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president’s message

Conversations about 
Teaching & Learning 

A Common Core Blog 
We are resilient professionals. In spite of the politics swirling around the Common Core,  
we manage to focus our conversations on teaching and learning topics that engage and  
inspire. The ATF Blog: Teachers Own the Common Core is just one example of that discourse. 
The Teachers’ Voice is pleased to provide a sampling of the thoughtful and respectful  
contributions to the conversation. 

Teachers Own The Common Core (TOCC) 
November Blog

In the March, 2012 issue of the Teacher’s Voice, ATF President 
Ellen Bernstein discusses in depth the “Promise and the Peril” 
of the Common Core State Standards.!She states, “We won’t 
have thinking kids without thinking teachers.”!So, curious 
about what a thinking teacher looks like, and whether the 
opposite is even possible, a Je" Foxworthy-style description 
began playing in my mind…

If your box of teacher-generated projects is larger than your textbook resource box…
you might be a thinking teacher.

If you’ve used up your allocation of photocopies,  
but it’s only September… 
you might be a thinking teacher.

If your Word Wall covers half the classroom… 
you might be a thinking teacher.

If the “Rubrics” section of your !ling cabinet is three 
full drawers…you might be a thinking teacher.

If you backwards plan your family dinnertime… 
you might be a thinking teacher.

Well, maybe that last one is a stretch. Or maybe it 
isn’t…inspiring children to learn is what a thinking 
teacher does, and children learn everywhere, even at the family dinner table. 

The phrase “thinking teacher” casts a new light on our “teacher thinking.” 
Particularly, how do we see the teacher thinking valued in our current  
instructional climate in relation to the teacher thinking that will 
characterize the depth of understanding required for teaching to  
the Common Core? 

Cut-and-paste projects and skill data cannot be the sole depth of teacher 
thinking. If so, then we’re missing opportunities for transference and under-
standing, especially with students in need of intervention or with students 
from culturally and linguistically di"erent backgrounds, who may not 
perform well on textbook program assessments.!If we expect our students 
to gain college- and career readiness attributes, then teachers must be 
among our students’ #rst best model of inquiry and resourceful problem 
solving.!ATF President Ellen Bernstein describes this level of teacher thinking 
when she says, “Thinking teachers, who develop curriculum from multiple 
sources, will be able to develop in their students the skills, attributes and 
dispositions that employers want and that our students need. Schools will 
graduate students who are creative, innovative, adaptable, self-motivated, 
and able to solve problems and work in groups.”

Thinking teaching plans for transference and depth of understanding while 
simultaneously planning for individual moments of growth in knowledge 
and skill.!If we’re planning by activity, by quiz, or by project, to what extent 
are we actually assessing student compliance, the quality of their notes, or 
socio-economic factors like home access to poster board and the Internet? 
Our instruction is tantamount to the path toward student pro#ciency goals and the key 
to unlock every student’s potential for a life well lived.!Let’s not serve up a franchise, short-
order menu of instructional fare, but #nd recipes for the educational equivalent of soul food.

Perhaps an unintended outcome will be that dinner table conversation grows more probing 
and interesting as well.

A Tale of Two Systems
For the Common Core State Standards (CCSS), it is the best of times, it is the  
worst of times; it is the age of wisdom, it is the age of foolishness. 

I am a fan of the standards. I am a critic of the !awed (perhaps fatally so)  
implementation of the standards. Two years ago I wrote, 

The promise of the Common Core State Standards is that the United States, 
like the other countries we are compared to, will be able to teach for deep 
conceptual understanding rather than teaching to just the facts and skills 
that are easily tested. If we are able to accomplish this transition, facts  
and skills will be taught properly as a support of the deeper conceptual 
understanding instead of being the means and the end of schooling.

The peril is that others, meaning those who are not in schools full time, will 
take control of this iteration of the standards movement. If state depart-
ments of education, district departments, textbook companies and programs 
producers are allowed to own the CCSS, it is doomed to be the next thing 
layered on teachers–the next thing they have to do with "delity, but without 
understanding and ownership. Teachers must own the implementation of the 
standards. Without teacher ownership, the promise will never be realized. 

Teachers across the nation are living both the promise and the peril and which 
reality they are experiencing is completely dependent on the politics of  
teaching and learning. In most instances, the standards themselves are not  
the issue. But, what is at the center of the controversy about the standards–and 
what makes Charles Dickens’ (slightly revised) famous lines so pertinent–are 
their implementation. 

In the span of less than one month Education Week published two articles starkly 
illustrating the how dichotomous political philosophies are either making or 
breaking the potential of the new standards. Each article described how the  
Common Core is being put into practice in California and in New York. The di#er-
ences between the two states in their implementation, support, and funding of 
the Common Core could not be more extreme. I will describe this contrast below, 
and you can guess which teachers may be dancing, which may be in despair.

New York’s approach, in short, involves the “corporate reform” model and 
all that entails–high-stakes standardized tests, mandated prescriptive  
curriculum in the context of severe budget cuts. (Does that sound familiar, 
my fellow New Mexicans?) These ill-conceived “reforms” have lead to 
expanding test preparation, teacher scripts, and loss of art and music.  
(Is the dèjá vu palpable yet?) It is understandable that teachers in the 
Empire State may have negative feelings about the Common Core in this 
atmosphere where no good idea could survive.

Let’s look now at sunny California, where the CCSS is having the “best of 
times.” The Golden State shunned the bogus “test score accountability” 
approach. The legislature decided to terminate its state testing system 
to allow its schools to implement the CCSS without tests tied to obsolete 
standards. (Are you listening, Roundhouse residents?) Rejecting a punitive 
teacher assessment system, the chair of the CA Board of Education, stated, 
“We can’t "re our way to Finland.”$

In support, CA Governor Jerry Brown and the legislature have 
budgeted $1.25 Billion to the school districts to implement the 
Common Core over the next two years. These dollars are allo-
cated under a new local-control funding formula that takes into 
account student needs. The state is coming back from a school 
funding crisis period, and the bene"ciaries are California’s 
students, teachers and the promise of the Common Core.

Last month, I had an opportunity to meet with dozens of  
California teachers and administrators. Supported with time 
and resources and unencumbered by false accountability 
schemes, they were clearly excited by the promise of a future 
"lled with conversations about pedagogy and the freedom to 
create relevant and engaging curriculum.

The descriptions of the two states and their handling of the 
Common Core give us the opportunity to re!ect on our state’s 
direction. Each state made political decisions on how it would 
proceed; and New Mexico has its own choices to make. Although 
our teaching is not completely sti!ed by a purchased perscribed 
curriculum, our professional focus has been overshadowed by 
high-stakes testing, no time, and a chronic lack of resources. It’s 
not too late for a mid-course correction–a fork in the political 
road of teaching and learning.

To close, I will continue with Dickens’ famous passage, and ask 
you to determine the best path for our schools and our students. What will you do 
to set the proper course?

…it was the season of Light, it was the season of Darkness, it was the spring of hope, 
it was the winter of despair, we had everything before us, we had nothing before us…

In solidarity,
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JOHN B. SIMMS SAYS:  
“We teachers are, for the  
most part, ALREADY a “think-
ing” bunch. Perhaps we are 
thinking too much and emoting 
too little. We all know that 
connecting emotionally with 
children is the best way to get 
them involved in the unnatural 
paradigm we call Western 
education. So what might 
we speak of instead? PB&J- 
Passion, Beauty, and Joy; 
democratizing education; self-
transformative & sustainable 
communities; and empowered 
individuals collaborating for a 
more humane tomorrow that 
emerges from seeking a more 
just and verdant today.”

SARA W. SAYS: “As a special ed teacher, 
I use some very structured curricula 
designed for the LD student. I am !nding 
it interesting, to be a “thinking teacher” in 
terms of !guring how to use the program 
well but also differentiating and adapting 
as the students progress. Using essential 
questions and adding authentic real life 
activities for assessment works pretty well 
to make these ‘canned’ curricula more real 
life centered.”
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5 Habits of Mind
Deborah Meier, an educational reformer, writer, 
and activist, believes having students critically 
think about what they are learning will provide 
them with the essential skills to be successful in 
their future.

The skills, also known as ‘habits of mind,’ include:

Teachers Own  
the Common Core  

December Blog 
Trying to #t the scope and sequence 
together with a required text program  
(or three, as the case may be) for the  
sake of compliance has been leaving 
many teachers feeling disconnected 
from the beliefs that led them to become 
teachers, the attitudes that boosted them 
successfully over the hurdles into this 
profession.!Jay McTighe and Grant  
Wiggins, the educational reformers 
behind Understanding by Design, have re-
cently published a document titled From 
Common Core Standards to Curriculum: 
Five Big Ideas (2012) in which they state, 
“…it [sic] a misconception to assume that 
these Standards merely require minor 
tweaks to our curriculum and instructional 
practices.” We believe this idea cannot be 
repeated enough, and o"er here some 
encouragement to teachers in reframing 
instruction to meet the demands of the 
Common Core and some caution to our 
district in drafting scope and sequence 
documents that may reinforce “coverage” 
practices instead of enhanced student 
performance.

Our encouragement relies on the premise 
that teachers are their students’ #rst, 
best example of career-ready habits of 
mind. Since students spend hours a day 
in the presence and careful manage-
ment of teachers, we have to be one of 
their primary models for sense-making, 
authentic problem solving, high-level 
collaboration, and persevering attention 
to performance. 

…Unfortunately, the currently circulating 
“shifts in instruction” may be only dif-
#dently received as teachers skeptically 
ask, “What di"erence will new standards 
make?” Instead, teachers must ask, “What 
di"erence will new standards make in my 
practice?” Our answer to that question 
echoes the belief of McTighe and Wiggins 
that the “ultimate aim of a curriculum is 
independent transfer; i.e., for students to 
be able to employ their learning, au-
tonomously and thoughtfully, to varied 
complex situations, inside and outside of 
school.” Our answer to the question “what 
di"erence” is that instructional practice 
must take on richness and depth be-
yond coverage, be in harmony with the 
desired performances of authentic work, 
and assess (at some level) for the goal 
of autonomous transfer. Teachers and 
school leadership who perceive the shifts 
and standards in this light are on target 
for developing substantially di"erent in-
struction than can be delivered through 
most textbook programs.

TOCC

why it is important?

what is the point of view?

DEBORAH BRIDGES SAYS:  
“I agree that the CCSS require 
that “We” reverse our recent 
directives to “stick to the 
pacing guide” with every 
class and child on the same 
page at the same time of day. 
The CCSS empower teachers 
to again take control of their 
profession. I am thrilled!”

SARA W SAYS: “I have spent hours looking for ways to 
combine the scope and sequence with the new standards 
and with the curricula required at my school. It is quite 
plainly, impossible. I !nally left the scope and sequence, put 
it aside, and focused on the standards to design my units. 
Focusing on my curricula tool and applying them to the 
standards allowed me to draft a different way through the 
required knowledge. So maybe I don’t cover every unit in 
the book, is coverage really the point?”

SONDRA L SAYS:  “I love the list of all the different forms that writing can take. As a middle school teacher, 
I have the hard sell of making class work relevant to my students. Very few adults search out an essay  
to read every day. But we read news articles, watch short videos, and even make our own literary  
contributions in the form of texts and emails. Now, more than ever we communicate in media that is not 
“edited” in any traditional way and we become narrators of our own stories.

So, why not embrace that with our students? If the formal essay is the classical form, then blogs, videos, 
journalism, tweets, memes, texts, and Facebook incorporate all the different instruments and rhythms in 
the world of expression. They are all different genres that have their own history and their own strengths. 
Shouldn’t we make it our job to teach students about all these different forms of expression?”

LOYOLA SAYS: “I agree 
that teacher’s should 
expose their students 
to all types of writing 
as part of the CCSS. As 
a !rst grade teacher, I 
have learned through 
my experience that it 
helps children to !nd 
their ‘voice’ as writers 
by reading aloud to 
them many types of 
books–!ction and in-
formational, which the 
CCSS also emphasizes. 
By looking closely 
at authors’ style & 
purpose, students are 
able to implement the 
strategies they read 
into their own writing.”

SONDRA L SAYS:  “The fact is that there will be no neat and 
pretty way to make this change. Now is the time to really dig 
through those resources we have. Maybe take chapters out 
of order. Maybe revise how we look at a piece of text (or a 
math problem, or a science question) and what we expect 
students to do. If teachers are going to own this process, we 
can’t be waiting around for someone else to tell us what to 
do. Too many non-teachers are already trying to tell us how 
to teach, but we are the ones who are best prepared to make 
this change for our students.”

BLACK SHEEP SAYS: “This is a beautifully written piece that shows just 
how powerful good writing is–you set a great example to all of us. It 
would be nice to see a new sense of freedom in educational instruction, 
but I wonder if it is possible given our present evaluation system. If we 
are going to save public schools, teachers need to be allowed to try new 
things without fear that it doesn’t look like what we’re used to. I fault 
the evaluation system for placing pressure on teachers to conform to a 
one-size-!ts-all idea of teaching.” 
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TOCC: Has your  
student ever said, “I want 

to be an essayist”? 
The CCSS Introduction uses the phrase 
“for any creative and purposeful expres-
sion of language” as the simpli#ed end 
result of developing literacy skills.!Writ-
ing Anchor Standard 10 at all levels and 
for content areas says that writing will 
become part of the routine of learning 
as students write often, for various 
amounts of time, and for a range of 
learning experiences. Imagine then  
the numerous possibilities for 
written products that fall 
within these descrip-
tions.!However, I wonder to 
what extent the “research 
essay” has taken over the 
landscape of student writing 
in our classrooms… If  
education is a forest, 
then many of the 
trees certainly 
can look like a 
research essay. 

There is nothing about research  
(studious gathering of information and 
perspective) that mandates an essay  
as the format for expressing acquired 
understanding…Children’s writer 
Suzanne Williams has o"ered a list of 
over 80 di"erent forms that writing can 
take, an excellent way for students to 
creatively and purposefully express  
the results of their research reading.  
My students have produced recorded 
podcasts, blog entries, memoirs,  
interviews and call-response chants  
as a means to examine information 
while reaching for deeper levels of 

understanding about purpose  
and audience, voice, tone, 
perspective, and organization. 

Short, engaging pieces 
(like a jump-rope 
chant or eulogy)  

may enhance the  
longer, formal essay process  

because students can further 
explore their developing 
understanding of their  

research and acquire 
and practice new  

vocabulary. Entertaining, challenging, 
and often surprising, these other forms 
of writing also allow students to live 
into the diversity of authentic writing 
that surrounds us.

I realize that the testing culture places 
a high value on essay; however, if test 
preparation drives most of our instruc-
tional choices, then we’ve lost the 
promise and purpose of public  
education and students lose 
their connection to the more 
ambitious goals of 
economic opportunity 
and civic engagement. 

We cannot allow essay  
writing to become the 
invasive species of the CCSS, 
especially since reading com-
prehension is positively linked 
to writing, all types of writing: 
annotations, notes, responses, 
opinions, lists of steps in a 
process…Every forest needs 
its understory, even the met-
aphorical forest of education. 

“Implementation Dip”  
on The Teaching Channel 

Last Friday, I received this update from 
The Teaching Channel, and I could  
not agree more with the concept  
that the idea and the reality of the 
Common Core standards have collided 
for many teachers.!It may be helpful 
to remember, however, that this is the 
time of year when we!typically experi-

ence our greatest dip in energy 
and enthusiasm!for most things 
education related.!The videos  
in this link!showing math  

instruction and problem! 
solving are an excellent  
reminder that sometimes 

we have to change 
things up in order  
to keep this time of 
year feeling!fresh  
and interesting.

how do you know?

how does it apply?

what if it were di"erent?

BRIAN ALEXANDER SAYS: “The strategies that 
are mentioned by Williams are a great avenue 
to expand on writing in the classroom. There 
were several that I will be incorporating in my 
classroom.” 

TOCC TEAM SAYS: “Rubistar is a good  
resource for developing the scoring rubrics 
for other demonstrations of knowledge. 

http://rubistar.4teachers.org/

Another way to develop a scoring rubric is to 
study a set of models with students and then 
ask them to decide on a list of traits describing 
“a good one.”

SARA W SAYS: “Most of my students can 
tell me WHAT they thank, but not why they 
think that. In working with the CCSS, I have 
found many more opportunities to challenge 
my student to support and demonstrate the 
steps of their logic. It is a slower process 
tracing the steps of our thinking, but it  
helps us to understand ourselves as well  
as others, not to mention making better 
writers. I still enjoy a good essay, but I would 
rather my students learn to show how their 
thinking works and demonstrate a facile use 
of many literacy skills.

TANYA SAYS: “This is 
a signi!cant topic. I am 
constantly having discus-
sions with content area 
teachers about how to 
implement writing into 
their classes. Many seem 
to think that essays are 
the only type of writing. 
Writing is a safe way 
to give students time 
to think before we call 
them out and force them 
to speak their minds in 
front of their peers. I 
always ask my students 
to write before I ask them 
to speak. I think this is a 
good, safe way to engage 
all students and also 
make them feel more 
con!dent. My last piece 
of writing advice is to 
write like a reader  
and read like a writer. 
Students do not simply 
know how to write. They 
need to read exemplars 
and study a genre by 
reading it, analyzing  
it and then they can 
attempt to write in that 
genre. This goes for  
any subject.”

LOVEJD SAYS: “As a second grade  
teacher, I have done research projects  
with my students and they have enjoyed  
the process. It is a time consuming project 
and the students need a lot of guidance  
on how to do research. The topic of the  
research has to be of interest to the  
students for them to get anything out of  
this type of project. However, I also feel 
that all students need opportunities to write 
creatively and use their imaginations!”

AM SAYS: “Just like with every other thing, 
variety is the spice of life. I do think there is a 
place for the rigorous research essay. But as a 
primary teacher I believe we have to !rst teach 
our children to love writing and that is usually 
best done with imagination involved!”
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Implementation  
Impairment Prevalent

The Common Core Standards have 
been adopted by 45 states, the District 
of Columbia and four U.S. Territories. 
But, despite the near universal accep-
tance of the standards, their imple-
mentation and application are at the 
center of a heated debate in nearly 
every state across the country.

Despite the reasoned and respectful  
input by teachers in ATF’s Common 
Core Blog, in many states (ours includ-
ed) across the nation, the debate over 
the CCSS can quickly become rancor-
ous, oppositional and gridlocked. 
Included here are a few excerpts from 
articles and blogs that illustrate the 
ongoing con$ict. 

Will States Fail  
the Common Core?

Randi Weingarten, President, American Federation of Teachers!

Even good ideas can be torpedoed by 
bad execution. In New York, o%cials 

rushed to impose tests and conse-
quences way before students were 
ready. And Louisiana, New Mexico  
and other states are skimping on or 
simply bungling implementation.  
If o%cials are trying to make these 
standards unattainable, they’re  
doing a great job. No wonder students, 
their parents and teachers are angry, 
anxious and demoralized.

Last Sunday, I spent the morning 
with some Long Island public school 
teachers who made this crystal clear. 
Fifth-grade teachers, for example, have 
been told to follow a new, scripted 

500-page curriculum pretty much to 
the letter. It’s an inexcusable informa-
tion dump that, without time and  
training for teachers to absorb, adapt 
and apply the new material, won’t 
improve student learning. As Linda 
Darling-Hammond has written, the 
Common Core standards should be 
“guideposts, not straitjackets.”

California: A K-12  
Education Outlier

Charles Taylor Kerchner, Ed Week, February 25, 2014

Conventional political wisdom  
suggests that California’s education 
policies should be #rmly in harness 
with those of President Barack Obama 
and U.S. Secretary of Education Arne 
Duncan. After all, the state has an iconic 
Democratic governor, no Republican 
statewide o%ceholders, and both 
houses of the state legislature are under 
Democratic control.

Instead, there is vigorous disagreement. 
Rather than leading with accountability, 
California starts with changing instruc-
tion and building capacity. Rather 

than constructing educational politics 
around a war between “reformers” and 
educators, it acknowledges multiple, 
diverse interests and the need for  
compromise and collaboration.

California’s divergence is no red-state 
aversion to the federal government;  
nor is it sticker shock at the price of  
new K-12 assessments. It’s an aversion 
to the Race to the Top mentality, and 
the embrace of a deeply held alterna-
tive view of what drives improvement 
in public education…

…So, where is all of this coming from? 
One view is that the state has been, 
again, captured by its interest groups, 
particularly the California Teachers  
Association, which has fought every 
e"ort to link teacher evaluations to 
student test scores…

Another is that grouchy old men  
are temporarily holding the state  
captive. Gov. Brown and Mr. Kirst are 
both in their mid-70s, as are many of 
their advisers. (Full disclosure: I fall into 
the same age range.) Only the refusal  
of these septuagenarians to retire 
gracefully prevents the state from 
applying student-test data to teacher 
evaluations, #ring the bottom 10 
percent, starting a statewide student 
data-tracking system, and letting the 
market rule.

…California has gone all in on the  
common core. It hasn’t hedged its  
bet. The legislature sent $1.25 billion  
to school districts to implement the 

common standards this 
school year and next…  
In supporting the com-
mon core, the state 
agrees with Secretary 
Duncan and di"ers 
substantively with its 
detractors. California has 
had a long and largely 

positive experience 
with its own 

standards, 
beginning 

in the 1980s, and the 
emphasis on teaching for 
understanding and ap-
plication. Much of this got 

lost in the No Child Left Behind testing 
era, and the teachers in the state whom 
I’ve talked to welcome the idea of fewer 
and deeper standards.

Trouble with  
the Common Core

Ethan Heitner, Rethinking Schools

We also know that many creative, 
heroic teachers are seeking ways to use 
this latest reform wave to serve their 
students well. Especially in the cur-
rent interim between the rollout of the 
standards and the arrival of the tests, 
some teachers have embraced the 

Common Core as an alternative to the 
scripted commercial formulas of recent 
experience, and are trying to use the 
space opened up by the Common Core 
transition to do positive things in their 
classrooms.

We’d like to believe these claims and  
e"orts can trump the more political uses 
of the Common Core project. But, we can’t.

…States were coerced into adopting the 
Common Core by requirements attached 
to the federal Race to the Top grants and, 
later, the No Child Left Behind waivers.

The same heavy-handed, top-down 
policies that forced adoption of the 
standards require use of the Common 
Core tests to evaluate educators. This 
inaccurate and unreliable practice will 
distort the assessments before they’re 
even in place and make Common Core 
implementation part of the assault on 
the teaching profession instead of a 
renewal of it.

…Common Core has become part of the 
corporate reform project now stalking 
our schools. Unless we dismantle and 
defeat this larger e"ort, Common Core 
implementation will become another 
stage in the demise of public educa-
tion. As schools struggle with these 
new mandates, we should defend our 
students, our schools, our communi-
ties, and ourselves by telling the truth 
about the Common Core. This means 
pushing back against implementation 
timelines and plans that set schools up 
to fail, resisting the stakes and priority 
attached to the tests, and exposing the 
truth about the commercial and political 
interests shaping and bene#ting from 
this false panacea for the problems our 
schools face.

Common-Core Tensions 
Cause Union Heartburn 

Andrew Ujifusa and Stephen Sawchuk 
Education Week, February 19, 2014 

From the early days of the Common 
Core State Standards, the two national 
teachers’ unions have been among the 
initiative’s biggest boosters, helping to 
make the case to the nation’s 3.5 million 
teachers for the tougher expectations 
and putting signi#cant money into  
the development of aligned curricula 
and tools.
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“The landscape surrounding the Common Core State  
Standards has become an ‘alternate universe’ for too  
many policymakers: one that equates testing with reform, 
one that eclipses the resources and time needed by  
educators to help students reach ambitious new standards.”

– AFT President Randi Weingarten, Common Core Implementation Lacking 
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But in some union quarters, that sup-
port is starting to waver–the product  
of $awed implementation in states, 
concerns about the fast timeline for 
new testing tied to the standards, and, 
in at least one instance, fallout from 
internal state-union politics.

…the leadership of the New York State 
United Teachers, which is a%liated 
with both the NEA and the AFT, passed 
a resolution withdrawing its 
support of the standards “as 
implemented” in 
the state, and 
called for the 
removal of the state’s 
education commissioner, John 
King. The 600,000-member state 
union contends that New York 
o%cials’ decision to administer 
students assessments aligned to 
the Common Core before mate-
rials and curricula were widely 
disseminated has demoralized 
teachers and frustrated parents. 
It seeks a three-year morato-
rium on the high-stakes use of 
tests aligned to the Common Core.

“The commissioner has pursued poli-
cies that repeatedly ignore the voices 
of parents and educators who have 
identi#ed problems and called on him 
to move more thoughtfully,” NYSUT 
President Richard Iannuzzi said in a 
statement shortly after the vote.

Linda Darling-Hammond  
on the Common Core Standards

Diane Ravitch’s blog, October 24, 2013

I think there are some elements of the 
CCSS documents that are potentially 
useful in setting our sights on higher 
order thinking and performance skills, 
and those are important. However, I am 
fearful that they will be badly imple-
mented in many states. What we should 
do is take time – at least the next three 
years – to develop curriculum resources 
that teachers can select, adapt, try out, 
and re#ne together in collegial profes-
sional development settings within 
and across their schools. We should use 
the standards as guideposts and not 
straitjackets. And we should develop 
robust performance-based assess-
ments of the kind I describe in my book 

that provide exciting opportunities for 
students to demonstrate their learn-
ing and for teachers to be engaged in 
development and scoring – used for 
information and improvement, not for 
sanctions and punishments. 

I continue to try to work on this agenda 
with one of the two assessment con-
sortia (Smarter Balanced) and with the 
Innovation Lab Network states, because 
I want to try to make what is happening 
as productive as it can be, and perhaps 
more instructionally helpful than it 
might otherwise be. There are some 

states that are working hard to bring 
such a vision into practice, but the cur-
rent federal insistence on implementing 
sanctions for teachers and schools asso-
ciated with tests (through requirements 
in Race to the Top and ESEA waivers) 
could create incentives that will both 
narrow the tests and distort their use. 

Why I Cannot Support the 
Common Core Standards

Diane Ravitch on her blog, February 26, 2013

I have long advocated for voluntary  
national standards, believing that it 
would be helpful to states and districts 
to have general guidelines about what 
students should know and be able to 
do as they progress through school.

Such standards, I believe, should be  
voluntary, not imposed by the federal 
government; before implemented 
widely, they should be thoroughly 
tested to see how they work in real 
classrooms; and they should be free of 
any mandates that tell teachers how to 
teach because there are many ways to 
be a good teacher, not just one. I envi-

sion standards not as a demand  
for compliance by teachers, but as an 
aspiration de#ning what states and  
districts are expected to do. They 
should serve as a promise that schools 
will provide all students the opportu-
nity and resources to learn reading and 
mathematics, the sciences, the arts, 
history, literature, civics, geography, 
and physical education, taught by well-
quali#ed teachers, in schools led by 
experienced and competent educators.

 For the past two 
years, I have stead-
fastly insisted that 
I was neither for 
nor against the 
Common Core 
standards. I was 
agnostic. I wanted 
to see how they 
worked in prac-
tice. I wanted to 
know, based on 
evidence, whether 
or not they im-
prove education 
and whether they 

reduce or increase 
the achievement gaps among di"erent 
racial and ethnic groups.

After much deliberation, I have come 
to the conclusion that I can’t wait #ve 
or ten years to #nd out whether test 
scores go up or down, whether or not 
schools improve, and whether the kids 
now far behind are worse o" than they 
are today.

I have come to the conclusion that  
the Common Core standards e"ort is 
fundamentally $awed by the process 
with which they have been foisted 
upon the nation.

Microsoft and Pearson  
to Create Curriculum

Diane Ravitch on her blog, March 5, 2014

Microsoft and Pearson will join forces to 
build “the #rst curriculum…for a digital 
personalized learning environment that 
is 100 percent aligned to the new stan-
dards for college and career readiness.” 

Now we see the pattern on the rug.

Union Cites Common 
Core in Decision to 
Cut Gates Funding

Valerie Strauss, the Answer Sheet, Washington Post, 
Tuesday, March 11, 2014

The American Federation of 
Teachers, which has won millions 
of dollars in grants from the Bill 
& Melinda Gates Foundation, 
will no longer accept foundation 
money for its Innovation Fund.

AFT President Randi Weingarten 
said at the recent SXSWedu  
conference in Austin that she 
would ask her executive council 
to approve a #ve-cent raise in 
dues to make up for the money 
that the nation’s second largest 
teachers union would have  
received from the Gates founda-
tion for its Innovation Fund. 

Weingarten said that she had 
decided to stop taking Gates 
money for the Innovation Fund 
after talking with many union 
members, who have been un-
settled by the implementation of 
the Common Core State Stan-
dards, which have been heavily 
supported by the Gates Founda-
tion and Bill Gates for years.

Weingarten has supported the 
standards but called the imple-
mentation in recent years “far 
worse” than the rollout of the 
Obama administration’s problem-
plagued health insurance Web 
site in the fall, and has called for 
a rethinking of the standards for 
the youngest students.

“Standards shouldn’t 
be attached to school 
subjects, but to the 
qualities of mind  
it’s hoped the study 
of school subjects 
promotes. Subjects 
are mere tools, just 
as scalpels, acetylene 
torches, and transits 
are tools. Surgeons, 
welders, surveyors – 
and teachers – should 
be held accountable 
for the quality of what 
they produce, not how 
they produce it.”

– Valerie Strauss 
www.washingtonpost.
com/blogs/answer-sheet 
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“The Common Core does not dictate which 
books students read or how teachers 
should approach the instruction of Algebra; 
it simply outlines speci!c skills to be  
mastered during a given school year.”

– Jessica Lahey, A Lesson on the Common Core 
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Assignment Changes Done Right
Spring is the season when possible changes in teaching 
assignments for the next school year are being considered. 
Every year, the ATF o%ce receives calls from teachers whose 
administration is revamping the schedule and assigning  
new classes. The question usually is, “Can my principal do 
this?” The answer lies in the provisions of Article 16 of the 
Negotiated Agreement, which speci#es the conditions under 
which teaching assignment changes can be made. These 
three conditions are outlined below.

1) Teachers must be assigned within the scope of their 
teaching licenses. The assignment must be consistent with 
existing “highly quali#ed” requirements.

2) The principal must consult with a teacher before a teach-
ing assignment is changed. A consultation should be an ac-
tual conversation about the proposed change and a discus-
sion of the reasons for, and merits of, the new assignment. It 
does not mean an email noti#cation or a note in a mailbox. If 
a change is made after the end of the school year, a consulta-
tion is not required. However, the teacher must be noti#ed.

3) Most importantly, the changes in a teaching assignment 
should be based on veri#able instructional program require-
ments. Changes should not be made in an arbitrary or capri-
cious manner.

Questions Surround  
Summative Evaluation Scores

As the school year draws to an end, teachers across the state 
have begun to nervously await the arrival of their summative 
evaluation scores. These scores will, for most, be comprised 
of student test scores (SBA, DRA, etc.), Domains 2 & 3 (ob-
servations), Domains 1 & 4 (lesson plans, professionalism, 
leadership, etc.) and attendance. These components of the 
evaluation are supposed to rate a teacher’s level of e"ective-
ness. However, the PED’s $awed plan and rushed implemen-
tation continues to pose more questions than answers.

Value-Added Model (VAM) scores are expected to be  
released sometime in late April. How the PED plans to  
release the scores is puzzling. Whether scores are going 
directly to teachers via Teachscape or through principals 
is a question lingering for educators. Signi#cant concerns 
continue to swirl about not just the use of these scores, but 
also the accuracy of the data. 

As a part of the principal’s equally $awed evaluation system, 
sta" members will have an opportunity to answer a total of 
ten questions about their principals posed by the PED. 

Advocacy

Voluntary Transfers – 
Know Your Rights

• In the second semester, some teachers begin to consider 
the possibility of a voluntary transfer to a new location  
for the next school year. It’s important to understand  
the transfer process and when the actual move to a  
new school can be made. Below is information from the 
Negotiated Agreement that guides voluntary transfers 
during any time of the year.

• It is the teacher’s responsibility to contact the principal at 
the prospective new location and to provide requested 
documents (résumé, letter of interest, etc.). Soon, those 
seeking a transfer will be able to do so using the APS 
online “Jobs Posting” page, where e-copies of needed 
documents can be uploaded.

• The o"er of a transfer to a new position must come from 
Human Resources personnel, not from a principal or 
supervisor.

• During the summer, if an o"er for a voluntary transfer 
is not made before the start of the new school year, the 
transferee will remain in their original position through 
the #rst 20-day count. 

• Any time after the #rst 20-day count, teachers accepting a 
transfer will remain in their original position until the end 
of the current grading period, or for 10 workdays, which-
ever period of time is greater. But, earlier moves to a new 
site can occur if there is agreement by both principals.

Each transfer situation may have di"erent circumstances 
involved. If you have questions and are a union member, 
please contact the ATF o%ce for more information and 
clari#cation.

2014 Negotiations
Negotiations between ApS and ATF started in late March. 
The talks will focus primarily, but not exclusively on salaries, 
as is the tradition after a short legislative session.

Both teams hope to #nish by early May in order to ratify 
the negotiated agreement before the end of the traditional 
school year.

Your ATF Negotiating Team consists of: ATF President Ellen 
Bernstein (Chief Negotiator); ATF Executive Vice-President 
Sonya Romero Smith (Lew Wallace ES); ATF Treasurer Paul 
Roensch (Eldorado HS); ATF Middle School Vice-President Pat 
Halama (John Adams MS); Jason Krosinsky (Cleveland MS); 
John Wallace (ATF Sta" ) and Ed Monjarás (ATF Sta" ).

Organizing

We Can’t Stop Now!
As you know, educators got some big victories in the recent 
legislative session. Do you think those victories were made 
through the good grace of the governor? No, they were 
made because we demonstrated our collective power. Our 
members marched in Santa Fe. Our members contacted 
legislators. Our members made the di"erence, but we can’t 
stop now. 

Your union is now negotiating next year’s contract with 
APS.!Our goal is to have a contract (showing the salary 
increase) ready to present for rati#cation before the end of 
May. We will be #ghting for better pay and better workplace 
rights. We won the #ght in Santa Fe, and we can win this 
#ght, but, just like in Santa Fe, we can only do it if we show 
our strength by sticking together.!

Stand with us by becoming a member! Join your co-workers 
right now so we can show our strength at the negotiating 
table.!

Fed Rep Elections
The ATF Fed Rep Council is the policy-making body of our 
union. The decisions made by the Council a"ect each and 
every teacher and support service provider covered by our 
contract with APS. 

In May, each school should hold an election to select Fed 
Reps for the 2014-2015 school year. Any member, in good 
standing, is eligible to run for the position of Fed Rep. Infor-
mation will be sent out to all members about the election 
taking place at their school. 

*If you need help conducting a Fed Rep election at your 
school, please contact Trenton at Trenton@atfunion.org

ATF Fed Rep of the Year
Thank you to all of the ATF members who submitted nomi-
nations for “Fed Rep of the Year.” The ATF Executive Council 
will consider all nominations and make their #nal decision, 
which will be announced on May 9th at the Fed Rep Appre-
ciation Dinner.

The ATF Executive Council Selection Committee considers:

• Leadership
• Attendance at the Fed Rep Council Meetings
• Recruitment of new members
• Volunteerism/Activism

Congratulations to the following 28 ATF members who 
achieved National Board Certi#cation this year! These 
teachers were honored March 21 at the Fifth Annual 
Joyce Briscoe NBCT Award Reception.

Clois Bell – TLS Fine Arts 
Music/Early and Middle Childhood

Heather Boni – Manzano High School 
English Language Arts/Adolescence & Young Adulthood

Lonne Dai Zovi – Eldorado High School 
World Language other than English/Early Adolescence – Young Adulthood

Daniel Delao – Lew Wallace Elementary School 
Generalist/Early Childhood

Leah Dolan – Corrales Elementary School 
Generalist/Early Childhood

Angela Fioravantes – Hubert Humphrey ES 
Literacy: Reading-Language Arts/Early & Middle Childhood

Doreen Fonda – Kennedy Middle School 
English Language Arts/Early Adolescence

Therese Garcia – Hodgin Elementary School 
Generalist/Early Childhood

Kathryn Hammel – Edward Gonzales ES 
Generalist/Middle Childhood

Camilla Haneberg – Nex+Gen Academy 
Art/Early Adolescence through Young Adulthood

Tanith Hudson – Hawthorne Elementary School 
Literacy: Reading-Language Arts/Early & Middle Childhood

Adriana Kerr – SR Marmon Elementary School 
Exceptional Needs Specialist/Early Childhood through Young Adulthood

Lana Kiehne – Rio Grande High School 
Exceptional Needs Specialist/Early Childhood through Young Adulthood
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“In its most glaring departure from Duncanism, the state  
legislature has terminated its old statewide testing system 
altogether and suspended its single indicator system, formerly 
the Academic Performance Index, for at least two years. The 
intent is to allow California’s schools and teachers to implement 
the new Common Core State Standards without tests tied to 
defunct standards. Secretary Duncan has said he can’t “in good 
conscience” approve such a deviation, and his department is 
threatening to withhold federal funds.”

– Charles Taylor Kerchner California: A K-12 Education Outlier 

Tammie Lamphere – Zia Elementary School 
Literacy: Reading-Language Arts/Early & Middle Childhood

Tanya Lockey – Seven Bar Elementary School 
Generalist/Early Childhood

Kelly McCloskey-Romero – Nex+Gen Academy 
World Language Other than English/Early Adolescence – Young Adulthood

Alejandra Nava – Lew Wallace Elementary School 
Generalist/Early Childhood

Rosemary Neely – Lavaland Elementary School 
Generalist/Early Childhood

Amy Reece – Nex+Gen Academy 
English Language Arts/Adolescence & Young Adulthood

Susan Rosprim – Bel-Air Elementary School 
Library Media/Early Childhood through Young Adulthood

Mary Salazar – Alamosa Elementary School 
Generalist/Early Childhood

Amanda Short – Montezuma Elementary School 
Generalist/Middle 

Eric Strauss – Albuquerque High School 
Career and Technical Education/Early Adolescence – Young Adulthood

Kelly Trigo – LB Johnson Middle School 
English Language Arts/Early Adolescence 

Venessa Urioste – Atrisco Heritage Academy 
Social Studies-History/Adolescence and Young Adulthood

Valerie Varoz – Sandia High School 
Science/Adolescence and Young Adulthood

Sandra Viga – Sombra del Monte Elementary School 
Literacy: Reading-Language Arts/Early and Middle Childhood

Sherry Lober – Albuquerque High School 
Career and Technical Education/Early Adolescence – Young Adulthood

AROUND THE NATION

In On Kids’ Site Exposes  
 For-Pro!t Education

The AFT and In the Public Interest have launched a 
new website, “Cashing in on Kids”– a one-stop shop 
for the facts about for-pro#t education in America. The 
site pro#les #ve for-pro#t charter school operators: 
K12 Inc., Imagine Schools, White Hat Management, 
Academica and Charter Schools USA. It identi#es  
several issues that need to be addressed in charter 
school policy, including public control, equity, trans-
parency and accountability. “For-pro#t charter schools 
that operate in the dark without basic public trans-
parency and without strong public control too often 
put their bottom line ahead of the public interest and 
high-quality public education,” says ITPI Executive 
Director Donald Cohen. Adds AFT President Randi  
Weingarten, “We believe much more oversight is 
needed to protect students and taxpayers, but the  
information on this website is a means for others to 
see the facts and arrive at their own conclusions.”

Release of Florida Teachers’  
VAM Scores Is A Disservice

AFT President Randi Weingarten and Florida Educa-
tion Association President Andy Ford are criticizing the 
Florida Department of Education’s Feb. 24 release of 
teachers’ value-added measures (VAM) scores. “With 
more and more evidence showing that VAM is not 
an accurate or reliable assessment tool, Florida does 
a grave disservice to students, parents, the broader 
community and its educators by pretending it is and 
releasing the results publicly,” Weingarten says. “Rather 
than doing what’s needed to help kids apply knowl-
edge, problem-solve, think critically and build trusting 
relationships, Florida wants to reduce students and 
teachers to data points.” Says Ford, who is also an AFT 
vice president, “Once again the State of Florida puts 
test scores above everything else in public education. 
And once again, it provides false data that misleads 
more than it informs.”

Time To Halt Reform’s  
‘Madness, Greed & Insanity’

Diane Ravitch, a one-time believer in market forces to 
achieve reform, told an audience at AFT headquarters 
that a necessary part of reclaiming the promise of 
public education is ending the “madness, greed and 
insanity” that today masquerades as school reform. 
The address came just hours after Ravitch joined AFT 
President Randi Weingarten on Capitol Hill to press the 
case for constructive school improvement.

“I think it’s a disgrace when we can a"ord so much as a 
society but can’t a"ord to give the children of Detroit, 
Philadelphia, St. Louis or Indianapolis the schools 
they deserve,” Ravitch, a former education o%cial in 
the #rst Bush administration, told the over$ow crowd 
at the AFT. She also rejected the notion that this was 
a nation of failing schools–a myth that has spawned 
today’s “test-test-test” obsession. Weingarten praised 
Ravitch as “someone who has had the passion and the 
strength to follow the evidence and follow a love for 
children like no one else.”

AFT Pressuring Christie  
On Newark Schools Crisis

AFT President Randi Weingarten has published an 
open letter to New Jersey Governor Chris Christie 
regarding the Newark public schools’ crisis, calling on 
him to return control of the district to the community 
and reject Superintendent Cami Anderson’s destruc-
tive reform plan. Anderson, appointed by Christie 
to run the district, is working to close and privatize 
schools, #re teachers and hire cheaper workers.  
And she’s doing this all without any community input. 
“The people of Newark want their schools back,”  
Weingarten writes. “They don’t want the One  
Newark plan, and they have lost faith in the way 
Superintendent Anderson has managed the 
city’s public schools.” The letter comes on the 
heels of a School Advisory Board 
meeting that Anderson 
refused to attend and 
news of Anderson’s 
intention to seek  
a waiver of the  
teachers’ contract  
and state law.

One Vote Matters! 
Sara Attleson, ATF COPE Chair, Kennedy Middle School

It is very obvious in the NM  
Legislature that one vote  
matters. One vote in the House 
stalled a state budget that  
included restoring class size 
limits, and mentorship fund-

ing and 3% raises. A single vote blocked phased-in 
$10,000 increases to all 3-Tier minimums from moving 
to the governor’s desk for signing. One vote mattered 
in preventing the governor’s disastrous evaluation 
scheme from becoming law.

We are now heading into the primary election  
season. The gubernatorial race will be crucial to  
public education in New Mexico. Our political goal 
is to rescue public education from nearly complete 
control by high-stakes tests. We need a governor who 
will listen to educators, support and fully fund public 
schools, not attempt to privatize them.

Early voting for the June Primary Election begins May 
6th. ATF is committed to vetting, endorsing and then 
electing the candidates who are the most knowledge-

able, e"ective and staunch supporters 
of our schools.

Now is the time to join ATF COPE. 
Contact Barbara Petersen at  
262-2657 or Sara Attleson  
453-2138. 

When we unite and work to-
gether, we will have the power to 

make the necessary changes for a 
quality education system.

One vote matters in the legislature. Your 
one vote matters in this election. Your 
volunteerism can multiply that vote for 
a profound impact.
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Share My Lesson  
Reaches 5 Million Downloads

In just a year and a half, educators and parents have downloaded 
more than 5 million free teaching resources on Share My Lesson, 
making it the most sought-after online collection of lesson plans 
and other materials.

Share My Lesson boasts an extensive catalog of more than 31,000 
resources aligned with the Common Core State Standards.  
¡www.sharemylesson.com

BY TEACHERS | FOR TEACHERS | FOR FREE

DAT

344-3571
MON-THURS | 5:30-8:30 PM

Remind your students to call for help. 
SHOULDN’T BE A STRUGGLE.
HOMEWORK
DIAL-A-TEACHER

¡Se habla Español!

APRIL EVENTS

2
Common Core Workshop  
“Real World Connections: Project Based 
Learning and the Common Core”
4:30-6:30P (no cost)

3
Career Pathway System Overview 
members: no cost 
non-members $50 
4:30-6:30P

7
PDD Overview 
members: no cost 
non-members $50 
4:30-6:30P

8
Common Core Workshop  
no cost 
4:30-6:30P

9 National Boards Assessment Camp 
4:30-6:30P

10
Common Core Workshop  
no cost 
4:30-6:30P

21 National Boards Infomation Session 
4:30-6:30P

24
Career Pathway System Overview 
members: no cost 
non-members $50 
4:30-6:30P

24
Common Core Workshop  
no cost 
4:30-6:30P

26 National Boards Assessment 
9:00A

29
Common Core Workshop  
no cost 
4:30-6:30P

call 262-2657 to register

At-Large ATF O"cer Elections
Nominations for the ATF o!cer elections closed on April 4. If any 
of the races are contested, ATF members will receive instructions 
for online voting, or polling times at the ATF o!ce. The elections 
for any contested races will be held May13th.. 

AFT National Convention in LA
The 83rd Convention of the American Federation of Teachers will 
convene at the Los Angeles Convention Center on July 11, 2014.

The AFT Convention is the most important policy-making body of 
the Federation. The vitality and democracy of the union depend 
upon participation in the convention by all a!liates. 

If you would like to be a delegate, please contact the ATF o!ce  
at 505-262-2657 no later than 5:00PM on Friday, May 9, 2014.
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