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“Let’s not beat around the bush 

– teachers and our unions are the 

same thing, which is why the folks 

who hate unions want to make 

you hate teachers. You cannot be 

“for teachers” but “against the 

union”, because we are our unions. 

We make our decisions, drive our 

agendas, elect our leadership and 

are the most qualified experts  

to make decisions about our  

profession. The most powerful 

“union work” I do comes when I 

am in my classroom, teaching. And 

there has not been a day I’ve spent 

as a rep that I haven’t taught.” 

– ~Valerie Braman
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High-stakes testing and the fear associated 
with the blame-and-shame consequences 
became pervasive when No Child Left Behind 
became the law of the land. As I understand, it 
our pro-education supporters in Congress were 
afraid that if they didn’t support this bill and 
the testing provisions it contained, we would 
risk losing public education to privatization. 
They called it “reform.” 

Reformers sprung into action. Michelle Rhee 
became a poster child of test-driven reforms 
and subsequently created “Students First.” Who 
wouldn’t want to put students first, would 
anyone want to actually leave students behind? 
Reformers commandeered our language for 
evil intent. Real educators were hard pressed to 
create a counter narrative, and every time we 
tried, corporate media and reformers accused 
us of just protecting the status quo.

Then came the celebrities. Often linked to 
ALEC-backed ideas like the Parent Trigger, 
 it was hard to tell whether the stars were  
clueless about 
what they had 
gotten themselves 
into or really  
believed in the 
ideas. For example, 
“Won’t Back Down” 
was hyped as a  
determined 
mother (Maggie 
Gyllenhaal) and a 
teacher (Viola  
Davis) risking 
everything as  
they take on 
an entrenched 
bureaucracy and 
a corrupt union 
president as they 
try to transform 
their children’s  
failing inner  
city school.

That’s the hype; 
the real story is:

• Parent Trigger 
was first  
promoted by 
a small charter 
school operator 
in California; it 
was taken up 
and launched 
into hyper drive 
by two contro-
versial right-wing organizations: the  
American Legislative Exchange Council 
(ALEC) and the Heartland Institute. 

• “Won’t Back Down” is a production of Walden 
Media, owned by billionaire investor and 
right-wing extremist Philip Anschutz.  
Anschutz participates in the Koch Brothers’ 
secretive political strategy summits and 
funds David Koch’s Americans for Prosperity 
group, which backed Wisconsin Governor 
Scott Walker’s union-busting proposal and 
is working to defeat Democratic candidates 
across the country. 

• 20th Century Fox, owned by News Corp. and 
media mogul Rupert Murdock distributed 
the film. News Corp. owns Fox News, the Wall 
Street Journal and the New York Post. 

But that movie is almost ancient history com-
pared to the new flock of celebrities weighing 
in with their fame to support bad reforms. Last 
June, California teachers lost their tenure rights in 
a meritless lawsuit (Vergara v. State of California) 
brought by Students Matter, an organization 
created by Silicon Valley multimillionaire David 
Welch and a private public relations firm begun 
for the sole purpose of filing this suit. 

Nor surprisingly, Students Matter is supported  
by Michelle Rhee and Students First, Parent 
Revolution Executive Director Ben Austin,  
billionaire and school privatizer Eli Broad,  
former lawmaker Gloria Romero, and other 
corporate education reformers with an interest 
in privatizing public education and attacking 
teachers’ unions. 

On the heels of the California suit comes former 
journalist Campbell Brown who announced a 
lawsuit in New York that is going after teachers’ 
job protections. Wright v. New York is a copycat 
of Vergara v. California. 

Campbell Brown’s 
organization–ironically 
named the Partnership 
for Educational  
Justice–has hired  
some of the fanciest 
PR firms in the country 
to sell their snake oil, 
including the firm that 
ran Mitt Romney’s 2012 
online campaign.  
Campbell Brown and 
her friends will spend 
millions of dollars on 
slick PR to confuse  
people and put the 
blame on teachers  
and our unions. She’ll 
say she’s fighting to 
represent students  
and parents.

That’s when Whoopi 
steps in. Talk show host 
Whoopi Goldberg’s rant  
about teacher tenure 
seemed to reveal her 
misunderstanding 
about the term as she, 
and others, perpetuate 
the myth that tenure 
means life-long employ-
ment when it really 
means common due-
process rights.  
“To me, bad teachers 

don’t do anybody any good. So the union needs 
to recognize that parents are not going to stand 
for it anymore,” she said, teacher-bashing and 
union-bashing in one quick sentence.

But, many don’t believe this is an innocent  
misunderstanding. Reclaim Reform.com  
connected the dots, “As many are saying  
her attacks on teacher tenure cannot be as  
innocent or uninformed when seen with links  
to her personal and business associates. Now I 
see that Whoopi’s agent is in effect Rahm  
Emanuel’s brother, Ari (who has a controlling 
interest in William Morris Agency – the  
prominent power player in Hollywood). Ari 
Emanuel philanthropically (financially) supports 
education programs that mix tax-advantaged 
foundation money and public funds.”

PRESIDENT’S MESSAGE FEAR-BASED EDUCATION
FEAR MONGERS

Teachers have always given tests–I think we invented 
them. We use tests to assess the learning of our students. 
We design them using a plethora of formats, give them 
at various times in the teaching and learning cycle and 
always, always, connect them directly to the curriculum we 
have skillfully and carefully developed.

Now, we have tests disconnected from our daily lessons and attached to high 
stakes–very high stakes–created by people who don’t teach, who don’t know our 
students, and who produce them for profit.

The high-stakes attached to testing have continued to increase in magnitude. As 
false conclusions continue to be drawn and wrongly connected to our evaluations, 
our students’ ability to graduate, our schools’ reputations and, without doubt, the 
very future of public education, fear grows. 

And fear runs downhill. The federal government–I like to call it the O’Duncans  
(just think Obama and Duncan)–starts with its carrot-and-stick competitive grants 
based on every false premise of testing there is. Actually, since money is always at 
the top of the hill, the O’Duncans are probably scared of the corporations who, with 
their big money, claim they have all the answers to “fixing the education problem” 
in this country.

Then, the states that are either cash-strapped or seeking to “win” in the race to 
the false top become scared that if they don’t play the game they might lose 
something–usually money. Then, the fear infects the superintendents and school 
boards who perpetuate false solutions: scripted, teacher-proof programs attached 
to mandates; teaching with fidelity; and finally, more tests intended to prove 
whether or not we are ready for the test. Then, when test scores don’t miraculously 
sky-rocket, fear increases, so decision-makers adopt more false solutions like closing 
schools, taking away tenure, transferring the “good” teachers to the “bad” schools, 
and union-busting.

Principals catch the fear from central office and pass it along to teachers. As fear  
of high-stakes testing permeates our profession, we lose our voices, become  
demoralized and stressed and eventually develop a pervasive distaste for the  
profession we used to love. As we lose our professional center, we find we are  
passing the fear to our students; even the youngest are not immune. They beg  
their parents to keep them home on test days or they cry or throw up on the test 
because they have not yet learned to contain the feelings of fear. That is a skill we 
are supposed to teach them as they get older so they can graduate.

Stop! All of this fear is based on the media-hyped, star-studded, corporate-funded 
perpetuation of lies linked to the myth of the “bad” teachers. They twist and exploit 
words like “students first” and “justice” to weave their fear-based propaganda that 
makes teachers the enemy and their false solutions seem just.

No more fear. We are going to reclaim our truth. How? Speak truth to power.  
Shine bright lights on lies. Teach well and without fear. 

Valerie Braman, a Philadelphia-based high school English and Communications 
teacher did just that when she wrote, 

The more these myths–and the people paying to propagate them–are  
exposed, the more professional educators and our unions can do the real  
work of having tough conversations about what works and what doesn’t 
(rather than who shouldn’t) in education. We can stop defending our right  
to have jobs at all, and get back to partnering with families and communities 
to ensure equal, excellent educational opportunities to all children. There’s  
no spin in the world that can touch that. (from Yes, I am a teacher. No, I am 
 not going to destroy society and your children.) 

And don’t forget, we have contractual rights you can use in your fight against 
fear-based education. First and foremost, use your right to influence teaching and 
learning at your school through your Instructional Council. Our contract language 
clearly states, “It is the intent of the District and the Federation to allow the  
individuals on each council to use their collective expertise and experience  
concerning their site and community to address school issues that fall within  
the scope of instructional improvement.” That is a powerful opportunity; let’s  
start using it. If your Instructional Council isn’t functioning well, call us for training. 
There are many more provisions that you can use to protect and promote your  
professional voice at your site. We’ll help you speak truth to power, and support 
you as you work to teach well and without fear. Becoming unified and organizing 
against fear is the first step toward eliminating it.

In this edition of the Teachers’ Voice, we shine a bright light on the fear mongers 
whose public agenda always ends with the phrase for the kids which we all know is 
code for “a self-serving, profit-motivated, anti-public school and teacher agenda.” 

As every educator in New Mexico knows, we are one vote away from reclaiming our 
truth. States and districts across the nation are pulling away from the high-stakes 
testing where the fear originates. Writers are telling the truth about the connections 
between “reformers,” corporate profiteers and the harm they are causing. These  
progressive educators and writers are fear fighters. It’s our turn. Speak truth to 
power. Shine bright lights on lies. Teach well and without fear. 

In solidarity,

By Ellen Bernstein, ATF President
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FALSE REFORMS – FALSE REFORMERS

Adapted from Time to Stop Waiting for Superman, Jason Stanford 
www.huffingtonpost.com, May 2013

The D.C. schools’ test scores began to rise when education 
reform superstar, Michelle Rhee, was appointed school 
chancellor in mid-2007. Among her reforms, Rhee 
pushed school principals hard to raise their student 
test scores by 10 percentile points every year–or, if 
possible, more than that. 

• Michelle Rhee had never even been a principal  
before, and her only classroom experience was 
Teach for America when she was appointed  
Chancellor in D.C.

• She went from managing an education nonprofit 
with 120 employees to running a school system  
with 55,000 students, 11,500 employees and a  
budget of $200 million. 

• Rhee fired more than 1,000 teachers and 36  
principals who failed to raise test scores and  
gave $276,265 in bonuses to employees who  
performed well.

• Passing rates rose, and she became the “it girl”  
for education reform. 

• TIME and Newsweek put her on the cover.  
Oprah called her “a warrior woman.”

• In a 2008 debate, Barack Obama called Rhee  
“a wonderful new superintendent,”

• When the D.C. mayor lost reelection, Secretary 
Arne Duncan intervened in an attempt to keep  
her on the job because her reforms “absolutely  
have to continue.” 

• Rhee went back on Oprah to announce she was 
creating an education reform project called Students 
First to spread her reforms to other communities.  
“I am going to start a revolution. I’m going to  
start a movement in this country on behalf of the  
nation’s children,” Rhee neglected to disclose that 
her funders included foundations supporting  
charter school expansion and “parent-trigger” laws. 

• In 2011, USA Today identified abnormally high  
rates of wrong-to-right erasures that coincided  
with big jumps in test scores in more than half of  
all D.C. schools.

• According to an  
internal DCPS  
memo, it was worse 
than suspected with 
evidence of systemic 
cheating at “191 
teachers represent-
ing 70 schools.” 

“There was no D.C. 
miracle. Browbeating 
students and teachers 
into raising scores on 
state tests only makes 
them better at taking 
state tests, and reform-
ing our schools in 
hopes of replicating an 
illusion is a petty crime 
against humanity.” 
Jason Stanford

WHAT BROWN SAID: WHAT RESEARCH SHOWS:

What does Ms. Brown mean by 
“effective”? Presently, many states 
around the country determine 
teacher effectiveness using complex 
and controversial measures called 
“value-added models,” or VAMs. This 
means that, in addition to principal 
observations, teachers are evaluated 
based on students’ growth on test 
scores over time. Many states agreed 
to use VAMs to secure federal  
Race to the Top funds, yet research  
continually questions the use 
of VAMs. Organizations like the 
American Educational Research 

Association and the American Statistical Association cite years of research 
demonstrating that VAMs are inaccurate and unstable in determining  
the effects of individual teachers on student achievement. Even the 
Department of Education found a high rate of error with VAMs! (Just to  
be clear: teachers, union leaders, and teacher educators are not against 
evaluating teachers. We simply differ–often very strongly–with Ms. 
Brown and others on the way that teachers should be evaluated.)

“All the research shows 
the least effective 

teachers are being 
centered in the most 

disadvantaged schools, 
so the poorest... So 

what the tenure laws do 
combined with these 

dismissal protections is 
make it almost impos-

sible to fire a teacher 
who’s been found to be 

incompetent.”

This statistic, which Ms. Brown 
peppers in all of her speeches, 
appears to be from a research brief 
of the New York State School Boards 
Association. This brief was based on 
the results of a self-report survey  

to which only 59% of districts responded and in which New York City  
(the largest district) was not even included. Jessica Glazer has written 
about whether or not the numbers are even accurate, and Bruce Baker 
points out, importantly, that quality may vary significantly between 
districts. Further, since the data was collected, after 2008, the state made 
efforts to reform tenure laws, changing the minimum years from two 
to three. Now, according to one report, only a slim majority of teachers 
receive tenure on the first attempt, and, in 2013, disciplinary cases took, 
on average, only 177 days statewide.

“It takes on average  
830 days to fire a  

teacher who’s been found 
to be incompetent.”

Excerpt taken from Making Whoopi:  
Missing the Point in the Tenure Debate by Yohuru Williams  

www.laprogressive.com

Tenure does not protect bad teachers; it merely estab-
lishes their professional status. To earn tenure, teachers 
must undergo a long probationary period lasting several 
years in which they enjoy no such protection. During 
this period, they undergo significant evaluation.  
During this stage, administrators in most communities 
can also terminate for cause. On average, this proba-
tionary period lasts from three to four years, providing 
administrators abundant time to screen, evaluate, and 
ultimately dismiss any teacher whom they feel is not 
suited to the profession.

Opponents of tenure, however, have used the “bad 
teacher” argument as a thinly veiled effort to attack 
teacher unions, claiming that they represent the  
interests of underperforming teachers over students. 
In reality, when empowered by state law to do so, teach-
er unions are often the loudest voices in favor of critical 
reforms that benefit students. By advocating for small 
class sizes, increased opportunities for professional 
development, safe and secure instructional spaces, 
and much-needed resources for student instruction, 
teacher unions are generally the first and strongest 
advocates for interventions on issues such as poverty 
and the inadequate distribution of resources that  
most contribute to low-performing schools.

Unions, of course, have the legal obligation to  
represent the rights and interests of all covered by 
union contracts, including untenured teachers. When 
they do, by making districts abide by rules to which 
both parties have agreed and then are castigated for 
protecting “bad teachers,” it undermines the vital role 
they play in ensuring that teachers will at least be 
guaranteed one of the cornerstones of democratic 
practice–due process. Everything else is just misguided 
whoopee–no pun intended.

Excerpts from Fact-checking Campbell Brown: What she said,  
what research really shows, Answer Sheet, By Valerie Strauss  

www.washingtonpost.com/blogs/answer-sheet

Editor’s note: This story is worth reading in its entirety.  
Go to her blog to read her brilliant synopsis of the facts. 

“Fact check time: On Thursday night, Campbell Brown, 
a former journalist and CNN correspondent, appeared 
on The Colbert Report. Stephen Colbert’s questions 
seemed difficult for Ms. Brown to answer. She was there 
to talk about her Partnership for Educational Justice, 
whose first initiative is supporting plaintiffs in a lawsuit 
against New York State’s teacher tenure laws. Others 
have written about the ongoing debate between  
Ms. Brown and teachers’ unions leaders and about the  
connections between Ms. Brown and Michelle Rhee. 
Here, however, I am more interested in checking the 
“facts” that Ms. Brown uses to make her case. Quite 
simply: there is no research demonstrating causa-
tion between teacher tenure laws and lower rates of 
student achievement, which is the entire argument 
behind the lawsuit.

Let’s look at what she said versus what research  
actually shows.”

“Only when we are no longer afraid do we begin to live.” 

– Dorothy Thompson

The False Fight of Tenure Rights
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WHAT BROWN SAID: WHAT RESEARCH SHOWS:

Fighting fear means speaking truth to power and  
shining bright lights on all the lies. More and more 
educators, journalists, politicians, and community 
members are doing just that.

The American Federation of Teachers

The AFT, our national union, starting shining a bright 
light on for-profit education when they launched the 
website “Cashing in on Kids” last winter. The work is a 
collaboration between AFT and In the Public Interest. 
The content exposes the five largest for-profit charter 
school organizations in the country: K12 Inc., Imagine 
Schools, White Hat Management, Academica, and 
Charter Schools USA.

“It’s a way of calling the question: Is the rapid expan-
sion of charter schools about helping kids learn, or 
about enabling for-profit operators to rake in millions 
in tax dollars?” said Randi Weingarten, AFT president.

Speaking of shining lights on Charter schools: This 
summer, the FBI raided one of our own charter school 
chains, Southwest Learning Center, locally started and 
certainly not one of the nation’s largest. As reported, 
Scott Glasrud, the head of three charter schools with 
fewer than 500 students combined earns $204,000.  
Mr. Glasrud took a voluntary leave in August.

Reversing Reforms

Vermont: As reported on Diane Ravich’s blog,  
Vermont State Commissioner of Education Rebecca 
Holcombe issued a letter to the parents and caregivers 
of Vermont, explaining the punitive and incoherent 
nature of federal education policy. She explained that 
Vermont refuses to apply for the NCLB waiver because 
it would have forced the state to evaluate teachers  
by their students’ test scores, which she wrote, “is  
unreliable and unfair to teachers and students.” 

Ravich went on to quote Commissioner Holcombe  
in her letter that Vermont believes that schools  
have purposes that are no less important (and  
perhaps more important) than test scores. Holcome’s 
list includes:

• Collaborative school visits by teams of peers, to  
support research, professional learning and sharing 
of innovative ideas.

• Personalization of learning through projects and 
performance assessments of proficiency.

• Gathering and sharing of feedback from teachers, 
parents and students related to school climate and 
culture, student engagement and opportunities for 
self-directed learning.

Washington, D.C.: (from salon.com) Chancellor Kaya 
Henderson announced that the city’s public schools 
would stop evaluating teachers based on student test 
scores. Henderson described the change as necessary 
in order to allow students to acclimate themselves to 
new tests built around the standards established by 
the Common Core.

This move represents another break between  
Henderson and her predecessor, the controversial 
reformer Michelle Rhee. The Bill and Melinda Gates 
Foundation stated that a temporary suspension of 
test-based evaluations was necessary in order to  
properly embrace the new Common Core standards 
and supported Henderson’s action.

“The Department of Education, however, was consid-
erably less enthusiastic about D.C.’s decision. ‘Although 
we applaud District of Columbia Public Schools  
(DCPS) for their continued commitment to rigorous 
evaluation and support for their teachers,’ said DOE 
spokeswoman Raymonde Charles, ‘we know there are 
many who looked to DCPS as a pacesetter who will be  
disappointed with their desire to slow down.’

In this statement and the lawsuit 
as a whole, Ms. Brown advances 
the idea that teachers are the most 
important factor in determining 
student success. Oh, that this were 
the case! This would make my job 
as a teacher educator significantly 
easier, if all that mattered was that 
new educators knew their content 
and their pedagogy. But that’s not 
all that matters. The reality is that 
parents’ levels of education and 
income, poverty, segregation, school 
resources, and other out-of-school 
factors also contribute to student 

achievement, with some reports saying that teachers only impact up to 20 
percent of student achievement and others demonstrating that teachers 
only account for between 1 percent to 14 percent of variability in test 
scores. Ms. Brown’s campaign is spending valuable resources (though she 
refuses to reveal how much or from whom) on arguing about a single 
factor (the teacher) that accounts for, at most, 20 percent of student 
achievement. Think of the ways this money could be better spent if she 
committed to addressing all, or even some, of the other contextual factors, 
like systemic poverty, that have an even greater impact on student success 
than individual teachers.

“If you look at student 
outcomes in New York, 
91 percent of teachers 

around the state are 
rated effective or highly 

effective, and yet 31 
percent of our kids are 

reading, writing, and do-
ing math at grade level. 

How does that compute? 
How can you argue that 

the status quo is okay 
with stats like that?”

Those teachers unions she’s blaming? 
Guess who makes up the member-
ship of those unions? That’s right: 
teachers. There is no way around 
it. Whether she wants to admit or 
not, because she knows the bad 
press that would result, Ms. Brown 
is clearly blaming teachers. Also, not 
“everyone” thinks teacher tenure 
laws are outdated. Clearly, the 

protestors outside The Colbert Report do not, as they held signs saying, 
“Campbell doesn’t speak for me.” 

In other interviews, Ms. Brown has said “tenure is permanent lifetime 
employment.” This is an incorrect definition of teacher tenure, and both 
anecdotal and research evidence demonstrates that teachers with tenure 
are still terminated. Tenure has little to do with protecting “bad” teachers. 
… Job security means that teachers are entitled to a fair trial if they are 
wrongfully terminated, say for standing up for students’ rights or whistle-
blowing about inequitable treatment of themselves and others.

“This is not about blaming 
teachers...  I am blam-

ing the teachers unions 
because they’re fighting 
attempts to change laws 

that are anachronistic,  
that everybody thinks  

need to change. ”

Ms. Brown, we agree on this. I 
wholeheartedly concur that  
educational policies should be  
determined by what is best for 
children. What I remain unconvinced 
about, however, is how eliminat-
ing teachers’ rights is what is best 
for children. We know that teacher 
working conditions are student 
learning conditions. So is an environ-
ment of demoralized and unsup-
ported teachers who are fearful to 
speak up the environment in which 
we want our students learning?

I would also ask Ms. Brown her 
own question: Is it good for a child if those making the policies have no 
understanding of what is happening in the classroom and have never been 
teachers or administrators? This would be hard for Ms. Brown to answer,  
I imagine, because on the team and Boards at the Partnership for  
Educational Justice, there appears to be only one person with any  
in-school teaching or administrative experience. Instead, their biographies 
read like a Who’s Who of protégés of philanthropists and organizations 
that are well-known for education “reform.” These connections include 
Teach For America, Students First and Michelle Rhee, Eli Broad, and Chris 
Christie, to name a few.

Is it good for a child if organizations committed to “reclaiming the promise 
of public education” demonize teachers in the process?

“It comes down to  
what your priorities are, 

and if public education 
is about kids, then every 

decision we make  
should be focused on the 

question of ‘is this good  
for a child?’ And that 
should be the driving  

focus and the  priority  
when we decide what our 

policies should be and 
what our laws should be.”

Randi Weingarten, president of the American Federa-
tion of Teachers, celebrated the move and chastised the 
DOE for its lack of support. “The federal Department of 
Education should be applauding this, not thwarting it,” 
Weingarten said. “When they’re thwarting it, you wonder, 
‘What is that about? Is that about learning or is it about 
measurement for measurement’s sake, or testing for  
testing’s sake?’”

Exposing Narrow Agenda of False Reforms 

The Broader Bolder Approach to Education is a  
national campaign that acknowledges the impact of 
social and economic disadvantage on schools and 
students and proposes evidence-based policies to  
improve schools and remedy conditions that limit 
many children’s readiness to learn.

The on-line report, Broader, Bolder Approach To Educa-
tion: Market-oriented education reforms’ rhetoric trumps 
reality, looks at the real impact of test-based teacher 
evaluations, school closures, and increased charter 
school access on student outcomes in Chicago, New 
York City, and Washington, D.C. (Elaine Weiss and Don 
Long www.boldapproach.org). Below is a reprint of the 
table of contents, just the information in the headings 
gives anyone willing to fight fear with information 
some useful ammunition. Take a look at some of the 
table of contents:

The reforms have not strengthened school systems in 
the three cities: 

• Washington, D.C.: Firings and closures increased 
churn

• New York City: Merit pay failed while school  
re-shuffling produced mixed results

• Chicago: Neighborhood school replacement  
increased instability but not performance

The bottom line: Highlighted reforms in the three 
cities produced upheaval, overshadowing smaller 
promising programs.

The reforms have not improved student outcomes:

• Washington, D.C.: Race and income-based  
achievement gaps grew

• New York City: Nine years of market-based reforms failed 
to improve test scores or narrow achievement gaps

• Chicago: As achievement gaps grew, African  
American students fell further behind, and college 
readiness remained disappointing 

The reforms have not saved money: 

• Washington, D.C.: Increased spending without  
public and parental input produced few benefits

• New York City: Reforms hinged on likely unsustain-
able spending increases

• Chicago: Spending increases mirrored those of other 
large cities, but donors’ policy influence outstripped 
their funding

The bottom line: More spending, bolstered by private 
donations, depressed democratic input without  
helping students.

The report’s conclusion: “These changes, while politi-
cally popular, will neither improve schools nor increase 
student learning; rather, they will cause tangible harm 
to students and teachers alike.” 

(…continued on page 4)

FEAR FIGHTERS
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ISSUES. ADVOCACY. ORGANIZING.

ISSUES

Observations: Teacher’s Rights, Principal’s 
Obligations

Observations make up 25% of your evaluation and,  
as you know, can be very subjective. It’s important to 
be aware of your right to influence your scores by  
providing artifacts and evidence to your evaluator 
before the scores are confirmed. You may provide 
evidence to your evaluator by uploading it into  
Teachscape or in person at a post-observation meeting. 

The observation process is as follows:

1. Pre-observation meeting
2. Observation
3. Written feedback within 10 days
4. Post-observation meeting to go over scores  

and present evidence 
5. Principal confirms scores in Teachscape

Once you have been observed, your evaluator must 
send you written feedback within 10 days. We recom-
mend you have a post-observation meeting regardless 
of how you scored. Make sure that you are getting all 
of the points you deserve. 

This is your chance in the evaluation process to  
provide additional evidence on your behalf! Your 
evaluator has an obligation to accept your evidence 
before they confirm your scores. Your scores should 
not be based on a single observation or, in other 
words, a moment in time, but must be a reflection of 
your teaching over time. Principals should walk in your 
classroom often, gathering information about your 
teaching in order to develop a well-rounded view of 
your professional skills. 

Copy Quota Confusion 

Teachers had only been back in school for a few  
days, but many were already being told that they  
had reached this year’s copy quota. We checked, and 
even double-checked, APS’s position with Human 
Resources and they reported to us that there would  
be no copy quota. I repeat, APS said there would be  
no copy quota.

Like many promises, this was no sooner spoken  
than broken. 

When principals called APS for clarification, Don Moya, 
APS Chief Financial Officer, reiterated that there are strict 
copy allocations in place. He erroneously claims that the 
allocation limits do not affect teachers. He stated, “there 
are no copy quotas for individual teachers; however, 
there is an allocation per school.” 

This is just doublespeak. If there are restrictions on 
schools, then there are quotas for teachers, unless your 
school has tons of discretionary money to pour into 
the copy budget. 

This was no way to start the year off. Teachers are held 
accountable by everyone from the principal to the 
governor, yet are unable to provide their students with 
the materials they need to succeed. 

We spoke with Interim Superintendent Dr. Brad Winter 
during his first week on the job about the copy issue.  
He took our concerns very seriously. Teachers were 
organizing to speak to the Board of Education as the 
TV went to press. 

Health insurance premiums

We have been receiving lots of questions and con-
cerns about health insurance premiums increasing in 
January 2015. As long as you complete your Biometric 
Screening by 9/30/14, your health insurance premiums 
and co-pays will remain the same as they currently are. 
However, dental insurance premiums will increase by 
3.7% and vision care premiums will increase by 2.65%. 

FEAR FIGHTERS (CONTINUED)
Reformers Fear Truth the most

David Sirota shines a bright light on the real issues 
confronting public schools in his article New Data 
Shows School ‘Reformers’ Are Getting it Wrong. You  
can find the complete article on Salon.com. I hope  
you take strength from these excerpts from his  
hard-hitting, truth-telling article:

• The “reform” fantasy pretends that a lack of teacher 
“accountability” is the major education problem and 
somehow wholly writes family economics out of 
the story. That…deliberate omission serves myriad 
political interests.

• [For] conservative politicians and activist-profi-
teers…the “reform” argument gives them a way 
to both talk about fixing education and to bash 
organized labor, all without having to mention an 
economic status quo that monied interests benefit 
from and thus do not want changed. 

• Elite media organizations (which, in many cases, 
have their own vested financial interest in educa-
tion “reform”) go out of their way to portray the 
anti-public-education movement as heroic rather 
than what it really is: just another get-rich-quick 
scheme shrouded in the veneer of altruism.

• According to a new U.S. Department of Education 
study, “about one in five public schools was consid-
ered high poverty in 2011…up from about one in 
eight in 2000.” This followed an earlier study from  
the department finding that “many high-poverty 
schools receive less than their fair share of state  
and local funding.

• Those data sets powerfully raise the question that 
“reformers” are so desperate to avoid: 

Are we really expected to believe that it’s just a 
coincidence that the public education and poverty 
crises are happening at the same time?

Put another way: Are we really expected to believe 
that everything other than poverty is what’s  
causing problems in failing public schools? 

• [W]e’ve now reached the point where the economics- 
omitting “reform” propaganda has jumped the shark, 
going from deceptively alluring to embarrassingly 
transparent. That’s because the latest Department  
of Education study isn’t being released in a vacuum; 
it caps off an overwhelming wave of evidence  
showing that our education crisis has far less to do 
with public schools or bad teachers than it does  
with the taboo subject of crushing poverty.

• Stanford University’s Sean Reardon released a  
comprehensive study documenting the new  
“income achievement gap.” The report proved  
that family income is now, by far, the biggest  
determining and predictive factor in a student’s 
educational achievement.

• Joanne Barkan published a groundbreaking 
magazine report surveying decades worth of  
social science research. Her conclusions, again, 
came back to non-school factors like family  
economics and poverty:

Out-of-school factors–family characteristics 
such as income and parents’ education,  
neighborhood environment, health care,  
housing stability, and so on–count for twice as 
much as all in-school factors. In 1966, a ground-
breaking government study–the “Coleman 
Report”–first identified a “one-third in-school 
factors, two-thirds family characteristics” ratio to 
explain variations in student achievement. Since 
then researchers have endlessly tried to refine 
or refute the findings. Education scholar Richard 
Rothstein described their results: “No analyst has 
been able to attribute less than two-thirds of 
the variation in achievement among schools to 
the family characteristics of their students.”

• In a New York Times article, [Reardon, Stanford] 
noted that it is no coincidence that these out- 
of-school factors–and in particular economic  
conditions–have created the “income achieve-
ment gap” at the very moment economic  
inequality and poverty have exploded in America. 

• Barkan shows, for all the claims that the traditional 
public school system is flawed, America’s wealthiest 
traditional public schools happen to be among 
the world’s highest-achieving schools. Most of 
those high-performing wealthy public schools 
also happen to be unionized. If, as “reformers” 
suggest, the public school system or the presence 
of organized labor was really the key factor in 
harming American education, then those wealthy 
schools would be in serious crisis–and wouldn’t 
be at the top of the international charts. Instead, 
the fact that they aren’t in crisis and are so high-
achieving suggests neither the system itself nor 
unions are the big factor causing high-poverty 
schools to lag behind. It suggests that the “high 
poverty” part is the problem.

“Always do what you are afraid to do.” 

– Ralph Waldo Emerson
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Transfer Rights: Critical to Our Profession

Over the past few months of contract negotiations, 
your union has remained steadfast in its determina-
tion to preserve your transfer rights. At the outset of 
negotiations, the District proposed contract language 
that would allow the Superintendent unilateral  
authority to move teachers from one location to  
another. APS explained that this management power 
was needed to address teacher shortages in various 
areas or schools, as well as to deal with “problem”  
employees as individual cases came up. 

ATF’s objection to this proposal was immediate and 
intensive. First of all, in a school district where there 
are many unfilled classroom positions, moving person-
nel from one location to another would simply create 
a new shortage in the school from which the teachers 
came. (As this is being written, APS has posted over 200 
vacancies in classroom positions.) The shortcomings of 
using transfers to address District shortages seem to 
be invisible to those making such a proposal.

Most importantly, the idea that teachers can and 
should be moved unilaterally is another instance of 
devaluing teaching as a profession. Nearly all teachers 
seek out a particular school where they can establish  
a professional relationship with their students (and 
families), colleagues and the community. This often 
takes years to develop. To uproot a well-established 
teacher and move her/him across the District to  
address a temporary shortage is damaging to the 
school, and an affront to all teachers.

Contrary to popular belief (and erroneously reported 
in local media), there are instances where teachers can 
be transferred, but there are established procedures 
in our contract that management must adhere to and 
that preserves the rights of teachers. These contractual 
rights are found in Article 16 of the APS/ATF Negotiated 
Agreement. All employees are urged to become familiar 
with these crucial contract protections.

Preparations

At the beginning of the year, teachers are often  
surprised by the number of students who register  
at their school. Often, these surprises lead to even 
more surprises from principals who ask teachers to 
teach a greater variety of preparations. Preparations 
are defined in the Negotiated Agreement in Article 
16.A.2.a as:

Preparations shall be defined as meeting one or more 
of the following criteria:

1. Individual courses that have separate course titles 
or course numbers.

2. Classes that have a specific curriculum/content.
3. Classes in which students receive a separate grade 

or credits.
4. Classes that have different levels, i.e. Spanish I, 

Spanish II, Spanish III, etc.
5. Classes that are normally taught in different 

semesters, i.e. Algebra I, first semester, Algebra I 
second semester which are taught concurrently.

Additionally, the Negotiated Agreement states in  
article 16.A.2.b “secondary teachers shall not be  
required to teach in more than three (3) subject areas 
or have more than three (3) preparations, or combina-
tions thereof, except by agreement with the teacher.” 

Teaching over the 
contracted number 
of preparations 
can be taxing and 
exhausting. 

If your principal 
asks you to teach 
an additional 
preparation this 
year because of 
surprises in student 
enrollment, tell 
your principal 
about your  
contractual rights. 

Extended  
Contracts

Are you a librar-
ian, counselor, and 
vocational educa-
tion teacher? Then, 
you know you have 
a contract that is 

slightly longer than the 184-day contract many of your 
colleagues have. 

According to the Negotiated Agreement in Article 
6.C.2, secondary school librarians, counselors and  
vocational teachers of cooperative education programs 
have an extra 5 days in which they are contracted to 
work while their elementary school colleagues and 
high school vocational education teachers will work 
an additional 3 days. Elementary school librarians 
assigned to more than one school are contracted to 
work 6 additional days while production agricultural 
teachers have their contract extended by 10 days.

How will you be paid for the additional work days?  
The negotiated agreement states:

Any teacher receiving a contract that exceeds the  
required one hundred eighty four (184) days of  
service shall receive a pay differential prorated  
at one one hundred eighty-fourth (1/184) of the 
teacher’s contracted salary for each extra day of 
service needed (Article 6.C.2).

Principals were incorrectly told that timesheets are 
necessary in order to get paid for extended contract. 
This year, timesheets are not necessary. 

Sick Leave Bank Enrollment 

ATF negotiated the Sick Leave Bank in 1986. It’s  
employee owned and a wonderful benefit to  
participants who will exhaust all accrued leave  
(personal, sick, annual) and are experiencing a  
catastrophic illness or injury. Application for benefits 
from the Sick Leave Bank (SLB) must be made in a 
timely manner prior to the exhaustion of available 
leave in order to ensure no interruption of pay.

The SLB enrollment period ends on September 30, 
2014. Current members don’t need to enroll. To enroll, 
each eligible employee must complete the SLB form 
authorizing payroll deductions for membership in the 
Bank. Enrollment forms are sent to each school.

“Reality, though, is finally  

catching up with the “reform” 

movement’s propaganda. 

With poverty and inequality 

intensifying, a conversation about 

the real problem is finally starting 

to happen. And the more education 

“reformers” try to distract from 

it, the more they will expose the 

fact that they aren’t driven  

by concern for kids but by the 

ugliest kind of greed  

— the kind that feigns  

concerns for kids in order to pad 

the corporate bottom line.” 

– David Sirota

Organizing 

Federation Representative Elections

The school year is beginning, which means that, if you 
did not conduct a Federation Representative election last 
spring, one needs to be conducted as soon as possible. 

The role a Fed Reps plays is crucial to the success of 
our union. Fed Reps are the face and voice of the union 
at each worksite. Fed Reps also play an essential role in 
relaying in-school issues to our organization. 

Each work location is allowed one Federation  
Representative for each 20 members or part thereof. 
If your school does not yet have an ATF Fed Rep, call 
the ATF office (262.2657) and we will come out to your 
school and help. 

Joining Albuquerque Teachers Federation

In 1962, Albuquerque Public Schools educators  
successfully founded and chartered the Albuquerque 
Teachers Federation. Early members of our union 
understood that a lone individual would be powerless 
against the district and state/federal government,  
so they joined together to fight for more rights,  
better pay, and better working conditions. Our  
union’s strength has always been solely supported  
by dues-paying members.

Together, we have achieved a great deal: collective  
bargaining rights allowing us to negotiate our  
contract, a member-owned Sick Leave Bank, the 
3-tiered Licensure System, and so much more. We  
have made considerable gains since 1962, but the 
struggle continues. 

We are fighting a radical education agenda based  
on merit pay, high-stakes testing, and a punitive 
evaluation system. Our classrooms have become 
overcrowded, our students are over-tested, and we, 
as professionals, are undervalued. To make matters 
worse, we are facing organized factions that seek  
to destroy the only organization which gives us 
power–our union. 

Now is the time we fight back. Now is the time to add 
your voice and power to our union. Now is the time to 
stand with our union and end the era of “teachers are 
the enemy.” Now is the time to join the Albuquerque 
Teachers Federation.

“Alone we can do so little; together we can do so much.” 

– Helen Keller
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PED WATCH

New Year; New Schemes?

After last year’s Public Education 
Department (PED) onslaught of new 
regulations, continual revisions, and 
trickle-down interpretations related to 
the so-called Educator Effectiveness 
System, teachers are understandably 
asking, “What are they going to come 
up with next?” You may recall the 
nightmare start of the 2013-14 school 
year when the new (actually, imported) 
evaluation system was rushed into im-
plementation. Administrators received 
minimal training, subjectivity reigned 
over observations, and for the first time 
in our District’s history, teachers faced 
penalties for taking leave to care for a 
sick child or to attend a family mem-
ber’s funeral. Yes, we were through the 
looking glass. Teachers are bracing for 
what they will find there in 2014-15.

If history is any guide as to predicting 
PED behavior, then it’s instructive to 
look back at its embarrassing past. The 
NM PED is famous for its questionable 
actions and borderline incompetence. 
Perhaps the most egregious example 
of this is the complete mishandling of 
federal money in its “Maintenance of  
Effort” duty for special education. A 
close second in this example list of 
notoriety is the PED’s illegitimate  
diversion of General Obligation Bond 
dollars toward other purposes–a  
blatant disregard for the will of the 
voters. And speaking of funneling 
dollars to pet projects, last year’s PED-
proposed budget contained the highest 
level of “below the line” funding (over 
$100 million) for unproven, question-
able initiatives–removing those dollars 
from an equitable distribution across 
the state through the funding formula.

So, that brings us to this year. The 
malicious, flawed teacher evaluation 
scheme continues for a second year. 
More teachers will be designated as 
“ineffective” based on factors that are 
out of their control (e.g. personal ill-
ness; school grade, and more). We have 
already heard that the PED is planning 
to implement 30 more End-of Course 
exams (EOCs)–continuing its emphasis 
on more testing and less teaching. It’s 
anyone’s guess what other punitive 
scheme’s will arise from an evaluation 
system based on high stakes standard-
ized testing that was forcibly imposed 
after being rejected by the legislature.

It is important to remember the likely 
end goal of all this. As in other states 
that have inflicted these schemes on 
public schools before New Mexico, the 
“blame and shame” prerequisite leads 
to failure labeling, resulting in a power 
grab of privatizing schools so that public 
dollars are steered into private hands. 

We’ve read their playbook. This is their 
game plan. It is up to us to stop them. 
Call the ATF office to learn how you  
can become involved in this effort to 
preserve our public schools. We can 
prevail, but only with your help. Our 
democracy hangs in the balance.

Staples Boycott 

AFT President Randi Weingarten and 
thousands of AFT convention delegates 
joined members of the American Postal 
Workers Union (APWU) and other  
community members in a rally July 12, 
telling the United States Postal Service 
and the Staples Corporation that the 
“U.S. Mail Is Not for Sale.” 

They demanded an end to the United 
States Postal Service’s plan to let  
Staples employees operate postal  
counters inside Staples stores, ultimately 
putting thousands of Postal Service jobs 
in jeopardy. The AFT has also passed 
a resolution in support of the APWU’s 
boycott against Staples, Inc. 

Just days after the motion passed and 
AFT rally, the post office wrote a letter 
to the postal workers union indicating 
that it is terminating the no-bid deal 
with Staples and replacing it with an 
‘approved shipper’ program. 

APWU President Mark Dimondstein 
said, “This is a ruse. The USPS is chang-
ing the name of the program, without 
addressing the fundamental concerns 
of postal workers and postal customers.”

“The USPS letter to the APWU makes it 
clear: The Postmaster General intends  
to continue to privatize postal retail 
operations, replace living-wage Postal 
Service jobs with low-wage Staples 
jobs, and compromise the safety and 
security of the mail,” he said. 

Sara Attleson, Kennedy MS, introduced 
the same motion to our Fed Rep Council, 
which passed it on September 2nd.  
The motion states: 

RESOLVED, that the American 
Federation of Teachers supports 
the American Postal Workers Union 
in its efforts to protect well-paying 
jobs and its insistence on the high-
est possible standards of customer 
service; and

RESOLVED, that the AFT opposes 
efforts by the U.S. Postal Service to 
privatize operations and to sell off 
valuable public assets; and

RESOLVED, that members of the AFT, 
along with friends, colleagues and 
family members, are urged to no 
longer shop at Staples stores until 
further notice; and

RESOLVED, that this call to boycott 
Staples will be communicated to 
AFT locals and members, to our  
sister unions and to the news media.

FED REPS ACT

How to Take THE 
Fear Out of Testing

We can reclaim assessment by:

• Demanding authentic, performance-based 
assessments, are fully funded by the federal 
government and are never required of children 
under the age of eleven.

• Insisting that teachers regain the responsibility 
for creating formative classroom-based assess-
ments that prepare students for the authentic 
tasks they will be asked to perform. 

• Ensuring that any student who does not do  
well based on teacher assessments receive  
fully funded added time and support.

• Most importantly, shining a bright light by  
making all mandated assessment tasks public 
so that all students know what they are  
preparing for and the content is part of our 
public debate about what our students should 
know and be able to do.

AFT President Randi Weingarten recently stated, 
“We renew our call for the full release of the test 
questions–in a timely manner and in a way that is 
most useful for parents, educators and kids–not 
in the middle of the summer and right before the 
test results are announced.”
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The Fork in the Road

On the day this is being written,  
Superintendent Winston Brooks  
resigned the position he has held since 
2008. As with any time of transition, it 
is necessary to begin to ask the ques-
tions about setting the direction for the 
future. That is the task faced by the APS 
Board of Education as it considers who 
will lead this District and what goals will 
be set for students, employees and the 
community it serves.

Planning the future of APS takes place 
in the statewide context of the PED and 
the changes it has brought about since 
last school year. This larger context 
brings a choice point for the Board– 
a fork in the road. This presents an  
opportunity for the District to choose 
one of two disparate paths into the 
future, similar to the circumstances  
(and choices) faced by the PED over 
three years ago.

The APS Board has an opportunity to 
choose a leader who will take us in one 
of two directions: slogan “reform” based 
on testing, market fixes and targeting 
educators, or teacher-led reforms, guid-
ed by the working knowledge of profes-
sionals who wish to shield our students 
from those who would cash in on them. 
We know the direction the PED has cho-
sen. Our involvement in political action 
through the months ahead will help our 
state and APS decide which path is best 
for our 87,000 students, 14,000 employ-
ees, and our democracy.

CCSS

Bothered by the way many are using 
the words “standards” and “curriculum” 
interchangeably, I was relieved to see 
the article Curriculum And Standards Are 
Not The Same in Newsday this summer. 
In it Karin Chenoweth wrote,

[A]n important distinction needs 
to be made between standards 
- which outline what students 
should know and be able to do at 
each grade level - and curriculum - 
which is what happens day to day 
and week to week in classrooms. 
Standards remain constant, but 
curriculum can be altered year to 
year or classroom to classroom to 
ensure students are meeting the 
learning goals.

Teachers know that the word curricu-
lum and the word standard mean two 
different things. Curriculum is what 
teachers creatively use to teach to the 
standards. We also know that text-
books and packaged programs are not 
supposed to be, nor should they be, 
the entire curriculum. Good teachers 
understand that the curriculum we craft 
has multiple goals. Values, dispositions, 
and attitudes are purposefully included 
along with skills and knowledge. While 
the words “standard” and “curriculum” 
may be confusing to the general public 
and to politicians, teachers know that 
we can teach to well-crafted standards 
using a teacher-created curriculum 
from a variety of resources.

AUGUST SEPTEMBER 2014

AFT Vows To Fight Attacks On 
Union Members

AFT convention delegates unanimously 
passed a special order of business 
at the July convention to fight back 
against attacks on unions and teach-
ers that are driving lawsuits such as 
Vergara v. California and Harris v. Quinn. 
These lawsuits are “contributing to an 
escalating and engineered imbalance 
in our democracy,” the special order 
warns. The order was amended from 
the floor to include strong language on 
Secretary of Education Arne Duncan, 
who publicly supported the Vergara 
decision. It derides his promotion of 
“misguided and ineffective policies on 
deprofessionalization, privatization and 
test obsession,” and it calls on President 
Obama to implement a “secretary im-
provement plan” to help shift the focus 
back where it belongs: creating the 
public schools we want and deserve. 

Immigration Issues Loom Large 
At AFT Convention

A poignant and deeply personal 
account of why the nation needs to 
reform its immigration laws was  
offered from the AFT convention 
podium when two sisters, only one of 
whom was able to successfully navigate 
the nation’s “unjust and convoluted  
immigration system,” shared their  
stories with attendees. The presenta-
tion by Julieta Garibay and Montserrat 
Garibay, a National Board-certified preK 
teacher who is currently an officer with 
Education Austin, brought delegates 
to their feet. Separately, delegates 
overwhelmingly approved a resolution 
calling for comprehensive immigra-
tion reform in the United States and a 
special order of business addressing the 
international humanitarian crisis at the 
U.S.-Mexico border, where children from 
Central America are fleeing violence, 
trafficking and persecution.

Weingarten Takes On Critics Of 
Due Process

AFT President Randi Weingarten  
appeared on MSNBC’s “Morning Joe” 
television show on August 5 to make 
the case for teachers’ due process rights, 
to correct widely held misconceptions 
about the teaching workforce, and to 
clarify that problems tied to evaluation 
are often mislabeled as due process  
issues. “What due process does,”  
Weingarten explained, “is let people 
innovate in classrooms. It lets people 
whistle-blow. It lets people talk about 
the things that kids and teachers  
need.” The AFT president also took 
on the popular myth that teaching is 
dominated by an aging, underperform-
ing workforce that has leveraged due 
process protections into guaranteed 
lifetime employment.

Brazile Announces Democrats 
for Public Education

Addressing more than 3,500 members 
of the American Federation of Teachers 
at its national convention, Democratic 
strategist Donna Brazile announced the 
formation of a new group that she will 
co-chair called Democrats for Public 
Education, which will focus on uniting 
the vast majority of Democrats, who be-
lieve in the promise of public education.

In confronting her political opponents, 
Brazile asserted, “The very premise of 
‘market-driven education reform’ rests 
on the fallacy that the public school 
system is in crisis, and that the only  
solution is to let the market pick  
winners and losers.”

AFT President Randi Weingarten 
remarked on Brazile’s new group. She 
said, “The promise of America is being 
undercut by people who devote their 
fortunes to decreasing our strength, to 
advancing the politics of division, and to 
promoting economic policies that  
redistribute more income to fewer 
people. And they’ve been aided and 
abetted by some lawmakers, judges and 
even some Democrats. Some–like those 
who call themselves Democrats for  
Education Reform–mimic the Jeb Bushes 
and Eli Broads of the world, promoting 
competition and test-obsession.”

She continued, “But a new group of 
Democrats is emerging: the Democrats 
for Public Education, led by Democratic 
National Committee Vice Chair Donna 
Brazile, former Michigan Gov. Jennifer 
Granholm and former Ohio Gov. Ted 
Strickland, who want to stand up for 
our students, for our educators and for 
public education.”

Barber Brings Moral Mondays 
Message to AFT Convention

Progressive America has grown trans-
fixed by the transformative social  
movement in North Carolina known as 
Moral Mondays. It began on April 29 
last year, when a small group of clergy 
and activists went to the Capitol in 
Raleigh to protest the tide 
of conservative, regres-
sive legislation that 
deprived North 
Carolinians of 
basic rights 
such as voting, 
healthcare, 
reproductive 
freedom, and 
most promi-
nently, high-
quality, ade-
quately-funded 
education.

Since then, not a 
Monday has passed with-
out action in Raleigh. Now, an 
average of 2,500 protesters converge 
weekly–but, at times, they number in 
the tens of thousands. What’s more, 
the movement has brought together a 
huge coalition of labor, education, racial 

and social justice, and faith-based or-
ganizations, and it has spread to South 
Carolina, Georgia and other states.

The man behind it all is the Rev. Dr. 
William Barber, who, on that first Moral 
Monday, was led away in handcuffs 
simply for exercising his right to enter a 
public building. As the opening speaker 
at the 2014 convention, he shared a 
powerful message of hope, cooperation 
and unity that brought delegates to 
their feet.

“If we don’t address systemic racism 
and extremism and poverty, it costs us 
the soul of our nation. Every time we 
fail to educate a child on the front end 
of life, it costs us on the back end of life.”

He added, “Somebody must stand up 
and say, this is an immoral agenda. Not 
only is this extreme agenda contrary  
to our greatest faith values, it’s contrary 
to the promise of America.”

Barber urged educators to not under-
estimate the power of groups coming 
together to build a new movement:

“That’s why I love your theme ‘Reclaim-
ing the Promise,’” he said, “because we 
should declare today that this reality 
is over, and we should make America 
a fresh promise of our own. That is, we 
will organize and fight for the soul of 
our democracy. It’s time. We ain’t gonna 
let nobody turn us around. We have the 
power of our togetherness.

“I know it personally that when we get 
together, we win.”

NJ SCHOOL Board Reduces 
Weight Of Test Scores On 
Teacher Evaluations 

Hannan Adely, The Record, August 6, 2014

The state Board of Education has taken 
steps to reduce the use of student test 
scores to judge teachers, weeks after 
Gov. Christie announced a compromise 
with educators outlining changes to 
teacher evaluations.

The board’s proposal came 
after lawmakers and 

educators argued it 
was unfair to use 

student scores 
because the 
online tests 
were based on 
new standards 
and schools 
needed time 
to adjust. The 

plan still must 
get final approval 

after a public 
comment period, 

but districts have been 
instructed to use the new 

evaluation system, officials said.

Under the new system, the impact of 
scores of the new standards-based tests 
will drop from 30 to 10 percent for math 
and reading teachers who give them.

“Our lives  

begin to end the day  

we become silent about  

things that matter.” 

– Dr. Martin Luther King Jr.
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MIDDLE SCHOOL VP
Jason Krosinsky
Cleveland Middle School

ELEMENTARY SCHOOL VPs
Stephanie Walstrom
Emerson Elementary School

Miriam Martinez
Emerson Elementary School

ATFUNION

CONTACT US

Albuquerque Teachers Federation
530 Jefferson Street NE
Albuquerque, NM 87108
[PHONE ] 505-262-2657
[EMAIL] atf@atfunion.org
[INTERSCHOOL MAIL] 
 Attn: Ellen Bernstein
 ATF Office

[ONLINE] 

ATFUNION.ORG @ATFUNION

WED PDD OVERVIEW Members: No Cost 
9.10 4:30 to 7:30 PM Non-Members: $50

WED MANAGING DIFFICULT WORKSHOP Members: No Cost 
9.10 4:30 to 6:30 PM Non-Members: $50

WED MANAGING DIFFICULT WORKSHOP Members: No Cost 
9.17 4:30 to 6:30 PM Non-Members: $50

WED NATIONAL BOARD LG GROUP Current Candidates 
9.17 4:30 to 7:30 PM 

TH CAREER PATHWAY OVERVIEW Members: No Cost 
9.18 4:30 to 6:30 PM Non-Members: $50

TU COMMON CORE WORKSHOP No Cost 
9.23 4:30 to 6:30 PM 

WED NATIONAL BOARD LG GROUP Current Candidates 
9.24 4:30 to 7:30 PM 

WED MANAGING DIFFICULT WORKSHOP Members: No Cost 
9.24 4:30 to 6:30 PM Non-Members: $50

TU COMMON CORE WORKSHOP No Cost 
10.14 4:30 to 6:30 PM 

WED NATIONAL BOARD LG GROUP Current Candidates 
10.15 4:30 to 7:30 PM 

TH CAREER PATHWAY OVERVIEW Members: No Cost 
10/23 4:30 to 6:30 PM Non-Members: $50

TH NATIONAL BOARD LG GROUP Current Candidates 
10.23 4:30 to 7:30 PM 

TU COMMON CORE WORKSHOP No Cost 
10.28 4:30 to 6:30 PM 

Call 262-2657 to RSVP  
Events take place at the ATF office: 530 Jefferson Street NE

SEPT/OCT EVENTS
14

OCTOBER 18
EARLY VOTING LABOR RALLY!

WE NEED YOU THERE!

Save the date…

“We can easily forgive a child who is afraid of the dark;  

the real tragedy of life is when men are afraid of the light.” – Plato

TEACHER 

344-3571 
M-TH 5:30–8:30PM

DIAL-A

GET 
HOMEWORK HELP

By Teachers  
For Teachers

Share My Lesson is a free platform 
that gives access to high-quality 
teaching resources, providing an 
online community where teachers 
can collaborate with, encourage 
and inspire each other. 

Visit us online.

sHAREmylesson.com




