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Education either functions 

as an instrument which is 

used to facilitate integration 

of the younger generation 

into the logic of the present 

system and bring about 

conformity or it becomes 

the practice of freedom, the 

means by which men and 

women deal critically and 

creatively with reality and 

discover how to participate 

in the transformation of 

their world.

“Pedagogy of the Oppressed” 

–– Paulo Freire
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President’s Message

Aside from advocating for the social 

change necessary to eliminate  

poverty, the best thing we can do in 

the name of educational equity is 

honor the expertise of people in poor 

com munities by teaming with them 

as partners in edu cational equity. 

Second, more important than any 

strategy are the dispositions with 

which we relate to low-income  

families. Any strategy will be  

ineffective if I believe poverty is a 

marker of intellectual de!ciency.

Building a Pedagogy of Engagement for Students  
in Poverty 
Paul C. Gorski, Kappan, September 2013

classroom? What if, instead of viewing a student  
XIP�IFMQT�UIFJS�GBNJMZ�CZ�TFMMJOH�JUFNT�BU�UIF�mFB�
market as a “poor” student who is trying to help their 
impoverished family, this student were viewed as an 
entrepreneur who already comes to the classroom 
XJUI�LOPXMFEHF�BCPVU�CVTJOFTT�USBOTBDUJPOT�lOBODFT�
and organizational skills?

As progressive educators, we’ve shifted the pedagogy 
of our classrooms away from industrial-era, impover-
JTIFE�UFBDIJOH�NFUIPET�UIBU�WJFX�TUVEFOUT�JO�B�EFlDJU�
manner. We now have the power to move the profes-
sion forward again with asset-based schooling and 
community cultural wealth models. 

These approaches both acknowledge the lived reali-
ties that our students face, while highlighting the skills 
that our students bring with them to the classroom. 

One reality that many of our students struggle with are 
unprocessed traumatic memories. Trauma-Informed 
Teaching�JT�B�HSPXJOH�lFME�BOE�POF�UIBU�JOUFSFTUT�
many educators as they grapple with how to teach 
kids acting out for very real reasons. Nationally, an esti-
mated 1 in 4 children has witnessed a violent act and  
1 in 10 has seen one family member assault another. 

Traumatized kids act out in our classrooms and 
schools. Our educational systems have traditionally 
dealt with disruptive behaviors using strict “three-
strikes-you’re-out” classroom discipline policies and 
Zero-tolerance school programs. Schools here in  
APS and across the country are starting to replace 
Zero-tolerance with Restorative Practices.

It’s truly unfortunate that our professional realities 
continue to be dominated by overwhelming work-
loads, dysfunctional cultures, and increasing stress.  
In fact, 46% of teachers report high daily stress  
during the school year. That’s tied with nurses for the 
highest rate among all occupational groups (Gallup 
Poll, 2014). Interestingly, a recent study conducted at 
Penn State about teacher stress found programs that 
promote social emotional learning among students 
not only improve student behavior, they help reduce 
teacher stress.

The high-stakes, test-based, accountability era of 
public schooling has left us with deeply entrenched 
systems of blame. Schools are blamed for failing, and 
then the teachers in those schools are blamed if their 
students don’t test well, which means the kids must  
CF�UP�CMBNF�GPS�IBWJOH�hEFlDJUTv��*O�UVSO�UIJT�NFBOT�
their families–especially those in poverty–can be 
blamed, too. It’s an endless cycle. 

Don’t get me wrong. I’m not blaming anyone here, 
except, of course, the “reformers”. For some of us, 
passing on the blame has been a way to cope with 
the scorn heaped upon us–mostly for things that are 
out of our direct control. As for the “reformers” who 
initiated this system of pre-planned derision, I suppose 
blaming educators is a way to distract the public from 
their malicious political motives.

Schooling based on blame undermines relationships. 
An essential component of all relationships is trust. 
Learning is built on trusting relationships. An ironic 
fact for all the test-based, high-stakes, blaming  
“reformers” is this: schools and school systems that 
focus on supportive relationships instead of test  
scores tend to have higher scores.

Trust is safety. In a trusting environment, individu-
als can become their best selves. Building trust is a 
process. And it’s not just about trust between teachers 
and students, but also among teachers and support 
TUBą��5IJT�FEJUJPO�PG�UIF�Teachers’ Voice focuses on  
that which is in our control–the relationships between 
our students and us. This issue will explore growing 
trends in educational research and practice that  
support the human side of teaching and learning–
helping us to break free of the blame and to focus  
on support and trust.

0OF�TJEF�FąFDU�PG�UIF�UFTU�CBTFE�DVMUVSF�DSFBUFE�CZ�
/$-#�BOE�QFSQFUVBUFE�CZ�NBOZ�JT�B�EFlDJU�WJFX�PG�
students and their families. Test-based accountability 
has us calculating how behind a kid is even before 
we assess what they know. What would happen if our 
system of education valued the cultural capital that 
our marginalized students bring with them to the 

By Ellen Bernstein, ATF President

BLAMELESS

SCHOOLING

5IF�CSJFG�EFTDSJQUJPOT�JODMVEFE�JO�UIJT�JTTVF�BSF�PąFSFE�
with that in mind. I have faith that the blame game 
created by over-the-top-testing will dissipate and 
eventually disappear under the new federal law, the 
Every Student Succeeds Act, and even more when we 
replace our current State Secretary of Education in 
2018. Soon, our professional realities will be dominated 
by trusting relationships and “blameless schooling”. 

In solidarity,

The Research Behind Social and Emotional Learning Todd Finley, Edutopia 2014

A 2011 meta-analysis of 213 rigorous studies of SEL [Social Emotional Learning] in 
schools determined that students receiving quality SEL instruction scored 11 percentile 
points higher on academic tasks and demonstrated more motivation to learn, including 
spending more time on homework. In another study, Zipora Shechtman and Mary Abu  
Yaman concluded that taking away time from academic teaching for socio-emotional 
learning only improves outcomes.
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RESTORATIVE 
PRACTICES

can remember hearing Al Shanker 
(AFT President from 1974 to 

1997) talk about Zero Tolerance at an 
AFT convention when I was a young 
teacher. As a new teacher, it made 
perfect sense–we cannot allow the 
misbehavior of one student to inter-
fere with the learning of all. Disruptive 
students should be removed from the 
class and then, if necessary, the school. 
However, Zero-tolerance policies often 
would lead to suspensions–even of very 
young children. 

Twenty years have passed since 
Shanker advocated for zero-tolerance 
policies and we have learned a lot  
since then.

Like many policies, there are intended 
and unintended consequences. Here 
are some facts:

• African-American and Hispanic/ 
Latino students, and students with 
a disability are being suspended at 
hugely disproportionate rates  
compared to white students.

• Students of color make up 75 percent 
of referrals to law enforcement.

• Students of color make up 79 percent 
of school-based arrests.

• Students of color comprise 39  
percent of the nation’s public  
school population.

• A single suspension or a single refer-
ral to the juvenile justice court system 
increases the odds of school drop out 
by 50 percent. 

• This “discipline gap” helps fuel the 
“achievement gap” we see in our 
schools today. 

• This is a huge national problem and 
it’s getting worse. 

While student codes of conduct are 
important and necessary, disparate 
administration of consequences for 
violations of these codes often result in 
suspension and create a vicious cycle in 
which students miss direct instruction 
that cannot be recaptured once they 
return to school. Often students return 
even further behind and they have little 
or no support to catch up.

During removal from school, students 
often engage in even more negative 
behavior, which results in contact with 
law enforcement and the juvenile 
justice system. Once a youth has had 
contact with law enforcement or has 
been placed into a juvenile justice  
facility, the stigma cannot be erased; 
this can set the trajectory for ongoing 
negative and disruptive contact with 
school personnel, law enforcement, 
peers and families.

Recent data from the U.S. Depart-
NFOU�PG�&EVDBUJPO�BOE�UIF�0ĆDF�PG�
Civil Rights, reveals the impact of the 
disparate treatment received by youth 
of color. According to the UCLA Civil 
Rights Project, 3.3 million students 
were issued out-of-school suspensions 
in the 2009-2010 school year. Of those 
3.3 million students, African-American 
students were found to be three times 
as likely as their peers to be issued an 
out-of-school suspension, along with 
nearly 1 in 13 Latinos.

Educators across the nation recognize 
the importance of fostering positive, 
healthy school climates and helping 
students learn from their mistakes. 
Increasingly, they are partnering with 
QBSFOUT�TUVEFOUT�EJTUSJDU�PĆDJBMT�
community organizations, and poli-
cymakers to move away from harmful 
and counter-productive zero-tolerance 
discipline policies and toward proven 
restorative approaches to addressing 
DPOmJDU�JO�TDIPPMT��

Restorative practices are processes that 
proactively build healthy relationships 
and a sense of community to prevent 
BOE�BEESFTT�DPOmJDU�BOE�XSPOHEPJOH��

3FTUPSBUJWF�QSBDUJDFT�PąFS�BO�FWJEFODF�
based, positive way forward for ending 
the out-of-school suspensions crisis.

Restorative Practices can serve as an  
alternative to suspensions and expul-
sions and can be used to improve 
school climate.

Restorative practices:

• Address and discuss the needs of  
the community; 

• Build healthy relationships between 
educators and students;

• Reduce, prevent, and improve  
harmful behavior;

• Repair harm and restore positive 
relationships; and

• 3FTPMWF�DPOmJDU�IPME�JOEJWJEVBMT� 
and groups accountable.

Types of restorative practices:
• Restorative Justice
• Community Conferencing
• Community Service
• Peer Juries
• Circle Process
• 1SFWFOUBUJWF�BOE�1PTU�DPOmJDU� 

Resolution Programs
• Peer Mediation
• Informal Restorative Practices
• Social Emotional Learning (SEL)
Peer Mediation

• Peer mediation is one method of 
SFTPMWJOH�DPOmJDU�XJUI�TUVEFOU�WPJDF�

• "O�FąFDUJWF�ZPVUI�MFBEFSTIJQ�NPEFM�
that trains other students to resolve 
EJąFSFODFT�

• Has been shown to reduce discipline 
referrals, violence rates, and suspen-
sion rates. 

Social Emotional Learning teaches 
skills such as:

• Recognizing and managing  
emotions;

• Developing care and concern  
for others;

• Establishing positive relationships;
• Making responsible decisions; and 
• Handling challenging situations  

constructively and ethically.
Restorative justice practices empower 
TUVEFOUT�UP�SFTPMWF�DPOmJDUT�PO�UIFJS�
own and in small groups, and it’s a 
growing practice at schools around the 
country. Essentially, the idea is to bring 
students together in peer-mediated 
small groups to talk, ask questions,  
and air their grievances.

When Considering Restorative  
Practices, Ask:

• How restorative is your current  
discipline system?

• What outcomes do your ‘discipline’ 
policies and practices achieve and are 
those what you want to achieve?

• Are they acting as a deterrent to 
students acting in undesirable ways 
in the future?

I

Context, relationships, and 

collaboration aren’t magic 

but, as the research by the 

scholars in this volume 

shows, these factors are 

at least as important as 

individual (e.g., teacher 

quality) and technical 

(e.g., standards) aspects of 

education reform. It is for 

this reason that we need to 

lift our gaze above a model 

focused on the qualities of 

individuals, and embrace 

one that focuses on the 

value that can be created 

among them – at the school 

and the system levels.

The Hidden Power of Our Social Worlds 
Esther Quintero, Albert Shanker Institute 
2016

As teachers we rely on clear and con-
sistent discipline polices in our schools 
and the same in our classroom manage-
ment programs. Restorative practices 
DO NOT mean no discipline–it means 
EJąFSFOU discipline. Restorative practices 
provide an alternative to dealing with 
misbehavior, from minor infractions to 
violence and can be used as proactive 
strategies to create trusting relation-
ships and safe schools.
Note: The information in this story was compiled directly from 
TFWFSBM�EJąFSFOU�TPVSDFT�DSFBUFE�CZ�UIF�"NFSJDBO�'FEFSBUJPO�PG�
Teachers including:

Reclaiming The Promise: A New Path Forward On School Discipline 
Practices http://www.aft.org/position/school-discipline,

Seeding Change in School Discipline: From Zero Tolerance to Support 
American Educator, Winter 2015-16
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NOVEMBER

09
NATIONAL BOARDS COMPONENT 2
4:30– 6:30 PM 
$250

09
NATIONAL BOARDS COMPONENT 3
4:30– 6:30 PM 
$350

11
ATF GPS: SUMMATIVE ASSESSMENT
4:30– 6:30 PM 
Free for members | $10 for non-members

16
NATIONAL BOARDS RENEWAL INFO MEETING
4:30– 5:30 PM 
Free for everyone

30
ATF GPS: PERFORMANCE ASSESSMENT & RUBRICS
4:30– 6:30 PM 
Free for members | $10 for non-members

01
NATIONAL BOARDS COMPONENT 4
4:30– 6:30 PM 
$250

07
NATIONAL BOARDS COMPONENT 1
4:30– 6:30 PM 
$125

07
NATIONAL BOARDS COMPONENT 2
4:30– 6:30 PM 
$250

08
NATIONAL BOARDS COMPONENT 3
4:30– 6:30 PM 
$350

12
ATF GPS: ELEMENTARY TECHNOLOGY EXPO
4:30– 6:30 PM 
Free for members | $10 for non-members

13
ATF GPS: SECONDARY TECHNOLOGY EXPO
4:30– 6:30 PM 
Free for members | $10 for non-members

DECEMBER

JANUARY

05
NATIONAL BOARDS INFORMATIONAL SESSION
4:30– 6:30 PM 
Free for everyone

11
NATIONAL BOARDS COMPONENT 2
4:30– 6:30 PM 
$250

12
NATIONAL BOARDS COMPONENT 3
4:30– 6:30 PM 
$350

10
DOSSIER OVERVIEW SESSION
3:30– 7:00 PM 
Free for members | $50 for non-members

10
APS GPS: SOCIAL JUSTICE STUDY GROUP
4:30– 6:30 PM 
Free for members | $10 for non-members

11
MANAGING BEHAVIORS  
IN THE SCHOOL COMMUNITY
4:30– 6:30 PM 
Free for members | $25 for non-members

*All classes will be held at the ATF O!ce (530 Je"erson Street NE) unless otherwise noted.

ATF CALENDAR

By Leila Pochop 
Special Education Teacher, Van Buren MS, ATF Instructor

The root word of discipline 
is disciple and means 
to teach. Yet, behavior 
management has become 
more about consequences 
with little consideration 
for teaching. Even if our 
students are living in  
poverty or have experi-
enced trauma, even as our 
students are shouldering 

the burden of disproportionate discipline, even if 
our students and teachers are trying to overcome 
UIF�FąFDUT�PG�TZTUFNJD�CJBTFT�BOE�SBDJTN�UFBDIFST�
have tools to empower our students to thrive and 
succeed. Classroom management systems and 
school discipline systems can help students who 
IBWF�TVąFSFE�GSPN�CJBT�CVMMZJOH�BOE�EJTQSPQPS-
tionate discipline if those systems are built using 
research-based principles. 

*O������&WFSUTPO�&NNFS�BOE�"OEFSTPO�EFlOFE�
classroom management as, “actions teachers take 
to control misbehavior or maintain order.”  
Fourteen years later, classroom management be-
came “actions teachers take to create, implement, 
and maintain a classroom that supports learning,” 
(Evertson and Randolph, 1994). Twenty-two years 
later, educational research has not only continued 
to build on classroom management as a body  
of strategies to support learning, but has also 
expanded and deepened into a body of behavioral 
supports that make schools safe, equitable, and 
positive learning environments. 

"U�lSTU�HMBODF�UIF�OFFET�PG�PVS�TUVEFOUT�XIP�BSF�
experiencing a variety of crisis are diverse. Upon 
further investigation, we can see commonali-
UJFT��8IFO�SFTFBSDIJOH�UIF�FąFDUT�PG�QPWFSUZ�BOE�
trauma on children, you realize students need 
consistency and predictability in order to feel safe. 
0UIFS�TUVEFOUT�TVDI�BT�UIPTF�XIP�BSF�TVąFSJOH�
from mental health issues, need consistency and 
predictability in order to progress through the day 
while balancing medication and other obstacles. 
Consistency and predictability have implications of 
fairness and justice, when embedded into systems. 

5IF�lSTU�GPVOEBUJPO�TUSBUFHZ�JT�UP�TUSVDUVSF�PVS�
communication and interactions so they are 
consistent and predictable. Teachers are taught 
to maintain a high ratio of positive interactions–at 
least three positive teacher-student interactions for 
every negative interaction–in order to make con-
nections and build relationships with our students. 

Second, the focus on structuring those positive 
personal interactions should be expanded into 
school-wide systems. These systems are especially 
important to help the adults on campus who are 
uncomfortable with or unsure of how to acknowl-
edge positive behavior and the students who  
have been harassed at school or perceive them-
selves as being treated unfairly by the school. By 
establishing school-wide positive reward systems, 
we are expanding the one-on-one interactions  
and creating the safe, predictable environments  
all of our students need. 

Third, these systems should be continually moni-
tored to ensure our actions/policies align with  
our messages.

Other foundational research-based strategies 
teachers use that can be expanded to school-wide 
TZTUFNT��CFIBWJPS�TQFDJlD�QSBJTF�UP�BDLOPXMFEHF�
NPEFM�BOE�TIBQF�CFIBWJPS��DMFBSMZ�EFlOFE�BOE�
communicated expectations; varied and multiple 
opportunities to respond and participate; active 
supervision and proximity; develop and teach pre-
dictable routines and, careful planning of classroom 
environment. These strategies are typically consid-
ered basic classroom management and are often 
done instinctively, yet, are key to reaching and 
supporting our most vulnerable students.

You can learn more about research-based, positive 
behavioral interventions and systems by attending 
the ATF workshop series, “Managing Behavior in  
the School Community.”

THE EVOLUTION OF DISCIPLINE

A recent study from Northwestern University  
corroborates Agostini’s experience, suggesting that 
the stress of racial discrimination may partly explain 
the persistent gaps in academic performance 
between some nonwhite students, mainly black 
and Latino youth, and their white counterparts. The 
team of researchers found that the physiological 
response to race-based stressors—be it perceived 
racial prejudice, or the drive to outperform negative 
stereotypes—leads the body to pump out more 
stress hormones in adolescents from traditionally 
marginalized groups. This biological reaction to 
race-based stress is compounded by the psycho-
logical response to discrimination or the coping 
mechanisms youngsters develop to lessen the 
distress. What emerges is a picture of black and 
Latino students whose concentration, motivation, 
and, ultimately, learning is impaired by unintended 
and overt racism.

Two sources of stress encountered by black and 
Latino students and examined in the report are  
perceived discrimination—the perception that you 
XJMM�CF�USFBUFE�EJąFSFOUMZ�PS�VOGBJSMZ�CFDBVTF�PG�
your race—and stereotype threat, the stress of  
DPOlSNJOH�OFHBUJWF�FYQFDUBUJPOT�BCPVU�ZPVS�SBDJBM�
or ethnic group. According to the paper, among 
this population of students, perceived discrimina-
tion from teachers was “related to lower grades,  
less academic motivation…and less persistence 
when encountering an academic challenge.” The 
study also found that the anxiety surrounding the 
stereotype of academic inferiority undermined 
students performing academic tasks.

Psychological And Biological Responses To Race-Based Social Stress As Pathways To 
Disparities In Educational Outcomes. 

Levy, Dorainne J.; Heissel, Jennifer A.; Richeson, Jennifer A.; Adam, Emma K. 

American Psychologist, Vol 71(6), Sep 2016, 455-473

RACE-BASED STRESSORS
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SOCIAL CAPITAL can be understood 
as networks of people and community 
resources. These peer and other social 
contacts can provide both instrumen-
tal and emotional support to navigate 
through society’s institutions.

RESISTANT CAPITAL refers to those 
knowledges and skills fostered through 
oppositional behavior that challenges 
inequality…transformative resistant 
capital includes cultural knowledge of 
the structures of racism and motivation 
to transform such oppressive structures.

LINGUISTIC CAPITAL�SFmFDUT�UIF� 
idea that Students of Color arrive at 
school with multiple language and 
communication skills. In addition, 
these children most often have been 
engaged participants in a storytelling 
tradition that may include listening to 
and recounting oral histories, parables, 
stories (cuentos) and proverbs (dichos). 
This repertoire of storytelling skills may 
include memorization, attention to  
detail, dramatic pauses, comedic tim-
JOH�GBDJBM�BąFDU�WPDBM�UPOF�WPMVNF�
rhythm and rhyme. Linguistic capital 
also refers to the ability to communi-
cate via visual art, music or poetry.

NAVIGATIONAL CAPITAL refers to 
skills of maneuvering through social 
institutions. Historically, this infers the 
ability to maneuver through institutions 
not created with Communities of Color 
in mind.FAMILIAL CAPITAL refers to those 

cultural knowledges nurtured among 
familia (kin) that carry a sense of  
community history, memory and  
cultural intuition…This consciousness 
can be fostered within and between 
families, as well as through sports, 
school, religious gatherings and other 
social community settings.

ASPIRATIONAL CAPITAL refers to the 
ability to maintain hopes and dreams 
for the future, even in the face of real 
and perceived barriers. This resiliency  
is evidenced in those who allow 
themselves and their children to dream 
of possibilities beyond their present 
circumstances, often without the  
objective means to attain those goals.

ASSET-BASED SCHOOLS
AND COMMUNITY CULTURAL WEALTH

PS�HFOFSBUJPOT�EFlDJU� 
models of thinking about 

our students and their families 
have been inculcated into our 
school system. The narrative that 
emerges in popular discourse  
suggests that TUVEFOUT�UIBU�MBDL�
CBTJD�OFFET�	GPPE�B�TUBCMF�MJWJOH� 
FOWJSPONFOU�FUD�
�BMTP�MBDL�UIF�
GPSNT�PG�LOPXMFEHF�UIBU�JU�UBLFT� 
UP�TVDDFFE�JO�TDIPPM. This impover-
ished view of students and their 
families is rarely dissected. It  
assumes that not having basic 
needs translates to the student’s 
ability to be successful. This  
discourse also suggests that  
attaining a middle-class lifestyle 
and associated values is the only 
way for students to “make it.”

As practitioners, we know this 
narrative to be untrue. All of our 
students walk into our classrooms 
every day with a wealth of knowl-
edge that they accumulate from 
their families, their communities 
and, of course, from our continued 
lessons at school. Using Critical 
Race Theory as a lens, Dr. Tara 
Yosso articulates some forms  
of cultural capital that students  
who are usually viewed as “disad-
vantaged” bring with them to the 
classroom. 

Her Community Cultural Wealth 
model provides a framework that 
we, as teachers, can capitalize 
on in the classroom in order to 
facilitate the best instruction for 
our students. The following text is 
taken from Yosso’s 2005 research 
titled, “Whose culture has capital? 
A critical race theory discussion 
of community cultural wealth.” 
*U�PVUMJOFT�TJY�EJąFSFOU�GPSNT�PG�
capital that students who are tra-
ditionally seen as “disadvantaged” 
bring with them to the classroom. 

While we know there are multiple, 
PWFSMBQQJOH�GBDUPST�UIBU�BąFDU� 
our students daily, recognizing 
UIFTF�EJąFSFOU�GPSNT�PG�DVMUVSBM�
wealth is one way in which we,  
as practitioners, can begin to 
transform our school system at 
the local level–it’s within our 
TQIFSF�PG�JOmVFODFÞ

Building a Pedagogy for of Engagement for Students in Poverty n�1BVM�$��(PSTLJ�,BQQBO�4FQUFNCFS�����

A study of 400 teachers in low-income schools found that those who 
rejected a de!cit view of their students were happier with their jobs.
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TRAUMA INFORMED TEACHING
WHAT TRAUMA-INFORMED STRATEGY LOOKS LIKE

few years ago, I started  
HFUUJOH�BO�JOmVY�PG�DBMMT�

from kindergarten teachers  
who were struggling with the  
extreme anti-social behavior of 
one student in their classroom. 
Noticing that the calls were 
becoming a trend, I reached out 
to other union Presidents from 
across the nation and came to 
lOE�UIBU�UIFZ�XFSF�FYQFSJFODJOH�
similar situations. In seeking solu-
tions, I came across an article from 
HeathDay News entitled “Kinder-
HBSUOFST�8JUI�5SBVNBUJD�-JGF�&YQFSJ-
FODFT�4USVHHMF�.PSF�JO�4DIPPMv (Jan. 
14, 2016). The article reported:

Schools are responding to 
an enormous body of re-
search about how children’s 
brains adapt to complex 
USBVNB�EFlOFE�BT�NVMUJQMF�
traumas including physical 
or sexual abuse, abandon-
ment, and domestic and 
neighborhood violence.

In the brains of traumatized 
youth, neural pathways  
associated with fear and 
survival responses are 
strongly developed, leaving 
some children in a state of 
hyperarousal that causes 
them to overreact to inci-
dents other children would 
lOE�OPOUISFBUFOJOH�UIF�
research shows. Consumed 
CZ�GFBS�UIFZ�lOE�JU�EJG-
lDVMU�UP�BDIJFWF�B�TUBUF�PG�
calmness that would allow 
them to process verbal 
instructions and learn, ac-
cording to the Child Welfare 
Information Gateway of the 
U.S. Department of Health 
and Human Services.

As educators in a state that leads 
the nation in poverty and is last in 
child well-being, the connection 
between trauma-informed teach-
ing and our classrooms is an im-
perative one to make. In fact, the 
connection was so important that 
our ATF Great Practical Strategies 
cadre decided to weave strategies 
for trauma-informed teaching into 
each GPS class.

A
5IF�&EVDBUJPO�-BX�$FOUFS�QVCMJTIFE�B�EPDVNFOU�ZPV�DBO�lOE�POMJOF�FOUJUMFE��6OMPDLJOH�UIF�%PPS�UP�-FBSOJOH��5SBVNB�*OGPSNFE�
$MBTTSPPNT���5SBOTGPSNBUJPOBM�4DIPPMT�CZ�.BVSB�.D*OFSOFZ�&TR��4FOJPS�4UBą�"UUPSOFZ�BOE�"NZ�.D,MJOEPO�.�4�8��

5IF�GPMMPXJOH�DBTF�JT�BO�FYBNQMF�	UBLFO�GSPN�UIF�EPDVNFOU
�UIBU�JMMVTUSBUFT�UIF�EJąFSFODF�CFUXFFO�TDIPPM�TUBą�T�SFTQPOTF�UP�
students in a trauma-informed school, compared to a traditional approach. 

As a child with four or more “adverse childhood experiences,” Tom was 32 times more likely to be labeled with a learning or 
behavior problem than a child without adverse childhood experiences. Categories of adversity include, but are not limited to, 
having a household member who is chronically depressed, having an incarcerated household member, living in a household 
with one or no parents and living in a household with an alcohol and/or drug abuser.

While trauma informed teaching has to do with our everyday interactions with students, a trauma-informed system would  
provide a network of support for this work at the school level, while ultimately, the district’s discipline practices and policies 
provide the foundational framework from which we operate. 

While nothing is ever as simplistic as the example above, a pedagogy of trauma-informed teaching gives us the tools to unearth 
underlying causes for acting-out, and a way to build systems of support and care for our students.

A CASE STUDY

$BTF����5PN�JT�XBMLJOH�UP�MVODI�JO�UIF�DBGFUFSJB�XIFO�IJT�DMBTTNBUF�.BSD�CVNQT�JOUP�IJN�JO�UIF�DSPXEFE�IBMMXBZ��5IF�TUVEFOUT��FJHIUI�HSBEF�NBUI�UFBDIFS�.T��$MBSL�
IFBST�5PN�BOE�.BSD�CFHJO�UP�ZFMM�BU�POF�BOPUIFS�BOE�TUFQT�JOUP�UIF�IBMM�KVTU�BT�5PN�QVODIFT�.BSD�JO�UIF�GBDF��.T��$MBSL�BOE�IFS�DPMMFBHVF�.S��+POFT�TUFQ�JO�UP�CSFBL�VQ�
UIF�lHIU��5IJT�JT�UIF�UIJSE�lHIU�5PN�IBT�CFFO�JO�UIJT�TDIPPM�ZFBS��

 TRADITIONAL TRAUMA INFORMED 

INITIAL  
RESPONSE

.T��$MBSL�BOE�IFS�DPMMFBHVF�WFSCBMMZ� 
reprimand Tom and Marc and call for the 
TDIPPM�TFDVSJUZ�HVBSE��5IF�CPZT�BSF�FTDPSUFE�
UP�UIF�QSJODJQBM�T�PĆDF�CZ�UIF�TFDVSJUZ�HVBSE�
and Ms. Clark returns to her classroom. 

.T��$MBSL�BOE�IFS�DPMMFBHVF�TFQBSBUF�5PN�BOE�.BSD�BOE�CSJOH�UIFN�FBDI�UP�BO�
empty classroom to calm down. Ms. Clark has developed a strong relationship with 
5PN�BOE�PODF�IF�IBT�DBMNFE�EPXO�BTLT�IJN�hXIBU�T�HPJOH�PO v�*U�UBLFT�B�GFX�
NJOVUFT�CVU�5PN�FWFOUVBMMZ�PQFOT�VQ�UP�MFU�.T��$MBSL�LOPX�UIBU�IF�JT�GFFMJOH�h 
PO�FEHFv�EVF�UP�JOTUBCJMJUZ�BOE�WJPMFODF�JO�IJT�IPNF�MJGF��8IJMF�.T��$MBSL�JT�UBMLJOH�
XJUI�5PN�.S��+POFT�EFFTDBMBUFT�.BSD�BOE�CFHJOT�B�DPOWFSTBUJPO�XJUI�IJN�BCPVU� 
IJT�CFIBWJPS��

DISCIPLINARY 
ACTION

Both students meet with the principal who 
quickly gathers the facts and determines 
that the level of severity of the altercation 
warrants a 3-day suspension for Marc (as this 
XBT�IJT�lSTU�PąFOTF
�BOE�B���EBZ�TVTQFOTJPO�
GPS�5PN��5PN�JT�MBCFMFE�BT�B�hSFQFBU�PąFOEFSv�
BOE�UPME�UIBU�IF�XJMM�CF�FYQFMMFE�GPS�IJT�OFYU�
PąFOTF��#PUI�TUVEFOUT��QBSFOUT�BSF�DBMMFE�BOE�
UPME�UIBU�UIFJS�DIJME�IBT�B�EJTDJQMJOF�QSPCMFN�

Following their individual conversations, Ms. Clark, Mr. Jones, Tom, and Marc meet 
XJUI�UIF�TDIPPM�QSJODJQBM��*O�B�OPO��DPOGSPOUBUJPOBM�DPOWFSTBUJPO�CPUI�TUVEFOUT�
BQPMPHJ[F�GPS�PWFS�SFBDUJOH��$POTJTUFOU�XJUI�TDIPPM�EJTDJQMJOF�QPMJDJFT�CPUI�TUVEFOUT�
SFDFJWF�BO�hJO�TDIPPMv�TVTQFOTJPO��5PN�GPS���EBZT�	BT�UIJT�XBT�IJT�lSTU�PąFOTF
�BOE�
.BSD�GPS���EBZT�	BT�UIJT�XBT�IJT�UIJSE�PąFOTF
�

SHORT- AND 
LONG-TERM 
IMPLICATIONS

Marc misses three days of class and Tom 
NJTTFT�OJOF�EBZT�PG�DMBTT��"T�B�SFTVMU�CPUI�GBMM�
CFIJOE�JO�UIFJS�DMBTTXPSL�BOE�UIFJS�HSBEFT�
TVąFS��5PN�BOE�.BSD�GFFM�UIBU�UIF�TDIPPM�IBT�
MBCFMFE�UIFN�BOE�UIFJS�QBSFOUT�CFHJO�UP�GFFM�
that they are working in opposition to the 
TDIPPM�TUBą�BT�PQQPTFE�UP�DPPQFSBUJOH�UP�
CFUUFS�NFFU�UIFJS�DIJMESFO�T�OFFET�

%VSJOH�UIFJS�UJNF�JO�JO�TDIPPM�TVTQFOTJPO�5PN�BOE�.BSD�BSF�BCMF�UP�DPNQMFUF� 
UIFJS�DPVSTFXPSL�XIJMF�SFDFJWJOH�FYUSB�TVQQPSUT��

Ms. Clark and the school counselor set aside time to meet together with Tom  
EVSJOH�IJT�JO�TDIPPM�TVTQFOTJPO�UP�EJTDVTT�UIF�JOTUBCJMJUZ�BOE�WJPMFODF�5PN�JT�
FYQFSJFODJOH�BU�IPNF�BOE�UIFZ�MFBSO�UIBU�5PN�XBT�SFDFOUMZ�QMBDFE�JO�UIF�DBSF�
PG�IJT�HSBOENPUIFS�EVF�UP�IJT�GBUIFS�T�QIZTJDBM�BCVTF�PG�5PN�BOE�IJT�NPUIFS��5IF�
TDIPPM�DPVOTFMPS�SFBDIFT�PVU�UP�5PN�T�HSBOENPUIFS�UP�JOWPMWF�IFS�JO�EFWFMPQJOH�B�
CFIBWJPSBM�QMBO�GPS�5PN�BU�TDIPPM�BOE�5PN�JT�SFGFSSFE�GPS�UIFSBQFVUJD�TFSWJDFT�BU�B�
MPDBM�DPNNVOJUZ�NFOUBM�IFBMUI�BHFODZ��.T��$MBSL�BMTP�FODPVSBHFT�5PN�UP�KPJO�BO�
after-school mentoring program for young men focused on social skills develop-
ment and academic support. 

0WFS�UJNF�5PN�T�CFIBWJPS�BOE�IJT�HSBEFT�CFHJO�UP�JNQSPWF�
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Issues
Take Back Your IC! 

Your Instructional Council (IC) is a living and breath-
ing example of democracy in your work place. If your 
*$�SFQSFTFOUT�JUT�DPOTUJUVFODZ�SFmFDUT�EFFQMZ�PO�UIF�
decisions it makes and engages in lively debate every 
once in awhile, then it is likely you have a well-func-
UJPOJOH�*$��0G�DPVSTF�FWFSZ�TDIPPM�JT�EJąFSFOU�BOE�TP� 
is each IC. 

It is the intent of the District and the Federation to  
allow the individuals on each council to use their  
collective expertise and experience concerning their 
site and community to serve your school community. 
Collaborative decision making through the IC can be 
BO�FNQPXFSJOH�FOHBHJOH�BOE�FąFDUJWF�NFUIPE�UP�
share leadership in your school.

If your IC needs some help getting back on track so 
that members collaboratively make important deci-
sions, ATF can help. We give IC trainings alongside  
APS Human Resources so instructional councils can  
be the responsive voices of their school community.

 ST Math Mandated?

We’ve been getting questions about whether or not 
ST Math is mandated as a Tier II Intervention. It is our 
understanding that ST Math is not required although 
some schools, through their Instructional Councils, 
have chosen to use it.

Interim Assessments Are Optional 

Elementary teachers have been asking if Stepping 
Stones interim assessments are mandatory this year. 
We asked and the answer we received is: “Stepping 
Stones interim assessments are optional–just as all 
other interim assessments are”. Your school, however, 
via your instructional council, has the ability to decide 
if they’d like to use these interim assessments at the 
individual school level. 

Evals, Teacher Attendance & Surveys:  
Same Old/Some New

For APS teachers, their attendance has always been 
a factor in the Public Education Department (PED) 
Evaluation System. At the inception of this system, 
nearly every absence resulted in a loss of points in 
the teacher’s overall summative score. This scoring 
NFUIPE�XBT�MBUFS�NPEJlFE�TPNFXIBU�XIFO�UIF�1&%�
suddenly awoke to the unfairness of penalizing teach-
ers for using religious leave or needing bereavement 
leave after the death of a family member.

For the current school year, sick leave days not  
covered under approved Family and Medical 
Leave Act (FMLA) guidelines continue to  
BąFDU�B�UFBDIFS�T�FWBMVBUJPO��)PXFWFS�UIFSF�
are some changes in the calculation of the 
leave time taken and the evaluation points 
received. Additionally, and possibly with 
greater impact, is the inclusion of student 
survey results with attendance in determin-
ing total points for this segment of the  
evaluation—10% of the overall score.

This year, Opportunity to Learn (OTL) survey results 
will be combined with attendance for those teachers 
whose students completed the survey. A teacher may 
have 10 possible points for attendance and 10 possible 
points from surveys. To determine survey points based 
on a rating scale of 1 to 5, the average survey score (for 
example, 3) is divided by the total possible item score 
of 5, and that is multiplied by the total possible survey 
points (10). Example: 3 ÷ 5 = .6; then, .6 x 10 = 6 survey 
points. This is combined with a potential of 10 total 
points from attendance.

If a teacher does not have OTL surveys, the attendance 
score is based on 20 possible points. Starting this year, 
if a teacher uses three days or less of sick leave, no 
points will be deducted from the attendance score. 
However, if a teacher is absent four days or more, all 
sick leave days will result in points deducted from the 
attendance total.

Advocacy
ATF Constitutional Amendment Passes 

"�OFX�TFBU�IBT�CFFO�BEEFE�UP�UIF�UBCMFÞ�5IBOLT�UP�UIF�
votes of ATF members to amend the ATF Constitution, 
we now have a Constituent Vice President for Support 
BOE�3FMBUFE�4FSWJDFT�1FSTPOOFMÞ

Members overwhelmingly voted to include a support 
and related services voice on the ATF Executive  
Council. As per the ATF Bylaws and Constitution,  
the election for this position will need to happen  
in May. Until then, under Article IV Section 7 of the  
ATF Constitution, “the Executive Council shall have 
QPXFS�UP�lMM�WBDBODJFT�JO�FMFDUFE�QPTJUJPOT�VOUJM�UIF�
next May election.” 

In the meantime, Pat Halama was appointed as the 
Support and Related Services Vice President. Pat is a 
counselor at John Adams MS, has been Coordinator  
of the APS/ATF Career Pathway System since it was 
negotiated in 2006, and has also served as the ATF 
Executive Vice President. Congratulations to Pat and  
to support and related personnel role groups. 

The Support & Related Services Personnel Constituent 
VP will represent the following members:

• Counselors 
• Social Workers 
• Diagnosticians 
• School Psychologists 
• Nurses 
• Interpreters 

• Speech and Language  
Pathologists 

• Occupational Therapists 
• Physical Therapists 
• Audiologists 
• Orientation and Mobility 
Specialists 
• Transition Specialists 
• Athletic Trainers

ISSUES • ADVOCACY • ORGANIZING

I|A|O

Evaluation Lawsuit Update

Last month, AFT NM, ATF and PED returned to court 
for a Status Conference in which both parties updated 
the presiding judge on what has been happening 
in the case. Even though PED has been stalling for 
months by not issuing new rules, and not providing 
our expert witness the information necessary to  
interpret their VAM system, our lawyer proposed that 
we set a court date ASAP. 

 The PED requested the court date be set a year from 
now citing their busy legal schedule as the reason.  
As a result, the court date is now late October 2017.

8IJMF�XF�BSF�SFMJFWFE�UP�IBWF�B�lOBM�DPVSU�EBUF�TFU�XF�
are dismayed at the amount of time that our teachers 
IBWF�UP�XBJU�GPS�UIF�lOBM�SVMJOH��

While we await trial, we want to thank our members 
who sent in their evaluation data to help our case. 
Remind your colleagues that they may still advance in 
licensure by completing a dossier; the PED’s arbitrary 
SBUJOH�TZTUFN�DBOOPU�OFHBUJWFMZ�BąFDU�B�UFBDIFS�T� 
ability to advance thanks to the injunction won by ATF 
last fall. That injunction will stay in place until a ruling 
is issued on our case next October.

ATF Special Education Committee

All ATF members who are Special Ed teachers and  
Support and Related Service Providers are welcome  
to attend the ATF Special Education Committee.  
Meetings are scheduled for Wednesdays, from 4:30-
6:30pm on both Nov. 16th and Nov. 30th. 

The committee members are working on describing 
the issues they are facing and crafting solutions that 
will best support everyone to do their job well. 

What Really Happened During the Special Session?

While the intention of the special session was supposed 
UP�lY�UIF�HBQJOH�IPMF�JO�PVS�TUBUF�T�CVEHFU�UIF�SFBMJUZ�
was, of course, more convoluted. The House Repub-
lican majority used a variety of legislative tactics and 
leveraged the campaign season to shift the focus from 
the terrible state of our economy to the death penalty. 

Meanwhile, our friends in the Roundhouse fought hard 
to increase revenue through bills that would freeze 
corporate tax breaks and tax online purchases to avoid 
cuts education and social services–public agencies 
that we know help our students.

During this special session, your union fought hard on 
your behalf. Governor Martinez initially proposed 5% 
cuts to education. Your union lobbied to substantially 
decrease this amount to 1.5%, although we would 
have preferred no cuts. If cuts were to be made, we ad-
vocated for the cuts to be made to Skandera’s below-
the-line pet projects, from which $23 million was cut. 

*O�BEEJUJPO�UP�GFXFS�DVUT�JO�,����XF�BMTP�MPCCJFE�UP�
ensure there were no cuts to early childhood educa-
tion and that UNM was not cut at the proposed 8%. 

*U�JT�JNQPSUBOU�UP�VOEFSTUBOE�UIBU�FWFO�UIPVHI�,����
public education only received a 1.5% cut, as opposed 
to the 5% cut that other agencies saw, this has caused 
incredible damage to the district. APS alone must now 
reduce their budget by $13 million dollars. 
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Next Up — School Board

By Sara Attleson, ATF COPE Chair, Kennedy MS

I am writing this article some 25 days before November 
8, 2016, but you will likely be reading this only a few 
days after the General Election results are known.  
1SFTFOUMZ�UIF�QPMMT�JO�SBDFT�GPS�OBUJPOBM�PĆDF�BSF�
trending favorably for union-endorsed candidates. 
But, in mid-October, the outcome of many state 
legislative races is uncertain. Some are so close that 
they may not be decided until a recount is conducted. 
While presidential and congressional elections get the 
most attention in the media, I believe that we cannot 
ignore state and local elections, which can have the 
greatest impact on the personal and professional lives 
of educators.

Nowhere is the adage, “All politics is local,” more  
TJHOJlDBOU�UIBO�JO�UIF�FMFDUJPOT�GPS�TFBUT�PO�UIF�"14�
Board of Education. This elected body hires the  
district superintendent and makes budget and policy 
EFDJTJPOT�BąFDUJOH�BMM�"14�TUVEFOUT�BOE�FNQMPZFFT��
The President of the United States may exert her 
JOmVFODF�PO�OBUJPOBM�FEVDBUJPO�QPMJDZ�CVU�JU�JT�B�MPDBM�
school board that shapes your day-to-day work.

Four seats on the APS Board are up for election early 
next year. Any successes that were gained in Novem-
ber can be diminished, even destroyed, by losses 
in the February local school board elections. Across 
the nation, school board races have been disrupted 
CZ�UIF�JOmVY�PG�NBTTJWF�BNPVOUT�PG�DBNQBJHO�DBTI�
from outside interests that don’t represent the local 
community. It will not be surprising if such an attempt 
takes place here.

$BOEJEBUFT�GPS�UIF�"14�#PBSE�XJMM�lMF�GPS�UIF�FMFDUJPO�
in late December. Your ATF-COPE will conduct a  
thorough research of the candidates involving ques-
tionnaires and interviews. Based on this information, 
COPE will recommend endorsed candidates for your 
consideration. And, we will again ask you to volunteer 
your time in electing those candidates who will best 
represent and support the students, families and  
employees in the Albuquerque Public Schools.

We have just completed a national election that took 
place over a period of 18 months. But, this is no time 
to become complacent. The composition of the APS 
Board will be determined in a campaign of less than  
8 weeks. Are you ready for this next challenge?

COPE

#BDLEPPS�A/FPWPVDIFST��"MMPX�8FBMUIZ�5P�1SPlU�
0ą�1VCMJD�'VOET�'PS�4DIPPMT

Ten U.S. states are blatantly circumventing public  
opposition or constitutional obstacles to publicly 
funded private school vouchers by allowing wealthy 
UBYQBZFST�UP�UVSO�B�QSPlU�PO�hDIBSJUBCMFv�DPOUSJCVUJPOT�
to private schools, a report by the Institute on Taxation 
and Economic Policy reveals. The ITEP report, “State 
5BY�4VCTJEJFT�GPS�1SJWBUF�,����&EVDBUJPOv�FYBNJOFT� 
tax policies in states that have used “neovouchers”  
or “backdoor vouchers” either to encourage donations 
UP�QSJWBUF�TDIPPM�TDIPMBSTIJQ�GVOET�PS�UP�PąTFU�UIF�DPTU�
of private school tuition. Of the 20 states reviewed, 
ITEP found that half make a mockery of charitable 
DPOUSJCVUJPOT�CZ�BMMPXJOH�UBY�lMFST�UP�SFBQ�NPSF�GSPN�
combined state and federal credits and deductions 
than they give. “A thriving public education system 
relies on public investment,” AFT President Randi  
Weingarten says. “That’s why publicly funded vouch-
ers pauperize schools; they drain cash away from 
public school districts, particularly those that serve 
EJTBEWBOUBHFE�LJET�XIP�DBO�MFBTU�BąPSE�JU�v

Final Teacher Prep Regulations Are Deeply Flawed

AFT President Randi Weingarten calls the U.S. Depart-
ment of Education’s plan to evaluate teacher prepa-
ration programs based on the performance of the 
students taught by a program’s graduates “ludicrous.” 
5IBU�QMBO�JT�POF�FMFNFOU�PG�UIF�EFQBSUNFOU�T�lOBM�
regulations for teacher preparation programs, which 
XFSF�SFMFBTFE�0DU������h5IF�lOBM�SFHVMBUJPOT�DPVME�
IBSN�TUVEFOUT�XIP�XPVME�CFOFlU�UIF�NPTU�GSPN� 
consistent, high-quality standards for teacher  
preparation programs. The regulations will create 
FOPSNPVT�EJĆDVMUZ�GPS�UFBDIFS�QSFQ�QSPHSBNT�BOE�
place an unnecessary burden on institutions and 
states, which are also in the process of implementing 
the Every Student Succeeds Act,” Weingarten says. 
“While the department has made minor tweaks, the 
mBXFE�GSBNFXPSL�SFNBJOT�UIF�TBNF��5IF�SFHVMBUJPOT�
will punish teacher prep programs whose graduates 
go on to teach in our highest-needs schools, most 
often those with high concentrations of students  
who live in poverty and English language learners– 
the exact opposite strategy of what we need.”

NAACP Charter School Resolution

"GUFS�lOBM�QBTTBHF�PG�UIF�/""$1�SFTPMVUJPO�DBMMJOH�GPS�
a moratorium on the expansion of privately managed 
charter schools and an increase in transparency and 
accountability in the charter sector, AFT President 
Randi Weingarten and Secretary-Treasurer Lorretta 
Johnson released the following statements:

“When Al Shanker and others envisioned charter 
schools, they proposed teacher-led laboratories where 
educators and parents could explore and incubate 
ways to improve instruction,” said Weingarten.  
“Charters were intended as part of–not a replace-
ment for–the public school system. But some who 
promote and fund charters today have other designs, 
and the explosion of unaccountable charters has 
drained resources for children, forced the closing of 
neighborhood schools and destabilized districts and 
communities in cities like Philadelphia and Detroit. In 
many places–the state of Ohio being one particularly 
egregious example–lax oversight results in rampant 
fraud, waste and mismanagement. And in places from 
New York City to California, charters have been caught 
discriminating in their admissions to keep out high-
needs students. 

AROUND THE NATION

“The NAACP’s commitment to excellent and equi-
table education for all children, particularly children 
of color, is unimpeachable and well predates those 
who now criticize the civil rights organization. Rather 
than criticize, one should try to address the underlying 
reasons why the NAACP is calling for a pause in further 
charter expansion. Addressing the issues raised in its 
resolution–including real transparency and account-
ability standards for charters–is a necessary step in the 
lHIU�GPS�HSFBU�QVCMJD�TDIPPMT�GPS�BMM�DIJMESFO��5IFSF�JT�
growing consensus, as seen in the Democratic Party 
platform and taken up by civil rights groups from the 
NAACP to Black Lives Matter, that we must end the 
FYQBOTJPO�PG�GPS�QSPlU�BOE�VOBDDPVOUBCMF�DIBSUFS�
schools. I look forward to continuing to work with the 
NAACP to improve public schools and win equity.”

The special session–for that matter, anytime the leg-
islature convenes–is always a sobering reminder that 
what happens in Santa Fe impacts every one of our 
communities. It is crucial that we, as union educators, 
exercise our right to vote to keep our legislative allies 
in the Roundhouse.

Organizing
Become an Agent of Change: Join Your Union! 

ATF is your professional organization and if you need 
TVQQPSU�XF�SF�IFSFÞ�*G�ZPV�BSF�OPU�BMSFBEZ�BO�"5'�
NFNCFS�QMFBTF�KPJO�UPEBZÞ�5IF�TUSPOHFS�PVS�NFNCFS-
ship, the stronger our union and collective voice will 
be in determining the future of our profession. Be a 
change agent by becoming a member of your  
DPNNVOJUZ�PG�QSPGFTTJPOBMTÞ�4FF�ZPVS�TDIPPM�T�"5'� 
Fed Rep or visit atfunion.org for an application. 

Fed Reps Play a Vital Role in 
Evaluation Lawsuit 

As you well know, PED 
evaluations came out 
again this year and 
without surprise, they 
were riddled with data 

errors. Teachers who 
continue to be mislabeled 

are insulted and disheart-
ened. It is important for us that 

we take our collective frustration with this system and 
UVSO�JU�JOUP�BDUJPO�UIBU�BąFDUT�DIBOHF��

Thank you to our ATF members for taking the time  
UP�TVCNJU�ZPVS�OBSSBUJWFT�BCPVU�UIF�EFFQMZ�mBXFE�
evaluation system and your concerns with your 
personal evaluation. Thank you to our Fed Reps for 
doing an incredible job of compiling these stories to 
TFOE�UP�PVS�MBXZFST��5IFTF�PSHBOJ[JOH�FąPSUT�IFMQFE�UP�
strengthen our case against PED’s teacher evaluation 
system. Thanks to your help, your union keeps  
lHIUJOH�GPSXBSE�

Successful [reform] efforts increase 

norms of shared responsibility among 

teachers and create structures and 

opportunities for learning that  

promote interdependence– rather 

than independence–among them.  

That is social capital at work.

Will Value-Added Reinforce The Walls Of  
The Egg-Crate School? 
Susan Moore Johnson, Albert Shanker Institute, 2016
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Are You Talented?
Are you a painter, jeweler, potter 
or weaver? We invite you to sell 
your wares at the 2nd Annual 
ThankQ Gala. The evening kicks 
Pą�XJUI�B�TIPQQJOH�FYUSBWBHBO[B�
in the “Apple Orchard–arts and 
crafts fair showcasing Albuquer-
RVF�T�lOFTU�FEVDBUPST��

For more information, contact 
hello@ThankQ.org 

Note: Apple Orchard vendor spaces are open to 
ATF members only.

For almost a decade, the Colorín 
$PMPSBEP�XFCTJUF�IBT�PąFSFE� 
information and resources on 
what works for ELLs. www.col-
oríncolorado.org–a partnership 
project of the AFT and Reading 
Rockets for educators and families 
PG�1SF,����FEVDBUPSTnPąFST�UIF�
most comprehensive resources 
online to help educators teach 
ELLs and reach their families.

coloríncolorado.org

Share My Lesson is a free  
platform where educators  
can come together to access 
and share high-quality  
teaching resources and be  
part of an online community 
where they can collaborate 
with, encourage and inspire 
each other.

sharemylesson.com

 Homework Help 
For Students

Monday - Thursday 
5:30 PM - 8:30 PM

Dial-A-Teacher

344-3571

(800) 947-8839

Help available in  
English and Spanish.

A N N O U N C E M E N T S

Join us for a night to honor APS  
teachers, counselors, librarians,  
coaches or any educators who  
are changing the world…one 
student at a time.

For more information, visit 

Saturday 
January 21, 2017 

Sandia Casino

Thank

SAVE THE DATE!
The Second Annual

Gala

www.ThankQ.org

HAPPY THANKSGIVING

Teachers working  

in schools with  

strong professional 

environments  

improved, over 10 

years, 38 percent  

more than teachers  

in schools with  

weak professional  

environments.

The Hidden Power of Our Social 
Worlds – Esther Quintero 
Albert Shanker Institute, 2016


