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“We are entering a new 

era of teaching and 

learning in which the 

teacher is not the target 

of reform but rather  

is the primary engine  

driving improvement.”

– “What Matters Now: A New 

Compact for Teaching and Learning” 

National Commission on Teaching  

and America’s Future, 2016
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President’s Message

No Child Left Behind became the law 
of the land in 2002. The over-em-
phasis on high-stakes standardized 
testing led our schools to become 
hyper-focused on compliance. The 
JEFB�UIBU�lEFMJUZ�UP�QSPHSBNT�XPVME�
hlYv�UFBDIFST�BOE�TUVEFOUT�BOE�UFTU�

scores would go up dominated the culture  
of teaching and learning.

For the past 15 years, our profession has morphed 
GSPN�B�DVMUVSF�PG�DSFBUJWJUZ�FYQFSUJTF�KVEHNFOU�BOE�
compelling teacher-to-teacher and teacher-to-student 
relationships into classrooms dominated by a culture 
of compliance. We have often been told that we  
DBOOPU�VTF�PVS�QSPGFTTJPOBM�KVEHNFOU�UIBU�XF� 
NVTU�UFBDI�XJUI�lEFMJUZ�UP�QSFTDSJCFE�FWFO�TDSJQUFE�
programs, and that we are not allowed to use our  
professional knowledge to modify these programs 
or use other methods and materials we have at our 
EJTQPTBM��8F�IBWF�CFFO�NBOEBUFE�UP�JHOPSF�TVCKFDUT�
that are not tested. 

"T�UFBDIFST�XF�IBWF�TVąFSFE�UISPVHI�UIF�JOTBOF� 
IZQPDSJTZ�PG�NBOEBUFT�UIBU�EJSFDU�VT�UP�EJąFSFOUJBUF�
our instruction while following the pacing guide  
to-the-letter. We have tolerated hours of sitting 
UISPVHI�hDPMMBCPSBUJPO�UJNFv�UIBU�JT�OPU�EFTJHOFE�GPS�
us to learn from each other, but rather, focuses on 
rigid adherence to programs we didn’t choose. 

As a union, we have been slowly changing this culture 
PG�DPNQMJBODF�WJB�PVS�OFHPUJBUFE�BHSFFNFOU��0VS�lSTU�
success came several years ago when we negotiated a 
EFlOJUJPO�GPS�hlEFMJUZv�UIBU�JODMVEFE�B�UFBDIFS�T�BCJMJUZ�
to supplement. Our negotiated agreement states:

Fidelity refers to the intensity and accuracy with 
which core instruction and connected interventions 
are implemented. Using 
B�QSPHSBN�XJUI�lEFMJUZ�
means teaching all of the 
essential (research-based) 
components of a program 
and using professional 
KVEHNFOU�UP�EJąFSFOUJBUF�
in order to meet the needs 
of individual students.  
This may mean that  
teachers need to supple-
ment with additional 
materials to reinforce the 
skills and concepts.

"MUIPVHI�UIJT�EFlOJUJPO� 
unfortunately still main-
UBJOFE�UIBU�GPS�QSPlU�QVCMJTIFST�PG�UFYUT�BOE� 
programs somehow knew better than the teacher  
in the classroom, it was a small step in reestablishing 
PVS�QSPGFTTJPOBM�KVEHNFOU�BT�FTTFOUJBM�JO�UIF�UFBDIJOH� 
and learning process.

Then, a few years later with the adoption of the  
Common Core Standards, we were able to negotiate  
a little more language that advanced our professionalism. 
The contract language includes these statements: 

• Both parties believe that teachers must collectively 
and collaboratively use appropriate methods and 
materials to help students develop conceptual  
VOEFSTUBOEJOH�UIBU�MFBET�UP�QSPlDJFODZ�JO�UIF�$$44�

s�#PUI�QBSUJFT�BĆSN�UIBU�BMM�FEVDBUJPOBM�QSPHSBNT�
must be sensitive to the needs and aspirations of 
students and that all students in APS must have 
equal access to the CCSS.

By Ellen Bernstein, ATF President

(continued on page 3)

• All instructional programs can be used with the 
CCSS. Teachers have the discretion to augment the 
District approved curricular programs. Teachers may 
BMTP�BEKVTU�UIF�QBDJOH�BOE�TDPQF�BOE�TFRVFODF�PG�
District approved curricular programs to align with 
the CCSS.

• Tier II and III intervention programs, while more 
prescriptive by nature, are one of the instructional 
tools used to teach to the CCSS. Additional tools  
and resources may be utilized to meet the CCSS.

)FMQGVM�CVU�OPU�TVĆDJFOU��1SPGFTTJPOBM�QSBDUJDF�JO�
particular at the elementary level and in special  
education, was still dominated by the false notion that 
curriculum was something created by publishers or, 
that curriculum and standards are synonymous terms. 

5FBDIFST�LOPX�UIBU�UIF�XPSE�hDVSSJDVMVNv�BOE�UIF�
XPSE�hTUBOEBSEv�NFBO�UXP�EJąFSFOU�UIJOHT��8F�BMTP�
LOPX�UIBU�UFYUCPPLT�BOE�QBDLBHFE�QSPHSBNT�XFSF�
never intended to be the entire curriculum. Teachers 
used to, and should now, create curriculum to teach 
to the standards using as many appropriate resources 
as they can. In teacher created curriculum, inquiry and 
active involvement are purposefully included along 
XJUI�EJTDJQMJOF�TQFDJlD�TLJMMT�BOE�LOPXMFEHF��

This year’s contract language on teacher autonomy 
marks a breakthough. 

As teachers use the CCSS to plan, they rely on 
EJTUSJDU�QSPWJEFE�UFYUT�BOE�QSPHSBNT�PS�UIFZ�NBZ�
EFWFMPQ�DVSSJDVMB�VTJOH�B�WBSJFUZ�PG�UFYUT�QSPHSBNT�
and resources that they determine are appropriate 
CBTFE�PO�UIFJS�QSPGFTTJPOBM�FYQFSUJTF�FYQFSJFODF�
and knowledge of their students. 

This language was crafted to support teachers new to 
the profession who may want and need to rely more 

IFBWJMZ�PO�UIF�UFYUCPPLT�
and programs provided by 
the district. It also allows 
teachers ready to create 
their own curricula to do 
so. Finally, we can use our 
DSFBUJWJUZ�FYQFSUJTF�BOE�
QSPGFTTJPOBM�KVEHNFOU�UP�
support our students! 

As professionals, we know 
that teacher autonomy 
leads to schools that are 
more student-centered. In 
student-centered schools, 
pedagogy and curricular 
choices are designed 

by teachers to make learning meaningful, relevant, 
engaging, and responsive to students’ needs. The 
Stanford Center for Opportunity Policy (SCOPE) 
and Linda Darling-Hammond, Stanford University  
professor and SCOPE faculty director, created the  
GPMMPXJOH�EFlOJUJPO�PG�TUVEFOU�DFOUFSFE�QSBDUJDFT�

Student-centered practices emphasize personal-
J[BUJPO��IJHI�FYQFDUBUJPOT��IBOET�PO�BOE�HSPVQ�
MFBSOJOH�FYQFSJFODFT��UFBDIJOH�PG���TU�DFOUVSZ�TLJMMT��
performance-based assessments; opportunities for 
FEVDBUPST�UP�SFmFDU�PO�UIFJS�QSBDUJDF�BOE�EFWFMPQ�
their craft; and shared leadership among teachers, 
TUBą�BENJOJTUSBUPST�BOE�QBSFOUTx4DIPPMT�UIBU�
incorporate these key features of student-centered 
practice are more likely to develop students who 
have transferrable academic skills; feel a sense 
of purpose and connection to school; as well as 
graduate, attend, and persist in college at rates that 
FYDFFE�UIFJS�EJTUSJDU�BOE�TUBUF�BWFSBHFT��

“Trusting teachers  

with curricular decisions  

KU�VJG�ǪTUV�UVGR�KP� 

ETGCVKPI�TGURGEVHWN�UEJQQN� 

and district cultures  

HQT�VGCEJGTU�CPF�UVWFGPVU�ƽ

Autonomy in my classroom

By Tanya Kuhnee

The kids I teach, like 
most kids, need personal 
connections and relation-
ships. They need to know 
someone cares. Autonomy 
allows me to prove to 
my students how much I 

care about them individually. It lets me craft 
unique lessons based on the needs of each 
student. 

&OKPZJOH�BVUPOPNZ�JO�NZ�UFBDIJOH�BMMPXT�
NF�UP�JNQMFNFOU�DPNQMFY�JO�EFQUI�QSPKFDU�
based learning in my classes. I am able 
UP�ESBX�PO�FOHBHJOH�UFYUT�UIBU�NFFU�NZ�
students’ interests each year and constantly 
change my content to appease each groups’ 
needs and desires for learning. I seek out 
SJHPSPVT�BOE�FOHSPTTJOH�UFYUT�PO�B�UPQJD�
instead of simply sticking to my favorite 
SFBEJOHT�PS�UIF�SFBEJOHT�JO�B�UFYUCPPL��*�
bring in community members to further 
engage my students in careers or in aspects 
PG�PVS�KVTUJDF�TZTUFN��MBXZFST�IFMQ�QSFQBSF�
them for mock trial and homicide detectives 
walk them through an investigation. I can 
JOUFHSBUF�lFME�USJQT�UIBU�EFFQFO�UIFJS�VOEFS-
standing of literature we read, bringing their 
ideas to life and their questions to light. 

Autonomy allows me to shift my classroom 
to a student-centered one: they choose 
UFYUT�UIFZ�UFBDI�UIFJS�QFFST�BOE�UIFZ�VTF�
their own creative intellectualism to demon-
TUSBUF�NBTUFSZ�PGUFO�TZOUIFTJ[JOH�DPNQMFY�
ideas without realizing how hard they are 
working or how much they are learning. 
When I invite outsiders in to see my students 
perform culminating tasks, they often mar-
vel at my students’ performance levels. They 
ask me how I do it, but it isn’t what I’ve done, 
it’s what I’ve allowed my students to do by 
supporting them and setting them free from 
SJHJE�UFYUCPPLT�PS�QSPHSBNT��0VS�TUVEFOUT�
are not vessels. Our students are unique 
individuals with diverse needs and strengths. 
Autonomy allows me to help them capitalize 
on those strengths and desires so they can 
become the best versions of themselves. 

Our students are unique  
individuals with diverse needs  
and strengths. Autonomy allows 
me to help them capitalize on those 
strengths and desires so they can  
become the best versions of themselves.

– Tanya Kuhnee, West Mesa HS, English 
ATF High School VP and ATF Instructor  
in the Great Practical Strategies Classes

From Compliance-Centered to Student-Centered
CHANGING SCHOOLS
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Student-Centered Schools:  
Closing the Opportunity Gap
Stanford Center for Opportunity Policy in Education

Student-centered instruction, which 
JODMVEFT�QSPKFDU�CBTFE�JOTUSVDUJPO�DPM-
laborative learning, relevant curriculum, 
and performance-based assessments, is 
DIBMMFOHJOH�UP�FOBDU�FąFDUJWFMZ��4UBUFT�
and districts can support these rich 
learning environments for students by 
creating a balance between common 
goals and local opportunities for inven-
tion and innovation that are tailored to 
the needs of students and schools. 

• States and districts should ensure 
that educators are prepared not 
with a single pedagogy but with a 
wide repertoire of strategies that 
support student-centered learn-
ing in both teacher-directed and 
student-directed ways. 

• Similarly, states should limit direc-
tives to schools that constrain 
practice in ways that may not be 
productive for all students, but 
instead document and disseminate 
successful practices and support 
schools in learning from the  
research and from each other through conferences, networks, site visits,  
and other strategies.

• Finally, states should adopt a limited set of state-level assessments that  
support the kinds of deeper learning opportunities central to student- 
centered schools, and then encourage local use of even more robust  
assessments that allow students to inquire, investigate, collaborate,  
present, and defend their ideas, as well as to think critically and be creative. 

These student-centered environments emphasize supportive relationships 
between students and teachers in academic environments that are challenging, 
relevant, collaborative, student-directed, and connected to real-life situations. 
Students are assessed on their mastery of knowledge and skills and have multiple 
opportunities to demonstrate that mastery. Educators are supported in creating 
B�TUVEFOU�DFOUFSFE�MFBSOJOH�FOWJSPONFOU�UISPVHI�PQQPSUVOJUJFT�GPS�SFmFDUJPO�
collaboration, and leadership. Research shows that this is the type of setting 
necessary for students to develop the skills to succeed in college, career, and life.

Trusting Teachers with School Success
From teacherpowered.org about the book Trusting Teachers With School Success by Kim Ferris-Berg 

and Edward J. Dirkswager

Lately, our nation’s strategy for improving our schools is 
NPTUMZ�MJNJUFE�UP�hHFUUJOH�UPVHIv�XJUI�UFBDIFST��#MBNJOH�
teachers for poor outcomes, we spend almost all of our 
energy trying to control teachers’ behavior and school 
PQFSBUJPOT��#VU�XIBU�JG�BMM�PG�UIJT�JT�FYBDUMZ�UIF�PQQPTJUF�PG�
what is needed? What if teachers are the answer and not 
the problem? What if trusting teachers, and not controlling 
them, is the key to school success?

&YBNJOJOH�UIF�FYQFSJFODFT�PG�UFBDIFST�XIP�BSF�BMSFBEZ�
trusted to call the shots, this book answers: What would 
UFBDIFST�EP�JG�UIFZ�IBE�UIF�BVUPOPNZ�OPU�KVTU�UP�NBLF�
DMBTTSPPN�EFDJTJPOT�CVU�UP�DPMMFDUJWFMZ�XJUI�UIFJS�DPM-
MFBHVFT�NBLF�UIF�EFDJTJPOT�JOmVFODJOH�XIPMF�TDIPPM�
success? Decisions such as school curriculum, how to al-
locate the school budget, and whom to hire.

Teachers with decision-making authority create the schools 
that many of us profess to want. They individualize learn-
ing. Their students are active (not passive) learners who 
gain academic and life skills. The teachers create school 
cultures that are the same as those in high-performing  
organizations. They accept accountability and innovate, 
BOE�NBLF�FĆDJFOU�VTF�PG�SFTPVSDFT��5IFTF�QSPNJTJOH� 
results suggest: it’s time to trust teachers.

THINKING  
TEACHERS=
THINKING 
STUDENTS
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Student-centered approaches are edu-
cational methodologies that are used to 
BDIJFWF�FąFDUJWF�UFBDIJOH�BOE�MFBSOJOH�
in schools. Students are motivated to 
have active participation by thinking 
and solving problem for themselves.

I’m not suggesting that one small step 
in regaining our professional autonomy 
will change our deeply entrenched 
structures and norms quickly. I am saying 
h5IJOLJOH�UFBDIFST�UIJOLJOH�TUVEFOUT�v�

There are additional positive implica-
tions for the entire system of education 
as we make gains in reclaiming our 
QSPGFTTJPOBM�EFDJTJPOT��'PS�FYBNQMF��UIF�
link between teacher autonomy and 
teacher satisfaction, and the additional 
relationship between teacher satisfac-
tion and teacher attraction and reten-
tion. Consider these facts cited by the 
National Center for Education Statistics:

• Administrative support and leader-
ship, student behavior and school at-
mosphere, and teacher autonomy are 
working conditions associated with 
teacher satisfaction; the more favor-
able the working conditions were, the 
higher the satisfaction scores were.

• Teachers with greater autonomy 
show higher levels of satisfaction 
than teachers who feel they have less 
autonomy. Administrative support, 
student behavior, and feelings of con-
trol were consistently shown to be as-
TPDJBUFE�XJUI�UFBDIFS�KPC�TBUJTGBDUJPO�

• Teacher satisfaction has been linked 
to teacher attrition, as have some  
factors associated with satisfaction 
(e.g., teacher control, student behavior).

In fact, supportive and respectful 
working conditions that include an 
emphasis on teacher autonomy has a 
lot to do with why we stay in, or leave, 

our schools, districts and the profession. 
Richard M. Ingersoll, University of  
1FOOTZMWBOJB�BO�FYQFSU�JO�UFBDIFS� 
supply, demand, shortages and turn-
over; and the status of teaching as a 
profession says:

One of the main factors is the issue of 
voice, and having say, and being able 
to have input into the key decisions 
JO�UIF�CVJMEJOH�UIBU�BąFDU�B�UFBDIFS�T�
KPC��5IJT�JT�TPNFUIJOH�UIBU�JT�B�IBMM-
mark of professions. It’s something 
that teachers usually have very little 
of, but it does vary across schools and 
it’s very highly correlated with the 
decision whether to stay or leave. 

I’ve worked with these data a lot 
going back last couple of decades. 
Where nationally, large samples of 
teachers are asked, “How much say 
EPFT�UIF�GBDVMUZ�DPMMFDUJWFMZ�IBWF v�

And, “How much leeway do you have 
in your classroom over a series of  
JTTVFT v�*U�UVSOT�PVU�CPUI�MFWFMT�BSF� 
really important for decisions  
whether to stay or to part. And  
XIBU�T�JOUFSFTUJOH�BCPVU�UIJT�lOEJOH�
[is that] this would not cost money  
UP�lY��5IJT�JT�BO�JTTVF�PG�NBOBHFNFOU�

5FBDIFS�BVUPOPNZ�JT�OPU�KVTU�BCPVU�UIF�
freedom to select the best resources to 
teach our students. Trusting teachers 
XJUI�DVSSJDVMBS�EFDJTJPOT�JT�UIF�lSTU� 
step in creating respectful school  
and district cultures for teachers and 
students. A student-centered school  
JT�UFBDIFS�DFOUFSFE�TDIPPMJOH�OPU� 
UFYU�CPPL�DFOUFSFE�OPU�DPNQMJBODF�
driven, not command and control,  
but instead engaging, creative,  
collaborative and professional.

I know some of our schools have a long 
way to go in creating supportive and 
SFTQFDUGVM�FOWJSPONFOUT�GPS�TUBą��5IF�
CFOFlUT�PG�UIJT�LJOE�PG�XPSLQMBDF�DJWJMJUZ�
JODMVEF�JODSFBTFE�MFWFMT�PG�KPC�TBUJTGBD-
UJPO�FĆDJFODZ�BOE�QSPEVDUJWJUZ�MPXFS�
turnover and greater trust in manage-
NFOU��5IJT�QPTJUJWFMZ�JOmVFODFT�FBDI�
individual’s own sense of self-respect, 
dignity and honor, which JNQSPWFT�KPC�
performance. You can’t teach what you 
don’t model. Adult working conditions 
dominated with kindness, respect, 
voice, creative problem solving and 
collaboration will have classrooms 
climates that are analogous. It seems 
to me that the bottom line to retaining 
teachers is creating a school, state  
and national system of education that 
supports the profession and honors 
those who serve in it.

That said, we can’t truly regain our  
profession until we own classroom 
assessment. That means limiting the 

number of imposed tests from the state 
and the district and returning formative 
BTTFTTNFOU�UP�UIF�QSPGFTTJPOBMT�� 
classroom teachers. 

'SBOL�4FSBlOJ�1SPGFTTPS�PG�-JUFSBDZ�
Education at Arizona State University, 
argues that as curriculum advances 
from a series of facts to be memo-
rized, to activities to be completed, to 
knowledge to be constructed through 
inquiry, so should assessment shift from 
an act of measurement to a process  
of teacher and student inquiry. He  
envisions teachers as active creators  
of knowledge about their students.  
Successful teacher assessors carefully 
select or create the right assessment  
at the right time in order to inform 
instruction and support the learner, 
thoughtfully administering the assess-
ment with the least disruption to the 
ongoing learning in the classroom.

By returning formative assessment  
to our teachers, we can and will be  
accountable for creating multiple 
measures that assist students in learn-
ing higher-order skills and truly provide 
them with an understanding of what 
students know and what they can do 
with what they know. The recommen-
dations of the APS/ATF Teacher Testing 
Task Force (highlighted in this Teachers’ 
Voice under Fed Reps Act) asserted that 
assessment in our district should be  
returned to the teacher in the classroom.

The District should not mandate 
UIF�NBKPSJUZ�PG�BTTFTTNFOUT�JG�BOZ��
#FODINBSL�UFTUT�GSPN�DFOUSBM�PĆDF�
cannot substitute for day-to-day 
formative assessment conducted by 
teachers. Teacher-created formative 
assessment delivers information  
during instruction. 

Teachers and students use forma-
tive assessment results to determine 
OFYU�TUFQT��*U�JT�BO�POHPJOH�EZOBNJD�
process of including information 
UIBU�FOBCMFT�UFBDIFST�UP�BEKVTU�
instruction quickly, while learning 
is in progress. The greatest value of 
formative assessment lies in teachers 
and students making use of immedi-

ate results to improve teaching and 
learning in real-time.

We suggest that as the District 
NJOJNJ[FT�JUT�FąPSUT�JO�DSFBUJOH�BOE�
scoring benchmark assessments, it 
NBYJNJ[F�JUT�FąPSU�JO�XPSLJOH�XJUI�
teachers to develop rubrics that will 
support them to create the best 
teacher–created formative assess-
NFOUT�QPTTJCMF��5IJT�%JTUSJDU�FąPSU�XJMM�
result in:

• Capacity-building among teachers.

• Engaging, authentic work during 
Professional Learning Community 
time.

• Clearer, more useful communica-
tion to parents about what their child 
knows and is able to do with that 
knowledge.

Professional autonomy has far-reaching 
and positive implications. I am hopeful 
that Raquel Reedy, as a superintendent 
who respects employees and supports 
our right to collectively bargain and 
have a voice in our work, will work to 
change the district from one in which 
schools are mandated to support the 
XPSL�PG�DFOUSBM�PĆDF�UP�B�EJTUSJDU�XIFSF�
DFOUSBM�PĆDF�TVQQPSUT�TDIPPMT�

As we continue to reclaim our teach-
ing practice, it is my hope that we can 
work together to create a vision for our 
own district, much like the collabora-
tion of the Superintendent and Union 
President, Dave Cicarella, in New Haven, 
Connecticut. They worked in partner-
ship with educators and parents in their 
community to create what they called 
A New Compact: Teachers at the Heart 
of the System. Their collective docu-
ment describes a system that moves 
away from compliance-driven schools 
to student-centered schools by appro-
priately placing teachers as the heart of 
the system. I leave you with their vision:

We need to help our teachers stay  
in the profession and thrive by em-
powering them to develop a system 
UIBU�JT�NPSF�mFYJCMF�JOOPWBUJWF�BOE�

customized. By having more say in 
their professional learning, leadership 
roles and school culture, educators 
DPVME�SFNBLF�UIFJS�PXO�KPCT�BOE�
their schools from the inside out 
XIJMF�DPOUJOVBMMZ�BEKVTUJOH�XIBU�UIFZ�
do based on evidence and results. In 
this environment, we need to ensure 
that teachers have the time and  
opportunity to shift their methods 
from encouraging students to 
lOE�UIF�hSJHIUv�BOTXFST�UP�IFMQJOH�
TUVEFOUT�hPXOv�XIBU�UIFZ�MFBSO�BOE�
apply it in their daily lives. And we 
must do so for every child, no matter 
what they bring to the classroom, 
and help teachers value the diversity 
of their students, turning their array 
PG�FYQFSJFODFT�UBMFOUT�DSFBUJWJUZ�
skills, grit, and drive into our country’s 
greatest strength.

In solidarity,

U.S. teachers have limited influence in crucial areas of school  

decision-making. In many high-achieving nations where teacher  

collaboration is the norm, teachers have substantial influence on  

school-based decisions, especially in the development of curriculum  

and assessment, and in the design of their own professional learning.

Professional Learning in the Learning Profession:  
A Status Report On Teacher Development In The United States And Abroad

Linda Darling-Hammond, Ruth Chung Wei, Alethea Andree, Nikole Richardson, 
and Stelios Orphanos

(continued from page 1)

From Compliance-Centered to Student-Centered
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FTKXGP��PQV�EQOOCPF�CPF�EQPVTQN��DWV�KPUVGCF�GPICIKPI��ETGCVKXG��EQNNCDQTCVKXG�CPF�RTQHGUUKQPCN�
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By Richard D. Kahlenberg, Halley Potter  
American Educator, Winter 2014-2015 

Research shows that when teachers  
are engaged in school decisions and 
collaborate with administrators and 
each other, school climate improves. 
This promotes a better learning environ-
ment for students, which raises student 
achievement, and a better working  
environment for teachers, which reduces 
teacher turnover.

Stronger School Climate 
3FTFBSDI�lOET�B�IJHI�MFWFM�PG�UFBDIFS�
WPJDF�IBT�QPTJUJWF�FąFDUT�PO�TDIPPM�
DMJNBUF��3JDIBSE�*OHFSTPMM�BO�FYQFSU�
on teacher workplace issues, describes 
UFBDIFST�BT�QFPQMF�hJO�UIF�NJEEMFv�
“caught between the contradictory 
demands and needs of their super-  
PSEJOBUFT�QSJODJQBMT�BOE�UIFJS�TVCPS-
EJOBUFT�TUVEFOUT�v1 When teachers 
have the right amount of control,  
Ingersoll argues, they are able to do their 
KPC�TVDDFTTGVMMZ�FBSOJOH�SFTQFDU�GSPN�
principals, coworkers, and students.

Looking at data from the Department  
of Education’s National Center for  
&EVDBUJPO�4UBUJTUJDT�4DIPPMT�BOE�4UBĆOH�
Survey, Ingersoll found that as teacher 
DPOUSPM�JO�hTPDJBM�EFDJTJPOTv (such as 
student discipline and teacher profes-
sional development policies) increases, 
UIF�BNPVOU�PG�DPOmJDU�CFUXFFO�TUVEFOUT�
BOE�TUBą�BNPOH�UFBDIFST�BOE�CFUXFFO�
teachers and the principal all decrease.2 

As he summarized in a later article, 
“Schools in which teachers have more 
control over key schoolwide and class-
room decisions have fewer problems 
with student misbehavior, show more 
collegiality and cooperation among 
teachers and administrators, have a 
more committed and engaged teaching 
TUBą�BOE�EP�B�CFUUFS�KPC�PG�SFUBJOJOH�
UIFJS�UFBDIFST�v3

Increased Student Achievement 
Not surprisingly, evidence suggests 
that having a strong teacher culture 
also improves student performance. 
Valerie Lee and Julia Smith measured 
UIF�FąFDUT�PG�UFBDIFST��XPSL�DPOEJUJPOT�
and school climate on student achieve-
ment using longitudinal data tracking 
individual student learning gains from 
eighth to tenth grade.4 They found that, 
after controlling for student and school 

characteristics, student achievement is 
IJHIFS�BDSPTT�BMM�TVCKFDUT�XIFO�UFBDIFST�
take collective responsibility for student 
MFBSOJOH�BOE�XIFO�UIF�TUBą�JT�NPSF� 
cooperative. The study also showed that 
schools with high levels of collective 
SFTQPOTJCJMJUZ�BOE�TUBą�DPPQFSBUJPO�IBE�
more equitable distributions of student 
gains across socioeconomic status 
	4&4
�MPXFS�4&4�TUVEFOUT�JO�UIFTF�
schools tended to have gains on par 
with the gains of higher-SES students. 
Promoting collective responsibility and 
cooperation among teachers, then, may 
improve student out-
comes and reduce 
achievement gaps.

3FTFBSDI�PO�FąFDUJWF�
school organization 
BMTP�lOET�UIBU�DPM-
laboration, which is 
one manifestation  
of teacher voice,  
is an important 
component of school 
quality. One promi-
OFOU�SFDFOU�FYBNQMF�
is the impressive 
15-year longitudinal 
study produced 
by the Consortium 
on Chicago School 
Research. This study 
of hundreds of 
elementary schools 
in Chicago found 
that one of the organizational features 
that distinguished schools showing 
academic improvement from struggling 
TDIPPMT�XBT�JOUFOTF�TUBą�DPMMBCPSBUJPO�
coupled with strong professional devel-
opment. Furthermore, researchers found 
that building strong relational trust 
among teachers and administrators was 
DSVDJBM�UP�TDIPPM�JNQSPWFNFOU�Ď�(SFH�
Anrig recently synthesized research on 
collaboration and school organization 
in his book Beyond the Education Wars. 
He found that “one of the most impor-
tant ingredients in successful schools 
JT�UIF�JOWFSTF�PG�DPOmJDU��JOUFOTJWF�DPM-
laboration among administrators and 
teachers, built on a shared sense of  
mission and focused on improved  
TUVEFOU�MFBSOJOH�v6

Reduced Teacher Turnover 
Schools with high levels of teacher 
voice also have less teacher turnover. 
Ingersoll found that higher levels of 
teacher control in social and instruc-
tional areas are associated with lower 
teacher turnover rates. Schools with 
low levels of teacher control in social  
areas had an average turnover rate 
PG����QFSDFOU�DPNQBSFE�XJUI�KVTU���
percent for those with a high level 
of teacher control in social areas. A 
TNBMMFS�CVU�TUJMM�TJHOJlDBOU�EJąFS-
ence in turnover rates was associated 
with control in instructional areas: the 
turnover rate for schools with a low 
level of teacher control in instructional 
areas was 11 percent, compared with 
7 percent for those with a high level of 
teacher control in that area.7

Controlling teacher turnover matters 
CFDBVTF�FYDFTTJWF�UVSOPWFS�DPOTVNFT�
lOBODJBM�SFTPVSDFT�EJTSVQUT�TUVEFOUT��
learning, and reduces the number of 
IJHIMZ�FąFDUJWF�FYQFSJFODFE�UFBDIFST��
Each time a teacher leaves and must be 
SFQMBDFE�TDIPPMT�GBDF�lOBODJBM�DPTUT�
associated with advertising and recruit-
ment, special incentives for new hires, 
administrative processing, and train-
ing for new employees. A 2007 study 
PG�lWF�EJTUSJDUT�GPVOE�UIBU�UIF�DPTUT�PG�
UVSOPWFS�WBSJFE�XJEFMZ�GSPN�BSPVOE�
$4,000 per teacher leaving the Jemez 

Valley Public 
Schools district in 
/FX�.FYJDP�UP�
almost $18,000 
per teacher who 
left Chicago 
Public Schools.8 
Based on these 
estimates and a 
national average 
teacher turnover 
rate of 12.5 per-
cent, the National 
Commission on 
Teaching and 
America’s Future 
estimates that 
the overall cost of 
teacher turnover 
in the United 
States is $7.34 
billion per year.9 
In an average ur-

ban district, these costs break down to 
$70,000 per school per year to cover the 
costs of teachers leaving that school, 
plus an additional $8,750 spent to  
replace each teacher leaving the district.

Richard D. Kahlenberg, a senior fellow at the Century Foundation, is the 
author or editor of several books, including Rewarding Strivers: Helping 
Low-Income Students Succeed in College; Tough Liberal: Albert Shanker 
and the Battles Over Schools, Unions, Race, and Democracy; and All To-
gether Now: Creating Middle-Class Schools through Public School Choice. 
Halley Potter is a fellow at the Century Foundation and a former charter 
school teacher. This article is excerpted from Richard D. Kahlenberg and  
Halley Potter, A Smarter Charter: Finding What Works for Charter Schools 
and Public Education (New York: Teachers College Press).Copyright © 
2014 by Richard D. Kahlenberg and Halley Potter. All rights reserved.
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Teacher turnover also disrupts the 
school community and hurts student 
achievement. Research shows that 
NPSF�FąFDUJWF�UFBDIFST�BSF�NPSF�
likely to stay in teaching,10 so teacher 
turnover could theoretically improve 
TUVEFOU�BDIJFWFNFOU�JG�MFTT�FąFDUJWF�
teachers are replaced with more- 
FąFDUJWF�POFT��)PXFWFS�SFTFBSDI�PO�
UIF�FąFDUT�PG�BDUVBM�UVSOPWFS�TIPX�
UIBU�JU�DBO�IBWF�UIF�PQQPTJUF�FąFDU�PO�
student learning. A study of fourth- and 
lGUI�HSBEF�TUVEFOUT�JO�/FX�:PSL�$JUZ�
found that students performed worse 
when teacher turnover within their 
grade-level team was higher.11 The  
FąFDUT�XFSF�NPTU�QSPOPVODFE�GPS� 
students in grades where all of the 
teachers were new to the school,  
CVU�UIFSF�XFSF�BMTP�TNBMMFS�FąFDUT�
observed for students in grades where 
some of the teachers were new hires. 
/PUBCMZ�UIF�IBSNGVM�FąFDUT�PG�UFBDIFS�
turnover were two to four times greater 
in schools with higher proportions 
of black students and low-achieving 
students. In low-achieving schools, 
even students with teachers who had 
stayed at the school were harmed by 
having turnover among other teachers 
JO�UIF�TDIPPM��5IJT�lOEJOH�TVHHFTUT�UIBU�
teacher turnover can have negative 
TDIPPMXJEF�FąFDUT�UIBU�FYUFOE�CFZPOE�
individual classrooms.

Why Teacher Voice Matters

Policymakers at all levels — school, district, state, and federal — 
need to listen to teachers and seek their guidance and advice on policies 
that impact student learning and the teaching profession. If teachers 
continue to feel unheard or powerless, then declining enrollments in 
teacher preparation programs and shortages of K-12 teachers could 
become just one part of a much larger problem.
– Listen To Us: Teacher Views and Voices, Center on Education Policy, May 2016
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Thank you to the following teachers who served on  
this important task force.

Eugene Anderson – Lavaland ES Miriam Martinez – Emerson ES

Jennifer Arellano – Wherry ES Nadine Morales – Lavaland ES

Rachel Baucom – East San Jose ES Dwayne Norris – Bandelier ES

Ree Chacon – Zia ES Natalie Olague – Valle Vista ES

Michael Evans – La Cueva HS Leila Pochop – Van Buren MS

Joe Hartsock – John Adams MS Casey Reid-Kadlec – Inez ES

Sonja Kortsch – Bandelier ES Sonya Romero Smith – Lew Wallace ES

Jason Krosinsky – Cleveland MS Lisa Sahadeo – Eisenhower MS

Tanya Kunhee – West Mesa HS Toni Seidler – Wilson MS

ATF Testing Task Force

At their September meeting, ATF Federation Representatives voted to accept the 
recommendations of the APS/ATF Teacher Testing Task Force. The positions now 
become the policy and the direction of our union.

5IF�5BTL�'PSDF�XBT�DSFBUFE�JO�DPPQFSBUJPO�XJUI�3PTF�"OO�.D,FSOBO�&YFDVUJWF�
%JSFDUPS�PG�UIF�"14�0ĆDF�PG�"DDPVOUBCJMJUZ�BOE�3FQPSUJOH�	0"3
��5IF�DIBSHF� 
given to the task force was to “make recommendations to the Superintendent  
GPS�B�DPNQSFIFOTJWF�BTTFTTNFOU�TZTUFN�BOE�TVQQPSUT�GPS�TUVEFOU�JOGPSNBUJPO�v�
"MUIPVHI�EJĆDVMU�UIF�UBTL�GPSDF�GPDVTFE�KVTU�PO�XIBU�XBT�JO�"14�T�DPOUSPM� 
leaving the PED over-testing issue for our lobbyists.

An agreement was developed on a few simple concepts that cut across grade  
MFWFMT�BOE�TVCKFDUT�

1. 5IF�%JTUSJDU�TIPVME�NBOEBUF�WFSZ�GFX�BTTFTTNFOUT�JG�BOZ��5IFZ�TIPVME�CF� 
limited to what the District needs to know. 

2. What, when and why the District needs this information should be communi-
cated clearly to teachers and principals. 

3. Assessments must be streamlined.

4. Once streamlined, mandated assessments must be useful. The more that one 
assessment tool can be used for multiple purposes, the more its usefulness 
JODSFBTFT��'PS�FYBNQMF�FMFNFOUBSZ�QSPHSFTT�SFQPSUT�GPS�QBSFOUT�BOE�SFQPSUT� 
to the District should be one and the same.

For the immediate future, we made the following recommendations:

• 8F�XBOU�BMM�BTTFTTNFOUT�FNCFEEFE�JO�UFYUCPPL�QSPHSBNT�UP�CF�PQUJPOBM�� 
including whether or not the teacher decides to use such assessments, and  
if so, when.

• Currently, parents are encouraged to look at student grades on Synergy. This 
practice assumes the teacher is grading student work based on regular assign-
NFOUT�RVJ[[FT�BOE�UFTUT�BOE�OPU�PO�HPJOH�NVMUJ�EJTDJQMJOBSZ�QSPKFDUT��"T�XF�
NPWF�UPXBSE�QSPKFDU�CBTFE�MFBSOJOH�IPX�DBO�IJHI�TDIPPMT�BOE�NJEEMF�TDIPPMT�
transition to standards-based assessments, grading, and reporting to parents?

• $VSSFOUMZ�NVDI�PG�PVS�SFDPSEJOH�BOE�SFQPSUJOH�JT�TUFFQFE�JO�B�EFlDJU�GSBNF�PG�
what a student is not accomplishing (i.e., on grade level or mastery according 
to a pacing guide). We want to start recording and reporting information about 
where students are as well as describe where they will be going in their learning 
from there. 

• Finally, please help primary teachers, special education teachers and the  
students they teach. Over-testing is particularly severe at the lower grades  
and because of prescribed programs in special education. Students in these 
programs, in particular, deserve time to learn and develop.

The full position paper can be found on our website at http://atfunion.org.
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Issues
Teachscape Gone! 

Teachscape was sold to Frontline. Frontline is now the 
system that the Public Education Department is using 
for their teacher evaluation system. Teachers will login 
to Frontline using their APS email address and the 
QBTTXPSE�h$IBOHF.F�v�

Paper PDP’s are now a thing of the past; instead, teach-
FST�XJMM�DSFBUF�UIFN�JO�UIFJS�'SPOUMJOF�QSPlMF��*NQPS-
tant reminder: PDPs are individualized professional 
development plans. Contract language is clear: “Each 
plan should be unique to the goals and growth areas 
JEFOUJlFE�CZ�UIF�UFBDIFS�BOE�IJT�PS�IFS�TVQFSWJTPS�v�
APS and your union are working to make sure that you 
BSF�OPU�EVQMJDBUJOH�FąPSUT�CFGPSF�OFX�QSPDFTTFT�BSF�
implemented. APS and ATF are working together to 
make sure that teachers across the district are required 
to perform the same evaluation processes. 

Istation: Wrong for our Students and Classrooms 

It comes as no surprise to those of us in the classroom 
that a large portion of mandatory testing falls upon the 
shoulders of our youngest learners. In yet another, un-
researched attempt to corporatize our public schools, 
the PED decided to replace DIBLES with Istation. 

Istation is brought to you by Dallas CEO, Richard H. 
Collins, and his research team who, we might add, 
were the same researchers responsible for crafting 
No Child Left Behind. (For full corporate-ties details, 
please see our Istation post on atfunion.org.) 

*TUBUJPO�JT�B�DPNQVUFSJ[FE�FYBN�GPS�,���TUVEFOUT�UIBU�
in addition to other logistical roll-out problems, has 
CFFO�MBVEFE�GPS�TBWJOH�UFBDIFST�UJNFxCZ�DPNQMFUFMZ�
eliminating the need for a teacher and replacing  
UIFN�XJUI�B�DPNQVUFSÞ�5IFTF�GBJMFE�#VTI�QSPlUJOH�
programs will not only be bought and paid for by  
/FX�.FYJDP�UBYQBZFST�CVU�FWFO�XPSTF�XJMM�ZJFME�
inconclusive (at best) results for our students.

Istation is what the future of corporate education 
SFGPSN�MPPLT�MJLFxBOE�JU�T�OPU�QSFUUZ��

ST Math 

Title I schools were surprised this summer when  
they heard about a new program called ST Math.  
After getting several emails, we checked with APS 
about the decision. Information was provided to  
Fed Reps in early August. One important point  
worth repeating is that ST math, a Tier 2 intervention 
program, is voluntary. Each Title I school has the right 
to make a decision about whether or not ST math  
JT�B�HPPE�lU�GPS�UIFJS�TUVEFOUT�

Salary Matrices are a Snap Shot in Time 

As most of you know, all NM school districts rely on the 
state legislature for all the money required to operate 
PVS�TDIPPMT�JODMVEJOH�NPOFZ�GPS�TBMBSJFT��5IJT�ZFBS�
UIF�MFHJTMBUVSF�BOE�(PWFSOPS�.BSUJOF[�EJE�OPU�GVOE�
raises. There wasn’t even enough money allocated to 
the district to fund a step raise! 

You will notice when you look at the salary matrices  
in the negotiated agreement and on your paycheck 
UIBU�ZPV�IBWF�HBJOFE�B�ZFBS�PG�FYQFSJFODF�ZFU�ZPVS�
pay remains the same. In order to make sure you are 
QBJE�DPSSFDUMZ�MPPL�BU�UIF�TBMBSZ�NBUSJY�GPS�ZPVS�MFWFM��
then, locate the step and education level cell that ap-
plies to this year. The step you are currently on should 
represent your years of completed service, plus one. 
This means if you have 9 full years in the district you 
BSF�PO�TUFQ�����,FFQ�JO�NJOE�UIBU�UIF�NBUSJY�JT�B�SFQSF-
sentation of pay levels for that year only, and cannot 
be used to predict future earning.

Professional Freedom and PLC’s

ATF and APS went round and round during negotia-
tions attempting to negotiate the appropriate time 
and space for elementary and middle schools to  
collaborate in Professional Learning Communities 
	1-$T
��"EEJUJPOBMMZ�XF�FYQSFTTFE�TFSJPVT�DPODFSOT�
about the chronic complaints from many teachers  
that their PLCs are micro-managed or have turned into 
BEEJUJPOBM�TUBą�NFFUJOHT�QSFTDSJQUJWF�EBUB�EJBMPHT�
and mandated PD. 

We eventually agreed to evaluate PLCs at the end of 
the year and will work together to solve site-based 
issues that interfere with PLCs function as true col-
MBCPSBUJWF�UJNF��"SUJDMF���(�PG�PVS�DVSSFOU�/FHPUJBUFE�
Agreement outlines the intent of PLCs. If you have 
questions or need assistance regarding PLCs, please 
contact your union at 262-2657. 

Advocacy
-BTU�ZFBS�ZPVS�VOJPO�TUSVDL�UIF�lSTU�CMPX�JO�UIF�4UBUF�
PG�/FX�.FYJDP�BOE�JO�UIF�OBUJPO�BHBJOTU�7".�	7BMVF�
"EEFE�.PEFM
�XJUI�B�QSFMJNJOBSZ�JOKVODUJPO�BHBJOTU�
the PED (Public Education Department). The prelimi-
OBSZ�JOKVODUJPO�IBMUFE�BOZ�OFHBUJWF�FNQMPZNFOU�
consequences that may result from the use of VAM in 
UIF�4UBUF�PG�/FX�.FYJDP��

A court order was issued which required both the  
NEA (National Education Association) and AFT  
(American Federation of Teachers) to attempt to 
negotiate a settlement with the PED on the evalua-
tion system. The PED refused to remove VAM from 
teacher evaluations. The PED was issued a court order 
to disclose the student data used to calculate teacher 
summative evaluations but has failed to comply with 
the court-issued deadline. What is the PED hiding? 
Why are they stalling? 

Your union remains steadfast in the belief that teacher 
evaluations based on student test scores are immoral. 
This system can be changed for the better at the vot-
ing booth, too. We need you to help elect pro-public 
education candidates to the legislature and end the 
testing madness. Make atfunion.org your homepage  
so we can mobilize your school against the PEDs 
evaluation system.

Low on Sick Leave? 

If you have a limited amount of available sick leave, 
CVU�EP�OPU�OFFE�PS�RVBMJGZ�GPS�FYUFOEFE�MFBWF�PS�UIF�
unions’ Sick Leave Bank, then you should know about 
an agreement between ATF and APS. APS’s recent 
changes in sick leave accrual now specify that all 
employees accrue sick leave incrementally through-
out the year, instead of being applied in a single lump 
sum at the start of the year. Both the Union and the 
District want to avoid situations in which an employee 
might be docked pay for using up sick leave hours 
before they are accrued. To this end, we are asking any 
employee who uses sick leave before they have the 
opportunity to accrue the time to contact the ATF as 
soon as possible to avoid your pay being docked.

Transparency through Vigilance

Prior to negotiations this summer, social workers 
SFQPSUFE�DPODFSOT�XJUI�UIF�XBZ����'5&�FYUFOEFE�
contracts were awarded to some but not others. More 
importantly, many had no idea how they may be able 
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UP�BQQMZ�GPS�FYUFOEFE�DPOUSBDUT�MJLF�UIPTF�BXBSEFE�GPS�
Medicaid supervision duties. 

During negotiations, ATF insisted that a transparent 
process or a way of notifying social workers of various 
PQQPSUVOJUJFT�UP�FBSO�EJąFSFOUJBMT�CF�JNQMFNFOUFE��
The District agreed to post these opportunities on the 
social worker Blackboard page. Of course, it is through 
vigilance that we may enforce transparency. If you are 
unable to see these postings or are unable to access 
the social worker-only Blackboard page, contact the 
APS Special Education Department on how you can 
gain access to these opportunities. If you are still  
having trouble with accessing the page, give ATF a  
call at 505-262-2657.

Accused of Wrongdoing?

Remember that ATF union membership includes $1M 
of occupational liability insurance. The insurance 
provides broad protection for legal defense costs. If 
you are a union member accused of wrongdoing and 
you are placed on administrative leave pending an 
JOWFTUJHBUJPO�QMFBTF�DBMM�BO�"5'�4UBą�3FQSFTFOUBUJWF�
right away. 

5IFSF�BSF�UXP�UZQFT�PG�JOWFTUJHBUJPOT�BENJOJTUSBUJWF�
and criminal. Administrative investigations are internal 
JOWFTUJHBUJPOT�DPOEVDUFE�CZ�"14�1PMJDF��"O�"5'�4UBą�
Representative may accompany you to these inter-
views. However, criminal investigations may require 
an attorney’s assistance. Please speak with your ATF 
4UBą�3FQSFTFOUBUJWF�CFGPSF�IJSJOH�BO�BUUPSOFZ��6OEFS-
standing your union insurance policy will be critical for 
reimbursement of legal fees. 

School Schedules and Instructional Councils

Several schools have contacted ATF about Instructional 
Council-created schedules being unilaterally changed 
by their principals over the summer. Instructional 
Council decisions regarding schedules are binding  
decisions and changes made without collaboration 
could result in a grievance. If this happened at your 
school, contact your union.

Organizing
Become an Agent of Change: Join Your Union! 

We’d like to welcome back our returning educators 
BOE�FYUFOE�B�OFX�XFMDPNF�UP�UIPTF�XIP�IBWF�KPJOFE�
us. ATF is your professional organization and if you 
need support, we’re here! If you are not already an  
"5'�NFNCFS�QMFBTF�KPJO�UPEBZÞ�5IF�TUSPOHFS�PVS�
membership, the stronger our union and collective 
voice will be in determining the future of our profes-
sion. Be a change agent by becoming a member of 
your community of professionals! See your school’s 
ATF Fed Rep or visit atfunion.org for an application. 

Fed Reps Wanted

If your school does not currently have an ATF Fed Rep, 
please contact Marianna at marianna@atfunion.org 
and she will help you set up a meeting to elect one!
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ESSA Regulations Need Reworking 

The Every Student Succeeds Act isn’t designed to stay 
UIF�DPVSTF�PO�FEVDBUJPO�JU�T�B�DIBODF�UP�DIBOHF�UIF�
course of education policy for the better. The AFT is 
one of many groups raising that point with federal  
PĆDJBMT�XIP�BSF�SFWJFXJOH�DPNNFOUT�UJFE�UP�&44"�ESBGU�
regulations circulated by the Education Department 
this summer. The AFT urged the department to rework 
its draft in several areas so that schools have a real 
chance to close the books on test-and-punish reform. 
"'5�BĆMJBUFT�JO�'MPSJEB�*MMJOPJT�.JOOFTPUB�.POUBOB�
/FX�+FSTFZ�/FX�.FYJDP�/FX�:PSL�0IJP�3IPEF�
*TMBOE�BOE�5FYBT�BMTP�TVCNJUUFE�GPSNBM�DPNNFOUT�UP�
the Education Department, and roughly 5,400 AFT 
activists signed a petition urging federal regulators 
to make necessary changes before the rules become 
lOBM��'BJMJOH�UP�EP�TP�XJMM�POMZ�FOTISJOF�UIF�DPVOUFS-
QSPEVDUJWF�QVOJUJWF�FYDFTTFT�PG�&44"�T�QSFEFDFTTPS�
law, the No Child Left Behind Act, AFT President  
Randi Weingarten wrote to Education Secretary John 
King in an August letter that contains a section-by 
-section analysis of the proposed regulations. States 
are also bristling at the Education Department’s top-
down approach.

Delegates to the 2016 AFT Convention overwhelm-
JOHMZ�BQQSPWFE�B�NBKPS�"'5�SFTPMVUJPO�UIBU�IJHIMJHIUT�
areas where proper implementation of the Every 
Student Succeeds Act can turn the promise of the new 
law into constructive reality for schools. The resolution 

QMFEHFT�JNNFEJBUF�FąPSUT�UIBU�FOHBHF�CPUI�SBOL�
BOE�lMF�NFNCFST�BOE�TUBUF�BOE�MPDBM�BĆMJBUFT�
JO�UIF�lHIU�UP�JNQMFNFOU�&44"�XJTFMZ��"OE�UIF�
SFTPMVUJPO�BMTP�TFSWFT�BT�B�WBMVBCMF�FYUFOTJPO�PG�
AFT policy dealing with school accountability.

The test opt-out movement, Title I’s “supple-
NFOU�OPU�TVQQMBOUv�QSPWJTJPO�TVQQPSU�GPS� 

struggling schools, and indicators of school  
quality or student success, were named by the  

Education Commission of the States as some of the 
top 10 issues surrounding ESSA implementation. The 
concise, interactive guide to the new law also addresses 
states’ ESSA plans, the law’s new assessment pilot, 
changes under Title IV, English learners, teachers and 
TDIPPM�MFBEFST�BOE�BTTFTTNFOU�mFYJCJMJUZ�

Civil Rights Leaders Express Outrage over FBI 
4UVEFOU�1SPlMJOH�1SPHSBN

In August, the American Federation of Teachers, civil 
and human rights organizations, faith leaders and 
community groups came together to issue a letter to 
the FBI condemning its Don’t Be a Puppet program. 
In an attempt to educate students and their families 
BCPVU�WJPMFOU�FYUSFNJTN�UIJT�QSPHSBN�EPFT�UIF�PQ-
posite; it promotes bigotry and hatred, and doubles-
down on the problematic law-enforcement strategy  
PG�QSPlMJOH�

“Public schools should be safe havens that embrace 
all students and families, regardless of citizenship 
and national origin. They should instill civic pride, not 
GFBS�BOE�TVTQJDJPOv�TBJE�UIF�"'5�BOE�PUIFS�PSHBOJ[B-
tions in the two-page letter sent to FBI Director James 
Comey. “As educators and advocates, we have worked 
hard to provide safe, welcoming places of learning, 
free from harassment and discrimination, where all 
our children feel safe, welcomed and valued. The 
strength of the American public school system lies in 
JUT�EJWFSTJUZ�BOE�JODMVTJPO�v

The letter, which was signed by 19 organizations,  
including the League of United Latin American 

AROUND THE NATION

VAM is Still a Sham

*O�DBTF�ZPV�NJTTFE�JU�BOE�BT�XBT�SFWFBMFE�JO�DPVSU�
QSPDFFEJOHT�4FDSFUBSZ�4LBOEFSB�BOE�(PWFSOPS�
.BSUJOF[�BSF�QMBOOJOH�UP�hDIBOHFv�UIF�DVSSFOU�FWBMV-
BUJPO�TZTUFN�	QSFTFOUMZ�VOEFS�B�DPVSU�T�JOKVODUJPO
�JO�
PSEFS�UP�JNQMFNFOU�UIF�hOFXv�FWBMVBUJPO�NPEFM�BT�PVS�
schools start a new year.

5IFTF�TVQFSlDJBM�DIBOHFT�UP�UIF�DVSSFOU�TZTUFN�XJMM�
LFFQ�7".�BT�B�NBKPS�QBSU�PG�UIF�FWBMVBUJPO�QSPDFTT�
even as courts in other states like New York are ruling 
against VAM as a valid method of educator evaluations. 

AFT NM and ATF are clear. STOP Using the Value  
Added Model to Evaluate Teachers!

PED’s statistical model is poorly designed, and even 
NPSF�QPPSMZ�FYFDVUFE��8F�XPO�U�BHSFF�UP�SBOLJOH�
teachers based upon bad math, for any purpose.  
Any regulations which tie teacher performance to 
measures of student achievement growth based upon 
any Department-approved statistical model will harm 
/FX�.FYJDP�UFBDIFST��

With the passage of the Every Student Succeeds Act 
	����
�'FEFSBM�SFRVJSFNFOUT�OP�MPOHFS�FYJTU�SFRVJSJOH�
states to use VAM as a component to evaluate educa-
UPST�ZFU�UIF�1&%�JT�FYQFDUFE�UP�EPVCMF�EPXO�PO�UIJT�
failed approach when it promulgates new rules on 
+VOF���������8F�LOPX�UIBU�7".�JT�BO�VOGBJS�VOKVTU�
way to evaluate our educators, and a court has agreed 
XJUI�VT�JTTVJOH�BO�JOKVODUJPO�JO������UP�TUPQ�UIF�IBSN��

PED WATCH

Legislative Liaisons—Be the Change

By Sara Attleson, ATF COPE Chair, Kennedy MS

Have you ever wanted to bring together legislators 
and fellow educators in your area? The ATF Committee 
on Political Education (COPE) has an opportunity for 
you. The COPE Legislative Liaison Program is looking for 
educators to become leaders in making possible those 
DSJUJDBM�DPOOFDUJPOT�CFUXFFO�ZPVS�FMFDUFE�PĆDJBMT and 
your neighbors who also work in the schools. 

Educators often feel disconnected from the legislative 
process, yet legislators tell us they want to hear from 
UIFJS�DPOTUJUVFOUT�FTQFDJBMMZ�UFBDIFST�CVU�UIF� 
conversations do not happen very often. Here’s where 
a Legislative Liaison can play a crucial role. With the 
help of ATF COPE, the Liaison can serve to coordinate 
those legislator-educator conversations. This coordina-
tion can also involve a union-endorsed candidate and 
IJT�PS�IFS�hGVUVSFv�DPOTUJUVFOUT�

There are many ways Liaisons can be involved. You 
can bring your own energy level and creativity into 
the role. Your neighbors/colleagues will appreciate the 
opportunity to make their professional lives better, 
BOE�UIBU�TUBSUT�XJUI�UIFJS�lSTU�GBDF�UP�GBDF�DPOWFSTBUJPO�
with their senator and representative. Call ATF COPE 
Chair Sara Attleson at 262-2657 for more information.

Countdown to an Historic Election

Every four years we hear a 
general election described as 
“the most important one in 
B�HFOFSBUJPO�v�*U�T�CFDPNF�
a cliché. However, given 
what has developed over 
the last year, it is prob-
ably safe to say that the 
/PWFNCFS�(FOFSBM�&MFD-
tion is the most important 
election this country has ever 
held. There is no need to go into 
DPOKFDUVSF�PS�EFUBJM�PO�UIBU�JTTVF��#VU�
below are the important dates in the countdown  
to the election. 

October 11

s�-BTU�EBZ�UP�SFHJTUFS�UP�WPUF�GPS�UIF�(FOFSBM�&MFDUJPO�

• Absentee voting in-person and by US Mail begins

• Registered voters may vote in-person at the County  
�$MFSL�T�"OOFY�only.

October 22

Early in-person voting begins at 19 locations in  
Bernalillo County

November 5

Early in-person voting ends

November 8

(FOFSBM�&MFDUJPO�%BZ�	ZPVS�last day to vote) 

Countdown to a New Governor

&YQBOEJOH�UIF�UJNFUBCMF�GPS�UIF������(FOFSBM�&MFDUJPO�

June 5, 2018: Primary Election Day

November 6, 2018:�(FOFSBM�&MFDUJPO�%BZ

January 1, 2019: Inauguration Day for a New�(PWFSOPS

COPE

Citizens and AASA, The School Superintendents  
Association, also highlights why programs like Don’t  
Be a Puppet create fertile ground for bullying and hate-
GVM�SIFUPSJD��h5IF�IBSNGVM�FąFDUT�PG�TVDI�B�DBNQBJHO�
cannot be overstated. 3BDJBM�QSPlMJOH�JT�NBSHJOBMJ[JOH�
and will take an emotional and psychological toll on 
innocent children. A generation of children is growing 
up living in fear due to the current hateful rhetoric in 
the public arena targeted at their families and commu-
OJUJFT��&ąPSUT�MJLF�%PO�U�#F�B�1VQQFU�XJMM�POMZ�FYBDFS-
CBUF�UIF�CVMMZJOH�BOE�QSPlMJOH�PG�.JEEMF�&BTUFSO�BOE�
Muslim students by creating a culture of animosity  
BOE�EJTUSVTU�v

Report Highlights Failure To Invest In Educators

The Economic Policy Institute’s new report on teacher 
pay is a scathing indictment of how this country values 
educators, AFT President Randi Weingarten says. The 
SFQPSU�h5IF�5FBDIFS�1BZ�(BQ�*T�8JEFS�UIBO�&WFSv�IJHI-
lights the hypocrisy of paying lip service to the impor-
tance of teaching and teachers while simultaneously 
failing to invest in educators, students and the schools 
in which they teach and learn. It found that teachers 
today earn 17 percent less than workers with similar 
RVBMJlDBUJPOT�TLZSPDLFUJOH�GSPN�KVTU�B�����QFSDFOU�
EJąFSFODF�JO�������h8IFO�ZPV�TIPSUDIBOHF�FEVDBUPST�
ZPV�TIPSUDIBOHF�UIF�TUVEFOUT�UIFZ�UFBDIv�8FJOHBSUFO�
says. “We need to ensure educators are valued so we 
can recruit the best and brightest to the classroom. We 
need to make sure they’re supported and paid like the 
QSPGFTTJPOBMT�UIFZ�BSF�v�0OF�CSJHIU�TQPU�JO�UIF�SFQPSU��
$PMMFDUJWF�CBSHBJOJOH�NBLFT�B�SFBM�EJąFSFODF��5IF�
wage gap for teachers with a union to back them up at 
the bargaining table was 6 percentage points less than 
for those without a union.
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ATF Special Ed Committee

Help ATF advocate for Special 
Education teachers and ancillary 
personnel with an end goal of  
JOmVFODJOH�EJTUSJDU�QSBDUJDF�BOE�
policy. Email atf@atfunion.org  
if you’re interested! 

For ATF members only.

Sick Leave Bank Open Enrollment 

Years ago, your union created an 
employee-owned reserve of sick 
leave days available for eligible 
employees who are experiencing  
a catastrophic illness or injury  
and who will exhaust all of their  
accrued sick and personal time.

The Sick Leave Bank (SLB) is avail-
able to employees covered by the 
ATF/APS Negotiated Agreement. 
The SLB provides sick leave cover-
age to participating employees  
intending to return to work upon 
recovery from their extended  
illness or injury. 

Colorín Colorado features an  
extensive collection of resources 
for ELL educators. 

Colorín Colorado is based at  
WETA – Washington DC’s  
leading public broadcasting 
station, and receives generous 
support from the American  
Federation of Teachers – its  
primary sponsor and partner.

The new AFT powered Share My 
Lesson uses the best available 
technology to help improve  
classroom learning by providing 
easy access to the resources  
educators need–for free.

sharemylesson.com

Employees must enroll in the  
Sick Leave Bank to be eligible for 
CFOFlUT� Payroll deductions are 
$5.75 per pay period. Open enroll-
ment is during the entire month  
of September. SLB Guidelines can 
be picked up at 6400 Uptown 
Blvd. NE, Suite 210 East; down-
loaded from the APS website at 
www.aps.edu, Sick Leave Bank; or 
at www.atfunion.org. Call Loretta 
Olson, Sick Leave Bank Specialist, 
at 889-4858 for more information.

Willie Velásquez 
Your Vote is Your Voice

William (Willie) C. Velásquez was a 
Chicano movement organizer and 
founder of the Southwest Voter 
Registration Education Project. 
Velásquez’s name has become 
synonymous with the phrase,  
“Su voto es su voz” (“Your vote  
is your voice.”). Join New Mexico 
PBS and the National Hispanic 
Cultural Center as they present 
UIJT�EPDVNFOUBSZ�lMN�TDSFFOJOH�
and a voter registration drive on 
October 1 at 11AM and 2 PM.

A special evening dedicated to the 
appreciation of APS Educators! 

Enter to win one of three spots  
as an inspirational guest speaker 
at the ThankQ Gala, to be held 
January 21, 2017. 

Deadline: December 18, 2016

For more information contact 
Susan Caplan at (505) 288-8188.

YOUR
VOTE

yourVOice

Announcements

Dial-A-Teacher

344-3571

(800) 947-8839

Help Students Start The Year  
0ą�3JHIUÞ

Remind students that they can 
get help with their homework by 
calling Dial-A-Teacher.

344-3571 or (800) 947-8839 
Monday - Thursday  
5:30 PM – 8:30 PM

Help is available in English and 
Spanish.


