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Rationale 
Elementary music and art teachers face a unique set of challenges. Unlike at the secondary 
level, they teach every child in the school, and they are responsible for assessing and giving 
grades to each. A teacher may have to enter over 400 grades every grading period.  
Two situations faced by many teachers inspired me to research this topic. First, two teachers 
were required to teach between 28 and 30 forty-five-minute-long sessions per week despite 
having only 20 or so individual classes. Second, a principal tried to double up classes, which 
resulted in a 5th grade class of over 60 and kindergarten of over 40 students.  While that 
situation was ultimately resolved, it may be necessary to codify class size limits for elementary 
music and art teachers in order to improve conditions for teachers and students in the future.  
Literature Review Highlights 
Specifically relating to the Arts: 

• Section C of Article 15 in Santa Fe Public Schools’ Collective Bargaining Agreement sets 
the teaching load for elementary music teachers at between 400 and a maximum 475 
students, and between 380 and maximum 470 for art teachers (63). 

• Chapter 3 of 2002 Connecticut State Board of Education Guide to Developing K—12 Arts 
instruction recommends that teachers’ assignments “must, therefore, include a 
reasonable number of classes, students and preparation periods” and that “class sizes 
should permit adequate attention to each student’s instructional needs and evaluate 
each students’ progress” (150). 

• A 2009-2010 Department of Education survey of elementary music education programs 
found that teachers nationwide taught an average of 25 classes per week with average 
class sizes of 18 (18); 

Relating to class size in general education class: 
• Tennessee’s Project STAR (Student/Teacher Achievement Ratio) study, conducted from 

1985-1989, showed that students in K—3 in smaller class sizes academically 
outperformed students in larger class sizes by every test administered, in all subject 
areas. It also found that teachers spent less time on classroom management, and 
student engagement in learning activities increased. (Finn, 2002). 

• A 2002 study of class size reduction in California found that there was little correlation 
between student achievement in lower class sizes; however, as in STAR, teachers in 
reduced class sizes reported fewer behavior problems, students were less likely to 
compete for the teacher’s attention, and off-task behavior was significantly reduced 
(21). 
 

Methodology 
A survey was created on Survey Monkey and sent to over 100 elementary music and art 
teachers. It comprised of 23 questions, broken into 3 sections. Questions 1 through 8 pertained 
to the teacher’s current schedule: the total number of classes for which they are responsible, 
the number of sessions taught per week, the number of classes per day and period length, If 



they had mainstreamed special education students, the largest class they had with special 
education inclusion, and if an EA came with the class. 
Section 2 asked respondents to consider their most challenging schedule. The same questions 
from Section 1 were asked in this context.  
Section 3 asked respondents to identify a class-size number that would reduce effectiveness, 
and to provide an explanation. Effective was defined as being able to keep up with assessment 
and grade data, manage the classroom effectively, and have adequate prep time.  
This included: the maximum total number of classes for which they could be responsible,  
The maximum number of sessions they could teach per week, and the maximum number of 
students they could have in one room.  
The last few questions were for demographic identification—discipline (art or music), grade 
levels taught, and city in which they live.  
Findings 
Out of 100 surveys sent out, 38 responded.  6 were incomplete. Of those who completed the 
survey, 54% were music teachers and 45% taught art. 90% were from Albuquerque, with 
additional respondents from Rio Rancho and from Sandia Park. 91% taught grades K—5. Other 
respondents taught PreK—5 and K—4. 
Part 1-Current: 
- The most frequent total numbers reported were 18, 19, and 24. The largest total number of 
classes reported was 29.  
-Most taught the same number of sessions per week, though one teacher reported seeing 36. 
--Most teachers reported teaching 6 classes per day for 45 minutes. Many also have 50 minute 
classes, 4—6 per day. 
- 95% reported having a classroom, while 5% were on a cart.  
-Most teachers reported a largest class size of 25—28. The largest class size was 37. 
--95% reported mainstreamed special education classes. Of these, the most frequent largest 
class size was 28, with either 20 regular and 8 special education, or 22 regular and 6 special 
education. The largest reported was 27, with 26 regular and 9 special education. 47% said EAs 
were present and 47% said they were not.  The remaining 6% didn’t answer this question. 
Part 2-Most Challenging 
-The most frequently reported total number of classes was 24, followed closely by 27 and 26. 
The highest was 38. 
-One music teacher taught 48 sessions per week (24 total classes, 30 minutes). Another music 
teacher taught 30 sessions per week (15 classes total, 4 per day 4 days a week with 3 on 
Wednesdays for 45 mins) 
-Most taught 6 classes per day for 45 mins. Other frequent schedules were 5 per day for 45 
mins and 6 per day for 50. 
-Of the largest classes with special education students, the most frequently reported number 
was 32. The breakdown of regular and special education varied from 22 regular and 10 special 
ed, to 31 regular and 1 special education. The highest reported number was 39, with 32 regular 
education and 7 special education.   
-42% of teachers said that an EA came with the class, while 33% said they did not. 24% said an 
EA was required but didn’t always come. 
Part 3: 



The most frequent answer for total maximum number of classes was 20. Other popular 
answers were 23, 24, and 30. One elementary art teacher who answered 22 wrote: “I would 
rather teach quality over quantity. If you take 22 classes with 20 students in each you get a total 
of 440, which is a lot when you have to think of the individual students and make 
accommodations and assessments that "fit" each student’s needs. This year I have 25 classes 
and see near 600 kids a week! I know I am not able to address individual student needs given 
time constraints. Given more prep time I will (sic) be able to prepare for student needs.” 

Teachers recommend the maximum number of classes per week be between 22 and 24. 
This number allows for adequate prep time and to do paperwork and to record 
grades/assessments. Overwhelmingly, teachers felt 5 classes sessions were the most they could 
teach per day. Once again, prep time was a major reason cited.  

Most teachers felt that the largest number of students at a time for maximum 
effectiveness and good classroom management was 24. Some said 25, 26, and 20. The ability to 
provide individual attention to students was a very frequent reason cited, from both art and 
music teachers. They also mentioned the size of their classrooms. For art teachers, more 
students equal more tables in the room and more students per table. For music teachers, 
classroom size affects space for movement, which is a crucial part of the curriculum. One music 
teacher –who stated 21 as their max--mentioned assessment, stating that they needed to 
assess bi-weekly, and fewer students improved the quality of assessment.   
 
Policy Recommendations 
  - Due to the assessment, grading and paperwork requirements, as well as the need for 
adequate prep, elementary art and music teachers should have a caseload that does not exceed 
24 classes.  
- School administrators and instructional councils should work with elementary art and/or 
music teachers to design a schedule that does not exceed 5 classes per day for 45/50 minutes.  
-Survey data shows that mainstreamed or included special education classes are a major 
contributing factor in large class sizes.  As this is a complex issue, further study should be 
conducted as to the feasibility of additional adult supervision, particularly when combined 
numbers exceed 28 students. 
- 
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