous 
Improvement Model. In the memo they stated the following:

There have been some questions around PED requirements for interventions  
in Corrective Action, Restructuring I and Restructuring II schools. Below is  
(summarized) a table taken for the “2008-2009 PED New Mexico School  
Improvement Framework”. It states that a systemic reform model could be a part 
of what is needed for school improvement. It does not mandate that a particular model 
or intervention be used, but provides guidance within a framework of programs/interven-
tions/strategies that have been proven to be e#ective in improving student achievement.

Schools within these designations are required to complete a needs assessment (devel-
oped by PED-SITE REVIEW INSTRUMENT STANDARDS & INDICATORS FOR SCHOOL  
IMPROVEMENT). Upon completing their school’s needs assessment, Instructional Council 
would then determine which models and interventions would best meet their need for 
academic improvement. Continuous Improvement is one model that the district is  
prepared to support with professional development, should schools select it.

MEMO

Schools/District Must Provide

Corrective Action 

Restructuring I 

Restructuring II

“Good faith” implementation of one or more of the following: 

a. Research-based literacy interventions that address the needs  
     of K-12 students; 

b. Modular-based math intervention programs that address  
     the identi!ed areas of need; 

c. Accelerated algebra program; 

d. Systemic Reform model; 

e. Data management system; 

f. Short-cycle assessment in reading and math; 

g. Intensive professional development in Sheltered Instruction,  
     E#ective Instructional Practices, and Continuous Classroom  
     Improvement. 

Additional time beyond the core instruction in reading and 
math for all students who are not pro!cient. 

*Reprinted by permission of APS

Just another way 
to look at students 

through test scores. Data! 
Data! Data!

Mary Mercier 
Head Special Ed Teacher 

Roosevelt MS

”

“

What’s REALLY required of teachers?
Right now, sit tight and wait. The system is still getting 
up and running while training for principals and  
instructional coaches is happening. Expect to hear 
more about the system, with professional develop-
ment planned to take place during the second district 
PD day in January. When it is fully functioning and 
teachers have been trained, the District’s expectation 
is that teachers will !nd it supportive and useful in 
their work of analyzing the learning of students and 
planning for instruction. 

Why are 2000  
Algebra I teachers 

writing 2000 curriculum maps?
Jason Krosinsky, Head  

Special Ed Teacher 
Freedom HS”

“
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Alphabet Soup of Education

SBPR
What is it? 
Standard Based Progress Reports are the new report 
cards in elementary schools. Piloted in several schools, 
over several years, in several formats, the !nal version 
of the report card is now ready to use in all elemen-
tary schools this year. The switch allows the format of 
the grading card to correspond with standards-based 
practices in the classroom. Instead of A, B, Cs, etc., stu-
dent grades are listed by the standard to be mastered 
and whether or not the student is nearing pro!ciency. 

VT 
What is it? 
Many of you know Vertical Teaming is a method for 
articulating across grade levels. But The term ‘vertical 
teaming’ actually comes from Advanced Placement 
(AP) work. In AP jargon, “An Advanced Placement Verti-
cal Team is a group of middle level and high school 
educators (usually teachers of grades 6 through 12) 
in a given content area who work cooperatively to 
develop and implement a vertically aligned program 
aimed at helping students acquire the academic skills 
for success in the Advanced Placement program.” The 
emphasis in APS is intended to encourage the wide-
spread practice of vertical teams in content areas in 
middle and high schools, and across grade levels in 
elementary, to better align curriculum planning and 
practices in order to best support students through 
the grade levels.

SAT
What is it? 
Wait, you know this one. Student Assistance Teams 
have been in schools for some time. APS is now trying 
to streamline the paperwork and rework the process so 
it !ts with the new RTI requirements from the state. In 
September, instructional coaches, principals and SAT 
chairs went to a three-hour overview of the process. 
Teams were given new prototype forms to use. The 

purpose of the new forms is to try 
to get rid of the redundancy of 
the SAT process, especially in rela-

tionship with AIPs, and avoid having 
paperwork “bumped back” to you. The 

new forms are supposed 
to help organize the RTI 
requirement of document-
ing interventions. 

What’s REALLY required of teachers?
You should have the most current process explained 
to you at your school by the people who attended the 
overview above. Ideally, it would be great to have the 
same, streamlined process at all schools. However, the 
reality is that each school tends to take kids through 
SAT a little bit di#erently, and it can be confusing and 
time intensive. You may need to advocate for your 
school to look at their system and make sure it’s  
e"cient and bene!ts kids and teachers. Also, you will 
need to document interventions in the SAT process. 
SAT is in the Tier II section of the RTI framework.  
Teachers must document 4 or 5 data points to see  
if an intervention is working and that now has to be 
shown on the SAT forms. It’s still a paper process, but 
may be online by next year so you can !ll out the  
forms on computer.

APS is inviting SAT chairs to contribute ideas that can 
streamline the required paperwork.

A2L and AIPs
What Is It?
Spring cut scores on the A2L are 70% for math and 
60% for reading. This means that if a child falls below 

these percentages in the spring, they will need an 
AIP; but it does not mean they are considered Tier 
2 yet. The spring scores on the A2L have been the 

determiner for AIPs in the past; but, for spring 2009, 
APS will allow the teacher to use the SBA, A2L and 

their classroom assessments to determine whether a 
child needs an AIP or not.

An AIP is the way in which APS has met the require-
ment of the state law about retention of students and 

is intended to help keep students from falling through 
the cracks. 

What’s REALLY required of teachers?
The teacher will need to provide di#erentiated  
instruction and/or supplemental resources in the fall. 
Depending on how the student does on the fall A2L, 
the teacher will decide what to do next. For example, if 
the student gets between 60 - 70%, he could continue 
to be monitored, but no formal interventions would 
be necessary. The student may be performing well on 
the teacher’s assessments, for instance. If the student 
falls even lower on the !rst A2L and is sliding on the 
teacher’s assessments, it may be time to consider  
moving the student to a Tier 2 intervention, such as 
Math Navigator. The teacher would refer the student to 
SAT to see if the team agrees. If a teacher is consider-
ing a summer school recommendation for a student, 
that student must have an AIP.

PLC
What is it? 
The idea of Professional Learning Communities has 
been around for a while. You will hear/read about them 
in many contexts, such as in continuous improvement 
philosophies. You will see the term in the RTI and inter-
vention frameworks. You may also hear the term used 
interchangeably with CLCs (Collaborative Learning 
Communities, although there are some di#erences). 
Why is it on this list? APS administration supports the 
idea of PLCs as an e#ective way to increase student 
learning. PLCs are groups of teachers at grade levels or 
in content areas that meet regularly to analyze student 
work and their own teaching strategies to improve 
their teaching and thus student achievement. There 
are protocols about the kinds of conversations that are 
most e#ective and it almost always involves looking at 
data and adjusting teaching practice to get results.

What’s REALLY required of teachers?
Become familiar with the objectives of PLCs. You may 
already be in one at your school. Understand that it is 
a model that encourages the collaboration of teachers 
around student work, rather than teaching in isolation 
in a single classroom. Also understand that it is the 
direction supported by the APS Administration.

SBPRs, Report 
Cards, Checklists! 

How long will it be before 
another reporting system 
will leave SBPRs in the dust? 
It really doesn’t matter 
the vehicle being used to 
report students’ progress. 
What matters more are the 

relationships the school and 
the teacher are able to create and maintain with 

the parents and the honest communication given that 
will have the most productive outcomes.

Susan Leo-Russell 
1st Grade Teacher, Susie Rayos Marmon ES”

“

We have had  
very little train-

ing for implementation. 
There continues to be a lot 
of confusion. How are we 
supposed to explain it to 
parents during conference 
time when we don’t  
understand the instrument?

Phyllis Boyadjian 
Special Ed Teacher, Arroyo del Oso ES”

“

Evidentiary docu-
mentation for each 

and every standard and on 
every student is creating a 
data collection nightmare.

Jim Baxter 
4th grade teacher, 

Petroglyph ES”

“

What’s REALLY required of teachers?
For some schools that have been using this format for 
a few years, this year’s requirement is no big deal. For 
school communities who are making the switch, there 
can be quite an investment in time. Teachers are work-
ing on aligning their grade books with 
the progress report and learning how 
to use it. In addition, time must be 
spent to help parents understand 
the new reporting system. SBPRs 
are not planned for mid and 
high schools. 

What’s REALLY required of teachers?
Expect to hear the term more and more. You may  
notice changes in schedules as principals try to !nd 
time for their sta#s to participate in vertical teaming. 
Maybe you already have it in place in your school and 
have teamed for a couple of times a year? Also, expect 
to hear more about it in relation to writing in the con-
tent areas. The district is moving toward an increase in 
using writing as a method to learn skills in all content 
areas. APS expects some of the conversations about 
writing to be happening in vertical teams.

New SAT  
procedure  

training was given to SAT 
leaders who, in turn, came 
back to train the staff.  
Three days after the initial 
training, the procedure  
was changed.

Karen Sucher 
Teacher/Dept Chair, Grant MS”

“

Who has time  
for this? We never 

have time to talk because 
new directives are  
coming down.

Sondra Lawson 
Teacher  

Jimmy Carter MS

“

”
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Unexpected walk-throughs are intimidating 
to teachers who receive no feedback.

Renee Armenta 
Special Ed Teacher, Reginald Chavez ES

“ ”

3 to 5 minutes of observation is drive-by 
administration and makes for a 3-copy  

paper trail to nowhere. Please let my principal do her 
job and not make paper work for central office.

Ryan Schlee, Teacher, Hoover MS

“
”

ASCD has a 5-minute walk-through  
program. Is this the one Mr. Brooks is 

proposing? Anything would help–our principals only 
want to look at our walls.

Sondra Lawson, Teacher, Jimmy Carter MS

“
”

WT
What is it? 
Okay, this one isn’t an acronym yet, but it’s only a  
matter of time. Superintendent Brooks is instituting 
walk-throughs by principals. When !rst developed  
nationally, they were intended as 
a technique for principals to keep 
informed about instructional practices 
going on in their schools, so they could 
make decisions about what supports the 
teachers in their schools may need. Prin-
cipals are being asked to make frequent, 
quick (3-to 5-minute) walk-throughs, 
visiting classrooms to look for very speci!c 
practices. There is a check-o# form to help 
them with recordkeeping. According to 
Chief Academic O"cer, Linda Sink, these 
walk-throughs are not intended to be evalua-
tive for teachers; they are intended to help principals 
understand the professional development needs of 
their schools. Principals began using the new forms in 
October and will be giving feedback to the superinten-
dents about how they are working.

More Requirements, 
No Acronyms…Yet
Listing Standards in  
Lesson Plans
Some principals in APS have been requiring 
teachers to list each standard applicable in 
lesson plans, and then those plans are to be 
turned in to the principal. 

It is the principal’s right to request lesson 
plans, but listing the standards is a huge, 
unnecessary time commitment. It has been the 

experience of teachers who are required to 
do this that it takes hours. The 

hours can be better spent 
preparing appropriate 
materials and planning 

better lessons. It has been 
our union’s assertion that this 

practice turns into surface  
compliance to standards-based 

instruction that negates deep  
understanding on the part of both the 

teacher and the principal.

Linda Sink has recently made it clear that this mandate 
should be focused on those teachers who are expe-
riencing di"culties or are on an improvement plan. 
Teachers will be happy to know that this is no longer a 
requirement.

Evidence Folders
Evidence folders are used in schools that are commit-
ted to using CCI. This is a folder used for the students’ 
record-keeping/data that they use to show they are 
improving. It is not a portfolio of student work. It is 
mandated only in schools using CCI. Quarterly  
assessment, SBA, A2L, or PDSA data can be in evidence 
folders. There is not a mandatory template for the  
contents and this is not required in all schools.

Mid-Term Progress Reports
Mid-term progress reports are not a district require-
ment. This may be a school-based decision focused on 
improving school-home communication. The decision 
to have mid-term progress reports should be made 
and/or reviewed in each school’s instructional council.

Block Schedules
Last year, APS was moving toward a requirement 

that all high schools change to a block schedule. 
APS administration believes that there are several 
advantages to block schedules, including time 
for collaboration, more time in a class period 

for problem-based instruction, and using more 
technology and writing. Teachers both like and dis-

like block schedules, depending on the schedule they 
are using and the way in which it was implemented. 
APS and ATF are currently working together to de!ne 
in contract language prep time and caseload within 
a block schedule. It is not clear at this time whether 
or not all high schools will be asked to adopt an AB 
rollover schedule.

There are rumors that all middle schools will be man-
dated to adopt a block schedule next year. This rumor 
is not true.

Pacing Guides
Pacing guides come with core programs and are 
intended to inform teachers about what is necessary 
to teach in order to cover the appropriate materials in 
time for either the A2L or the SBA tests. APS has clearly 
stated that these are intended to be used a guide, NOT 
as a script that mandates that all teachers are on the 
“same page” on the same day. 

Core Program
The phrase stems from the “No Child Left Behind” Act. 
It refers to a research-based program that is used as 
the primary instructional tool used to teach all children 
in reading and math. APS has de!ned an Elementary 
Core Reading Program as a program that “systemati-
cally and coherently addresses the following essential 
components of reading: phonological and phonemic 
awareness; phonics, word recognition and decoding; 
reading $uency; vocabulary; text comprehension; 
oral language comprehension and production; and, 
writing. Adoption of a core reading program does not 
imply that other materials and strategies are not to 
be used to provide a rich, comprehensive program or 
instruction”.

In a study conducted by RDA (A Study of the Impact of 
Literacy Practices in Student Outcome in Elementary 
School, August 2006), the !ndings indicate that using 
both a published core program and a leveled book-
room had the greatest number of students making 
gains in reading.

In math, the core program refers to the recent text 
book adoption and the program that each school has 
chosen to use.

APS emphasizes that teachers are expected to use the 
core program with !delity. 

Fidelity
APS and ATF have agreed that “!delity refers to 
the intensity and accuracy with which core in-
struction and connected interventions are imple-
mented. Using a program with !delity means that 
you teach all of the essential (research-based) 
components of a program and use your profes-
sional judgment to di#erentiate, in order to meet 
the needs of individual students. This may mean 
that teachers need to supplement with additional 
materials to reinforce the skills and concepts” 
(2007-2008 Negotiated Agreement). 

Fidelity to the core program has been misused 
to mean that teachers cannot vary from the text/
program at all. This is not the intent. Fidelity does 
not mean that teacher knowledge, expertise, and 
professional judgment are no longer necessary. 
Fidelity does not mean that teachers cannot sup-
plement or vary from adopted texts or programs.What is the purpose? 

To look at evidence 
binders?

Mary Mercier, Head 
Special Ed Teacher 

Roosevelt MS”
“

What’s REALLY required of teachers?
If your principals don’t explain the process clearly 
enough for you, ask questions. The process and what 
they are looking at should be transparent (not a  
‘gotcha’). Checklists are intended to help focus the 
principal during the walk-through, and should not be 
used in place of formal evaluation observations. The 
checklists are not intended to be used as a list of 
skills that prove (or disprove) that 
a teacher is competent in all 
nine competency areas of the 
teacher evaluation system. 
Instructional coaches should 
not be the ones implementing 
the walk-through process, just 
principals.

Standardizing Curriculum
The APS Superintendent has announced publicly that 
he intends to standardized curriculum in APS. We 
invited Mr. Brooks to talk with teachers about what 
that means. A summary of that conversation and a 
subsequent motion from the ATF Fed Rep Council is 
included in this edition of the Teachers’ Voice.
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ATF Fed Reps ACT 

ATF Fed Reps were asked to deliberate on two motions 
with their colleagues. Both motions were voted on at 
the October 28th Fed Rep Council meeting. Because 
the Teachers’ Voice went to press before the vote, 
results will be published in a separate $yer.

December Paychecks
Action was taken on this motion at a special meeting 
of the Fed Rep Council on October 28 after Fed Reps 
had an opportunity to discuss it with the membership 
in their buildings. The motion was passed. More  
information can be found under Issues in this TV.

Standardizing Curriculum in APS
On September 25, ATF invited Superintendent Winston 
Brooks to talk with interested teachers about his re-
ported intention to standardize curriculum in APS. The 
ATF Symposium was entitled, Superintendent Brooks: 
Standardizing Curriculum in APS; What I Mean and What 
It Means to Teachers–A Conversation Among Us. About 
80 teachers attended. ATF President Ellen Bernstein 
provided some questions to start the conversation like:

What is the relationship between standards and t�
curriculum in a standards-based system?

What if the curriculum that is mandated does not t�
adequately address all the instructional standards?

What if I know of other curriculum tools and ideas t�
that would better address the standards in my 
subject/grade?

The pacing guides that go with the purchased cur-t�
riculum program at my school does not allow me 
to di#erentiate instruction for students. Is it okay 
to vary from the pacing guide if the curriculum is 
standardized?

What am I expected to do when the pacing guide t�
for the core program and the pacing guide for the 
intervention/supplemental program are di#erent 
and confuse the kids because they are expected 
to master di#erent concepts in di#erent ways at 
the same time?

Mr. Brooks started out by making it clear that, as the 
superintendent, he has the right to tell teachers what 
to teach and when to teach it. He stated that he does 
not expect teachers to be “robots” and he does not 
intend to tell us how to teach. He also said he wanted 
education to be more science than art. 

Many teachers reported that was the !rst time they 
had an opportunity to talk directly with district 
leadership about teaching and learning issues. Many 
expressed great frustration about the number of 
mandates and the fear of losing the essence of what 
teaching is all about for them as professionals.

As a result of the conversation and the worries  
expressed by teachers, the ATF Federation Representa-
tive Council sponsored the following motion:

Standardizing Curriculum in APS 
ATF Fed Reps voted unanimously on October 28 to support a motion about Standardizing Curriculum 
in APS. The motion made the following points:

We, the teachers in APS, embrace our professional responsibility to teach to local and state  t�
standards.

Teachers know that curriculum and standards are two di#erent things.t�

Standards are used to guide a teacher-designed curriculum that is based on inquiry and active t�
involvement, as well as facts and skills.

As teachers, we embrace and want to preserve our professional responsibility to create curricu-t�
lum using multiple resources and tools in order to teach to the standards; and that the sources 
we use should include, but must not be limited to, textbooks and packaged programs.

Textbooks and packaged programs should not be allowed to be the entire curriculum in any t�
subject.

Mandates to use programs, textbooks and pacing guides with “!delity” creates a false notion that t�
these tools are the entire curriculum.

A mandated common curriculum will undermine our creativity, professionalism and our ability t�
to di#erentiate instruction to meet the needs of individual students by using our experience and 
expertise as teaching professionals.

Teachers understand that the curriculum we craft has multiple goals including values, disposi-t�
tions, and attitudes that are purposefully included along with skills and knowledge.

Teachers must be freed from the false notion that the for-pro!t program and textbook industry t�
knows best how to design a curriculum for students they will never know and for teachers who 
know more than they do about the students we teach.

We believe that one mandated common curriculum is the antithesis of teaching in a standards-t�
based system.

The stated need for a common curriculum includes inexperienced teachers who need guidance, t�
inferior teachers who need intervention, and the goal to free up teachers from planning lessons.

We believe that having textbooks and programs are a good support for beginning teachers, but t�
that as beginning teachers, they must also be allowed to develop their expertise, and as they do 
so, they should be allowed to supplement and vary from these teaching tools.

We believe that a standardized curriculum is inadequate triage for bad teaching, and that it is the t�
role of the evaluation system and our jointly-developed Peer Assistance and Review program, not 
the textbook, to intervene.

Lesson planning is part of what we do as professional teachers—it is a part of our work that we t�
want to protect and preserve.

There is research that indicates a strong correlation between the voluntary turnover rate of teach-t�
ers and the level of their in$uence on social and instructional decisions at a school (Ingersoll, R. 
2003) and, that research clearly shows that the less in$uence the higher the turnover.

There is also a mutual contractual agreement to support the work of each school’s Instructional t�
Council (IC), established as part of a collaborative e#ort to improve and support the teaching 
and learning process in the Albuquerque Public Schools. “It is the intent of the District and the 
Federation to allow the individuals on each council to use their collective expertise and experi-
ence concerning their site and community to address school issues that fall within the scope of 
instructional improvement.” 

Therefore be it resolved, that the leadership of the Albuquerque Teachers Federation work 
with the leadership of the Albuquerque Public Schools to create a way in which the teach-
ers of APS can preserve their professionalism and ability to creatively plan lessons, while still 

meeting the district’s interest of adopting a common group of programs and textbooks to 
be used in APS classrooms.

 I believe that there are many applicable research studies and research-based curricula 
that help us, as teachers, guide our students’ academic growth.  However, the human 

element of the student-teacher relationship cannot be minimized or ignored.  The social issues 
at play in each neighborhood across the city are as diverse as the people in it.  A one-size-fits-
all curriculum will NOT meet the needs of all students.  Please allow us, as teachers, to use our 
professional judgment to choose curricula appropriate to the needs of our students.

Amanda Reid, 5th Grade teacher, Sombra del Monte ES

“
”



7

november 2008

issues organizing

advocacy

PD by Level-Three Licensed Teachers
Some teachers are reporting that by virtue of their 
Level 3 Licensure status, and as the “teacher-leaders” in 
their schools, they were directed to prepare in-service 
training for the district’s professional development  
activities. While the district indicated that they would 
like to be able to utilize the expertise of these very 
experienced and knowledgeable employees, it needs 
to be made clear that this is not a requirement of their 
Level Three Licensure. Teachers should know that if 
they wish to do so they may volunteer and, if they don’t 
wish to lead any professional development, they have 
the right to decline the request with no repercussions. 

Evaluation Advisory
Certi!ed employees are required to complete their 
Professional Development Plan (PDP) by the 40th day 
of school as a requirement of the annual evaluation 
process. If, for any reason, you have not met with your 
direct supervisor to complete your PDP, ATF suggests 
you initiate contact with your evaluator immediately. 
Since school began, ATF has had reports of some 
evaluations not having been completed last year. In 
one instance, an inappropriate e#ort was made to try 
to complete last year’s evaluation by an administra-
tor who was not even assigned to the school at the 

time when the evaluation was to have 
been done. It is your right to be evalu-
ated each year and your supervisor’s 
responsibility to complete the evalua-

tion process. Please report 
problems with your 

evaluation to ATF. 

December 
Paychecks
A motion was 
passed by the ATF 

Fed Rep Council at 
the October 28 meet-

ing to waive a provision 
of the negotiated agreement 

that requires the District to pay employees early if a 
pay date should occur over a vacation period. Employ-
ees who do not have direct deposit would normally 
get their January 2 check on December 19, the last 
day of work before the start of the winter recess. The 
waiver would result in these employees getting their 
January 2 checks on Monday, January 5 at their work 
sites upon their return from the break. Employees with 
direct deposit will be una#ected as their checks would 
be deposited into their accounts on January 2. 

The District approached ATF to ask if the union would 
support this change based on the following rationale. 
Issuing the checks on December 19 would mean that 
those employees would not see another check for a 
period of almost one month, with the next pay date 
being January 16. The early check would also have tax 
implications for the 2008 income year with January 
2, 2009 check being issued in 2008. Other bargaining 
units, including the Educational Assistants, the Secre-
taries and Clerks and the School Police, have already in-
dicated their preference would be to wait until January. 

Fight for Su!cient Funding
Our state constitution requires that a 
“uniform system of free public schools 
su"cient for the education of and open to 
all children of school age in the state shall be 
established and maintained”. For the last several 
years, it has become increasingly evident to 
those who work in schools that the current fund-

Do the Right Thing!
The Albuquerque Teachers Federation currently has 
over 3800 dues-paying members–our union is at 51% 
membership, and continues to grow. ATF leadership 
is working with the members at a few of our schools 
on a speci!c one-on-one approach to organizing their 
potential members. We’re asking members to have 
conversations with colleagues with whom they have 
close working relationships. 

In the course of the conversation, people who are not 
yet ATF members agree that our union has made many 
positive changes here in APS, and that APS educators 
would be in a much worse position without a union. 
Members ask their colleagues to do the right thing, 
and join to support the professional union that is 
working for ALL licensed APS educators.

Joining your professional union is taking a stand–for 
yourself, for your students, and for your chosen profes-
sion. Yes, ATF !ghts for salaries and working condi-
tions, but also for:

Your students’ right to a well-rounded public edu-t�
cation that includes !ne arts and electives;

Your right to exercise professional judgment, t�
utilizing more than just one packaged curriculum 
to which you must have ‘!delity’;

Early childhood education that is developmental-t�
ly-appropriate;

Changes to the funding formula and increased t�
funding for all of New Mexico’s public schools; 

The abolition of No Child Left Behind;t�

And the list goes on…t�

The stronger our membership, the stronger our union, 
and the more power we have to advocate with you 
and for you around these issues and more, on ALL lev-
els. If you’re a member, thank you for doing your part. 
If you’re not yet a member, do the right thing and take 
a stand by joining today. See your school’s ATF Fed Rep 
or visit www.atfunion.org to download an application. 

The AFT Disaster Relief Fund helps members 
a!ected by the devastation of natural disasters.
Many of our members are su!ering in the aftermath of "oods, 
#res and, recently, hurricanes like Fay, Dolly, Gustav and Ike. 
Please help your colleagues. Contribute today.

Send your tax-deductible contribution to:
The AFT Disaster Relief Fund
555 New Jersey Ave., NW
Washington, DC 20001

Attn: Connie Cordovilla

ing for education is insu"cient to meet the many and 
diverse needs of New Mexico’s students. Now, an inde-
pendent, one million dollar, two-year comprehensive 
study, and work by a statewide task force, reinforces 
our assessment and determines the lack of funding to 
be more than $350 million.

A landmark education bill is expected to be introduced 
again during the upcoming 2009 NM Legislative Ses-
sion. The legislation would dramatically change New 
Mexico’s 35-year old public education funding formula 
by substantially increasing the amount of money dis-
tributed to schools and markedly changing the distri-
bution system by which districts receive their share of 
state funding. The new distribution system would be 
focused on the poverty level and demographic pro!le 
of each school district, thus providing funding to meet 
the speci!c needs of each district.

The current economic crisis does not excuse our elected 
state o!cials from planning to create a new formula 
and "nding the revenue sources to su!ciently fund New 
Mexico’s public schools. In the coming months, we will be 
asking you to join our campaign to get the new funding 
formula passed during this upcoming legislative session. 

CCI and Teacher Evaluations
The ATF o"ce has received numerous calls regarding 
employee evaluations in relation to activities speci-
!ed in “Continuous Classroom Improvement”, or CCI. 
Teachers are hearing that their evaluations will also be 
based on their compliance with and demonstration 
of elements of CCI. An evaluation form has even been 
developed that ties such CCI components–such as, 
posting of “kid-friendly standards” and “PDSAs” 
–to one of the nine teacher competencies, as if  
there is any connection between the two. Classroom 
observation forms even consist of whether or not a 
particular CCI component is rated as a “plus”, a “delta” 
or “not observed”.

ATF strongly objects to these attempts to connect 
teacher evaluations with CCI. We believe you can be 
a great teacher and not be very good at following 
the “mandates” of CCI. We wonder if someone who is 
widely recognized as an excellent teacher will receive 
a poor evaluation because she or he forgot to post 
a “classroom mission statement”. Another troubling 
trend is the expanding administrative request for 
teachers to produce “evidence binders” that demon-
strate a teacher’s compliance with this questionable 
mandate. Whatever happened to a principal going 
to the classroom for an extended period of time, 
observing good teaching and learning, and using 
those observations as a basis for an evaluation? Both 
Superintendent Brooks and Linda Sink, Chief Academic 
O"cer, agree with us that your evaluation is not to be 
connected to CCI work at your school.

ATF Early Childhood Position Paper
On Friday, August 15, President Ellen Bernstein and 
ATF Executive Council members Janet Montoya Schoe-
ppner (Adobe Acres ES), Loretta Shiver (SR Marmon 
ES) and Miriam Martinez (Los Padillas ES) presented 
the ATF Position Paper on Early Childhood Education to 
the APS Board of Education. A subsequent meeting 
was held with APS Superintendent Winston Brooks, 

Chief Academic O"cer Linda Sink, 
and Elementary Superintendents 
Raquel Reedy and Diane Kirchen. 
Look for the APS/ATF agreements 
about Early Childhood Education in 

the Albuquerque Public Schools to 
be published soon.



60 Days Until the 
60 Day Session
Su!cient Funding Rally  
in the Round House

Our goal is to have 60 teams from 60 districts go to 
Santa Fe on November 20 from 11-1:00 to make a 
public demand for su"cient funding for public  
education. NM Education Partner teams consist 
of the BOE president, superintendent, a principal, 
a union president/representative, a parent and a 
business/community leader. If the local district has 
school colors or a t-shirt they are invited to wear 
them. The theme is “60 Days Until the 60 Day  
Session”. On Nov. 20, the Legislature and the Gov-
ernor will have 60 days to ful!ll our Constitution’s 
commitment to the children of New Mexico. If the 
government can !nd money for Wall Street and AIG 
and big banks, surely our state can !nd the money to 
fund our schools su"ciently. 

Food For Thought
This coming January, our new President will appoint 
a Secretary of Education who will begin to in$uence, 
if not direct, federal education policy. Hopefully, the 
new secretary will leave NCLB Behind!

ATF COPE  
Symposium & 
GOTV Rally
Hundreds of educators 

came to Smith-Brasher Hall on Saturday, October 18! 
Representative Tom Udall and Martin Heinrich spoke 
to the crowd about No Child Left Behind and how 
they planned to address it once elected to Congress. 
The audience then engaged with them in a question & 
answer session. By 2:30, the crowd was really energized 
and ready to march to the UNM SUB for the !rst day of 
early voting.

“It’s exciting to see so many of our colleagues coming 
together, actively involved in the democratic process,” 
said Sara Attleson, ATF COPE Chair. The crowd buzzed 
with excitement, waving their rally posters as they 
walked to UNM to cast their ballots. Thank you to every-
one who participated!

COPE

ATF President 
Ellen Bernstein 
introduces AFT NM 
President Christine 
Trujillo and ATF COPE 
Chair Sara Attleson

Rod Kirchmeyer  
(Governor Bent ES) 
talks to Rep. Jimmie 
Hall at the GOTV rally

ATF Early Voting 
March after the 
GOTV Rally, en route 
to the UNM SUB

www.atfunion.org
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Need a Vacation? Sail Away!
Through its recent agreement with Maureen 
Davidson of Cruise Planners, ATF has arranged for 
new travel bene!ts for our members. In return for 
being designated the preferred vacation travel 
provider for ATF, Ms. Davidson has agreed to 
provide a range of services to members. These 
include, but are not limited to, special Union 
rates on select cruises, a donation to the Dial-A-
Teacher program for every cruise or land package 
booked by a Union member, and special group-
rate cruises during spring break and summer. 

Watch your mailbox for details, or go to Ms. 
Davidson’s website www.cruisewithmaureen.com 
and click on “ATF Bene!ts”.

Ms. Davidson can be contacted at mdavidson@
cruiseplanners.com or 505-962-2238.

news

WHAT WHEN INFO

ER&D Workshop: Interactive 
Direct Instruction

Mon., Nov. 10 
4:30-6:30PM 

ATF O$ce

Call 262-2657 to 
register.  

members–free 
non-members: $10

Cruise Night: Informational 
Meeting for ATF Members Only

Mon., Nov. 17 
4:30PM 

ATF O$ce

Info on exclusive 
cruise vacations for 

ATF members

ATF Symposium: Ready, Set…
Retire! (with Paul Swanson, ERB)

Thurs., Nov. 20 
4:30-6:00PM 

ATF O$ce

Call 262-2657 to 
register. This event 
is limited to the !rst 

100 people.

ER&D Workshop: Promoting  
Intellectual Development

Mon., Nov. 24 
4:30-6:30PM 

ATF O$ce

Call 262-2657 to 
register.  

members–free 
non-members: $10

Licensed teachers who are ATF members are here to help.  
In English and Spanish.

344-3571

Dial-A-Teacher is here 
for your students!
Homework Help  

is Available Monday–Thursday 
5:30 PM – 8:30 PM


