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Bernstein said, “Yes, teacher evaluation should 
change. Yes, teachers want to be accountable for  
the outcomes of our work, and no, we don’t agree  
with the task force report. It’s a rubber stamp on the 
original version of 502. Skandera walked in here  
from Florida with exactly what was in that report.
– Teacher Evals Report Blasted, Albuquerque Journal 8.30.11
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I love starting the school year! I teach language arts at the middle school level. Since I began 

teaching 7 years ago, I’ve been able to develop excellent lessons that really engage my stu-

dents and encourage them to get to know each other at the start of the year. I have embedded 

assessments into these early activities so that, by the end of the unit, I know each of my 145 

students’ reading levels and writing abilities, as well as something about them personally. This 

really helps me establish my classroom culture and plan for the rest of the year. This year has 

been harder because the classes are so large, but it’s still working out pretty well.

I used to love starting the school year. This year, there is a cloud of unease over the 

school—from the administration down to the kids. Everyone knows that this year, the SBA 

our students take in the spring can be used to evaluate teachers, the principal, and the whole school. 

L`]�l]kl�oYkf�l�\]ka_f]\�^gj�l`ak�hmjhgk]$�Zml�l`ak�gf]�l]kl�oadd�fgo�Z]�Y�eYbgj�^Y[lgj�gf�o`]l`]j�A�

`Yn]�Y�bgZ�gj�fgl&�LYdc�YZgml�`a_`�klYc]k��L`]�ca\k�Yj]�keYjl&�L`]q�^]]d�l`]�hj]kkmj]$�lgg&�L`ak�ak�fgl�

what teaching and learning are about, yet I feel pressured to spend more time teaching about test-taking 

than teaching students critical thinking skills. I already give away almost 4 weeks of instructional time to 

testing each year. The new laws are not “reforming” public education—they are deforming it.
This school year is incredibly busy, but rewarding! The 

students have been using some complex information texts 

in a multidisciplinary unit I planned with the social studies 

teacher. Our principal has encouraged us to collaborate 

and study the results of this project-based unit. We want to 

put into practice lessons that have a high depth of knowl-

edge and help students apply that knowledge. They are 

making some profound connections and it’s showing up in 

their writing skills. We will assess their achievement when 

they present their work in small committees.

Yesterday, a social studies teacher made a comment that the teachers in the 

=f_dak`�\]hYjle]fl�`Y\�
Z]ll]j�Z]�\gaf_�gmj�bgZ�$�kaf[]�l`]�gl`]j�[gfl]fl�l]Y[`]jk�oadd�Z]�]nYdmYl]\�af�hYjl�gf�

l`]�k[`ggd�k�_jY\]&�A�f]n]j�l`gm_`l�o]�\�`Yn]�km[`�Y�\ana\]\�klY^^&�=n]jqgf]�ak�kg�gZk]kk]\�oal`�l`]�l]kl�k[gj]k3�

l`]q�\gf�l�]n]f�lYdc�lg�]Y[`�gl`]j�Yfqegj]$�em[`�d]kk�k`Yj]�d]kkgfk&�J]k]Yj[`�k`gok�l`Yl�af�Zgl`�l`]�Mfal]\�

States and countries around the world, teacher collaboration is the factor that is most effective in improving 

education. Sadly, the new rules in our state are having the opposite effect. The pressure to teach to the test is 

incredible and is destroying the climate for collaborative work at the school site. Plus, our principal is really 

freaking out. 50% of her evaluation is based on the test scores.

:H�MXVW�DVVHVVHG�WKH�VWXGHQWV·�ZRUN�RQ�WKH�ÀUVW�SURMHFW�

with a rubric we created. We had conferences with each 

team of kids. It was fantastic—they really got it! Every 

student assessed themselves and then  

compared that to the feedback teachers gave.  

We will build on their growth in their next project. 

Students will co-create the requirements to exhibit their 

depth of understanding next time.

A�bmkl�_Yn]�l`]�j]imaj]\�Z]f[`eYjc�l]kl�l`Yl�oadd�Z]�mk]\�Yk�hYjl�g^�eq�]nYdmYlagf&�9Zgml�)'+�g^�eq�[dYkk�

k[gj]\�dgo&�Kge]�g^�l`]k]�klm\]flk�Yj]�l`]�n]jq�gf]k�l`Yl�hj]k]fl]\�o]dd%l`gm_`l%gml�hjgb][lk�bmkl�dYkl�o]]c&�9l�

d]Ykl�-�g^�l`]�klm\]flk�Yj]�kljm__daf_�af�\a^Ú[mdl�`ge]�kalmYlagfk&�Eq�hjaf[ahYd�kYqk�eq�]^^][lan]f]kk�jYlaf_�oadd�

probably be “minimally effective”, and that means her evaluation will be low, too. She came in to observe me, 

Zml�_Yn]�e]�n]jq�dalld]�^]]\ZY[c�gf�eq�d]kkgf&�K`]�lgd\�e]�A�bmkl�f]]\�lg�^g[mk�egj]�_]llaf_�l`]�l]kl�k[gj]k�mh&�

L`]�[gfk]im]f[]k�^gj�l`]�
eafaeYddq�]^^][lan]��jYlaf_�Yj]�`m_]��A�ogf�l�imYda^q�^gj�Y�jYak]$�A�[Yf�l�_]l�Y�D]n]d�+�

da[]fk]$�Yf\�eq�H<H�oadd�Z]�hj]k[jahlan]&�A�dd�`Yn]�lg�_g�lg�eYf\Yl]\�H<�Yf\�A�[gmd\�Z]�Új]\��L`ak�akf�l�ogjl`�al&�

L`ak�akf�l�o`q�A�_gl�aflg�l]Y[`af_&�O`Yl�`Yhh]f]\�lg�Z]af_�YZd]�lg�l]Y[`�ca\k�

I’m almost done with my dossier to move to Level 

3. It’s been really hard, but I have learned so much about my own 

WHDFKLQJ�DQG�KRZ�WR�FRPPXQLFDWH�ZKDW�,�NQRZ�DQG�ZKDW�,�GR��7KLV�PXVW�EH�ZKDW�WKH\�PHDQ�E\�´UHÁHFWLYH·�

WHDFKLQJ�EHFDXVH�,�DP�GHÀQLWHO\�UHÁHFWLQJ�RQ�HYHU\�OLWWOH�WKLQJ��7KLV�PDGH�D�GLIIHUHQFH�ZKHQ�,�KDG�P\�SRVW�

observation conference with my principal. She asked good questions about why I planned and taught the lesson 

the way I did. Not only did I answer her, but we also got into a great conversation about how I could use what 

I’ve done so far and go deeper into the concepts with the kids during the next unit. I showed her my individu-

alized student learning objectives that I created for my evaluation. I explained how I’ve differentiated my 

instructional strategies to move each student forward, even as they work in their heterogeneous groups.

Maybe next year I’ll try for the department chair. I feel like I could offer a lot to my colleagues and my 

school. Plus, if I take on a leadership role, I can increase my salary.

A�bmkl�imal&�L`]�hj]kkmj]�^jge�l`]�]nYdmYlagf� 
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^jge�l`]�k[`ggd�k�_jY\]$�lg�eq� 

hjaf[ahYd�k�]nYdmYlagf�k[gj]$�lg�k[gj]k�g^�l`]�o`gd]�klY^^&�
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At this point, spending more money 

on standardized tests to track academic 

achievement gaps is like passing out ther-

mometers in a malaria epidemic. People 

need better health care, more hospitals, 

and better-trained doctors. They don’t 

need more thermometers.

There is no research that shows that pay-

ing teachers to raise test scores improves 

student achievement, raises graduation 

rates, increases college participation, nar-

rows academic gaps, or produces any of 

the positive school outcomes that policy 

makers say they seek.

Test-based teacher evaluation systems 

have the potential to seriously damage 

the teaching profession. The National 

Academy of Sciences found 20 to 30 

percent error rates in “value-added” rat-

ings systems based on their own dubious 

premises. Teachers in the bottom group 

one year were often in the top group the 

next and vice versa. The same teachers 

measured by two di!erent standardized 

tests produced completely inconsistent 

results. The basic assumptions of these 

testing systems are at odds with the way 

real schools actually work. Bending school 

practices to accommodate them could 

negatively a!ect everything from the way 

students are assigned to classes to the 

willingness of teachers to serve high-

needs populations and the collaborative 

professional culture that good schools 

depend on for success. They would also 

require yet another massive increase in 

standardized testing to deal with the 

fact that less than 25 percent of teachers 

in most school systems teach math and 

language arts, which is what most states 

currently test.

When you add the practice now under 

way in cities like Los Angeles and New 

York of publishing these psychometric 

astrology ratings in the paper next to the 

names of individual teachers, you have a 

recipe for community chaos and educa-

tional tragedy.

Who’s Bashing Teachers and Public Schools 

and What Can We Do About It? 

No Value in ‘Value Added’  

by Stan Karp, Rethinking Schools 

March 28, 2011

Identifying “Highly E!ective” teachers is the new policy 
bandwagon.

States are changing their teacher evaluation systems 
based on the assumption that teacher e!ectiveness 
can be measured with student test scores.

;/,�796)3,4�0:�;/(;�0;�*(5»;�),�

The accountability tests that are currently having such 
a profound impact on our nation's schools are also 
instructionally insensitive. 

Students’ standardized test scores correlate well with 
things like a student’s socioeconomic status, whether 
or not their parents read to them as children…but 
not well with any measure of teacher quality unless 
“teacher quality” is de"ned circularly, measuring it only 
with standardized test scores.

If you de"ne “High-performing” teacher primarily with 
the same standardized test scores you use to deter-
mine student progress, it is amazing the di!erence 
between students with high-performing teachers 
versus those with low-performing teachers is only 53 
percentile points! It is like saying “blue eyed people are 
most likely to have blue eyes!”

>/(;�;/,�,?7,9;:�:(@¯

While there are good reasons for concern about the 
current system of teacher evaluation, there are also 
good reasons to be concerned about claims that mea-
suring teachers’ e!ectiveness largely by student test 
scores will lead to improved student achievement.

There is broad agreement among statisticians, psycho-
metricians, and economists that student test scores 
alone are not su#ciently reliable and valid indicators 
of teacher e!ectiveness to be used in high-stakes per-
sonnel decisions, even when the most sophisticated 
statistical applications such as value-added modeling 
are employed.

;/,�*(;*/¯;/,9,»:�(3>(@:�(�*(;*/�

Actually, several catches:

t�Educators and politicians disagree on what consti-
tutes “value.”

t�Can value be accurately and fairly measured?

t�What is the impact of publishing results?

Educators see value in a wide variety of positive out-
comes for their students, many of them quite subjec-
tive. Value is clearly added when a student leaves a 
literature class with a love of reading.

Politicians seem bent on valuing what is easy to test, 
relying on standardized tests as an all-purpose tool for 
determining student growth.

Studies say that fairness and reliability are serious 
issues with current Value Added assessments. The LA 
Times rating of teachers and then publishing their 
ranking has drawn serious criticism.

Nearly half the rankings handed out to L.A. Uni"ed 
teachers by the Los Angeles Times may be wrong. 
This is one of the conclusions reached by Derek 
Briggs and Ben Domingue of the University of 
Colorado at Boulder, who conducted a reanalysis 
of the data used by the Times in their value-
added analysis of teacher performance. Using 
very strong language for the semi-polite world of 
social science, they concluded that the newspa-
per’s teacher e!ectiveness ratings were “based on 
unreliable and invalid research.” 

New Analysis Shows Serious Flaws in LA Times Evaluation of Teacher E!ectiveness

Charles Kerchner, Research professor, Claremont Graduate University

www.hu"ngtonpost.com/charles-kerchner/new-analysis-shows-seriou_b_820755.html 

So far in 2011:

t�In eight states, evaluation was tied to student 
achievement. 

t�Of those states, 5 tie them speci"cally to test scores,

t�Six states call for value-added models of teacher 
evaluation.

Florida 
Colorado 
Idaho 
Indiana 
Michigan 
Ohio 
Tennessee…

…And more in the works, including New Mexico, 
though it is not too late to stop them here.

CHANGING TEACHER EVALUATION

VALUE ADDED

;/,�)(:0*�*65*,7;�0:�;/(;�;,(*/05.�
(5+�;,(*/,9:�:/6<3+�(++�̧ =(3<,¹��
56�65,�+0:(.9,,:�

Some have embraced a Value-Added Method (VAM) 
for teacher e!ectiveness. VAM compares data at 2 
points in time rather than at a single point in time.

WITH US
56;
TO US
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After the teacher evaluation bill (SB502) failed to pass in the legislature, Governor Martinez created the 
“New Mexico E!ective Teaching Task Force”. The goal is to create a system for recognizing great teachers 
around New Mexico. Only one member of this task force, an elementary school teacher, is working with 
students every day in a classroom. 

Don’t be fooled—the intent is to create a merit pay/evaluation system based on SBA scores. We all know 
that relying on a single test is not a true measure of our e!ectiveness in the classroom. As professional 
educators, we believe it is important that any system that includes an emphasis on student learning also 
emphasizes teachers’ knowledge and skills, as they are key ingredients of teacher e!ectiveness.

L]HS\H[LK
PM¯?gn]jfgj�EYjlaf]r�Yf\�K][j]lYjq�<]ka_f]]�KcYf\YjY�km[[]]\�af�l`]aj�k[`]e]

YOU WILL BE
ON TEST SCORES.

Merit pay and more reliance on standardized tests are the answer to everything!
SEE A PATTERN HERE? 

Merit pay doesn’t work as expected
BY THE WAY…

>/(;�;/,@�4,(5

Merit Pay based on standardized testing

The State does not have an e!ective system for recognizing 
and rewarding (teacher) achievements in the classroom. 
Further, the absence of an objective framework to fully 
and fairly assess teacher and school leader quality has 
resulted in the failure to e!ectively assess perfor-
mance, in particular as it relates to measurable 
student achievement

Create a diversi"ed pay structure that is based on teacher 
e!ectiveness (outputs) as evidenced by student growth, 
observations, and other clear, measurable standards. Merit Pay based on standardized testing 

The State can transition to a performance-based compensation 
system, whereby acknowledging student growth and progress

Identify teachers and school leaders who are most e!ective at 
helping students succeed.

Their purpose is “development of a new teacher 
and school leader evaluation system that prioritizes 
student academic gains, recruits, recognizes, and 
retains “rock star” teachers, and provides for trans-
parency and accountability

Merit Pay based on standardized testing

See who has the highest test scores.

Get rid of 3-Tiered so the rock stars can make the  
most money. (Merit Pay)

Publish test scores with teachers’ names.

…provide professional development opportunities for teachers and 
school leaders, inform the match between teacher assignments and 
student and school needs and inform incentives for e!ective teachers 
and school leaders 

Change your job assignment at will and Merit 
pay all based on test scores.

>/(;�;/,@�:(@

student 
achievement

observations

other 
measures

50%
25%

25%
standardized 

tests
other state  
approved tests

50%
25%

your  
principal  
observing how  
your students are  
doing on standardized  
tests 25%
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LEVEL 1 EXAMPLE
BASE PAY $30,000

YEARS 
WITHIN 
LEVEL

MA MA+30

CREDENTIAL  
DIFFERENTIAL 

(NATIONAL BOARD 
CERTIFICATION, ESL, 

BILINGUAL ETC.

0-3 .15 / 
$34,500

.20 / 
$36000

.10 IN ADDITION TO 
CURRENT BASE

4-5 .10 / 
$33,000

.25 / 
$37,600

.10 IN ADDITION  
TO CURRENT BASE

)<03+�65�;/,��
*<99,5;���;0,9,+��
30*,5:<9,�:@:;,4

10/5 ER&D Workshop: Effective Group Management ,2+(�%�.2+(�HE E]eZ]jk2�Fg�[gkl 
Fgf%e]eZ]jk2��*-

10/12 ER&D Workshop: Managing Dif!cult Students (#2 of 4) ,2+(�%�.2+(�HE E]eZ]jk2�Fg�[gkl 
Fgf%e]eZ]jk2��*-

10/12 PDD Overview ,2+(%/2+(�HE E]eZ]jk2�Fg�[gkl 
Fgf%e]eZ]jk2��-(

10/19 ER&D Workshop: Interactive Instruction ,2+(%.2+(�HE E]eZ]jk2�Fg�[gkl 
Fgf%e]eZ]jk2��*-

10/20 S&RSP Career Pathway Info Session ,2+(%.2+(�HE E]eZ]jk2�Fg�[gkl 
Fgf%e]eZ]jk2��-(

10/26 ER&D Workshop: Managing Dif!cult Students (#3 of 4) ,2+(%.2+(�HE E]eZ]jk2�Fg�[gkl 
Fgf%e]eZ]jk2��*-

10/27 S&RSP Professional Development (TBA) ,2+(%.2+(�HE E]eZ]jk2�Fg�[gkl 
Fgf%e]eZ]jk2��*-

10/27 ATF Symposium Teacher Evaluation:  
What you need to know and what you need to do ,2+(�%�.2((�HE Open to all 

Fg�JKNH�j]imaj]\

CALL 262-2657 TO REGISTER *Events held at ATF of!ce @ 530 Jefferson Street NE  (unless otherwise noted.)

OCTOBER EVENTS

@6<9�<5065�/(:�(�),;;,9�>(@
>,�*(5»;�1<:;�:(@�56�

Because the current evaluation system for teachers is 
broken.

As teachers, we embrace our professional account-
ability. Our evaluation system should take into account 
the outcomes of our work.

Teachers are interested in an assessment system that 
measures growth, in part, because of the $awed AYP 
system in No Child Left Behind.

As unionized professionals, of everything within our 
control, nothing matters more than the knowledge, 
skills and e!ectiveness of our members.

ATF believes and evaluation system should:

t�Focus on providing continuous professional devel-
opment and growth for teachers by addressing the 
skills, knowledge and needs of teachers depend-
ing on where they are on a career continuum (e.g., 
novice, mid-career, veteran).

t�Promote teacher leadership.

t�Be both formative and summative.

t�Be based on a set of standards of practice that 
takes into account the complexities of teaching.

t�Include evidence of teaching and student learning 
from multiple sources.

t�Address how to build the capacity of districts and 
schools to implement high-quality teacher devel-
opment and evaluation systems.

t�Consider the context in which teaching and learn-
ing takes place.

t�Be subject to continuous updating of instruments 
and processes as research on practice leading to 
valued student outcomes becomes available.

t�Avoid creating incentives to focus on some out-
comes or practices at the expense of other equally-
valued outcomes or practices.

“Multiple sources” does not mean 3 di!erent color, 
state-approved, text book company designed tests.

:;<+,5;�3,(9505.�6)1,*;0=,:��:36Z�

One measure of student learning, currently used in 
the Pro-Comp System in Denver and Austin’s REACH 
program, is called Student Learning Objectives (SLOs).

SLOs are annual targets for growth that a teacher sets at 
the beginning of the year and strives to attain by the end 
of the year (or at the end of a semester if appropriate).

SLOs are based on a student needs assessment and 
aligned to the school’s standards and curricula.

SLOs are a way to incorporate an individual teacher’s 
contribution to student learning into an evaluation 
system, and are:

t�Teacher-created
t�Student-speci"c
t�Instructionally-sensitive
t�Valid
t�Reliable

)<03+�65�;/,�*<99,5;���;0,9,+��
30*,5:<9,�:@:;,4

t�As teachers, we want to be recognized for experience 
and education, but the current Training & Experience 
(T&E) Index is not adequate.

t�We need a funding formula that ensures that the 
minimum salaries in the 3-Tiered system do not also 
become maximum salaries.

t�We support changing the T&E Index Teacher Weighted 
Forumula so that it’s similar to the way we fund students 
by assigning them weight according to a formula.

t�Each Level II and Level III teacher is weighted by a 
formula based on:

t�Experience
t�Education
t�Credentials
t�Added responsibilities
t�Evaluations
t�Student growth

In a comprehensive system, teacher development and 
evaluation must foster collective responsibility and 
accountability.

In Level 1, the focus is on learning how to teach, 
mentoring, learning how to create and measure 
SLPs.

*All examples the teacher-weighted formula.
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ASK YOURSELF ASK YOUR NM SENATOR 
REPRESENTATIVE, THE GOVERNOR
t�$VUT�"3&�IVSUJOH�LJET�o�XJMM�ZPV�BEE�FEVDBUJPO�GVOEJOH�
to the special session agenda, and use the $100M in un-
expected revenue to restore some of the cuts you made 
to public education? 

t�*ODMVEF�UFBDIFST�JO�FEVDBUJPO�SFGPSN�JOTUFBE�PG�QSF�
determined reforms forced on us that have not been 
proven valid or e!ective?

t�3FTQFDUGVMMZ�MJTUFO�UP�BOE�DPOTJEFS�BO�BMUFSOBUJWF�FWBM-
uation plan that professional educators in New Mexico 
believe is better for both students and teachers?

t�5BLF�UJNF�UP�SFGPSN�QVCMJD�FEVDBUJPO�JO�/FX�.FYJDP�UIF�
right way, instead of railroading through a plan that was 
cut and pasted from other states’ anti-teacher, anti-public 
education  legislation over two months, with virtually no 
public input?

t�%P�*�XBOU�UP�CF�FWBMVBUFE�BOE�FWFOUV-
ally compensated, based at least 50% on 
test scores—either my own or the school’s 
collective scores?

t�)PX�IBWF�UIF�DPOUJOVPVT�DVUT�UP�QVCMJD�
education and lack of political will to pro-
vide su#cient funding hurt my students, 
my colleagues and me?

t�"TL�ZPVSTFMG��8IBU�BN�*�XJMMJOH�UP�EP�UP�
advocate against the Governor’s evalua-
tion scheme that is seriously $awed and is 
based on invalid measures of my “e!ec-
tiveness” as an educator? 

t�"TL�ZPVSTFMG��8IBU�BN�*�XJMMJOH�UP�EP�UP�
advocate for MY UNION’s evaluation plan, 
for REAL education reform, and REAL edu-
cation funding to make it possible?

LEVEL 2 EXAMPLE
BASE PAY $40,000

YEARS 
WITH-

IN 
LEVEL

EDUCTION
CREDENTIAL 
DIFFEREN-

TIALS

ADDED 
RESPONSI-

BILITIES

EVALU-
ATION/
STUDENT 
LEARNING 

OBJECTIVES 
(SLO)

SCHOOL 
EPSS 

GOALSBA BA+30 BA+45 
or MA

1-5 $40,000 .15 
$46,000

.20 
$48,000

.10 
$4,000

.10 
$4,000

.10 
$4,000

.10 
$4,000

6-10 .10 
$44,000

.20 
$48,000

.25 
$50,000

.10 
$4,000

.10 
$4,000

.10 
$4,000

.10 
$4,000

11+ .15 
$46,000

.25 
$50,000

.30 
$52,000

.10 
$4,000

.10 
$4,000

.10 
$4,000

.10 
$4,000

LEVEL 3 EXAMPLE
BASE PAY $50,000

YEARS 
WITH-

IN 
LEVEL

EDUCTION
CREDENTIAL 
DIFFEREN-

TIALS

ADDED 
RESPONSIBILI-

TIES 
MENTORING

EVALUATION/
STUDENT 
LEARNING 

OBJECTIVES 
(SLO)

SCHOOL 
EPSS 

GOALS
MA  

or NBC MA+30 DOCTOR-
ATE

1-5 $50,000 .15 
$57,000

.20 
$60,000

.10 
$5,000

.10 
$5,000

.10 
$5,000

.10 
$5,000

6-10 .10 
$55,000

.20 
$60,000

.25 
$62,500

.10 
$5,000

.10 
$5,000

.10 
$5,000

.10 
$5,000

11+ .15 
$57,500

.25 
$62,500

.30 
$65,000

.10 
$5,000

.10 
$5,000

.10 
$5,000

.10 
$5,000

The Albuquerque Teachers Federation is looking for ways to accurately measure student learning in ALL content 
areas, so that it can be appropriately factored into teacher evaluation and compensation systems.

Not relying on standardized testing and merit pay for rock starts.
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ATF Presents: the RIGHT Reform
Your ATF sta! and leadership have been out in over 50 
schools since Labor Day, holding extremely important 
presentations & discussions on the state’s proposed 
changes to teacher evaluation, versus a plan ATF has 
developed that we believe is better—better for you, 
and better for your students! If we’ve already been 
out to your school, but you were unable to attend the 
meeting, we’ll be presenting it at our October sympo-
sium as well (October 27th, 4:30 PM at the ATF O#ce).

If we haven’t made it to your school yet, not to worry! 
Your organizing team is working hard to get every 
school on the schedule—ideally before the second 
week of December. Ask your Fed Rep for more in-
formation, as they are the people the organizers are 
working with to set these up. PLEASE do what you can 
to attend either the meeting at your school or the sym-
posium, as the changes the state is proposing could 
completely alter your career. The only way we can "ght 
for the RIGHT reform is to make sure you’re informed 
and that you take action!

Community
All ATF members should have received an ATF Com-
munity Connections and Activism survey in September. 
If you did not yet "ll it out and return it, you can "ll out 
the online version - go to atfunion.org and "nd the link 
in the upper right-hand corner. ATF wants to under-
stand what other organizations our members belong 
to, and look for potential community partners. We want 
to help other organizations that our members value, 
and also open the door for those organizations to help 
us with education-related issues.

We also want to know what you are willing to do this 
year. Some frightening legislation was killed in the 11th 
hour in Santa Fe last year. This year, similar bills—if not 
worse ones—will rear their ugly heads. We need to all 
stick together and "ght for the RIGHT reforms for edu-
cation, as well as the funding we need to have the top-
notch education system that New Mexico deserves.

issues | advocacy | organizing

I|A|O
Bene!ts Plan News
The APS Board of Education approved proposed Employ-
ee Bene"ts Plan changes at a recent Board meeting in Au-
gust. Please note the fact that there will be no premium 
increases in the medical, dental and vision plans for those 
individuals who again opt to participate in a cost contain-
ment incentive program. The District has once again been 
able to implement a number of measures to attain the 
goal of no premium increases. Utilizing excess reserves 
was a big factor in minimizing plan design changes. In 
addition there were some increases in co-pays for some 
advanced radiology procedures as well as for some 
specialty medications. The Wellness measures continue to 
also be a big factor in holding the line on increases. Those 
who choose not to participate in these measures will see 
increases in their contribution amounts of at least $20.00 
per month for their health coverage. 

This year, the incentive program will be to complete an 
online Health Risk Assessment. It is estimated that it will 
take between twenty to thirty minutes to complete the 
Assessment. As was the case with the Biometric Screen-
ings done last year, individual results will not be scruti-
nized by APS or the insurance providers. Instead, aggre-
gate results will be studied to determine patterns and 
trends that might warrant adjustments in plan o!erings 
or might indicate a need to address those trends through 
wellness promoting measures. It is likely that in the 
2012-2013 school year, the Biometric Screening process 
will make a return, coupled with the continuation of the 
Health Risk Assessment, as cost containment measures.

The biggest changes in the bene"ts plan involve changes 
to the life insurance and disability plan o!erings. The 
Basic Life and AD&D coverage known as Plan 1 is being 
increased from $5000 to $10,000. This coverage is 100% 
employer paid and employees need do nothing to get 
this coverage. The Plan 2 (Contributory Life and AD&D up 
to $81,000 coverage) and the Plan 3 (Additional Life and 
AD&D 100% employee paid up to $300,000) options are 
being eliminated and replaced with a new Plan 2 option 
that will increase Additional Life and AD&D coverage up 
to $400,000 and reduce the APS contribution for Plan 2 
Contributory Life from a salary based contribution of 60% 
or 80% to a $at 50% contribution. All Plan 2 participants 
must re-enroll during the Additional Life enrollment 
period between September 1 and October 31 of 2011. No 
one will be denied coverage during the initial o!ering of 
the new plan.

Regarding the Long Term Disability plan changes, the 
40% and 50 % Bene"t options will be eliminated with 
only the 60% Bene"t being retained. There will not be an 
open enrollment period for the LTD plan. The District will 
o!er a switch enrollment period from October 18 through 
Oct. 25 for those wanting to change their health or dental 
plans.

Retirement Plan Changes Likely
ATF has learned that there may be future changes in 
the works that will a!ect teachers considering retire-
ment. One change being considered is establishing a 
minimum number of days an employee must work in 
any given quarter in order to earn credit for that quar-
ter. Up until now there was no set limit and people 
could work as little as one day in a quarter in order to 
get credit for that quarter. A change in that policy is 
being considered that would require working at least 
16 days in the quarter to earn credit. No decision has 
been made about this change but it is something the 
Educational Retirement Board will consider sometime 
in the next year. 

As the ERB continues to face future solvency concerns 
it is likely that there will be legislation introduced in 
the next legislative session that may change the eligi-
bility requirements for retirement. ATF will follow both 
of these issues closely and keep you abreast of new 
developments as they occur.

I SSUES

Class Size Questions
Special Education Classes: ATF has been taking calls 
from Special Education teachers concerned about how 
waivers issued by the PED to class size limits may im-
pact their numbers. ATF is unaware of any changes to 
existing guidelines for special education class sizes. Al-
though there are no limits for special education classes 
outlined in state statute, APS has followed general 
guidelines concerning limits on special education class 
sizes. These guidelines are set forth in the New Mexico 
Administrative Codes (NMAC). 

For programs where students are receiving services 
for more than 50% of the time, historically referred to 
as “D” level programs, the ratio of students to teacher 
is 8:1. In classes where students are receiving special 
education services up to 50% of the day, otherwise 
known as “C” level programs, the PTR is 15:1. In “B” 
level programs where students are receiving a minimal 
amount of special education services the ratio is 24:1. 
Typically, it is common for classes to have students 
with di!erent classi"cations mixed together in special 
education class settings and that must be taken into 
consideration when determining if a class size might 
be excessive. 

It is possible that these guidelines may be exceeded 
in some instances. For example, a class made up 
exclusively of “D” level students may be larger than 
8 students. If you have questions about your special 
education class size please call ATF. We can help you 
determine if your numbers are appropriate. 

Mainstreamed Special Education Students: In a 
related area, ATF is also taking calls from regular ed. 
teachers who have Special Education students in their 
classes for part of the day. They want to know how 
those students may a!ect their class sizes.

Language in the NMAC states that a Special Educa-
tion student in a regular ed. classroom for any part of 
the day without his/her sped teacher accompanying 
him/her should be counted in with the numbers for 
averaging class load for the regular ed.  APS, in past 
years, interpreted this to mean that a special education 
student who was in a regular ed. classroom without his 
or her special education teacher would be counted in 
the class load of the regular ed. teacher if the child was 
receiving instruction in a core content area for at least 
one hour per day. 

General Education Classes: Because of the one-year 
waiver to the statutory class size limits and averages is-
sued to APS by the New Mexico Secretary of Education 
designee, the new class size numbers are as follows:

t�Kindergarten: 21.5 (up from 20) with a full-time as-
sistant when numbers reach 15 or more.
t�Grades 1-3: Average class load for all three grade 

levels not to exceed 23.6 (up from 22) with a full time 
assistant in "rst grade classes when number reaches 
21 or higher.
t�Grades 4-5 (6 if at elementary school): Average class 

load for these grade levels not to exceed 25.8 (up 
from 24)
t�Grades 6-12: The daily teaching load shall not exceed 

171 (up from 160)
t�English classes Grades 7-8: The daily teaching load 

shall not exceed 144 with a maximum of 29 per class 
(up from 135/27)
t�English classes Grades 9-12: The daily teaching load 

shall not exceed 160 with a maximum of 32 per class 
(up from 150/30)

   DVOCACY

Individual Contracts
Individual contracts were issued last month. As in years 
past, your contract will only re$ect your annual salary 
based on years of experience and education levels. 
Di!erentials and extended contract compensation will 
not be included in the salary. Later in the school year, 
you will receive a compensation veri"cation form that 
includes all of your compensation.

PDPs
As you prepare your Professional Development Plan 
(PDP), you should be aware of the intent of plans 
as established by legislators and your contractual 
guarantees under our negotiated agreement. Each 
plan should be unique to the goals and growth areas 
identi"ed by you and your principal. The plan should 
be related to one of the competencies on your evalu-
ation form. While a PDP is required each year, it can be 
written to extend over three (3) years. The PDP must 
be established within forty (40) days of the beginning 
of the school year.

PDPs are individual plans intended to improve teach-
ing. No matter what your administrator tells you, 
PDPs are not supposed to be based on school-wide 
programs, components of the school’s EPSS, or com-
pliance related to programs. Of course, if the admin-
istration suggests such a focus and you believe it is a 
growth area or goal you want to work on, that is your 
choice.
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AFT Comments on NCLB 
Waiver Plan
The AFT sounded a guarded note at news the Obama 
administration would develop waivers that will be 
o!ered to states to exempt them from some of the 
current requirements of the No Child Left Behind Act. 
Reauthorization of the law has long been stalled in 
Congress, and Education Secretary Arne Duncan told 
reporters on Aug. 8 that he was authorized by the 
White House to grant waivers to states that agree to 
undertake reform priorities favored by the adminis-
tration. “We understand and feel the frustration with 
No Child Left Behind, and we support changing it in 
a comprehensive way to better assist teachers and 
students,” AFT president Randi Weingarten says. “Time 
will tell whether moving to a waiver plan that bypasses 
the full legislative (and public comment) process is the 
right approach.”

Poll Show Strong Support for 
Teachers and School Funding
The public gives high marks to public school teachers, 
respects the teaching profession, supports invest-
ments in education, and rejects tax-funded vouchers 
for private school tuition, according to the 2011 PDK/
Gallup Poll of the Public’s Attitudes Toward the Public 
Schools.

“At a time of breakneck change in what students need 
to be successful in this economy, sandwiched between 
years of school budget cuts and economic turmoil, 
Americans’ respect for public schools and teachers 
is strong and growing stronger,” AFT president Randi 
Weingarten says.

“The public thinks more highly of teachers than they 
do of principals and school board members. Further, 
when asked about the attacks by some governors on 
teachers’ collective bargaining rights, the public sides 
with the teachers.

“Americans’ strong support for teachers and public 
schools is all the more heartening given that more 
than two-thirds of respondents say they hear more 
bad news about education than good news. This 
suggests media coverage of education, at odds with 
the experiences and impressions of parents and the 
public, needs to change.

“No doubt a question last asked in 1976 and repeated 
in the latest survey will get some attention. It asks 
about general opinions on teacher unions, framed 
in a way that implies union work is limited to narrow 
issues of compensation and working conditions. The 
wording doesn’t re$ect the current work of the AFT 
and our quality education agenda, which focuses on 
what students need to succeed and what their teach-
ers need to facilitate success. We look forward to every 
opportunity to educate the public about the work we 
do to help teachers teach and children learn—some-
thing that has been hard when the media’s coverage 
is so negative. But, at our core, we hope the enduring 
goodwill the public has for teachers will grow as we 
continue our work to improve public schools.”

Wisconsin Voters Support  
Senators Who Stood by Workers
Voters in Wisconsin went to the polls on Aug. 16 for 
the fourth time in "ve weeks, this time in two recall 
elections initiated by Republicans to punish state 
senators who stood up against Gov. Scott Walker’s at-
tacks on working people. In the latest results, Wiscon-
sinites voted overwhelmingly to support the incum-
bent Democratic candidates in a clear repudiation of 
Walker’s undemocratic agenda. 

“This is a victory for all those in Wisconsin who, for 
more than six months, have used their voices and their 
vote to uphold the values of democracy and opportu-
nity, and to reject the governor’s assault on workers’ 
rights under the guise of budget-cutting,” AFT presi-
dent Randi Weingarten says.

Just 10 months after Walker carried each of the Senate 
districts in which recall elections were held, more total 
votes were cast statewide for the labor-endorsed can-
didates than for the Walker-endorsed candidates. The 
three Democrats who faced recall e!orts were among 
the 14 state senators who left the state to try to block 
Walker’s anti-worker legislation. All three won.

However, Weingarten notes, there were powerful 
forces arrayed against our friends in Wisconsin, and 
opponents of Walker’s agenda fell just short of recall-
ing a third Republican state senator, which would have 
shifted control of the state Senate. “But much has been 
gained in this process,” she adds. “The labor movement 
in Wisconsin is as vibrant as I have ever seen it. And 
their alliances with others who value fairness, justice 
and voice are strong and extensive.”

Labor’s Story Left Out of High 
School History Textbooks
Last month the nation celebrated Labor Day, yet few 
Americans have any idea why. A new report on how 
the history of labor is treated in high school history 
textbooks o!ers an explanation—most Americans 
never got any education about the labor movement’s 
proper place in our country’s history and its many 
contributions to the nation’s development.

“American Labor and U.S. History Textbooks: How Labor’s 
Story Is Distorted in High School History Textbooks,” 
sponsored by the Albert Shanker Institute, in coopera-
tion with the American Labor Studies Center, surveys 
four major textbooks that together account for most of 
the market in U.S. history textbooks. The report notes 
that these textbooks often present labor history in a 
biased, negative way; for example, focusing on strikes 
and strike violence while giving little or no attention 
to the employer abuse and violence that were usu-
ally at the root of such actions. Their persistent focus 
on con$ict overrides any attention to labor’s central 
historical role in bringing generations of Americans 
into the middle class.

In addition, while the report credits the textbooks with 
some accurate reporting, it notes that the textbooks 
virtually ignore:

t� the vital role of union activism in passing broad 
social protections and reforms such as the eight-
hour work day, Social Security, Medicare, Med-
icaid, occupational safety and health, the end of 
abusive child labor, and environmental protection;

t� organized labor’s strong support for the civil rights 
movement; and

t� the role organized labor played in the 1960s in 
particular, when the rise of public sector union-
ization brought many more Americans into 
the middle class and gave new rights to public 
employees.

Says AFT president Randi Weingarten, who also is 
president of the Albert Shanker Institute: “This report 
explains why so few Americans know much about la-
bor’s history and contributions. It paints a devastating 
picture of distortion and omission. Too often, labor’s 
role in U.S. history is misrepresented, downplayed, or 
ignored. The result is that most American students 
have little sense of how the labor movement changed 
the lives of Americans for the better. A vital piece of 
U.S. history is disappearing before our eyes.”

AROUND  THE NATION

The report notes that the problem of negative or 
incomplete coverage of the labor movement in school 
textbooks dates back at least to the New Deal era, and 
that scholars began documenting this biased treat-
ment beginning in the 1960s. It concludes that U.S. his-
tory texts have essentially “taken sides” in the intense 
political debate around unions—the anti-union side.

“The central argument of this report is not simply to 
plead for equal treatment for labor in history text-
books,” Weingarten says. “It is that American history it-
self is incomplete and inaccurate without labor history. 
Textbooks that leave out or slant labor history simply 
aren’t fully re$ecting our nation’s history.”

The report reviewed hard-copy student editions of 
textbooks published by Harcourt/Holt (2009), Hough-
ton Mi%in/McDougal (2009), McGraw Hill/Glencoe 
(2010), and Pearson/Prentice Hall (2010) for high 
school U.S. history classes. It is designed to be both a 
critique and a valuable resource for teachers, students, 
and others that can help "ll in the gaps left by many 
standard textbooks. 

NCLB—Where to Now?
By Sara Attleson, ATF-COPE Chair

Public education is truly a political endeavor and edu-
cators can no longer be apolitical. There are battles to 
be fought on the local, state and 
national levels. One of the many 
political battles presently facing 
education on a national scale is 
the reauthorization of “No Child 
Left Behind” (NCLB).

Since NCLB was enacted in 2001, educators have 
taught a generation of students under this convoluted 
federal law. As educators, we have directly experienced 
its many fallacies. Its major faults are the federal un-
derfunding, the teaching to the “one-size-"ts-all” test, 
problems with high-stakes standardized tests, teacher 
quali"cation standards, narrowing the curriculum, and 
the impossible-to-achieve requirement of “100 percent 
pro"cient” on core requirements by 2014. Educators 
have struggled with NCLB and know "rst-hand that it 
is not in the best interest of students, despite its lofty 
name. 

Educators are required to adhere to this policy de-
signed by politicians which stresses the often painful 
fact that our profession is political. Now, politicians 
are at a crossroads of what to do with this inadequate 
law. Secretary of Education Arne Duncan has recently 
proposed an alternative to NCLB. He suggests that the 
Department of Education grant broad waivers. (In fact, 
the NM Public Education Department has announced 
its intention to apply to the U.S. Dept. of Education for 
a waiver to replace the NCLB accountability rankings 
with an A through F grading system for individual 
schools.)

Journalist John Young has written an article entitled, 
“The Epiphany Arne Duncan Didn’t Have.” Young refer-
ences Sir Ken Robinson, noted expert on creativity in 
learning. Robinson criticizes politicians who insist on 
“regimentation, homogenization and standardization” 
in our schools. Young invites Secretary Duncan and 
his boss to listen to Ken Robinson in order to “become 
evangelical about what real education is and how top-
down, corporate-style edicts” prevent schools from 
providing what each student deserves. 

The local, state and federal political battles in public 
education are innumerable. Politicians need a sounder 
and more feasible method to correct the many faults 
caused by and inherent in NCLB. Educators must make 
sure their leaders are listening to those of us who have 
some experience on the subject of pedagogy. I urge 
you to contact our elected federal o#cials to express 
your views on the proposed changes to national edu-
cation policy.
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REMIND YOUR STUDENTS TO CALL FOR FREE  
HOMEWORK HELP IN ENGLISH OR SPANISH.

344-3571
M–TH 5:30–8:30 PM

Stamp Out Hunger!
Last year, ATF got a small number of schools 
involved in the NALC Stamp Out Hunger food 
drive to bene"t Roadrunner Food Bank. This 
year, ATF and AEAA are asking schools to par-
UJDJQBUF�JO�UIJT�ZFBS�T�ESJWF�o�IBWF�B�EPOBUJPO�
bin in your o#ce, have a contest in your class-
rooms—get creative! Information on partici-
pation will go out to Fed Reps and principals 
by mid-October, as your principal needs to 
give permission for your school to participate. 
Your school’s postal carrier will pick up dona-
tions in November! Contact Kristin at kjo@
atfunion.org for more information. 

Unions in State Fair Parade 
ATF and AEAA are focusing a lot on communi-
ty engagement this year. It begins with being 
a part of our community, so this year, we en-
tered the State Fair Parade! Over 50 ATF/AEAA 
members and their families participated, 
showing all of New Mexico our union pride!

La Cosecha 
Los Lobos Concert
Dual Language NM presents Los Lobos  
on Thursday, November 17th at the Kiva 
Auditorium.

5JDLFUT�BSF��������o�PO�TBMF�OPX�BU�� 
www.lacosecha.dlnm.org.

All proceeds will to the Janet Montoya  
Schoeppner Memorial Scholarship  
Fund supporting educators to complete  
their teaching degree and/or bilingual  
endorsement.A
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Just to recap, the governor’s 
E!ective Teaching Task Force 
met for only two months and 
came up with recommenda-
tions to tie teacher evaluation 
at least 50% to test scores, 
through a Value-Added 
model. They recommend 
principals also be evaluated 
using test scores, in the form 
of the school letter grades. 
Eventually, they recommend 
compensation also be tied to 
your evaluation, based half on 
test scores.

We expect the Task Force 
recommendations to be 
introduced as legislation this 
January. Your best defense is 
to understand their recom-
mendations, and a plan that 
ATF has for teacher evaluation 
and compensation, which we 
believe is better. You can go to 
the lead story at atfunion.org 
and go through our interac-
tive presentation, which we’re 
also taking out to schools all 
semester. Once you have the 
information you need, "ght for 
the teacher evaluation system 
you want! Call and write your 
legislators and the governor. 
Write letters to the editor. If 
we come together and use our 
collective voice, we can "ght 
for the RIGHT reforms!

PED
WATCH
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