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America is going to hell 

if we don’t use  

her vast resources  

to end poverty and make 

it possible for all  

of God’s children  

to have the basic  

necessities of life.

– Dr. Martin Luther King, Jr.
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– Jose Muñoz, Executive Director  
ABC Community School Partnership
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By Ellen Bernstein, ATF President 

PRESIDENT’S MESSAGE

In the last edition of the Teachers’ Voice, we focused on the false reforms  
perpetrated by the Global Education Reform Movement, or GERM. I wrote, 
“A core principle of GERM’s stated “reform” philosophy is the dismissal of the 
e!ect of poverty in the lives of our students.” GERM inaccurately blames the 

achievement gap on educators, as if our classrooms operate in a vacuum. 

Teachers know the reality: Schools are connected to the communities in which 
they operate. Students in high-poverty areas will continue to struggle if all of their 

needs are not met. Community schools seek to meet these needs by increasing parental and community 
involvement and by providing services for students and families. 

You might remember the article in the Washington Post last January announcing, “For the "rst time in  
at least 50 years, a majority of U.S. public school students come from low-income families, according  
to a new analysis of 2013 federal data, a statistic that has profound implications for the nation.”

The article quoted ATF Executive Vice President Sonya Romero Smith (Lew Wallace ES):

This innocent and all-too-common description from a teacher about an act of kindness and concern 
brought an outcry of support–not Sonya’s intent. But, we can learn from that outcry that citizens are 
ready to step up and help kids in poverty.

In this edition, I want to direct your attention to a GERM "ghter called Community Schools. Community 
schooling is a strategy focused on enabling students to thrive and learn in a stable environment by  
creating the conditions in which teachers can teach and students can learn.

Community Schools create a web of resources that support students to develop psychically, socially,  
emotionally, and academically by providing services to children and their families through their schools.

A community school is a hub that:

• is open before and beyond the regular school day;
• o!ers programs and services such as daycare, tutoring, after-school programs and adult education; and
• coordinates medical mental and social services.

In the U.S., 14.7 million children are poor, and 6.5 million of them are extremely poor (living below half 
the poverty line). The number of kids in poverty in New Mexico continues to increase; we now rank 48th 
in the nation for child poverty. 

As teachers, we know how living in poverty a!ects the kids we teach. Researchers continue to con"rm 
the importance of the "rst years of life for children’s emotional and intellectual development. Poor  
children face a greater risk of impaired brain development due to their exposure to a number of risk 
factors associated with poverty and educationally-related health problems like hearing loss, vision 
problems, lack of dental health and increased cases of asthma can be con"rmed by every school nurse 
and teacher in schools serving poor children. Even getting necessary medical care in our public health 
systems requires taking kids out of school and parents out of work for lengthy periods of time. Poverty 
is a signi"cant contributor to health disparities, with poor children of color frequently experiencing the 
worst health outcomes.

Early childhood teachers know that the foundational skills needed for reading pro"ciency start with the 
initial literacy skills of speaking and listening. There is universal agreement that reading pro"ciency holds 
the key to future educational doorways. Scientists con"rm what teachers know: kids living in poverty 
come to school with smaller vocabularies than kids from middle and upper class backgrounds. Hart  
and Risley (The Early Catastrophe: The 30 Million Word Gap by Age 3, American Educator, Spring 2003) 
documented that at age 3 the recorded vocabulary size for kids on welfare was 525 words, compared to 
749 in working class families and 1,116 in professional families. This word gap leads to the reading gap 
and teachers know that the best way to address the achievement gap is to address the opportunity gap. 

When socio-economically deprived children fall behind in spoken vocabulary development during their 
"rst three years of life, they are very likely to have lifelong struggles in all their studies in school. This is 
why, as teachers, we know that it is ridiculous to hold schools accountable for closing the achievement 
gap without massive changes in social policy. 

Perhaps the reauthorization of the Elementary and Secondary Education Act (ESEA) will push the federal 
government to get back to the intent of the act. The Civil Rights Movement and the War on Poverty  
provided the political context for passage of ESEA in 1965. This was a period when educational equity,  
or more accurately, inequity became a national concern. 

Unless and until our country and our state muster up the political will to address the growing income  
gap we must "nd ways to address the educational issues associated with poverty. Community schools 
are growing in Albuquerque and across the country to do just that. Community Schools–an idea whose 
time has come.

In solidarity,

A GERM FIGHTER
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Speeches by education champions were delivered  
outside the Roundhouse. Albuquerque Teachers  
Federation President Ellen Bernstein was the Master  
of Ceremonies. Sen. Bill Soules, Sen. Howie Morales,  
Rep. Doreen Gallegos, Rep. Bill McCamley, and Rep. 
Stephanie Garcia Richard joined President Bernstein  
on stage. The concerned legislators, along with NM 
Attorney General Hector Balderas, gave speeches in 
support of New Mexico’s schools and working families.

American Federation of Teachers President Randi  
Weingarten gave the keynote speech during the rally. 
Educators, including ATF member Ginger Koning, 
joined President Weingarten onstage with signs dis-
playing the complex VAM model. President Weingarten 
referred to the signs during her speech to call atten-
tion to the statistically-unsound VAM model. President 
Weingarten repeatedly asked how made-up math can 
measure the work of educators. 

After the speeches, rally participants entered the 
Roundhouse where they went to discuss education 
and labor policy with Legislators. The rally serves as a 
reminder that unions, like the Albuquerque Teachers 
Federation, are the only organized opposition to Gov. 
Martinez’s education “reforms.” 

Lawsuit Challenges NM Teacher Evals

New Mexico’s current teacher evaluation system is 
harming teachers and depriving students of the high-
quality educators they need to succeed. This is the 
assertion of New Mexico teachers, state legislators, AFT 
New Mexico and the Albuquerque Teachers Federation 
in an unprecedented lawsuit "led February 13th. The 
lawsuit details numerous problems with New Mexico’s 

new teacher evaluation system, 
the NMTEACH Educator  
E!ectiveness System, which 
was launched at the beginning 
of the 2013-2014 school year. 

“Every teacher in New Mexico 
has felt a deep betrayal by this 
unfair evaluation system. An 
injunction would give teachers 
the time and space they need 
to focus on teaching rather 
than on an uncertain future 

Issues

Mistreatment by Memo
If there were ever a clear demonstration of the Public 
Education Department’s (PED’s) disdain for openness 
and transparency in government, one need look no 
further than what the PED has done with teacher 
licensure regulations. Over the last several months, the 
PED has shown its true colors in how it treats teachers 
and how it functions as a government agency. One 
can only wonder what further ill-treatment lies ahead.

In its latest move to force new administrative rules 
onto a public education system established by statute, 
the PED appeared to ignore conventional rule-making 
processes. These new licensure regulations were sent 
to superintendents on December 22, 2014–during 
every school district’s Winter Break when no one was 
paying attention. (How convenient for an agency not 
wanting to draw attention to its dubious actions!) 
Without a notice of proposed new rules, without 
discussion in an open meeting, without a public com-
ment period, the PED delivered a holiday message: 
“Here’s the way it’s going to be.”

The December PED memo rede"ned the licensure 
advancement process for New Mexico teachers.  
The document’s stated intent is to “give districts and 
schools greater discretion and #exibility over teacher 
advancement decisions.” But, the conditions under 
which teachers may or may not advance in their  
licenses are so inextricably linked to Summative Evalu-
ation ratings and the 50% mark of possible Student 
Achievement Measure (STAM) points, that little real 
#exibility is allowed. Based on these questionable,  
unreliable measures, teachers can either be required 
to complete a dossier for advancement or be fast-
tracked into the next licensure level without the 
dossier. Each path has a "nancial cost that varies from 
$320 to $95, depending on one or two STAM points.

In what is now an agency tradition of burying con-
troversial actions around holidays, the PED issued a 
“Follow up” to its December memo on January 16th 
(before the MLK holiday weekend). 
In this later memo, the PED allows 
a one-year extension of a license (if 
it expires in June 2015) for teach-
ers rated “ine!ective” or “minimally 
e!ective” last school year. Some 
teachers see this extension as 
merely prolonging their agony, as 
their students simply do not do well 
on high-stakes standardized tests. 
Given that the new, untried PARCC–
with potentially disastrous imple-
mentation problems–will now be 
the basis for STAM, some teachers 
see their future licensure advance-
ment as pre-determined.

Completing the ominous memo trifecta (this time not 
waiting for a 3-day weekend), on February 9th, the 
PED provided “Additional Advancement Information,” 
which consisted mostly of items from its two previous 
memos. But, the news was that the PED would now 
issue to lower-rated teachers two-year extensions of 
licenses expiring in 2015. Once again, some believe 
this is prolonging the inevitable.

ISSUES + ADVOCACY + ORGANIZING

I|A|O

To summarize, the PED seems intent on extending 
its e!orts to de-professionalize the teaching profes-
sion, making licensure decisions based on the bogus 
numbers spewing from the so-called Value-Added 
Measure formula. The fact that the PED chose to issue 
these mistreatment memos, when it thought no one 
was looking, provides more evidence of its disdain for 
open and honest government. Given these new tac-
tics, one may suspect that we are seeing a new phase 
of the PED’s e!orts to undermine our profession and 
to turn over public schools to the highest bidder.

AP
Some high school AP teachers called ATF wonder-
ing if there are new rules about training. Apparently, 
someone from the District Curriculum and Instruc-
tion Department is encouraging teachers to attend 
summer institutes. The encouragement sounded like 
a requirement to some teachers. We have learned that 
APS was o!ered a free audit of its AP program, so we 
began to wonder if the audit was a way to increase 
attendance at the training. 

Many teachers already voluntarily attend AP training. 
According to the College Board website, “There are no 
rigidly de"ned selection criteria for who can serve as 
an AP teacher. The College Board recommends that AP 
teachers have undertaken some form of professional 
development prior to teaching AP for the "rst time.”

Advocacy

Educators March in Santa Fe
On February 16th, hundreds of public school  
educators, students, parents, workers and allies 
from across the state came together for the “ 
Uni"ed Voices for Our Students” march and rally.  
Attendants marched from the Santa Fe Railyards 
to the Roundhouse to raise awareness on  
policies that a!ect public education and unions  
in New Mexico.
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TUES COMMON CORE  
3.17 Winning Technology Tools for the CCSS No Cost 
 4:30 to 6:30 PM 

THUR CPS WORK SESSION Members: No Cost 
3.19 4:30 to 6:30 PM Non-Members: $50

MON PDD OVERVIEW Members: No Cost 
4.13 4:30 to 7:30 PM Non-Members: $50

MON CPS WORK SESSION Members: No Cost 
4.13 4:30 to 6:30 PM Non-Members: $50

TUES NATIONAL BOARD INFO SESSION No Cost 
4.14 4:30 to 7:30 PM 

TUES COMMON CORE - TBA No Cost 
4.14 4:30 to 6:30 PM 

TUES COMMON CORE - TBA No Cost 
4.21 4:30 to 6:30 PM 

MON NATIONAL BOARD INFO SESSION No Cost 
4.27 4:30 to 7:30 PM 

MARCH/APRIL15

Call 262-2657 to RSVP  
Events take place at the atf o!ce: 530 Je"erson Street NE

MARCH APRIL 2015

Gran* Middl# Schoo, i% + communit! schoo, 

wit/ + Studen*-Base' Healt/ Center tha* give% 

our student% an' their sibling% (eve& if the! 

ar# no* + studen* a* Gran* Middl# Schoo,) 

healthcar#, denta, car#, an' acces% t) + socia, 

worker. W# als) hav# + Famil! Resourc# 

Center tha* hel"% ou* student% wit/ schoo, 

su""lie%, foo' b1e%, clothin( (fro0 + clothin( 

ban$), an' bu% "asse%. -e! als) hel" "arent% 

fin' em"loymen*. 

W# hav# starte' Homewor$ Diner, w#  

hav# tutorin( for th# student% i& th# morning% 

an' th# a2ernoon% an' w# ar# startin( + 

communit! garde&! I a0 "rou' t) b# on# of 

th# "rojec* leader% for thi% garde&. 

– Kelly Gardner, Grant MS

W# hav# Roa' Runner foo' distributio& a* our schoo,.  Eac/ mont/ teacher%, EA% an' o3c# sta. volunteer t) unloa' th# truc$, dis"la! th# 

foo' availabl# i& + "leasan* manner, an' familie% wit/ student% a* our schoo, com# an' “sho"” for 4tr+ foo' for their familie%.  I* i% quit# + wor$ 

ou* an' a""reciate' b! our communit!.  -# ai0 i% t) mak# familie% fee, welcome' an' res"ecte' a% the! receiv# + muc/ neede' servic#.  

– Tina Hernandez-Zudell, 4th Dual Language Teacher, La Mesa ES

Job openings and the application can be found on  
the APS website under jobs. It is the teacher’s responsi-
bility to contact the principal at the prospective  
new location and to provide requested documents 
(résumé, letter of interest, etc.). Applicants may upload 
the necessary documents to the APS online “Jobs  
Posting” page. 

After the interview, any job o!er must come from  
Human Resources personnel; an o!er of a new posi-
tion cannot come from a principal or supervisor. 

During the summer, if an o!er for a voluntary transfer 
is not made before the start of the school year, the 
transferee will remain in their original position through 
the "rst 20-day count. 

Anytime after the "rst 20-day count, teachers accept-
ing a transfer will remain in their original position until 
the end of the current grading period, or for 10 work-
days, whichever period of time is greater. But, earlier 
moves to a new site can occur if there is agreement  
by both principals. 

Each transfer situation may have di!erent circum-
stances involved. If you have questions and are a 
union member, please contact the ATF o$ce for more 
information and clari"cation.

Organizing

ATF Membership Soars!
Thanks to a successful house visit program, ATF  
membership has soared this school year! More than 
200 new members have joined their union in the past 
two months, with more than 650 new members join-
ing this school year - so far!

ATF would like to recognize its Member Organizers  
for all of their hard work to grow our collective voice:

• Cameron Schafer, Rio Grande High School 
• Ginger Koning, Barcelona Elementary School
• Dwayne Norris, Bandelier Elementary School
• Kelly Gardner, Grant Middle School
• Violeta Djordjevic, Nex+Gen Academy
• Barney Fuller, Eisenhower Middle School (retired)
• Ramona Corona, Duranes Elementary School
• Donna Teuteberg, Sandia High School

If you are not a 
member of your 
union yet, visit the  
ATF website and 
JOIN TODAY!

based on unfair mea-
sures,” said Stephanie 
Ly, president of AFT 
New Mexico. As numer-

ous teachers, principals 
and superintendents 

have detailed, the evalua-
tion system, already problem-

atic in that it allows high-stakes testing to eclipse all 
else, is riddled with errors. In some districts, more than 
half of evaluations were incorrect.

Assignment Changes Done Right
Spring is the season when schools start planning 
possible changes for the following school year. Part 
of the planning may involve teaching assignment 
changes. Every year, the ATF o$ce receives calls and 
emails from teachers whose administration is chang-
ing the schedule and assigning new classes. Teachers 
usually ask, “Can my principal do this?” The answer 
lies in Article 16 of the Negotiated Agreement, which 
outlines the conditions under which teaching assign-
ment changes can be made. The three conditions are 
described below:

1. Teachers must be assigned within the scope of their 
teaching licenses. The assignment must be consis-
tent with existing “highly quali"ed” requirements.

2. The principal must consult with a teacher before 
a teaching assignment is changed. A consultation 
should be an actual conversation about the pro-
posed change and a discussion of the reasons for, 
and merits of, the new assignment. It does not  
mean an email noti"cation or a note in a mailbox.  
If a change is made after the end of the school year, 
a consultation is not required. However, the teacher 
must be noti"ed.

3. Most importantly, changes in a teaching assignment 
should be based on veri"able instructional program 
requirements. Changes should not be made in an 
arbitrary or capricious manner. 

Your Right to Voluntary Transfers
Many teachers consider the possibility of transferring 
to a new location at the end of the second semester. 
It’s important for teachers who are considering  
transferring to understand the transfer process and 
when the actual move to a new school can be made. 
The Negotiated Agreement guides the voluntary 
transfer process. 

ATF Member Organizers: Ginger Koning, Barney Fuller, Cameron Schafer and Ramona Corona.

 atfunion.org
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Community Schools:  
An Equity Strategy

ATF believes that the only way our schools can reach 
their full potential for excellence is if we address issues 
of equity. Excellence and equity must be developed  
in tandem.

Two years ago, ATF took a formal position in support  
of Community Schools with the approval of the 
motion (page 5) on Community Schools and “Wrap-
around Services. Since that time, we have worked with 
ABC Community School Partnership, the Albuquerque 
Business and Education Compact (ABEC), and our 
national union. With our partners, ATF attended the 
national conference sponsored by the Coalition for 
Community Schools. The motion below was shared 
with the APS Board of Education, the superintendent, 
and each of the above-mentioned organizations.

The above is the title of a press release from ATF President Randi  
Weingarten on September 15, 2011. Below is the content. Spread the 
word – Community schools – an idea whose time has come.

There are tens of millions of human faces behind this 
week’s grim U.S. Census Bureau report on poverty 
in America, demonstrating the urgent need to help 
these families by creating jobs and maintaining stable 
schools that have wraparound services to address their 
unmet needs, AFT president Randi Weingarten says.

Economists analyzing the report say that unemploy-
ment is the main factor responsible for the increase of 
2.6 million more Americans living in poverty. Wein-
garten says the impact of lingering high joblessness, 
especially long-term unemployment, illustrates the 
need for quick congressional action on the jobs plan 
President Obama proposed last week. “The president is 
wisely calling for investment in jobs and programs that 
will rebuild our nation as well as ensure that students 
will have the teachers they need and fewer rundown 
schools,” she says.

The Census Bureau says a total of 46.2 million Ameri-
cans were in poverty in 2010–the highest number 
since the bureau began publishing poverty rate "gures 
52 years ago. Overall, 15.1 percent of Americans were 

Grim Poverty Figures Show Need for Wraparound Services

living below the o$cial poverty line in 2010 ($22,314 
for a family of four). The impact on children is even 
worse, Weingarten says, noting that 16.4 million 
children, or 22 percent, live in poverty–the highest 
number since 1993.

“Current political rhetoric and policy decisions by 
some governors and other political o$cials can’t mask 
the reality. We can’t pretend that poverty and its ter-
rible consequences don’t exist,” Weingarten says. “Now 
more than ever we have to face up and deal with the 
factors both inside and outside schools that a!ect 
disadvantaged children and their families.”

Wraparound services provided in schools by public 
agencies, community groups and nonpro"t organiza-
tions are helping to address unmet needs in many 
places. After-school academic programs; recreational 
opportunities; health, dental and social services;  
housing counseling and information; job banks;  
and GED and training programs for parents all help 
eliminate the barriers to success for students and 
entire communities.

“Some critics like to say that these unacceptable  
poverty "gures are just excuses for problems in  
our schools. These are not excuses–these are facts,” 

Weingarten says, “and we have to be honest about that 
and deal with them.”

AFT members are partners in community school pro-
grams with these types of services in Charleston, W.Va., 
Cincinnati; Philadelphia; Providence, R.I.; St. Paul, Minn. 
and many other places across the country. “With par-
ents struggling to "nd jobs and overcome economic 
hardship,” Weingarten says, “schools can be a source 
of stability for families and communities–and a place 
where students and their parents can get the services 
they need to have a chance at success.”

Across America, nearly two-thirds of school sta! 
report they regularly see kids who are having trouble 
in school because of hunger, according to Share Our 
Strength, an organization with which the AFT has 
worked to respond to childhood food insecurity.  
Studies show that hungry children cannot grow,  
develop or learn like other kids.

The Census Bureau also reports that the number of 
Americans without health insurance increased by 
900,000 [in 2010], to a total of 49.9 million. The growth 
in the uninsured is another reason why wraparound 
services at community schools are so important now, 
Weingarten says.

A* Wilso&, becaus# w# ar# + Communit! Schoo,, w# ar# abl# t) "rovid# student% an' their familie%, 

com"rehensiv# service% whic/ hel" the0 t) b# success5,. Fro0 enhance' "hysica, an' menta, healt/ 

su""ort%, 4tende' learnin( "rogram%, famil! su""ort%, t) our new Homewor$ Diner, our student% begi& 

t) ge* wha* the! nee' t) better navigat# th# worl'. -i% continuu0 of service% shoul' b# availabl# t) ever! 

studen* an' their famil!, a* ever! schoo,, regardles% of "hysica, locatio&, economi6 or ethni6 mak# u". 

-i% shoul' b# + civi, righ* a.orde' t) everyon#. 

– Toni Seidler, Wilson MS

*
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Community Schools Work in New Mexico

In 2013, Rep. Rick Miera and Rep. Moe Maestas introduced HB 542 to move  
New Mexico’s high poverty public schools towards the community school  

model. HB 542, the “Community Schools Act” was signed into law, but the bill  
did not contain funding for community schools. The act:

• Provides a strategy to organize the resources of a community to ensure  
student success while addressing the needs of the whole student;

• Coordinates resources, helping to align and leverage community  
resources and integrate funding streams;

• Encourages partnerships between federal, state and local entities with private  
community-based organizations to improve the delivery and e!ectiveness of 
services provided to children and families, including wide-ranging school-based 
health care, extended learning hours for students, and family engagement and 
support services.

This year, Sen. Gerald Ortiz y Pino introduced the “Increase Community School  
Partnership Act” (SB 574). This bill would add funding to increase the number  

of community schools in New Mexico.

A GERM bill, the “Evaluate Community Schools Act Improvement” (HB 525) introduced 
by Rep. Jimmie Hall, would increase scrutiny on Community Schools without seeking to resolve the 
underlying issues.
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I hav# bee& im"resse' wit/ th# wra"-aroun' service%.  

-re# time% alread!, I’v# ha' mom% show u" t) "ul, ou* their childre& t) g) t) th# doctor.  

-# chil' i% bac$ i& 30 minute% becaus# th# chec$-u" wa% i& th# schoo, buildin(!  

-i% reall! hel"% i& lowerin( th# number of a7ence%. I se# tha* i* ca& als) hav# +  

"8itiv# e.ec* o& our mobilit! rat# sinc# "arent% wil, wan* t) sta! i& our schoo, communit!.

–  Miriam Martínez, Emerson ES

*

ATF Support for Community Schools and Wrap Around Services

Whereas, too many students come to school with 
needs that impede their ability to thrive academically; 
and,

Whereas, public schools will be most successful in 
addressing the achievement gap if we address the 
opportunity gap; and,

Whereas, we can address the opportunity gap by 
focusing on factors that are beyond the control of 
teachers and schools yet have a direct e!ect on 
student outcomes. These factors include, but are not 
limited to, healthcare, social services and parental 
involvement which are too often divorced from school 
life, although they are critical to student success; and, 

Whereas, these supports are even more crucial at 
a time like the present, when a struggling economy 
puts even greater pressures on families; and, 

Whereas, community schools o!er a means to elimi-
nate the achievement gap by educating the whole 
child and providing our neediest students with the 
supports they need to succeed; and, 

Whereas, the American Federation of Teachers, our 
national a$liate, is an ardent advocate of community 
schools and the wrap-around services they deliver to 
disadvantaged children and their families; and, 

Whereas, community schools are not a new concept; 
they have their roots in the earliest, richest traditions 
of public education; and, 

Whereas, the time has come to broaden the debate 
about accountability to include shared responsibility 
for the success of our children; and, 

Whereas, a community school is both a place and 
a set of partnerships between the school and other 
community resources. Its integrated focus on  
academics, health and social services, youth and  
community development, and community engage-
ment leads to improved student learning, stronger 
families, and healthier communities; and, 

Whereas, through partnerships with various agencies 
and community resource organizations, community 
schools o!er an array of academic supports and other 
services to students and their families; and, 

Whereas, community schools become hubs of the 
community by being open before and beyond 
the regular school day, o!ering such 
programs as academic assistance 
for students, preschool programs, 
health and social services, and adult 
literacy classes; and, 

Whereas, community school 
partners may include a variety of 
providers and funders. They may 
be community-based, regional or 
national organizations and may have nonpro"t, for-
pro"t or faith-based status, but should provide equal 
access to all children; and, 

Whereas, community schools provide more than 
one type of service to students and the community. 
These may include: academic services like tutoring, 
community-based learning and other enrichment 
activities; medical services like primary, vision, dental 
and nutritional services; mental health services like 
counseling and psychiatrists; and a variety of social 
services; and,

Whereas, community schools are based on a com-
prehensive and strategic plan agreed to in writing 
(e.g., contracts, memoranda of agreement and 
memoranda of understanding) between the partner 
organization(s), including the providers and funders, 

and the school. Oversight of the 
school site(s) requires written 

agreements to avoid problems 
of governance and operation 
of community schools. Written 
agreements also provide plan-
ning and a process for creating 
community school models 
that can be taken to scale with 

buy-in by all stakeholders; and, 

Therefore be it resolved,  
we propose transforming some  

of the schools serving our neediest students into 
community schools that bring together, under one 
roof, the services and activities that our children and 
their families need.

COMMUNITY
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WHAT IS A COMMUNITY SCHOOL?

Community learning centers. Full-service schools. Commu-
nity hubs. Whatever you call them, community schools make 
a di!erence in the lives of children, families, educators, and 
their communities each and every day. By moving beyond 
the normal con"nes of the school and partnering with local 
stakeholders, community schools provide real solutions to 
the unique problems of the students and families they serve, 
and are another major step forward in reclaiming the prom-
ise of public education.

Community schools aren’t just centers of education; they’re 
the new heart of the community itself that help create better 
conditions for both teaching and learning. They’re a place 
where teachers, families, community members and service 
providers can come together in coordinated, purposeful 
and results-focused partnerships. They become the center 
of their communities by providing the services to students, 
families and neighbors that best serve their needs, while at 
the same time promoting stable, healthy neighborhoods. 
This isn’t just another program: It’s a paradigm shift in the 
way we think about schools that goes well beyond just  
providing supports and services for students.

Across the country, community schools have been shown to:

• Reduce health-related obstacles that cost students instruc-
tional time. Students miss fewer days of school for treat-
able illnesses and are less distracted by medical issues.

• Decrease student mobility rates. When schools serve as 
hubs of the community, families can establish roots rather 
than moving around to receive necessary services.

• Help parents support the work that teachers are doing in 
the classroom. When parents and families are utilizing the 
services at the community school alongside their children, 
they are more likely to gain skills, such as English language 
assistance, to help their kids with homework and reinforce 
the lessons taught at school.

WHAT DOES THIS STRATEGY LOOK LIKE?

Community schools are meant to serve the unique needs  
of individual communities. There isn’t a one-size-"ts-all solu-
tion, a panacea, or a single answer to address these needs.

There are, however, some fundamentals:

1. Community schools provide more than one type of  
service to students and the community. Better yet, the 
services are unique to each school and community, and will 
most likely change over time as the needs of your student 
and family population changes. Examples of these services 
could include:

• Academic services like tutoring, community-based learning 
and other enrichment activities;

• Medical services like primary vision, dental and nutritional 
services;

• Mental health services like counseling and psychiatrists; 
and,

• Adult education classes.

2. Community schools better support and enable a strong, 
academic curriculum. Strong ties with the community lead 
to more partnerships and programs outside the classroom, 
which in turn can be utilized to directly support instruction 
and empower students to learn.

It is important to note that in addition to providing services 
to students, community partners also can contribute to the 
high quality instruction provided by teachers at the school. 
This will prove especially useful with the transition to the 
Common Core State Standards, where partnerships may be 
invaluable to teaching the critical-thinking and analytical 
skills at the heart of the new standards.

For example, a local manufacturing plant can team up with a 
high school math department to show students the practical 
applications of geometry in designing packaging; mean-
while, a senior-living facility works with "fth-graders learning 
about the history of immigration to conduct an oral history 
project. The inclusion of community partners in schools can 
help students at all levels to see the real-life applications of 
classroom content and to develop a lifelong love of learning.

3. Partnerships are coordinated and purposeful. We’ve all 
seen well-intentioned programs come into schools only to 
provide insulated, temporary services that fail to support  
the real, sustainable progress our students and schools need. 
We also know that sometimes we don’t know the partners 
who are working with our students, or to what end. The 
community school infrastructure enables the coordination 
and integration of programs that enrich and support learn-
ing and instruction while meeting the needs of students, 
families and the community.

4. Community schools share a vision and mission and are 
results-driven. Everyone involved–community partners, 
families, school sta! and administration–shares responsibility 
for accountability and continuous improvement. The results 
are not just focused on academics, but also include the 
non-school related outcomes. If we work from the premise 
that all children should be able to achieve academic success 
regardless of their neighborhood or circumstances, then 
there needs to be shared accountability for these outcomes 
by all who are involved in students’ lives.

5. A site resource coordinator makes sure that all of the 
service and community providers are working together, 
focusing on the same set of results to ensure that students 
are getting the service most attuned to their socio-emotion-
al needs and building on your classroom instruction. The 
coordinators are the glue and the anchor for the community 
school. They have strong relationships with school sta!, 
parents, administrators and the community. It is through the 
coordinators that community schools are able to leverage 
resources to meet the needs of students and families.

6. Community schools work with students but also engage 
families and communities. Not only are families and com-
munities the recipients of programs and supports in these 
schools, they also must be a part of the decision-making  
process in this strategy. When families and community  
members are a part of the process of planning and imple-
menting a community school, they begin to have a deeper 
investment and ownership in the success of their own  
children and the school community.

Community Schools Q&A
7. E!ective community schools are governed at the lo-
cal level, and decisions are made by consulting with all 
stakeholders, including teachers. Teachers are often the 
best acquainted with students and their particular needs, 
so your input on the local site decision-making team (local 
governing team, etc.) is invaluable. For example, teachers 
can let others know the barriers that students face and need 
support with, in terms of helping prepare them for class-
room learning. A community school strategy is exactly what 
schools need to meet and exceed standards, and to achieve 
the sort of high-quality instruction we know teachers want 
to provide for their students. 

WHY IS MY UNION ADVOCATING FOR THIS?

Students’ academic success is based on much more than  
just their teacher. Linda Darling-Hammond, Professor of  
Education at Stanford and architect of the School Redesign 
Network, argues that individual teachers may account for 
only about 7-10 percent of overall achievement. Socio-
economic status usually accounts for 50-60 percent. Other 
school and home factors can account for as much as 10-20 
percent. These factors can include challenges related to 
housing, nutrition, violence and gang-related activity, trans-
portation, and a host of other obstacles that communities 
across the country are striving to overcome.

Data consistently show that students who attend commu-
nity schools and who receive services, supports and enrich-
ments have improved academic performance as well as  
increased motivation and engagement in learning. This 
makes teaching a more pleasurable and enriching experi-
ence for AFT members by removing some of the burden  
that often distracts from your responsibilities as educators. 
By addressing the barriers to learning that a!ect student 
achievement, the national AFT, your local union and com-
munity partners are dedicated to reclaiming the promise of 
public education. This means working to level the playing 
"eld, and giving students in struggling schools the resources 
and supports they need to be successful.

OK, BUT WHO IS GOING TO STAFF THIS?

The glue that holds the community school together is the 
site resource coordinator, or RC. Generally coming from a 
background in education or social work, the RC will work  
full time to build a local partnership capable of meeting  
the needs and goals of the community, as well as craft  
strategies that simultaneously overcome boundaries and 
create opportunities for students and educators.

The RC is also responsible for organizing and facilitating an 
oversight committee that is representative of all stakehold-
ers–including parents, teachers, other school sta!, commu-
nity partners and local leaders–to consistently evaluate the 
e!ectiveness of each resource and to bring in new partners 
to meet changing community needs. The RCs are not case 
managers; rather, the coordinator serves as a point-person 
for these resources, developing a relationship with faculty 
and administration that fosters trust and partnership. The 
RCs encourage referrals to these resources when necessary. 
They will also communicate with faculty to let them know 
the status of selected interventions and ways they can  
support these in the classroom.

THIS SOUNDS GREAT, BUT WHAT MAKES  
COMMUNITY SCHOOLS SUSTAINABLE?
Sometimes it feels like the “reform du jour” has come and 
gone in a #ash without ever making real progress. Community 
schools aren’t a one-time program; they’re a paradigm shift 
in how we think about schools. With community schools at 
their center, neighborhoods can grow and develop in ways 
that mitigate a variety of out-of-school factors by partnering 
with the appropriate local resources.

For example, in Cincinnati, community schools have become 
an indispensable way of life in every neighborhood, with 
students and families receiving both academic and nonaca-
demic supports. As a result, Cincinnati is rated the highest-
performing urban school district in the state, graduation 
rates have risen exponentially, and middle-class families are 
moving back into the city.
(The information in this story has been taken directly from an AFT information brochure that 
can be found at http://www.aft.org/sites/default/!les/commschools_1014.pdf)

Community Schools Work IN Albuquerque

The ABC Community School Partnership is a consortium bounded 
together by Joints Power Agreement between Albuquerque Public 

Schools, Bernalillo County, City of Albuquerque, United Way 
of Central New Mexico, and Albuquerque Business Education 
Compact which aligns their work with that of focused partners 

such as community and faith-based agencies, parent organizations, 
unions, students, families, residents, and other educational and  
community development initiatives for the purpose of supporting 
community schools.
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– Sara Attleson, COPE ChairGET 

POLITICAL

COPE Doesn’t Cost, It Pays!

By Sara Attleson, ATF COPE Chair, Kennedy MS

What is COPE? The Committee on Political Education 
(COPE) is how the Albuquerque Teachers Federation 
and AFT New Mexico raise voluntary political contribu-
tions from union members. COPE is a non-partisan po-
litical education committee. At the statewide level, AFT 
NM uses these voluntary funds to assist candidates 
and committees that support education and labor. At 
the local level, COPE is essential. ATF will utilize your 
voluntary funds to assist in school board races and 
state legislative races in our district. 

There is one reason ATF needs to grow our COPE 
program–YOU. With the current economic and political 
environment, our priorities are vulnerable and are con-
stantly under attack. The state education budget, and 
with it, educator income, class sizes and support ser-
vices were pilfered to cover budget shortfalls brought 
about by the 2008 Great Recession and massive tax 
cuts to the most wealthy individuals and corporations. 
Decent working conditions, retirement and health care 
all vitally a!ect our lives. The undermining of our pro-
fessional lives through high-stakes tests, school grades 
and the teacher evaluation scheme has been devastat-
ing to our schools. 

A strong COPE program will protect our various 
interests. We use COPE dollars to work with labor and 
education-friendly supporters on both sides of the aisle.

COPE Chair Sara Attleson (Kennedy MS) says it best: 
“The only way to get politics out of education is to  
get educators into politics!”

Everyone bene"ts from COPE: from teachers, SLPs, 
librarians and the other support professionals to EAs, 
clerks, secretaries, food service employees, and M&O 
workers, from retirees to students. You don’t have 
to look far to make the connection between politics 
and the terms and conditions of our careers and work 
places. Through our COPE program, ATF and AFT NM 
have a strong voice and presence with the decision- 
makers that impact our lives. Your voluntary contribu-
tion will help make our union stronger, protecting  
our interests. 

Join COPE by completing a COPE form. Give it to your 
Fed Rep or other ATF representative, or bring it to the 
union o$ce. Call 262-2657 or email cope@atfunion.org 
for more information.

COPE

AROUND THE NATION

Getting ESEA Back To Its Promise

This year, all signs point to Congress reauthorizing our 
keystone education law, the Elementary and Second-
ary Education Act (ESEA). When President Lyndon B. 
Johnson signed the ESEA in 1965, it was a centerpiece 
of the War on Poverty. The law was designed to ensure 
that every school got the resources to teach students, 
particularly in neighborhoods that are not wealthy. 
But the law’s core principles of equity and opportunity 
have been overwhelmed since the last major overhaul 
(known as No Child Left Behind), and it has taken on a 
devastating obsession with high-stakes testing. 

“Over the last 13 years, we’ve seen the ever-more 
corrosive e!ects of high-stakes testing,” AFT President 
Randi Weingarten observed in a recent column. “No 
Child Left Behind has failed to accomplish its goals, 
and its only real legacy is a standardized testing 
regime that’s squeezing the joy of learning from our 
schools.” To craft the next version of ESEA, she adds, 
“Let’s start here: All students deserve a high-quality 
public education, and teachers need the resources  
and support that will allow them to teach.”

Bringing Labor-Management Partnerships To Scale

Parent engagement, community schools and pro-
fessional development were featured as targets of 
opportunity when district and school improvement 
teams from several states gathered in New York City 
to discuss areas where e!ective labor-management 
collaboration could be scaled up to improve schools 
and student outcomes.%The setting was the Center for 
School Improvement Leadership Institute, the AFT’s 
premier venue for strengthening collaboration in 
schools. “We’ve shown it works, and now our job is to 
sustain and scale up these successes,” said AFT Presi-
dent Randi Weingarten.

Weingarten And Civil Rights Leaders Discuss ESEA

The AFT and the Albert Shanker Institute sponsored  
a conversation in Washington, D.C., about the stakes 
involved in reauthorizing the Elementary and Sec-
ondary Education Act and what it will mean for the 
millions of students who look to their schools for a fair 
shake and a chance to reach their dreams. AFT Presi-
dent Randi Weingarten joined two of the nation’s top 
civil rights leaders–Advancement Project Co-Director 
Judith Browne Dianis and Wade Henderson, President 
and CEO of the Leadership Conference on Civil and 
Human Rights–for a discussion that traced ESEA’s 
troubling shift in its current iteration (known as the No 
Child Left Behind Act) from a policy bulwark in the War 
on Poverty to a test-and-punish approach to schools. 
The panelists all agreed that even a well-crafted version 
of ESEA can only work if it is paired with comprehensive 

e!orts at all levels to "ght poverty and ensure  
opportunity for millions of Americans. “To achieve the 
comprehensive supports we want,” Henderson said, 
“we have to show there is a connection” between laws 
like ESEA and a level playing "eld for all Americans.

Thousands Rally For Change In North Carolina

AFT President Randi Weingarten and AFT members 
from North Carolina were part of the large crowd that 
marched through downtown Raleigh, N.C., on Feb. 14 
in the latest Moral March, "ghting for an agenda that 
includes protecting voting rights, raising the mini-
mum wage, funding public schools and expanding 
healthcare. The rally and march to the state Capitol, 
organized by the North Carolina NAACP, is in its ninth 
year, drawing larger crowds each time. The huge rallies 
have grown from the “Moral Mondays” movement 
that started in North Carolina and has spread to other 
states. “This is a righteous movement to restore the 
ladder of opportunity for all and not a few,” Weingarten 
said at a press conference after the Raleigh rally. “We 
are here to bear witness to a moment and movement 
that will change the nation.”

Philly Charters Will Take Money From Schools In Need

In voting to expand the number of charter schools in 
the city on Feb. 18, the Philadelphia School Reform 
Commission stood in opposition to what parents want: 
high-quality neighborhood public schools, AFT Presi-
dent Randi Weingarten says. “Instead of focusing on 
getting these schools the resources they need, the SRC 
approved "ve charter schools,” she says. “The facts are 
clear: Each new charter seat could cost $7,000, siphon-
ing o! more than $50 million over the next four years 
from a district that’s starved for funds, $50 million that 
could be used to hire back nurses and counselors, 
restore art and music, and reduce class sizes.” 

School Sta! Pressured To Administer Epipens 

California public schools are now required to stock 
emergency epinephrine auto-injectors for students 
with severe allergies, and “volunteer sta!” are required 
to administer them. Although the new law includes 
some training provisions and civil liability protections, 
requiring sta! to make life-or-death decisions outside 
of their expertise is a lot to ask, considering that chil-
dren’s lives are at stake, says Paula Phillips, president of 
the Berkeley Council of Classi"ed Employees. Last year, 
AFT convention delegates overwhelmingly approved a 
resolution Phillips introduced asking for federal regula-
tion of medical procedures. The California Federation 
of Teachers has been pushing for state legislation that 
would assign a nurse and a mental health professional 
in every public school.

From ATF LeaderNet

-i% re"or* show% tha* b! investin( a& additiona, 2% of th# federa, budge* int) 4istin( "rogram% an' "olicie% tha* increas# em"loymen*, mak# 

wor$ "a!, an' ensur# childre&’% basi6 need% ar# me*, th# natio& coul' reduc# chil' "overt! b! 60 "ercen* an' li2 6.6 millio& childre& ou* of "overt!.  

– Ending Child Poverty Now, Children’s Defense Fund (http://www.childrensdefense.org/library/PovertyReport/EndingChildPovertyNow.html)
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ATFUNION
Spring Election for ATF Constituent VPs

ATF members in good standing are eligible to run for a constitu-
ent vice president seat at the level they are currently working. 

The following o!ces are up for election:

• 2 Elementary VPs
• 1 Middle School VP
• 1 High School VP

The ATF Constitution states the following:

The four (4) constituent vice-presidents shall be elected by their 
respective constituencies as de"ned in the bylaws. They shall 
be elected for a two (2) year term every odd numbered year by 
secret ballot on the "rst Tuesday after the "rst Monday in May.

The majority responsibility of the constituent vice-presidents 
shall be to:

1. Communicate the needs and desires of the members  
in their constituency to the Executive Council.

2. Attend all meetings of the Executive Council and the  
Federation Representative Council.

Nominations must be mailed by CERTIFIED LETTER and post-
marked no later than April 7, 2015 to:

Albuquerque Teachers Federation 
ATTN: Secretary 
530 Je#erson Street NE 
Albuquerque NM 87108

Fed Rep of The Year Nominations

ATF Members, please nominate a Fed Rep for the honor of ATF 
Fed Rep of the Year! It can be your school’s Fed Rep, or another 
excellent rep you know. The ATF Executive Council will consider 
all nominations and make a "nal determination, to be announced 
in May. 

Considerations of the ATF Executive Council selection committee:

• Attendance at Fed Rep Council Meetings
• Recruiting new members
• Participation in leadership activities
• Contract language knowledge
• Volunteerism/activism
*ATF Executive Council members are not eligible for Fed Rep of the Year.

ATF members received nomination forms at the beginning of 
March. Members can submit nominations on our website  
(atfunion.org) through the Fed Rep of the Year Nomination  
story on our homepage, or though Interschool Mail to Trenton  
at “ATF O!ce” no later than April 6, 2015.

AFT NM Convention Delegate Call 

The 53rd Annual AFT NM Convention will convene on Saturday, 
May 2, 2015.

If you are an ATF member interested in being a delegate to the 
AFT NM Convention, please submit your name and contact  
information to the ATF o!ce by April 3, 2015. 

The o!ces of President, Executive Vice President, Secretary,  
and Treasurer will be open for election at the convention.

Every member should have received more information in the 
convention call at the beginning of March.

 Share My Lesson is a free platform 
that gives access to high-quality 
teaching resources, providing an 
online community where teachers 
can collaborate with, encourage  
and inspire each other. 

Visit us @ sharemylesson.com

By Teachers 
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