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“For the life of me  
I cannot fathom why  
we expect so much  

from teachers  
and provide them  

so little in return.”

– ~Bill Moyers
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President’s Message

By Ellen Bernstein, ATF President 

IF New Mexico’s lawmakers truly care about the quality of teaching and learning in each and every classroom, THEN they will put an end 
to the relentless over-testing of students and the current test-based teacher evaluation scheme.

IF legislators truly mean it when they say teachers shape the future, THEN they will fund public education su!ciently and ensure ALL 
educators receive substantial and regular raises.

IF elected leaders don’t believe a teachers union president, THEN they should start listening to the American public–and they will hear the same message.

Educators have always known that the policies and practices that make our professional lives so unsatisfying–testing over teaching; compliance over  
engagement–were deeply inconsistent with research, but they are also out of touch with public opinion. If you look at this  

year’s PDK/Gallup Poll of the Public’s Attitudes toward the Public Schools, then you’ll find that:

• Testing lacks public support and doesn’t measure up for Americans.
• Americans love their local schools.
• Lack of financial support tops the list of problems facing local schools.
• Americans look beyond testing when they evaluate schools.

That’s good news and I believe that test-based, high-stakes, wrong-headed policies will soon be gone. We can’t just wait for the federal and state government to catch up with the fact that schools should not be places of  
stress and high-stakes, but must become places of decency and trust, humanity and support. And, IF we want this to be our reality, THEN we cannot wait for the state to act, we have to focus on where we can make immediate change 
–our district.

This month, the ATF Federation Representatives acted on an "Organizing for Change" motion that focuses attention back on our district and the power which local control can have in restoring our schools as a place where teaching  
and learning is more important than testing and paperwork. The Public Education Department (PED) is not the only entity creating stress and duress in our work lives. There is, in fact, much that APS can do to return teaching and learning 
to its rightful place as the center of our work.

APS started our school year with teaching positions unfilled, and we were asked to “step-up” and help fill our classrooms 
with qualified teachers. IF APS really wants to attract and retain the competent, qualified and caring educators our 
students deserve, THEN they will “step-up” to ensure that every school is a place in which our professionalism is the 
undisputed priority.

We become teachers because we want to make 
a di"erence and we enjoy working with young 
people. We leave teaching when we don’t have 
influence over our work and when senseless, bur-
densome mandates overwhelm the joy of teaching. 
Teachers leave because of:

     •    Unnecessarily heavy workloads; 
     •    Constant changes; 
     •    Disrespect; 
     •    Lack of influence over decision-making; 
     •    Absence of supportive school environments  
           and support from the school administration; 
     •    Student discipline problems; 
     •    Low salaries 

Although the ability to make a decent living is very important, I listed it last because about 70% of teachers who leave say the big problem is workplace conditions.

IF our district truly wants what is best for the students in APS, THEN it’s time for them to step up and lead the way. Our district can be redesigned to provide an infra-
structure of policies, services and expectations that focus on support for schools rather than schools focusing on supporting the district. To do so will require, among 
other things, more e"ective alignment of central o!ce practices, resources, and policies to address the varying needs of individual schools.

If the district supports schools and schools in turn support teachers, then here is what can happen. 

IF we focus on a tone of decency and trust, THEN schools will be places that emphasize and care for the whole student, not just test scores, and we can create an 
environment where once again students and teachers are more engaged. We will experience daily the decency of fairness, generosity, and tolerance for each an every  
sta" member. There will be trust that educators want the best for our students and society–trust that we are here for our students and that we give them our best 
every day. Trust that we study pedagogy and regularly spend hours searching for fresh perspectives or new ways of doing things. Trust that we will always keep learn-
ing because we are professionals. Trust that we can make the right decisions in our classroom and for our schools.

IF we care for the whole child, THEN we can focus on teaching for depth over coverage and the adage of “less is more” will dominate in our classrooms. Teachers will 
make professional curricular decisions, use a variety of resources instead of one limited program, balance concepts with skills, and focus on student mastery rather 
than a frantic pace in order to cover content. 

IF teachers are able to focus on depth, THEN we must own authentic, classroom-based, formative assessments that are embedded in, and connected directly to, what 
is taught so that it truly informs our instruction.

IF we are trusted to make professional curricular decisions and we own formative assessments, THEN the “professional” will be put back into our PLCs and this time 
will be engaging and useful. Research shows that, when the relationships among teachers in a school are characterized by high trust and frequent interaction, student 
achievement scores improve. When our time together is self-directed, not micro-managed, teachers continually learn from their conversations with one another and 
become even better at what they do. It has been proven that teacher collaboration is a significant predictor of student achievement gains above and beyond individual 
teacher’s experience or ability in the classroom. 

IF the best solutions originate from the people who face the problem, THEN what’s needed in our schools are well-functioning Instructional Councils (ICs).  
We want schools to be models of our democracy, so we should develop and support the best shared decision-making processes. We can’t model for our students what 
we don’t practice ourselves.

IF our district can embrace our professionalism by focusing on trust and support over compliance, THEN meaningless paperwork will be lessened, our work will  
be more satisfying and engaging and, yes, our students will learn more.

Some of us are unused to action. When we make demands of our district and insist on the best professional conditions possible, we are characterized as troublemakers 
or self-serving, as if teaching conditions are not learning conditions.

We will take action because we deeply care about our public schools. We need our district to become a place in which we all WANT to work.

Colleagues, IF we want our district to change, THEN we must organize for change.

In solidarity,

Teachers are leaving, 

and it is a harsh reality. 

It is a dif!cult job and 

not everyone can do  

it, but what would  

happen if no one  

wanted to do it?  

We have to help the  

teachers we have,  

and !nd a way to  

encourage more to 

enter the profession. A 

world without teachers 

is one without a future.

– Alice Trosclair

http://theeducatorsroom.com/2015/06/
teachers-leave-possible-solutions/

The stats leave no doubt: 
there is huge dissatisfaction 
among teachers. The turnover 
rate is very high. We need to 

answer the obvious question: Why don’t 
principals and administrators take better 
care of their teachers?

– American Public Schools Chew Up Teachers and Spit Them Out 
   Bruce Dietrick Price, American Thinker, November 12, 2014
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you want me to 
provide rich, meaningful 
curriculum to my gifted 
students…

provide PD 
and resources that I can 
actually use.
– Christy-Jewell-Roth • North Star ES

IF

!he"
you trust me to  

be alone in a room with  
35 kids…

don't ask 
me to sign attendance 
sheets for PLC meetings.
– Jason Krosinsky • Cleveland MS

IF
!he"

you want me to  
differentiate…

fund my required special 
education curriculum, 
not give me a useless 
$100 gift card.
– Shelly Goodman • Hodgin ES

IF !he"

you want me to record data accurately and purposefully…IF
have system in place to do so without postponed  

implementation which leads to short entry windows and time 
crunches, especially at alternative calendar schools.

– Susan Leo-Russell • SR Marmon ES

!he"

you want to create 
readers…

fund 
school libraries.
– Sara Attleson • Kennedy MS

!he"IF

help us dual-language teachers !nd the right  
balance in teaching each subject in the two target  
languages (i.e., English/Spanish or English/Navajo, etc.),  
instead of inspiring us to secretly teach in only English  
to get those test scores up.
– Jason D'Angelo • Duranes ES

you want to look like you care about our state's culture…IF !he"
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Whereas, when the PED imposed its arbitrary and capricious teacher evaluation system based on a fundamentally, and irreparably, !awed methodology, plagued by  
consistent and appalling data errors, our work places became fearful environments, and yet we keep teaching; and,

Whereas, some of our principals have a de"cit view of our teaching rather than an asset view, and as such have demanded unreasonable amounts of work, mandating  
that we create detailed lessons plans for each lesson and produce reams of evidence to prove we are worthy to be deemed “e#ective,” and adding these unnecessary 
mandates to our already demanding workload and yet we keep teaching; and,

Whereas, for too long, and increasingly over time, multiple APS departments have added testing and paperwork mandates that do not add value to our work, and instead 
create unreasonable workloads, diverting our energy and attention away from our preferred focus–meeting the needs of our students–and as we have shouldered these 
burdens we have continued to put our students’ needs "rst, and yet we keep teaching; and,

Whereas, APS continues to mandate instructionally-disconnected interim testing under the guise of “getting ready for the test,” based on the false assumption that if we test 
our students with su$cient frequency and fervor, then more students would earn pro"cient scores on state tests and although these tests do not inform students about 
their learning and do not inform us about our teaching and take away from our time to teach, yet we keep teaching; and, 

Whereas, these mandated tests strip away our professionalism and our time to create authentic, instructionally-sensitive, formative assessments which are fundamental and 
indigenous to our practice, and which truly inform our teaching, thus losing the promise that formative assessment holds for teaching and learning, but we are unwilling 
to abandon the useful formative assessments we create so we "t our assessments around the edges of the testing mandates so we can truly adjust our instruction  
according to the learning of our student, yet we keep teaching; and,

Whereas, the number of mandated trainings crammed into the “14 hours” continues to increase, and this year, adding insult to injury, we were forced to take a high-stakes 
test in order to give the high-stakes test and sadly it is the high-stakes nature of testing that has robbed us of our professionalism and turned schools into testing  
factories, yet we keep teaching; and,

Whereas, throughout the 2013-2014 school year, ATF presented Superintendent Brooks ongoing evidence that indicated a saturation of workload requirements for all  
educators, an unnecessarily burdensome amount of district-mandated assessments for students, along with added school-based mandates that created a pervasive 
culture of frustration, fear and fatigue, and in spite of the fact that our pleas for leadership and support fell on deaf ears, yet we keep teaching; and,

Whereas, in February of 2013, ATF o#ered a solution by asking the superintendent to agree that:

• All departments should submit all changes in work processes and procedures to the Chief Academic O$cer, who will work through the Living Contract Committee,  
in partnership with the leadership of ATF to review changes in workload, processes and procedures;

• APS departments or administrators adding the work must coordinate with other departments so as not to add more than one requirement at a time;

• One or more previous mandates must be removed from the employee’s workload if any new requirement is added;

But, he refused, yet we keep teaching; and,

Whereas, last January, ATF conducted a survey that con"rmed beyond a doubt that employee workload and student over-testing is interfering with the quality of teaching 
and learning in our district, and because over 97% of respondents to the ATF survey said they wanted a superintendent who manages change well by providing su$cient 
time and support before new initiatives are required, and we waited a long time for a new superintendent who would respond to these concerns and needs, yet we keep 
teaching; and,

Whereas, the resulting ATF resolution was accompanied by a petition that called for a reduction in workload and thousands of educators from across the District signed  
the petition and spoke to the school board, and nothing changed, yet we keep teaching; and,

Whereas, we all know that some of this work is unavoidable, it is time to stop that runaway train of bureaucratic disconnects and mandates, and give teachers more time  
to do what they do best–creating and planning the best possible lessons and experiences for their students; and, 

Whereas, we were all very hopeful that the new superintendent would "x our broken system of over-the-top mandates, his time here ended in a !ood of controversy,  
yet we keep teaching; and,

Whereas, throughout the "rst two months of this year it was, as it always has been, the educators in APS who provided the strength and stability students need in our 
schools; and

Whereas, we have faith that because our acting superintendent has a long history in APS, deep institutional knowledge, and has seen the same chaos our educators have 
witnessed she will be able to hear our voices and support our plea to JUST LET US TEACH; and,

Whereas, we understand that signi"cant and su$cient change will take time; and,

Whereas, we can no longer a#ord to wait and hope, but instead are ready to ORGANIZE FOR CHANGE because:

• More and more teachers are thinking of quitting or retiring.

• Teachers and all professional educators deserve a better work-life balance.

• Morale in the profession had plunged dramatically.

• Our working conditions have become increasingly toxic and, as a result of the chronic stress, kindness and caring among adults has become rare and is often replaced 
with fear and suspicion; and,

Whereas, to improve the quality of teaching, the system must improve the quality of the teaching job; and,

Whereas, we deeply care about the quality of the institutions in which we work; and,

Whereas, we are tired of supporting the District and it’s the District’s turn to support us;

Therefore be it resolved, that the ATF Executive Council, the ATF Fed Rep Council, ATF Members and ATF Sta# organize to demand that our District and each school within 
our District function with a pervasive atmosphere of transparency, communication, professionalism, kindness and compassion all of which lead to better learning  
conditions for our students, and a more welcoming place for parents, that we ORGANIZE FOR CHANGE by creating ATF Action Committees, including but not limited to:

• Listening/Action Tour of School Site Visits

• Creating Community Conversations about Toxic Testing

• Walk-ins at School Sites & Teach-ins at Board Meetings

• Informational Picketing

• Civil Disobedience

All of which will be focused on the fact that the PED is not the only entity creating stress and duress in our work lives, and there is, in fact, much that APS can do to return 
teaching and learning to its rightful place as the center of our work.

Organizing for Change: Just Let US Teach

ATF Fed Rep Motion, November 2015

FED REPS ACT
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If you believe in education…  

then value teaching more then testing. – Lansing Freeman • La Cueva HS

A Different Definition of Differentiation

Di#erentiated Instruction (DI) is this 
year’s focus in APS. It’s an honorable  
focus but, as always, success or failure of 
all things depend on the implementa-
tion. This new emphasis seems to have 
started with a walk-through form. That 
is worrisome. Have we taken the time to 
create a shared de"nition of DI before 
someone inspects our practice? Is the 
practitioner’s experience and expertise 
the starting point for that de"nition? 

If APS really wants to support teachers  
to di#erentiate their instruction, then 
the District will 
have to get 
beyond adher-
ence to a checklist 
and promote 
true professional 
discourse about 
what DI is–start-
ing with teachers’ 
knowledge. And 
of course, if we 
are to have true 
professional dis-
course, then what 
we learn, when 
we learn, and 
how we apply our 
learning must also 
be di#erentiated.

The Coalition of Essential Schools*  
de"nes di#erentiated instruction as:

To di#erentiate instruction is to 
recognize students’ varying back-
ground knowledge, readiness,  
language, preferences in learning, 
and interests, and to react respon-
sively. Di#erentiated instruction 
addresses the needs of students 
of di#ering abilities and learning 
styles in the same class. The intent 
of di#erentiating instruction is to 
provide multiple access points 
for diverse learners to maximize 
growth and individual success 
by meeting each student where 
he or she is and assisting in the 
learning process from that point. 
Di#erentiated Instruction is a series 
of essential strategies for working 
in heterogeneous classrooms and 
eliminating tracking.

I like this de"nition because it goes 
beyond, and even belies, ability groups 
as foundational to di#erentiation.

In the article, “Broadening the View 
of Di#erentiated Instruction,” Parsons, 
Dodman, and Burrowbridge (Phi Delta 
Kappan, September 2012) get more 
speci"c. They say teachers who e#ec-
tively di#erentiate their instruction:

• Consistently assess student  
progress in multiple ways;

• Are very knowledgeable about  
e#ective pedagogy and how  
students learn; and

• Are highly re!ective.

The authors go on to describe how 
essential adaptive teaching is to dif-
ferentiation. “The adaptations made in 
the midst of instruction are an impor-
tant aspect of di#erentiation that is 
frequently overlooked or discouraged,” 
they explain. “Teachers do that by 
manipulating content, process, and 
product of instruction.”

This concept of adaptation is captured 
well on the Coalition of Essential School 
website. They describe di#erentiated 
instruction as follows:

• Assignments are di#erentiated 
based on content, skill, and pro-
cess. The idea is to identify the 
next instructional step for learners 
entering at varying levels.

• Students work in multiple group-
ings and move between them 
!uidly. Learners interact and work 
together as they develop knowl-
edge of new content. Based on 
the content, project, and ongoing 
evaluations, grouping and regroup-
ing is a dynamic process.

• Students have multiple means of 
representation to support instruc-
tional content and provide various 
ways of acquiring and constructing 
knowledge.

• All tasks have di#erent access 
points for student engagement 
with the content that tap into 
learners’ interests, o#er appropriate 
academic challenges, and increase 
motivation.

• Student demonstrations of knowl-
edge are varied. A well-designed 
student project has varied expecta-
tions and requirements and allows 
for multiple means for students 
to demonstrate what they know, 
multiple types of assessment, and 
multiple methods of feedback.

• Students learn from teachers’ use 
of assessments that inform rather 
than merely measure instruction. 
Assessment occurs before, during, 
and following the instructional 
episode, and helps teachers pose 
questions regarding students’ 
needs and optimal learning.

In order to be nimble enough in the 
classroom to make adaptations in the 
midst of instruction, we will need to 
rethink two current conventional prac-
tices: formative assessment and "delity.

Formative assess-
ment is a process 
used during instruc-
tion that provides us 
feedback to adjust 
ongoing teaching 
and learning. Forma-
tive assessment then 
is a process, and 
not merely a par-
ticular kind of test. 
This process can be 
formal or informal, 
but it must include 
timely feedback. In 
other words, forma-
tive assessment must 
supply information 
to teachers and 

students. When teachers own formative 
assessment, it can be a great tool for 
di#erentiation–which means districts 
should stop creating and imposing 
“one-size-"ts-all” testing.

Fidelity to the program is very di#erent 
than "delity to the learner. How can a 
teacher continually adapt in order to 
di#erentiate if they are told to follow 
programs with "delity? The concept 
of "delity may be better applied to 
a district that unfailingly trusts the 
professional judgments teachers make 
minute-to-minute and student-to stu-
dent in di#erentiating their instruction. 
Teachers must be able and prepared to 
adapt their instruction in the midst of 
instruction–that is di#erentiation.

Di#erentiated Instruction is related 
directly to: 1) teachers’ need for true 
Professional Learning Communities;  
2) formative assessments that are cre-
ated by teachers, not by those outside 
the daily context of their classrooms, and  
3) above all, the need for professional 
trust and respect.
*Note: The Coalition of Essential Schools (CES)  
is at the forefront of creating and sustaining  
personalized, equitable, and intellectually  
challenging schools. Essential schools are  
places of powerful learning where all students 
have the chance to reach their fullest potential. 
Learn more at http://essentialschools.org.

you want me  
to differentiate…IF

please  
respect appropriate 
class sizes and don't 
give me 27 students.

– MIssy Lowther • John Baker ES

!he"

you want me  
to differentiate  

for my students…
IF

stop 
mandating what and  

how I differentiate.
– Pamela Irvin • Alamosa ES

!he"

stop  
giving me unnecessary  
paperwork that stands 

in my way.
– Natasha McDonald • SR Marmon ES

!he"
you want me to  

be a teacher and a 
counselor and a nurse 
and a social worker,  
all in one

IF

stop  
telling me when my 

students do not !t into 
your molded box.

!he"you want me to  
differentiate instruction…
IF
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A Short Story About a 
Possible Future
By Jason Krosinsky, Cleveland MS 

A couple of months ago, I came about an 
hour early to my classroom to get ready for 
school, and I accidentally stepped into an 
interdimensional vortex that took me to an 
alternate universe.

When I arrived, I saw myself (or, to be more 
accurate, my alternate self ) sitting at my 
desk and enjoying a book on teaching prac-
tices, written by experienced teachers.

I asked him how he was, and what his 
school was like in the alternate dimension. 
This is what he told me:

• The school is a Community School with 
complete wraparound services from 6 
AM to 7 PM daily, seven days a week. 
This is not an unusual thing – all schools 
in the district are designed this way.

• The teachers share management of the 
school. The principal takes the role of 
moderator and mentor, not boss and 
disciplinarian.

• All sta# take turns serving on new 
teacher hiring committees. If a teacher 
is struggling, PAR (Peer Assistance and 
Review) is called in and follows all  
appropriate due process procedures  
to help her succeed, or to counsel her 
out of the profession.

• Mentorship of newer teachers by  
experienced teachers is an integral part 
of the school culture.

• Professional development is provided 
on an as-needed basis for individual 
and small groups of teachers, and one-
size-"ts-all or canned programming is 
not allowed.

• All educational programs, curricular 
issues and initiatives must be student-
centered, voted on by the teachers, 
and time-bound for re-evaluation and 
potential discontinuation.

• School cafeteria meals are healthy, 
plentiful, and taste delicious.

• Principal and teacher leadership posi-
tions are elected by the sta# on a two-
year cycle. The positions are rewarding 
and meaningful. No teacher or princi-
pal leadership takes the person com-
pletely out of the classroom – everyone 
teaches, every day.

• All students are matched with a  
signi"cant adult (teachers, secretaries, 
custodians, etc.) for mentorship and 
guidance for the duration of their  
time at the school, not just for the 
grade level.

• Grades are replaced with mastery of 
standards and skills, which students  
are permitted to demonstrate at their 
own pace.

• All non-salary budget items at the 
school are voted upon by an ultra-
majority (80%) of the sta#.

• And the best part: only authentic  
assessments is used – standardized 
tests are strictly forbidden.

APS PD on DI 
By a very frustrated teacher 

Today, I sat through yet another two-hour, 
district-directed professional develop-
ment session where district instructors (not 
teachers) continued to treat teachers as 
de"cient, inexperienced and incompetent. 
Not once did the instructor ask teachers 
what they already know and do. When 
teachers tried to share, they were corrected 
and told they were wrong. 

Every time we questioned her information, 
she would say that it was all research, not 
her ideas. One of the activities asked us  
to disseminate myths and facts on cards 
we were given. After the answers were 
revealed, one of the myths was that  
“di#erentiated instruction means students 
can be working on completing di#erent 
assessments” (products). We disagreed with 
this point and explained that products can 
be di#erentiated. We were told we were 
wrong. Later, we were given a reading 
with an entire section on di#erentiating 
products for individuals, but we were still 
told that it was a myth. The materials and 
presenter “knowledge” were often contra-
dictory, like in this instance.

A beginning teacher said, “I think it felt like 
they were lecturing us on something they 
have never actually done. She talked about 
how, when she plans her lessons, she uses 
speci"c di#erentiated instruction based in 
the class. And, when I asked for a sample 
lesson plan, she didn’t have one. Then, 
she said we should use one di#erentiated 
strategy a month in our lesson plan and not 
to overwhelm ourselves. We obviously use 
more than one daily.”

No discussion was ever possible. It was 
pretty much sit-and-get-and-copy. It was 
rushed, demeaning, and it did not honor 
teachers’ prior knowledge. It was truly one 
of the least di#erentiated lessons I have 
ever endured. Irony. 

I found the entire endeavor incredibly 
insulting to my intelligence, my education, 
and my experience.

SAVE THE DATE JANUARY 30, 2016

proud sUPPORTERs

“A Recognition and Celebration of Teachers and the Profession of Teaching”

1st annual

11/10 PDD Overview Class Members No Cost 
 4:30 – 7:30 pm Non Members $50

11/12 Common Core – It’s More Than Questioning: Members No Cost 
 Planning Classroom Conversations Non Members $10 
 4:30 – 6:30 pm

11/16 Common Core – Serious Sca!olding and Members No Cost 
 and Constant Communication: Non Members $10 
 Embedded  Writing in the Classroom 
 4:30 – 6:30 pm

11/19 Career Pathway System Overview Members No Cost 
 4:30 – 6:30 pm Non Members $50

11/20 Documentary Screening: $5 Suggested 
 Heal Our Schools Contribution 
 7:00 pm

12/07 Common Core Workshop Members No Cost 
 Topic TBD Non Members $10 
 4:30 – 6:30 pm

12/08 General Membership Meeting All ATF members 
 4:30 pm invited. No RSVP

12/10 Common Core Workshop Members No Cost 
 Topic TBD Non Members $10 
 4:30 – 6:30 pm

12/10 Career Pathway System Overview Members No Cost 
 4:30 – 6:30 pm Non Members $50

1/09 Fed Rep Training  
 9:30 am – 2:30 pm

 All events will be held at the ATF o!ce: 530 Je"erson Street NE
Register online @ atfunion.org/events

NOVEMBER/DECEMBER

15
EVENTS
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Issues

Goal Teams and Other Outdated Mandates

Goal teams have been the topic of much concern in 
recent months. The concerns focus primarily on the 
seemingly endless number of meetings. The other 
concern is whether goal teams are even useful. 

As schools change, your Instructional Council (IC)  
and your sta#, as a whole, should engage in dialogue 
on what your school goals are and how you will  
reach them. Schools are often so focused on what  
they need to do that they forget about what they  
do not need to do. What may help one school reach 
their unique school goals may not be important or  
applicable to others.

On page 86 of the APS/ATF Negotiated Agreement, 
there is a Memorandum of Understanding (MOU) that 
provides for schools to make their own decisions on 
their working structures. More speci"cally, the MOU 
states that it is entirely up to each IC to determine 
whether Goal Teams, SQS, etc…are part of the school’s 
goals and whether they are still even useful. 

Fidelity?

Teachers are still being told to teach programs with 
“"delity.” On page 15 of the Negotiated Agreement,  
"delity–often mistaken for blind compliance–is de"ned. 
The contract states, “Fidelity refers to the intensity and 
accuracy with which core instruction and connected 
interventions are implemented. Using a program  
with "delity means teaching all of the essential 
(research-based) components of a program and using 
professional judgment to di#erentiate in order to 
meet the needs of individual students. This may mean 
that teachers need to supplement with additional 
materials to reinforce the skills and concepts.” Your 
judgment and creativity are essential, and no program 
can substitute for your teacher knowledge.

PLCs

Teachers across the district are complaining that their 
PLCs are either being canceled in favor of last-minute 
meetings and other mandates, or are micro-managed. 
Know the intent of the PLCs/Collaboration time and 
know your rights. Read pages 15 and 16 of the Negoti-
ated Agreement. If your PLC has neglected to honor 
the word professional, call your union.

Stepping Stones Bubble Burdens

Teachers started calling the ATF o$ce over the crazy 
Stepping Stones bubble sheet burdens when the AIMs 
system couldn’t scan them. Teachers were told to take 
a photo with their laptop of each student’s bubble 
sheet results held up in front of their face. Really?

After ATF conveyed to APS teachers’ outrage, an email 
was sent to all elementary Test Reps and ICs revers-
ing this strange mandate. The new guidance was to 
administer the Stepping Stones Interim Assessment on 
paper to each of your students so they could answer 
all the items on the test itself. Teachers were then able 
to send the test back to the warehouse and district 
personnel scored and scanned them into Synergy.

Taking a High-Stakes Test to Give a  
High-Stakes Test

APS is requiring teachers to pass a high-stakes test  
that will allow them to continue over-testing their 
students this year. Teachers must complete three  
units of study with 100% accuracy in order to com-
plete the training. Some of the questions compel 
teachers to agree with statements that may violate 
their constitutional right of free speech. This “training” 
is unnecessary, time-consuming and a district man-
date that should be eliminated.

Advocacy

Update: Union Lawsuit on PED Evals

After "ve full days of testimony from the various 
witnesses representing the Albuquerque Teachers 
Federation, the American Federation of Teachers New 
Mexico and the NM Public Education Department, the 
Honorable David K. Thomson requested all facts and 
"ndings from the parties and will rule on the tempo-
rary injunction in early November.

We are con"dent that Judge Thom-
son now understands the many 
complexities of the teacher evalu-
ation system and we are optimistic 
about the temporary injunction 
ruling. We will return to court in 
April for the "nal stage: the trial on 
the overall the merits of the case 
in which we hope to put an end to 
!awed, high-stakes teacher evalua-
tions in the State of New Mexico.

Our last day of court was arguably 
one of the most provocative. The 
PED claimed that NM would lose its 
ESEA waiver and over $100 million 
in federal funding if the judge halts 
the PED evaluation system. Recog-
nizing that the PED attempted to 
use fear tactics (much like our local 
newspaper) to sway the judge, we 
provided a rebuttal witness who 
testi"ed that not one state has lost 
federal funding for not meeting 
ESEA waiver requirements.

Finally, we wanted to address  
the misleading headline in the 
paper and the false notion that we 
somehow changed our stance mid-process. Our lawyer 
expertly outlined in his closing statement what our 
case has been from the beginning: Although the law 
requires teacher evaluations to be “highly objective” 
and “uniform,” the standardized test-based VAM system 
is neither. He further summarized our consistent point 
that an injunction is necessary now because educa-
tors are being harmed by a system that falsely labels 
thousands of teachers in New Mexico. So, if we had a 
local media that was fair and accurate, then perhaps 
a more truthful headline may have read, “PED Expert 
Witness Concurs with Unions: Thousands of NM Teach-
ers Falsely Labeled Each Year."

We are not alone in our "ght against test-based evalu-
ations. The introduction to the October 7th Education 
Week story, “Teacher Evaluation Heads to the Courts,” 
(quoted below) will give you a good idea about the 
challenges facing educators in various states. 

The policy frenzy to establish new methods for evaluating 
teachers over the past few years has led to an unintended 
byproduct: lots of litigation. 

The American Federation of Teachers and the National 
Education Association, as well as their a!liates, have 
been busily "ling lawsuits challenging aspects of the 
systems in both federal and state courts. The unions’ 
strategies are diverse, hinging on both procedural and 
substantive complaints. 

Some of the lawsuits challenge how the new systems 
were put into place, as in New Mexico and Louisiana. 
Unions in Tennessee and Florida have contested key 
grading components, particularly the use of student test 
scores to judge all teachers. And in New York, the unions 
question the system’s baseline fairness, saying it doesn’t 
adequately account for variations in student poverty. 
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Still other lawsuits have taken aim not at teacher evalua-
tion itself, but at related matters like tenure, as in Nevada. 

How these cases play out may determine the course and 
sustainability of evaluation changes in the coming years. 

High School Scheduling Task Force

ATF President Ellen Bernstein and APS Associate Super-
intendent for High Schools Todd Resch are working 

together on a Task Force that will 
create a plan for next year’s High 
School schedule. The goal is to 
have a consensus recommenda-
tion for the 2016-2017 High School 
schedule by December 1st.

The High School Task Force will 
discuss and make recommenda-
tions about the current schedule 
(block vs. traditional vs. !ex, etc.) 
and will start the discussion about 
a later start to the school day. The 
group includes an administrative, 
parent, student and teacher repre-
sentative from each comprehen-
sive and alternative high school. 
Your teacher representative will 
be asking you for your ideas about 
what kind of schedule best sup-
ports teaching and learning for all 
subject areas.

Grievance Wins Thousands 
for Teachers

Recently, ATF "led a Level II  
Grievance on behalf of four  
special education teachers  
against the APS Special Education 

Department. Last year, these teachers began taking 
additional special education students above their 
caseloads equaling a full-time position between them. 
They reached out to their instructional manager and 
principal multiple times for assistance in following the 
process to receive the additional .2 compensation. The 
school didn’t contact APS Special Education until April. 
APS Special Ed argued that since they didn’t follow  
the process in a timely manner they shouldn’t be 
compensated. The Level II hearing o$cer disagreed. 
APS was required to pay these teachers approximately 
$16,000 in back pay for their caseload overages. Stay 
informed. Stay involved. Join your union today! 

Teacher Evaluations

The current ATF lawsuit against the PED teacher evalu-
ation system calls for an end to several of these plans 
and procedures that unnecessarily place teachers into 
categories of “e#ectiveness.” Until we win our lawsuit, 
however, we want to provide you with the most up- 
to-date information that we have on mandates coming 
from both the district and the state. The PED mandates 
based on “e#ectiveness” ratings involve Site Support 
Plans for teachers rated “minimally e#ective” for the 
"rst time and Performance Growth Plans. Who is  
issued a growth plan? Growth plans are a PED require-
ment for all teachers who have been labeled by their 
NMTEACH Summative Evaluation Report as “ine#ec-
tive” during the 2014-2015 school year OR “minimally 
e#ective” two years in a row.

These labels and the accompanying plans, while 
demoralizing and inaccurate, do not impact a teacher’s 
employment. ATF and APS have an agreement that ob-
servation scores of 2.4 or less–not NMTEACH Summa-
tive Report scores–will determine if a teacher is placed 

you want to 
see truly innova-
tive teachers and 
schools…

IF

you have to give 
teachers the  

freedom to do 
what they know 

is right for their 
students and let 
principals shape 

their own schools.
– Tania Dossey 

   Jimmy Carter MS

!he"



17

NOVEMBER DECEMBER 2015

in Peer Assistance and Review (PAR). PAR is a joint  
APS/ATF program that supports teachers who have 
been identi"ed as struggling. Although most teachers 
improve their teaching performance when supported 
by a PAR Consulting Teacher, those who do not may 
then, and only then, be recommended for termination. 

A few things every teacher should know:

• PDPs are individualized plans intended to im-
prove teaching. They are “unique to the goals and 
growth areas identi"ed by the teacher and his/her 
supervisor.” Blanket PDPs for an entire school sta# 
violate the intent of the negotiated agreement.

• ATF hopes that all principals approach teacher 
evaluations from an “asset-based” perspective– 
not a “de"cit-based” perspective–of their sta#.  
Unfortunately, some principals are requiring nu-
merous, detailed lesson plans and evidence bind-
ers from teachers. Teachers are welcome to supply 
evidence to principals; however, it is the principal’s 
job to know your teaching. Administrators should 
only ask for evidence if they have not been able to 
observe certain aspects of your teaching that they 
are obligated to evaluate. If evidence burdens 
at your school are based on a “one-size-"ts-all” 
mandate or, if they are diverting a large amount of 
time and energy away from your teaching work, 
let us know.

Organizing

$100… Really?

During the month of September, 
some New Mexico public school 
teachers received noti"cation of 
their eligibility to receive a $100 
“gift” card to o#set the cost of 
school supplies for their class-
rooms. This political gesture has 
been viewed by many educators 
as a gambit meant to advance 
the political agenda of Governor 
Martinez and NM Secretary of 
Education Hanna Skandera rather 
than adequately address funding 
needs of our schools. Our union 
considers this gimmick a divisive 
measure meant once again to label 
some educators worthy of receiv-
ing recognition, while the e#orts 
of others are discounted.

“This hundred dollars might last 
me a month,” said one special edu-
cation teacher at Volcano Vista High School, highlight-
ing Martinez’s obvious disconnect with New Mexico’s 
classrooms. In fact, we know that throughout the state, 
thousands of dollars from teachers’ pockets are poured 
into classrooms to supplement learning. An additional 
challenge for most NM school districts is the struggle 
of providing food for hungry students–the same stu-
dents whose recesses and lunch times are being cut to 
supplement testing times. Meanwhile, the only people 

Seriously. The state department that supposedly is ready to revoke the 
license of teachers who are fully credentialed yet found “ine"ective” give  
a fake license to a superintendent. You just can’t make this stu" up.

As reported by the news, two di"erent Public Education Department 
employees have come forward to claim that PED management was made 
aware, more than a year ago, that Charles Trujillo may have fraudulently 
obtained education licenses that allowed him to secure the job of  
Superintendent of Mora Independent Schools.

Trujillo, who once served as chief of PED’s Professional Licensure Bureau, 
surrendered his licenses after the Las Vegas Optic reported that Trujillo 
used fake documents to obtain licenses required for him to land his 
$100,000 per year job as Mora school’s superintendent.

PED WATCH

Your Latté or Your Life?

Sara Attleson, ATF COPE Chair

Journalist Robert Kuttner tells us that, “You can 
ignore politics, but you can’t escape it.” Public 
education is a perfect example of this. All that 
we do in our classrooms and for our profession 

are entirely driven by politicians creating policies 
for us to follow—which often creates for many educators a feeling of 
hopelessness. Many of us feel that we are powerless to fight the countless 
political policies which impact our professional lives.

But, educators do have power. The obvious power is the strength in num-
bers our union provides. Our other power comes from electing legislators 
who support public education and labor. ATF-COPE (Committee on Political 
Education) works tirelessly in getting supportive candidates elected.

Getting candidates elected who support public education does not just 
happen. ATF-COPE, by law, cannot use membership dues for political 
campaigns. Unfortunately, in the present political system, it takes money 
to get candidates elected. The corporate candidates who are anti-public 
education and anti-labor have limitless amounts of money for their 
campaigns. Obviously, ATF-COPE does not have comparable amounts of 
money to support pro-public education and pro-labor candidates. In order 
to compete with the billionaires trying to dismantle public education, 
we must find ways to make the most of our union’s “people power” that 
wealthy donors don’t have. It may be daunting, but it is not impossible. 
The way to do this is for every union member to regularly contribute a 
small, very a"ordable amount toward political action.

If all ATF members voluntarily contributed a minimum of $2.00 per pay 
period, it would mean that the COPE fund could add $14,000 each month. 
This small individual contribution from each member would allow ATF-
COPE to raise $168,000 each year to support pro-public education and 
pro-labor candidates. We could begin to compete with those individuals 
who can write one check for thousands of dollars and who seek to profit 
from privatization of public schools. This new union financial strength, 
combined with hundreds of member volunteers knocking on voters’ doors 
or making phone calls can change the face of the state legislature.

It is no secret that the 2016 Elections in New Mexico are critical for schools 
and working families. We are just a few legislative seats away from bills 
that will make permanent this flawed and punitive evaluation system. It 
is crucial that ATF-COPE has the funds and volunteers necessary to elect 
candidates who support public schools and the families whose children 
we teach. Public education is being taken over by corporate politicians; it is 
time for educators to take over politics. The first step might be to sacrifice 
a café latté once a month and designate those few dollars toward saving 
your profession. Those educators who are not members of ATF should 
consider joining your union and COPE to increase our power. 

Please see your Fed Rep to begin making your COPE contributions or to 
increase the amount you are currently contributing. If you are interested in 
becoming politically active, please contact ATF-COPE at 505-453-2138.

COPE

COPE

the Martinez Administration continues to feed are bil-
lion-dollar testing companies. But what’s the worst part, 
you ask? By virtue of the fact that her administration is 
distributing these supplemental gift cards, Governor 
Martinez is publicly admitting that, during her "rst "ve 
years in o$ce, she has allowed education to remain 
underfunded and will likely continue to do so.

So, we had to ask ourselves: $100… Really?

In September and October, the Albuquerque Teachers 
Federation set out on a mission to make a bold state-
ment about the inadequate resources for our class-
rooms and inadequate pay for our educators. Over 
the course of these two months, we gathered over 
2,500 Protest Postcards from educators across APS. 
Many of the teachers who signed the protest cards 
accepted the gift cards. But, we must understand that 
their signatures are a powerful statement that teachers 
must be respected and paid as professionals, and that 
education “reforms” have only resulted in our students 
being over-tested while their learning, language and 
cultural needs negated. 

The ATF Organizing Team worked countless hours to 
collect the Protest Postcards at distribution sites across 
the District and assembled them onto a banner that 
spanned the length of nearly seven football "elds! 
Together with our “Retired, Not Tired” educators, they 

delivered the banner at the State 
Capitol in Santa Fe. Joined by our 
“Friends of Education” legislators, 
they stood side-by-side at a press 
conference with ATF President 
Ellen Bernstein, who assured our 
Governor that, while her $100 
might buy school supplies for a 
month, this empty gesture will not 
substitute for adequate education 
funding and absolutely will not 
buy our silence on these issues. 

“Heal Our Schools”  
Documentary

It is said that a movement cannot 
be had without art. ATF is happy 
to host the screening of the "lm 
Heal Our Schools, a documentary 
highlighting the art of storytelling 
and cinematography. Unique in its 
approach, Heal Our Schools focuses 
on solutions to current educa-
tion policy issues by featuring our 
nation’s leading experts: public 
school educators…those on the 

front lines in this war against public education.

Join us at the ATF’s o$ce Friday, November 20th  
at 7:00pm to screen the documentary, discuss the 
political battle"eld in which we "nd ourselves and 
organize for change. We want to thank the director, 
researcher and producer, Laurie Gabriel, for allowing 
us to screen her "lm, as it brought about insightful 
conversation and creative means of action for our 
Albuquerque educators.

!he"
you want 

to see evidence 
of my students' 
growth… 

ask me and I  
can show you 

more than a test 
ever could.

– Maria Lawarence • Navajo ES

IF

you want me to inspire and enlighten…  

you have to give me the instructional freedom  

to teach creatively and passionately.   – Lisa Ludvik • Oñate ES
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Albuquerque Teachers Federation
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[PHONE ] 505-262-2657
[EMAIL] atf@atfunion.org
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 Attn: Ellen Bernstein
 ATF O"ce

[ONLINE] 
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Alamosa Elementary School
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Sean Thomas
Eldorado High School
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Katya Adams
CEC/Early College Academy
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Tanya Kuhnee
West Mesa High School

MIDDLE SCHOOL VP
Jason Krosinsky
Cleveland Middle School

ELEMENTARY SCHOOL VPs
Dwayne Norris
Bandelier Elementary School

Miriam Martinez
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Proud Supporters of

!he"you want me to provide meaningful feedback  
on my students' writing…IF

give me enough time to do this.   
Keep the class size reasonable!  Guard my prep time!

– Katya Adams • ECA/CEC

BY TEACHERS – FOR TEACHERS

Share My Lesson is a free platform that gives access to high-
quality teaching resources, providing an online community 
where teachers can collaborate with, encourage and inspire 
each other. Visit us online at

SHAREMYLESSON.COM

WHITE HOUSE INITIATIVE ON EDUCATIONAL  
EXCELLENCE FOR HISPANICS

Congratulations to APS teacher and ATF professional 
development activist Bianca Belmonte-Sapien for  
her recognition by the U.S. Dept. of Education and  
#Latinos Teach. Bianca became a National Board  
Certified Teacher out of her passion for history and 
politics and a desire to work in her community to  
serve Hispanic students who are struggling language 
learners. Over her 16-year career, she has taught  
incarcerated students and credit recovery online 
students, many of whom have dropped out of high 
school. She inspires at-risk students to be active 
participants in the world around them.
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Monday-Thursday 5:30 to 8:30PM

CALL

344-3571 
DIAL-A-TEACHER

For help in English and Spanish

Remind students to call


