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We can effectively meet the CCSS 
standards by using curiosity, rather 
than coercion, as instructional fuel.
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Common Core State Standards – So What? So How? So Who? So Why?
By Kathy Jones - Primary, Monte Vista ES / Natalie Olague - Instructional Coach, Valle Vista ES

“Thinking teachers inspire thinking students” (Erickson, 2008). No one can argue with the ambitious 
expectations of the Common Core State Standards (CCSS). As the !rst attempt ever to systematically 
in"uence what is taught in U.S. schools, the key to their success or failure is how they are interpreted 
and then, based on that interpretation, implemented. “The Standards leave room for teachers,  
curriculum developers, and states to determine how those goals should be reached and what addi-
tional topics should be addressed. . . .Teachers are thus free to provide students with whatever tools 
and knowledge their professional judgment and experience identify as most helpful for meeting the 
goals set out in the standards (Common Core State Standards for English Language Arts, page 4).  
As “thinking” teachers, who have embarked on this journey to interpret and implement the CCSS,  
we have found ourselves in re"ective discussions of the following four questions.

So What? This is the !rst question that came to mind. The CCSS for ELA de!ne expectations in the  
areas of speaking, listening, reading and writing. In kindergarten, for example, students are expect-
ed “with prompting and support, to retell familiar stories, including key details.” This is an important 
skill that will lead to a lifetime of understanding and enjoyment of literature. But, so what? What 
story do we, as teachers, select for students to hear or read and retell? What is the content knowl-

edge that we must intentionally plan for? We need to think about “big ideas” that will be the basis of a person’s understanding of 
the world. We need to !lter through the knowledge pieces that build the “big ideas” and decide which makes sense right now for 
our students, to engage and motivate them in the learning process. Once this knowledge piece is de!ned, then we can meaning-
fully and intentionally choose the story or stories for retelling and the content to be used for meeting all the ELA standards. 

So How? This second question occurred as we were thinking about the “big ideas.” What 
if we start with the Science and Social Studies standards? These provide the content 
that will help students develop those lifelong “big ideas.” So how do we move students 
to an understanding of the content? We go back to the ELA (and Math) CCSS. Fifth 
graders must “understand the Earth is part of a larger solar system, which is part of an 
ever larger galaxy…” Given that context, we then help them come to that understand-
ing by using the ELA standards to guide their listening, speaking, reading and writing 
about the Earth as part of the solar system. The result is a truly integrated content  
unit based on the intersection of the content-based “big ideas” and the ELA CCSS.  
Our limited planning time is now focused where it should be and the CCSS are used 
strategically, not as a glori!ed checklist where we work on certain standards for a  
certain amount of time and then move on to the next standards to teach.

So Who? The answer to this question is, of course, the teacher. We must draw on our 
professional skills, knowledge and experience to plan the speci!c lessons and activi-
ties that answer the “So What?” and “So How?” questions. We also must choose the 
appropriate strategies for the particular students in our classes (di#erentiation). Then, 
we must consider how and when we will assess the learning of our students, both for 
learning (formative) and from learning (summative). The Common Core Instructional 
Shifts are based on this “So Who?” question. The premise is that teachers must now 
make shifts in their teaching practices to e#ectively help students reach the new CCSS 
standards. So, as teachers, we have to sift through all of our professional knowledge 
to decide which teaching strategies will most e#ectively help us achieve the inten-
tional planning we have done with the content (So What?) and standards (So How?). 
What is important, of course, is the order in which the planning is done. The content 
(big ideas, knowledge piece) and speci!c standards have been decided, then we can 
choose the speci!c teaching strategies we are going to use (e.g., backward planning). 

So Why? This is really the foundational question that we feel is missing in all the CCSS 
hoopla. We are talking about something much more than just helping our students attain the standards. We are talking about 
curriculum that is “relevant to issues surrounding the human condition and our world, curriculum that challenges the intellect 
and curriculum that engages the spirit” (Lynn Erickson, 2008).

More than 30 years ago, one of our mentors said, “We have to ask - What kind of people do we want these students to become?” 
Once we know the answer, the process of getting there is the intersection of the So What?, the So How? and the So Who? 

So, there!

The Balance Between Supports And Independence
By Susan Schripsema - 8th Grade Language Arts, Hoover MS

I felt awkward watching many of my students staring at the blank box on the answer sheet,  
wondering how to proceed with the “pre-writing and planning” section of their writing perfor-
mance assessment. Designed as part of our school-wide emphasis on common rubrics, I had 
structured the process for this task in the same manner as that is represented on the SBA, with 

one exception. Instead of giving my students a prompt that falls out of the sky, like “Convince your principal that your school 
should have an intra-mural !eld day,” I embedded their prompt in comparison and evaluation of text. 

We had been analyzing and constructing meaning together in discussion and writing since September. The previous week we 
had completed a series of lessons about how to evaluate text by establishing a purpose and criteria, searching for evidence of 
the level to which the text rises, and then clearly stating the implications of the evaluation. I had been con!dent that my students 
were prepared to comparatively analyze two pieces about the same event, one !ction and the other non-!ction, and evaluate 
which piece better portrayed the suspense and message. But the way their work came to an abrupt halt when they saw the  
direction to “Plan your response in the box below” betrayed my con!dence in their preparation. 

ONE OF  
THE MOST  

IMPORTANT 
THINGS A  

TEACHER CAN DO 
TO HELP  

CHILDREN BUILD 
KNOWLEDGE 

FROM TEXT IS TO 
ESTABLISH  

COMPELLING  
REASONS FOR 

CHILDREN  
TO READ  

INFORMATIONAL 
TEXTS.

– Nell K. Duke, Anne-Lise Halvorsen, and Jennifer A. Knight, 
Building Knowledge through Informational Text

…continued on page 2

Teacher ownership 

is paramount  

and must be sup-

ported by the entire 

system. Given time 

and support, teach-

ers will be able to 

collectively and collaboratively use the methods 

and materials appropriate for teaching with 

depth and for student engagement. Teachers 

will be able to shed the need to cover materials 

based on pacing guides and mandates and 

begin again to teach students rather  

than programs. 

Since that time, our union has worked to 

engage teachers, district-wide, in opportuni-

ties to own the Common Core. The goal of 

our work is to broaden and deepen teacher 

ownership of the Common Core State  

Standards. Only then will the standards  

come to life and make a di!erence in student 

learning. I believe that without teacher 

ownership, the promise of the Common Core 

will never be realized. 

This year, teachers from all over the district 

have provided opportunities to engage in 

teacher-developed workshops focused on 

using the Common Core State Standards with 

ELL, and a series of workshops focused on 

planning and pedagogy in a Common Core 

Standards-based classroom. 

We have learned that it takes a signi"cant 

amount of time and progressive leadership 

before the teachers feel free to plan lessons 

that start with the standard, rather than 

starting with the mandated text, program or 

test–especially after years of expectations to 

the contrary. 

I hope the teachers’ voices in this month’s 

newsletter inspire you to look at the standards 

as something you want to make your own.  

I want you to entertain the idea that this  

may not be just another mandate and 

passing fad, but instead may be the 

opportunity we have been waiting 

for to reclaim our practice and our 

profession. 

In solidarity,

I WROTE IN THE TEACHERS’ VOICE

1 YEAR AGO
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“But I Already Teach the Common Core State Standards…”
Tanya Kuhnee - 9th, 11th, 12th Grade English, West Mesa HS

As I work my way through 
the district’s Common 
Core State Standards’ 
modules with my col-
leagues and we examine 
concepts like tiers of 
vocabulary, I hear them 
say things like: “I already 
teach the Common Core 
Standards.” “This won’t 
change my teaching.” 

“This is just business as usual, another set of  
standards for me to slap on my lesson plans.” 

You know what? They are right. Many teachers do 
already teach academic vocabulary, non-!ction 
texts and text-dependent responses. They teach, 
read and comprehend complex literary and infor-
mational texts independently and pro!ciently  
(CCSS Reading Anchor Standard 10). Many teach-
ers strive for depth over breadth as they battle an 
educational system that emphasizes coverage, 
standardized testing and deadlines. 

However, the shift we need to be examining with 
the Common Core is less the individual standards 
themselves and more the overarching thematic 
ideas that guide them. These standards are not 
simply a bunch of random content area concepts 
that we can paste into our lesson plans so we can 
teach a really fun lesson. They are a set of skills that 
gradually build upon one another, culminating  
with a young adult who has spent thirteen years 
perfecting a skill set that leaves them prepared for 
whatever this ever changing world of ours has  
waiting when they graduate. We need to help  
students gain skills that will make them indepen-
dent, critical thinkers who can be successful in any 
arena. I believe following the philosophies of the 
Common Core can do that.

As a secondary Language Arts teacher, I am grap-
pling with the idea that I may have to abandon 
some of my favorite classic novels for more pro-
vocative and relevant non-!ction texts, as well 
as analysis of smaller chunks of literature. I have 
always thought of myself as a rigorous instructor, 
but the Common Core supports a new type of rigor. 
I envision lessons that involve connected texts and 
encourage readings of whole texts, but analysis of 
small chunks. I envision more project-based learn-
ing and life-skills practice. I hope to have even more 
meaningful discussions with my students that push 
them to think beyond a standardized test. I hope to 
discourage rote memorization while encouraging 
critical analysis and debate. Like my colleagues, I 
believe I try to do these things in my classroom, but 
the Common Core are providing the overarching 
structures to support this pedagogical philosophy 
that I need to truly become actualized as this type 
of teacher. 

Gone are the days of teacher as the vessel 
of knowledge. The Common Core standards 
provide a valuable shift from traditional 
teaching methods. I view it as the opportunity 
to abandon outdated strategies focusing on 
coverage, lectures and factual memorization. 
We need to move to a system that focuses on 
depth of knowledge, critical thinking and skill 
acquisition. This is an opportunity for teachers 
to truly transform not only their own teach-
ing, but also the pedagogy and philosophies 
of our school systems. 

I am constantly telling my students that 
knowledge gives them power. We need that 
same power if we are going to take owner-
ship of these standards. Otherwise, business 
really will proceed as usual and teachers will 
continue to have decisions made for them by 

Special Education and the CCSS 
Sara Winsett - 9-12th Grade Math & Science 
Special Education, New Futures

Moving to a stan-
dards-based system 
challenges Special 
Education teachers 
to move from teach-
ing at the level of the 
student to trying to 
bring the student 
up to mastery of the 
required standards. 
The idea is that even 

the Learning Disabled student can and is expected 
to meet the same standards as everyone else. I  
have often listened to discussions over the best  
approach for working with Special Education  
students in a standards-based system. 

Looking at the new standards, I see some good 
news for working with students with special needs. 
Some say it’s best to choose standards to work 
from that are at the level of the student; others 
say it’s best to work with the grade level standard 
which you desire the student to master. This leads 
to a “drive by” approach to teaching the standards 
which depends on the level of the student, and 
whichever standard the teacher chooses to work 
on, and this doesn’t lend itself to a smooth progres-
sion through the content, nor across grade levels.

The CCSS is di#erent than the “old school” stan-
dards. CCSS requires using higher-order thinking 
skills and developing the ability to apply learned 
knowledge to novel situations. There is a real 
concern that the ability of some students will be 
adequate to meet these new goals. Most Special 
Education students are of normal or near normal  
IQ, although they need more time or repetition 
than average, or they need modi!cations to the 
learning environment in order to acquire and  
retain new knowledge. However, there is no reason 
most students cannot learn and achieve career and 
college goals. 

The CCSS create a coherent web of learning 
across the grade levels which allows for practicing 
the standard at a lower grade level, then mov-
ing forward in a logical way, practicing the same 
standards to a higher and higher level. This allows 
a variety of access points for a student to !nd an 
opening into the content knowledge. This permits 
a teacher to use careful sca#olding and intelligent 
di#erentiation for each student to achieve their 
academic goals. The coherency across grade levels 
means that the standard can be used to access  
content at di#erent points to meet the student’s 
levels and move on to mastery of the standards. 

Fortunately, we have tools, some better than oth-
ers, to help us make this progression to mastery 
for each student. Careful monitoring and real time 
feedback and intervention can move a student ef-
!ciently from introduction to mastery of a concept. 
One tool that has been suggested by the Special 
Education Dept. is Universal Design for Learning COM
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even less-informed individuals. We must dedicate 
some of our rare and precious time to truly analyz-
ing this document. 

The Common Core asks teachers to push students 
to think more deeply about their learning and about 
the texts they read. Shouldn’t we, as educators, 
expect the same from ourselves? We should push 
ourselves to think more deeply about this text and 
examine the applications and implications of the 
Common Core if we are going to take teaching back. 

The Balance Between Supports And Independence…continued from page 1.

“We have been using outlines all year,” I said, hop-
ing to tap into some memory of previous writing 
assignments. That comment got at least a head  
nod in response. A few doodled in the corner of  
the answer sheet. “Do you remember the essay  
call-response chant we recited over and over?  
Need an introduction…”

“Gotta get attention,” was the lame, nearly whis-
pered reply of a few. In contrast to the bold procla-
mation for attention and wild hand gesticulations 
during the week our chant was part of the class’ 
preparations for writing their !rst substantial essay 
of the year, this nearly silent response was disheart-
ening. “Wasn’t there something about a thesis in 
there somewhere?” one student asked. 

As I watched them struggle to begin, I became very 
aware that many of my students have come to rely 
upon prepared graphic organizers with sentence 
starters and voiced instructional supports as the 
starting point of their writing process. A few turned 
toward classmates to ask, “What are you going to 
do? What are we supposed to say?”

There is a necessary balance between supports and 
independence, and now I’ve seen that in guid-
ing students toward accomplishing the rigor and 
depth of knowledge required in the ELA standards. 
I may have out-supported their ability to manage 
complexity with self-con!dence and a willingness 
to embrace the sometimes messy process of con-
structing meaning. After all, the transferable skill 
and knowledge will be their ability to respond to a 
complex task, not whether they’ve memorized the 
parts of a 5-paragraph essay outline. 

(UDL). UDL prescribes three main areas in which to 
di#erentiate: (1) changing the means of representa-
tion, as in using alternatives for presenting material 
and allowing di#erences in the presentation of 
knowledge; (2) to vary is the means of action and 
expression, such as using technology and multiple 
modes of communication; and (3) vary access and 
engagement, which is allowing the student a say 
in goals and some autonomy in decision making 
as regards the !nal product of their work. Finally, 
performances-based assessments, used both 
formatively and as a summative exercise, allow 
di#erently-abled students to show in a real way 
what they know and how to apply it.

By allowing multiple ways to learn and present 
knowledge, we are able to engage the widest num-
ber of learners. Thus, using sca#olding and di#eren-
tiation, as well as performance-based assessments, 
we can bring most Special Education students to 
meet the college and career goal common to all 
our students. We need to teach thoughtfully to 
meet these goals with our students and we need to 
assess them properly to !nd out how well we are 
doing. Special Education students are notoriously 
poor at bubble sheet tests. Authentic performance 
assessments are much better for these students, in-
deed all students, to demonstrate what they know.

The tests used to assess the CCSS goals are current-
ly in development by the Partnership for Assess-
ment of Readiness for College and Careers (PARRC). 

So, it looks like the new CCSS has some synergistic 
support for special needs students, and permits the 
creation of rigorous meaningful curriculum in order 
to meet the demands of college and career readi-
ness for all students. I hope we are allowed as pro-
fessionals to use these standards to create curricula 
individualized for our students, our classes, and our 
individual planning needs. Each student is di#erent, 
each classroom is di#erent, and while the CCSS is 
standardized, these standards seem well-suited for 
di#erentiating for our individual needs. 
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Common Core Science Teaching
Sondra Lawson - 8th Grade Science, Jimmy Carter MS

I don’t have time for the 
Common Core. I teach 
middle school science 
and I already have too 
many standards to teach. 
Plus, I have to make up 
for years of students not 
having science in elemen-
tary school. I have to !ght 
misconceptions instilled 
by popular media and I 

have to keep my students interested with all the gad-
gets and "ash I can muster. Content areas like science, 
social studies, and the arts have already been pushed 
aside by 10 plus years of NCLB. I refuse to give up one 
minute of my precious time to teach someone else’s 
subject area. 

My dream is to get my students to really dig into  
science. I could get the bored skater kid to realize that 
skateboarding is physics. I would have him do some 
research into skateboard design. Perhaps, I could get 
the musical student to understand how an ampli!er 
works and interest other students in their own science 
topics. My students would start doing inquiry and 
have a greater understanding of how science works. 
They could see that scientists are just people who are 
curious about the world. They would ask questions 
and research what others have said about the topic. 
Then, they would make their own plans to answer  
the question themselves and my classroom would 
magically become a place where we conduct science 
and not just study it. 

Of course, I have tried this before. It is exhausting to 
watch kids fumble through the internet looking for 
science articles. They don’t know how to narrow a 
search so they end up scanning for pictures. They can’t 
judge a decent website or even tell where they are 
getting the information. Even when they !nd some-
thing about their subject, they still can’t !lter through 
the article to get any meaning. They act like I should 
have all the answers and I end up doing twice as much 
work as they are. They seem to not know how to read 
even a very simple article. Finally, when they write 
down “Google” as a reference I just want to scream, 
“Shouldn’t they know this stu# already? Isn’t someone 
else supposed to teach this?”

Well, now it is. This is the Common Core. Using infor-
mational text and all the media and research strate-
gies surrounding it are all the “common core” of what 
students need to be successful in the 21st century. I 
am only one of the many teachers these students will 
have. But now we share a common purpose. If I don’t 
teach students how to research science, how to tell 
the di#erence between a news article and a research 
article, and how to actually read for meaning, then 
who will? 

The Common Core is the backbone of knowledge  
that we want all students to have. It is the staircase 
that is supposed to lead them from the foundations  
of kindergarten to the penthouse of college. My  
classroom is only one level in this building but I am  
the expert in my !eld. Reading science is a whole  
di#erent "oor from reading stories, or poetry, or 
historical documents. Science isn’t based on reading 
primary sources as much as it is the study of a conver-
sation between these sources. What we know about 
evolution doesn’t come from reading Darwin any  
more than what we know about climate change comes 
from reading weather charts. It is my job to show my 
students that science is not a series of cubicles, but a 
whole library of ideas. I shouldn’t expect the Language 
Arts teacher to teach that any more than I should have 
to teach Moby Dick. If I do my job well enough, then 
the anatomy of a sperm whale or the South Paci!c 
ecosystem can be just as interesting as Melville’s  
perspective. What a powerful conversation could  
happen if this cross curricular unit also involved the 

Teachers, the Drivers of the CCSS. 
Cheryl Wheeler - Kindergarten, Lew Wallace ES

Doug Reeves (2003)  
once commented that 
standards are a roadmap 
to curriculum reform. 
Being the spatially-
challenged individual I 
am, I support this view 
because without the 
roadmap aligning you 
to your destination, you 

may get lost along the way.

The standards movement was fairly new when I 
started teaching. The only knowledge about standards 
taught at the university level was that I would need to 
include them in my lesson plans. So, that’s what I did. 
I chose my vehicle and hit the road. My !rst vehicle 
driven to the standards was a shiny new silver-coated 
Mercedes complete with a red bow! (So I thought at 
the time.) I incorporated the standards in my lesson 
plans and had a good description and knowledge of 
the content I was teaching. Yet, most teachers at the 
school I worked at then refused to acknowledge the 
standards movement as anything other than a fad. 
(Sound familiar?) They all drove 1769 Cugnot steam 
automobiles. I drove my Mercedes full speed ahead 
enjoying the ride! That was over a decade ago. Since 
that time, my Mercedes has been traded in.

Now, I drive a more dependable and sensible vehicle, 
one that I know how to work on when it’s broken 
or provide maintenance when it’s in need of an oil 
change. These days, I drive a Ford. I traded in my 
beloved Mercedes as I received professional develop-
ment. At !rst, it was di$cult for me to give up my old 
approach to the standards because it worked for me 
and I didn’t want to change. I was familiar with the 
standards and moved quickly through the steps. How-
ever, after I went through the process of standards-
based planning, it hit me! My prior knowledge of the 

standards was good, but now I knew what to do with 
them to make them meaningful. Now, I drive my  
Ford everywhere! 

It just makes sense now. My old way of standards 
implementation was great on the surface, just like my 
Mercedes. My lesson plans looked great, but so what?! 
It just simply wasn’t enough to write the standards in 
my lesson plans. I needed to unwrap them to truly see 
what was inside, just as you would unwrap a gift! It 
was this knowledge of standards based planning that 
allowed for a seamless transition to the CCSS! I still in-
clude the CCSS in my lesson plans, but now they drive 
my instruction. Now, I begin my lesson planning with 
the end result in mind. I identify the standards to be 
implemented with a cross-curricular focus, develop big 
ideas and essential questions, unwrap the standards to 
identify skills and concepts, create authentic perfor-
mance assessments to measure student understand-
ing, create meaningful higher order level activities 
and lessons incorporating Bloom’s Taxonomy, Webb’s 
Depth of Knowledge, and multiple intelligences, and 
re"ect on how to improve the lessons. It sounds like 
a lot of work, but as you learn and become intimately 
familiar with the standards, you realize it’s not work 
but a necessity. Ultimately, my Ford may not be as 
esthetically pleasing as the Mercedes, but it provides a 
much smoother ride. 

Doug Reeves also stated that it is necessary to weed 
the garden (Reeves, 2003). I must agree. Many times 
teachers are not allowed, discouraged, or simply reluc-
tant to pull the weeds that are most in need of pulling. 
These are often the prescribed textbook weeds, that 
are deep-rooted and do not come up easily. 

Textbook weeds are deep-rooted and have been  
part of the educational curriculum for as long as I  
can remember both as a student and as an educa-
tor. These weeds often dominate teaching practices 
and exist in all !elds of education. Their roots often 
spread out in coverage, but in reality are not at all 
far-reaching in depth. Pulling these weeds would be a 
great place to start. Yet, simply pulling them would not 
be enough. We must set the standard for a weed-free 
garden and not only pull the weeds but prepare the 
soil and cultivate the students in our classrooms!

So, are the CCSS the roadmap to success in educa-
tion? I would have to say that the success all depends 
on us, the drivers behind the CCSS. The CCSS will only 
prepare students for success in college and careers IF 
we as educators are willing to make change happen 
through e#ort, dedication, persistence, understanding, 
and application of the pedagogical shifts demanded 
by the CCSS. In simple terms, the CCSS are only as 
good as the teachers using them. 

WITH INTRIGUING  

INFORMATIONAL 

SOURCES IN HAND,  

I WATCHED  

LEARNERS ERUPT 

WITH LITERATE  

VIGOR—ENGAGING  

IN AUTHENTIC  

INQUIRY.
– Linda Hoyt 

Igniting a Sense of Wonder: 
Helping Students Find Joy in Informational Texts

social studies teacher teaching about the whale oil 
trade, or an art teacher teaching scrimshaw. Suddenly, 
depth of knowledge has a whole new meaning and 
students are building relationships between what they 
learn and the real world. 

So, during the next Professional Development day on 
text complexity, we should actually be sitting up with 
our ears pricked because the texts that the Common 
Core supports are measured in three equal parts. One 
part is the Lexile range, one is the depth of knowl-
edge that students bring, and one is the interest and 
interaction between the student and the text itself. 
Think of the skater reading about the friction of certain 
skateboard wheels: he will stretch to read it if it is inter-
esting and appropriate. Think of the many places we 
could share real sources about particle physics or the 
discovery of a new star to answer a student’s question. 
Think of how we could compare the news story of a 
discovery to a scienti!c abstract on the same topic.  
The tools are here in the Common Core for content 
teachers to bridge the gap between where our  
students are now and where we want them to be. We 
are the experts in our !eld and only we can prepare 
them to get there. It has to become our subject area.

Beyond the abstract “college and career ready,” we all 
want a scienti!cally-literate group of citizens who can 
make decisions about the environment, healthcare, 
and scienti!c endeavors. Our students may someday 
need to research a loved one’s cancer diagnosis or criti-
cally examine the fuel e$ciency of a new car purchase. 
So much information is available at their !ngertips and 
critical thinking is one of the most important skills our 
students will need going forward. If I do a little bit and 
another teacher does a little more, together we build 
the backbone to support a life of learning. 
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Unless teachers  

are the owners,  

these new  

standards will  

fail like all those  

before. But to make 

them owners, we  

must do more  

than invite a few  

token teachers to  

the next standards  

workshop. Teachers 

themselves must  

become the leaders 

when implementing  

the standards.  

Those who have  

mastered the ideas  

and content must  

mentor their peers. 

Those who are  

challenged must  

work with their  

colleagues; those  

who are indifferent 

must become  

engaged; those  

who are cynical  

must be won over. 

Teachers must  

shape both the  

standards and their  

assessments as  

educational tools  

rather than  

data-gathering  

instruments.

– John Ewing, President of Math for America  
Education Week, July/August, 2012
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Balanced Assessments Integrated into Instruction
Joe Perez - 4th Grade, Apache ES

In a standards-based system, teachers must have 
balanced assessments integrated into their instruc-
tion. A balanced assessment demands that a teacher 
knows what method of assessment is best used for 
the purpose of assessing. There are 4 major types of 
assessments according to Richard Stiggins, et al. They 
are: selected response, extended written response, 
personal communication and my favorite, perfor-
mance assessments. 

It is paramount that teachers know which method of 
assessment to choose for the purpose of assessing. 
For example, if a teacher wants to document student 
mastery of content, then the teacher will create an au-
thentic selected response assessment because these 
are excellent methods of assessment for this purpose. 
If a teacher wants to document student reasoning, 
then this teacher will create a performance assess-
ment because performance assessments are excellent 
for this purpose. Scoring guides (a.k.a. rubrics) will be 
used as needed.

In addition to a balanced assessment, the teacher must 
know the di#erence between assessment for, of and as 
learning. Assessment for learning (or, formative assess-
ments) happens while learning is still underway. The 
teacher learns what skills the students have solidi!ed 
and which skills the students still need more instruc-
tion on. These assessments are what drive the instruc-
tion, provide students with feedback they can use to 
improve the quality of their work, and help students 
feel in control in their process of learning. Formative 
assessments determine what di#erentiated instruction 
the teacher must implement. 

Assessments of learning (or summative assessments) 
are those assessments that happen after learning is 
supposed to have occurred to determine if it actually 
did. They are used to report out to people outside of 
the classroom, for example, parents. Assessments as 
learning are when the student self-assesses and begins 
to build their metacognitive ability. Here, the students 
are the critical connectors between assessment and 
learning. They become actively engaged. They begin 
to monitor what they are learning and use what they 
discover to make adjustments or changes in their 
learning process.

As the teacher leads the students through the learn-
ing plan that provides experiences for them to learn, 
giving formative assessments, adjusting instruction 
based on these and administering the summative 
assessments, the teacher is keeping record of student 
work throughout this entire process. This means that 
the teacher must have an understanding of how to 
grade in a standards-based system. Gone are percent-
ages and letter grades because ultimately they punish 
students for learning. What takes the place of letter 
grades are scores that re"ect whether students are 
pro!cient, exemplary, nearing pro!ciency or begin-
ning steps. Based on the scores, the teacher will 
provide multiple opportunities to students that need 
it. They will challenge students that are exceeding 
expectations. The scores will re"ect what the student 
is capable of doing and will not re"ect e#ort, participa-
tion, or whether the teacher thinks the student  
is a nice person. It will re"ect what the student  
can DO! 

Finally, when the trimester or semester ends and it 
is time to report out on the SBPR, the teacher takes 
the information in the record book and !lls out the 
SBPR while watching the game, or a movie because 
this is simply copying information on to a document. 
Teachers that have established this system seamlessly 
moved from the state standards into the CCSS without 
skipping a beat. Those who have not established this 
system !nd themselves feeling frustrated, confused, 
helpless, isolated, etc. 

“Tell me and I’ll forget; show me and I may remember; 
involve me and I’ll understand.” 

ATF Teacher Voices on Colorín Colorado
Miriam Martínez 
Dual Language Kindergarten 
Los Padillas ES

After each class, I am quite 
inspired! These classes are 
presented by my fellow 
teachers who are equally 
inspired. In each class, they 
demonstrate how using 

the CCSS is our opportunity to teach the way we know 
students learn best. 

Durable knowledge and access to complex text can 
be advanced in the ELL classroom. The promise of the 
standards this time around is that of true collabora-
tion among colleagues–collaboration to exchange 
best practices, share curriculum tenets, and engage 
in conversation about di#erent teaching and learning 
styles. The promise of the standards this time around is 
that the scripted curriculums we have been subjected 
to will fall by the wayside. And lastly, the promise of 
the standards this time around is that of the creation 
of integrated lesson sequences and units that are rich 
with culturally-relevant content.

As I re"ect on the work we have done so far, highest on 
my priority list is meaningful learning experiences that 
build literacy. I am ever-conscious of the fact that my 
students tend to be economically-disadvantaged, and 
consequently at a low experiential threshold for expe-
riences greatly correlated to student achievement. My 
priority is to engage them in meaningful experiences. 

ELLs, Colorín Colorado, and the CCSS
Colorín Colorado is a website created through a 
collaboration between Reading Rockets and the 
American Federation of Teachers. Across the coun-
try, teachers and other educators like you share the 
exciting but sometimes di$cult challenge of teach-
ing English, literacy skills, and academic content to a 
growing number of English language learners. Colorín 
Colorado’s Educators section was created to help you 
with that challenge.

ATF teachers are featured in the Colorín Colorado 
resource section (www.colorincolorado.org/educators/
common_core/) that explores what the Common Core 
State Standards will mean for English language learn-
ers. Resources include articles, research reports, video 
interviews, and implementation guidelines. 
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• The Instructional Council will ensure that the imple-
mentation of the CCSS at their site is informed by and 
connected to the district’s plans.

Memorandum of Understanding 
Between the Albuquerque Public Schools and 

the Albuquerque Teachers Federation

RE: The Common Core State Standards, standards-based 
teaching practices, and the relation to APS programs  
and practices

The District and the Federation agree that, starting in  
the 2012-2013 school year and all subsequent school 
years, the Common Core State Standards (CCSS) will be 
the foundation of instruction for all APS students.

Both parities believe that teachers must collectively and 
collaboratively use the appropriate methods and materi-
als to teach on a deep level and help students develop a 
deep understanding of the Common Core.

Both parties a$rm that all educational programs must  
be sensitive to the needs and aspirations of students  
and that all students in APS must have equal access to 
the CCSS. 

The following clari!cations are intended to support the 
above statements:

• All instructional programs can be used with the com-
mon core. Teachers have the discretion to augment the 
program and adjust the pacing according to the needs 
of the students and adjust the scope and sequence of 
the program to align with the Common Core.

• Intervention programs and Special Ed Instructional  
programs, while more prescriptive by nature, can be one 
of the instructional tools used to teach to the CCSS.

• Additional tools and resources may be used to meet  
the standards.

• Principals and sta# and encouraged to analyze school 
practices to ensure that they are still relevant as APS 
moves toward adopting the CCSS at all grades. For 
example: Baldrige is no longer a district-supported 
program. Continuing with Baldrige, CCI, Continuous 
Improvement, PDSA and other like-programs is at the 
discretion of the Instructional Council.

The IC will act as the leadership team that manages the 
process for the implementation of the Common Core 
State Standards at each site. This includes:

• Creating structures at the school that explicitly connect 
the work of the Instructional Council and the Instruction-
al Coach so that the PLC/Collaboration work is connected 
to the implementation work.

Contract Language and CCSS

• Moving the sta# from awareness of the CCSS to imple-
mentation.

• Ensuring information is not just dispensed, but also 
understood.

• Ensuring that teachers are able to share their perspec-
tives and pedagogical strategies with each other as they 
learn about and implement the CCSS.

• Collaborating with the Instructional Coach and teacher 
leaders on professional development about the CCSS.

• Gathering both qualitative data and quantitative data 
about the progress of implementation, questions that 
arise, and the supports needed by the teachers.

• Basing the implementation of the CCSS on the unique 
needs of the sta# and student population of the school.

• This is a collaborative e#ort between the IC members 
and their constituents. Work on the CCSS implementa-
tion should not come “top-down” from the IC to the sta#.

CCSS

INSTRUCTIONAL COUNCIL

PLC/COLLABORATION INSTRUCTIONAL COACH 
DEPARTMENT CHAIRS

Clara Gonzales-Espinosa 
4th Grade - Emerson ES 

I strongly believe that 
all students should be 
held to the same high 
expectations outlined 
in the CCSS, but I 
also know that these 
learners may require 

additional time, appropriate instructional support, 
and aligned assessments that give them the op-
portunity to demonstrate pro!ciency.

Most importantly, to help ELLs meet high aca-
demic standards in Language Arts, it is essential 
that they have access to rich oral and written 
language, meaning they need to read a lot and  
be involved in literate conversations in literacy-
rich classrooms. 

Loyola García - 1st Grade, Valle Vista ES 

One of the members of our cadre recently gave 
us an article titled, “Text Complexity Is the New 
Black” (Text Complexity: Raising Rigor in Reading, 
Douglas Fisher, Nancy Frey, Diane Lapp). This was 
a very powerful article for me when considering 
implementation of CCSS. I feel that one of the 
greatest changes for teachers in implementing 
the new standards is going to be helping children 
to develop a deeper knowledge base and take 
ownership of their skills. The article stated that we 
should be making sure that we are using text that 
is challenging children in order to help them grow. 
In my experience, children need to be explicitly 
taught how to deal with unknown vocabulary and 
use context clues to make meaning. An important 
part of learning to read is learning how to interact 
with text. The best way to model and give children 
experiences to help them develop comprehension 
strategies is through rendering (breaking apart) 
complex text.

Ida Demos  
ESL Teacher - Harrison MS 

How attainable would 
the standards be to my 
own English language 
learners? It wasn’t until 
I started brainstorming 
and collaborating with 
the other teachers in 

the 8th grade ELA group of the WETA/ELL cohort 
did I realize the extent to which lessons would 
need to be sheltered and modi!ed to meet the 
needs of our ELLs. 

This “Aha!” moment has led to my investigation 
of other resources and strategies with which to 
enhance or supplant the existing curriculum. After 
having worked with the CCSS, I have also come  
to the conclusion that “depth of Knowledge”  
plays a major role in students’ acquisition of skills, 
concepts, and language. 

Participating in Union Classes
Kelly McMahan - Polk MS

I can retire in a year 
or two. You’d think I’d 
know enough to get 
by until then without 
further learning. Yet, I’ve 
attended quite a few 
of the Common Core 
State Standards classes 

o#ered by the ATF. Sitting with a group of teach-
ers, discussing how to create engaging, thought-
provoking lessons, and meaningful assessments 
has made me want to learn more, to teach better. 

The Common Core introduces ambitious goals for  

student learning. In history/social studies, students 

are expected to analyze primary and secondary 

sources, cite textual evidence to support arguments, 

consider the influence of an author’s perspective,  

corroborate different sources, and develop written 

historical arguments—crucial skills if students are to 

succeed in college and beyond. They also represent  

a radical turn from what was emphasized during a  

decade of relentless standardized testing.

– Joel Breakstone, Mark Smith and Sam Wineburg - Beyond the Bubble in History/Social Studies Assessments, Kappan Magazine, February 2013
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ORGANIZING
Activists In Action!

ATF has had organizers and volunteer activists making 
phone calls to fellow educators throughout the legisla-
tive session, giving them information and actions to 
take to !ght for the funding and policies we need, and 
against the governor’s bad reform agenda. 

The power we have as a union comes from collective 
action. Thank you to everyone who has been an activ-
ist this legislative session! Whether you’ve participated 
in E-Activist actions, made calls to lawmakers, come 
to the “Occupy the Roundhouse” day in Santa Fe or 
volunteered your time, it makes a di#erence! 

The session isn’t over yet, so please continue taking 
any actions you can. We’ll be phone banking until 
March 14th (M-Th, 5-8 PM), so if you can volunteer  
ANY time in the last couple of weeks to activate your 
colleagues and have an impact on the end result of 
this session, please email kjo@atfuinon.org

Nomination Time, Members!

1) ATF CONSTITUENT VPS: ATF members in good 
standing are eligible to run for a constituent vice- 
president seat at the level they are currently work-
ing. Nominate yourself or a colleague by sending a 
certi!ed letter of nomination to the ATF O$ce (530 
Je#erson St. NE 87108) ATTN: Secretary. Nominations 
must be postmarked by April 1, 2013. The following 
o$ces are up for election:

• 2 Elementary VPs
• 1 Middle School VP
• 1 High School VP

2) FED REP OF THE YEAR: ATF Members, please 
nominate a Fed Rep for the honor of ATF Fed Rep of 
the Year! It can be your school’s Fed Rep, or another 
excellent rep you know. ATF members should have 
received nomination forms at the beginning of March; 
send them through Interschool Mail to Kristin at “ATF 
O$ce” by April 1st.

3) AFT NM CONVENTION DELEGATE CALL: Any ATF 
member interested in being a delegate to the AFT New 
Mexico Convention, be sure you submit your informa-
tion by April 1st. You should have received a "yer with 
the details at the beginning of March. 

issues | advocacy | organizing

I|A|O
be covered under the Assault Leave provisions of the 
Negotiated Agreement. That language reads as follows.

B. Assault Leave

A teacher shall not be charged for time lost, up  
to twenty (20) duty days, resulting from physical  
injuries caused by an assault while carrying on 
the duties and responsibilities as a teacher. As-
sault shall mean an intentional act which causes 
an injury. Any teacher assaulted shall report the 
incident to the principal immediately. In the event 
more than three (3) days are lost as a result of the 
assault, the teacher shall submit to the principal 
a physician’s certi!cate attesting to the injury. 
The District reserves the right to have the teacher 
examined by a physician chosen from a panel  
designated by the District and the Federation to 
assist the District in determining the teacher’s 
right to receive bene!ts under this section. Such 
bene!ts shall go into e#ect immediately and 
remain in e#ect until such time as it may be  
determined that the bene!ts should not have 
been provided and in which event the teacher 
shall be deducted sick leave or leave without pay 
if sick leave has been exhausted.

Finally, be aware that the District has available an  
Employee Assistance Program. If you were the victim 
of an assault, this might be a bene!cial resource to  
assist you in coping with the aftermath of the incident.

ADVOCACY
Update on Negotiated APS/ATF Task Forces
A number of joint ATF/APS task forces established 
through the negotiations process have been working 
on !nding solutions to ongoing issues in the district. 
Here is a status update of the work of those groups:

ATTRACT AND RETAIN PERSONNEL IN HIGH 
NEEDS AREAS: This group is focusing its work  
on di$cult-to-!ll positions in Special Education.  
In January, the group met with two individuals 
from RDA to move forward in the area of a survey 
of individuals currently in these hard-to-sta#  
positions. A focus group will be formed and from 
that, a survey will be crafted. It is hoped that the 
results of that survey will help direct the work of 
the task force.

MIDDLE SCHOOL SCHEDULING: This group met 
a number of times, but unfortunately, was unable 
to reach an agreement on how best to address 
and resolve the issues that have been of the  
greatest concern for our members, including both 
the prep time and PLC time issues. Due to the 
irreconcilable di#erences in the interests the two 
parties have, it was agreed to discontinue  
the work of the group.

INPUT INTO PRINCIPAL EVALUATIONS: As part 
of an agreement reached at contract negotiations 
last summer, the union and district have been 
meeting to work on crafting a survey that school 
sta#s can complete to provide feedback on the 
quality of their principal’s leadership abilities.  
The surveys, which are not formal evaluations, 
are to be used by the union and district to gauge 
perceived conditions and supports at schools.  
The union negotiated this survey in response to 

ISSUES
Testing Schedules and Lost Prep Time

As we once again enter testing season, many teachers 
may !nd themselves dealing with the loss of prep time 
due to testing schedules. The same questions often 
arise from year to year as a result. You should be aware 
that there is no compensation for lost prep time due to 
testing schedules; however, you should also know that 
there are contractual safeguards to protect against dis-
proportionate loss of prep time. The following contract 
language should be adhered to.

Article 5.E.4 states: “Special events, such as school-
wide testing, which result in a deviation from the 
normal weekly schedule, shall be scheduled in a  
manner which does not result in a disproportion-
ate loss of prep time for any individual or group of 
individuals. Care shall be taken when scheduling such 
events to ensure that any resulting loss of prep time 
shall be minimized and be as equitable as possible for 
all employees.”

What Should You Do If You Are  
Attacked By a Student

Sadly, ATF is taking a growing number of calls from 
teachers concerned about what they should do if  
they become the victim of a physical assault by a 
student. Teachers are seeing increasingly aggressive 
behaviors from some of their students or hearing 
accounts of similar problems from colleagues and are 
naturally concerned. 

Here are some suggestions. Do not engage your 
students in physical contact or in any type of verbal 
con"ict that could escalate. You should know that you 
have the right to protect yourself and your students if 
you or they are assaulted by an out-of-control student; 
however, avoidance should be your !rst option. Con-
tact the administration or your school’s response team 
(if one exists) immediately for assistance or get addi-
tional help from a colleague if necessary. In addition to 
!lling out the appropriate disciplinary documentation, 
make sure an incident report is !lled out. 

There needs to be a record of an act of violence. 
Documenting extreme student behaviors is an es-
sential component in determining that the student is 
appropriately placed and essential in ensuring that the 
student is receiving the necessary services. If you don’t 
consider an incident serious enough to report, don’t 
count on anyone else considering it serious enough to 
act upon. Document incidents as soon as you can in as 
detailed a manner as possible.

The District does provide de-escalation and restraint 
training for employees in certain job assignments 
which are most likely to involve exposure to incidents 
of violent student behavior. 

ATF contract language states in Article 20.E.3:

In cases of extreme or chronic student disruption to 
a classroom, the teacher may call a case conference 
with the principal, parents and others as necessary 
for the purposes of discussing the problem and 
determining and initiating corrective measures. If 
requested the student will not be returned to the 
classroom until such corrective measures have 
been initiated or until the due process rights of the 
student would be violated. 

This might be one way to ensure that a violent student 
is not prematurely returned to your class without  
appropriate intervention. If you are injured, you may 

teachers wanting to be able to provide meaning-
ful input into principal leadership at school sites. 

Our goal is to have the survey ready for teachers 
to take this spring. We will keep you posted on 
the status of the survey. Once ready, we will then 
publicize the protocols for completing the survey 
and how the results will be shared. 

ADVISORIES AND STUDENT-LED CONFERENCES: 
The Advisory Task Force has met for the past two 
years and made several changes/opportunities for 
how advisories can be administered at the school 
site. The task force is developing recommendations 
for considerations for the future use/implementa-
tions of advisory.
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Congratulations to NBCTs!
ATF would like to congratulate all of the new National Board Certi!ed Teachers in APS, and recognize the 34 ATF members who earned this distinguished credential! A  
majority of these members participated in ATF’s National Board Candidate Support Program. In fact, Albuquerque was 5th in the nation for the number of newly certi!ed 
teachers this year! We are so proud of each and every one of you! ATF and the ATF Teacher Leadership Foundation hosted the 4th Annual Joyce Briscoe National Board Certi-
!ed Teacher Award Reception on February 22. ATF members who become NBCTs in an area other than math or science are eligible to receive a scholarship of up to $1000.

Brian Alexander, McKinley MS 
Social Studies-History/Early Adolescence

*Mary Anderson, Montezuma ES 
Literacy: Reading - Language Arts/Early and Middle Childhood

Kristen Bandy, Jimmy Carter MS 
Science/Early Adolescence

*Jada Bower, Double Eagle ES 
Exceptional Needs Specialist/Early Childhood - Young Adulthood

*Linda Brown, Eldorado HS  
Science/Adolescence and Young Adulthood

Cindy Caine, Sombra del Monte ES 
Generalist/Middle Childhood

*Shawna Clark, Whittier ES  
Literacy: Reading - Language Arts/Early and Middle Childhood

*Jennifer Coughlin, Eldorado HS 
Science/Adolescence and Young Adulthood

*Tammy Crespin, Madison MS 
Art/Early Adolescence through Young Adulthood

Carin Dhaouadi, New Futures 
Exceptional Needs Specialist/Early Childhood - Young Adulthood

Matthew Dixson, Eldorado HS 
Social Studies - History/Adolescence and Young Adulthood

*Peter Doane, Albuquerque HS 
Social Studies - History/Adolescence and Young Adulthood

Lynnette Garcia, Hodgin ES 
Generalist/Early Childhood

*Patricia Garcia, L.B. Johnson MS 
Career & Technical Education/Early Adolescence - Young Adulthood

*Ethel Goebel, Georgia O’Kee!e ES 
Generalist/Middle Childhood

*Cathy Jordon, S.Y. Jackson ES 
Generalist/Middle Childhood

*Ashley Keilbarth, La Cueva HS 
English Language Arts/Adolescence and Young Adulthood

*Karla Kellogg, Marie Hughes ES 
Generalist/Middle Childhood

*Sonja Kortsch, Zuni ES 
Literacy: Reading - Language Arts/Early and Middle Childhood

Monica Maestas, Madison MS 
English Language Arts/Early Adolescence

Jeannie McDowell, Kennedy MS 
Social Studies - History/Early Adolescence

Jaime Montoya, Edward Gonzales ES 
Exceptional Needs Specialist/Early Childhood - Young Adulthood

*Dwayne Norris, Whittier ES 
Literacy: Reading - Language Arts/Early and Middle Childhood

*Paula Rimmer, Freedom HS 
Science/Adolescence and Young Adulthood

Nominations open for:
-ATF Constituent VPs
-ATF Fed Rep of the Year
-AFT NM Convention Delegate
Nominations due 4/1

COMMON CORE PLANNING & PEDAGOGY 
4:30-6:30PM
No cost/No RSVP required

COMMON CORE PLANNING & PEDAGOGY 
4:30-6:30PM
No cost/RSVP required

S&RSP CPS Professional Development 
2:00-4:00 PM
Members: No cost/Non-members: $25

APS SPRING BREAK AND  
THE LAST WEEK OF THE 2013 LEGISLATIVE 
SESSION!
Activism will be ongoing during Spring Break!
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All events held at ATF o#ce: 530 Je!erson Street NE 
(unless otherwise noted)  

TO REGISTER CALL: 262-2657

*Kelly Salada, Wherry ES 
Exceptional Needs Specialist/Early Childhood - Young Adulthood

Debra Sarinana, Kennedy MS 
Mathematics/Early Adolescence

*Amy Seery, Double Eagle ES 
Generalist/Early Childhood

Elizabeth Sehlmeyer, MacArthur ES 
Literacy: Reading - Language Arts/Early and Middle Childhood

Mary Spacagna, Governor Bent ES 
Literacy: Reading - Language Arts/Early and Middle Childhood

*Shirley Srouji, Je!erson MS 
Mathematics/Early Adolescence

*Anne Marie Strangio, Lowell ES 
Music/Early Adolescence through Young Adulthood

*Laurie Trembly-Spradlin, Georgia O’Kee!e ES 
Exceptional Needs Specialist/Early Childhood - Young Adulthood

*Lesley Valencia, Cibola HS 
English Language Arts/Adolescence and Young Adulthood

Christina Vigil, Hodgin ES 
Generalist/Early Childhood

*Participated in ATF’s National Board Support

We congratulate ATF member Bianca Belmonte-Sapien! She 
!rst achieved National Board Certi!cation in 2003,  
and just renewed her certi!cation in Social Studies - History/
Adolescence and Young Adulthood!

For U.S. students to compete more successfully 

with their international peers, they must develop 

a greater focus on scientific inquiry and analytical 

thinking, learn better how to find reliable  

information, and develop greater skill in  

communicating and working with other people  

(Alliance for Excellent Education, 2011). 

 Instead of tests that focus on acquiring factual 

knowledge, students should be examined on their 

ability to apply knowledge and problem solve.  

A recent analysis of educational decline in the U.S. 

points out that PISA test measures “critical  

thinking and other 21st-century workplace skills”  

(Friedman & Mandelbaum, 2011, p. 104).

– Daniel L. Duke - Are We Pushing For Greatness? Kappan Magazine, February 2013
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Union Means Kids & Community Too
By Sara Attleson, ATF-COPE Chair

In a long-established media tradition, 
unions are often unfairly criticized for  

being greedily !xated only on narrow self-interests. The 
tired stereotype routinely utilizes derogatory and mislead-
ing terms like “union bosses” and “union demands,” when 
nothing could be further from the truth. ATF’s ongoing  
outreach e"orts have included engaging with other  
community groups, donating to the PTA Clothing Bank,  
and distributing free books to kids.

Recently, your union has increased its focus on bringing 
the needs of kids and the community into public policy 
advocacy. The ATF Federation Representative Council has 
approved two resolutions addressing these issues. One  
resolution involves food policy in APS cafeterias and the 
choices students have. The other resolution promotes  
utilizing schools as the hubs of the community with the 
potential to serve students and parents in a variety of ways.

“Healthier Food; Healthier Kids,” a resolution developed by 
Fed Rep Toni Seidler (Wilson MS), cites the detrimental e"ect 
of high-calorie, low-nutrition food on student learning and 
health. It notes that childhood obesity has doubled in the 
last 40 years, increasing the risk of serious, long-term health 
problems. The motion directs union members and leaders to 
in#uence the creation of healthy-food policies in APS to pro-
vide nutrient-rich choices in school cafeterias and snack bars. 

Re#ecting an emphasis by the American Federation of 
Teachers, the second approved motion, “Community 
Schools and Wrap-Around Services,” calls for transforming 
schools serving the neediest students into centers providing 
much-needed programs and services to the neighborhood 
before and beyond the school day. These could include 
tutoring for students, adult education, medical, mental 
health and social services. Every day, teachers see students 
come through the school doors with greater challenges and 
needs. Community school partnerships and their o"ering of 
services are a way to build supports and strengthen families 
and communities.

Certainly, unions work to negotiate safer workplaces,  
better wages, and secure retirement for their members. 
We should never apologize for these e"orts, because these 
gains bene!t union and non-union employees alike. But, if 
some people think that’s all unions do, they’re not paying 
attention. I invite you to join in our advocacy for kids and 
the communities in which they live.

COPE

APS EAs Awarded Janet Montoya  
Schoeppner Memorial Scholarships 
This past November, during the annual La  
Cosecha Conference, Dual Language Education  
of New Mexico awarded scholarships to two  
APS Educational Assistants: Stephanie Lozoya 
(Alamosa Elementary), and Mónica Granado  
(East San José Elementary).

The Janet Montoya Schoeppner Memorial  
Scholarship was created to honor an educator, 
colleague, friend, mentor and supporter of dual 
language programs within our community. Dual 
Language Education of New Mexico awards a 
scholarship equal to the cost of one course per  
semester to New Mexico teaching assistants 
currently working toward the completion of their 
bilingual teaching license.

Applications for 2013 must be received by June  
3, 2013. For more information, please visit our 
website at http://jmscholarship.dlenm.org or  
contact Leslie Sánchez at leslie@dlenm.org.

ANNOUNCEMENTS

REMIND YOUR STUDENTS  TO CALL
FOR FREE HOMEWORK HELP!

¡Se Habla Español!

344-3571
5:30 - 8:30 PM • M-TH

SHOULDN’T BE A STRUGGLE
HOMEWORK 

TEACHER
a

Peer Assistance and Review (PAR) is a joint  
e"ort between APS and ATF. Volunteers for  
PAR are experienced teachers who may 
struggle with classroom management, 

organization, data analysis, time management, 
e"ective planning and implementation of curriculum. If 
you feel that PAR might be the professional development 
that would assist you in your struggles, please contact your 
building ATF representative, the ATF o$ce at 262-2657, or 
Linda Bluestein at 880-8249 ext. 176.

Need Help With Teaching?
Call PAR!

PARcall

By Teachers | For Teachers | For Free
Share My Lesson includes a dedicated resource 
bank for the Common Core State Standards. 
Teachers will need the tools to meet these new 
instructional challenges. Share My Lesson gives 
them a place to upload and share resources that 
address the new standards. 

CCSS
Do you have opinions about the Common Core? 
Join our ATF Blog about the Common Core: Teachers 
Own The Common Core (TOCC).

You can access TOCC on the ATF website at www.
atfunion.org. We look forward to hearing from you!


