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“Today, what is desperately 

needed is a systems approach 

to educator quality.  

Tinkering around the edges or 

addressing one aspect of the 

continuum will not improve 

student learning.  

Simply preparing excellent 

beginner educators alone 

without a system in place 

to sustain and strengthen 

professional practice over 

time is foolish.”

From Preparation to Practice:  
Designing a Continuum to Strengthen 
and Sustain Teaching 

Sharon Feiman-Nemser
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PRESIDENT’S MESSAGE

The Legislative issue of 
the ATF Teachers’ Voice  
has traditionally outlined 
our hopes and dreams 
for the upcoming 
legislative session. We 
usually outline competing 

agendas for education policy and funding and 
make a case for our own priorities. This edition is 
di!erent. This edition is dedicated to NEXT: the 
next governor, legislature and PED. It focuses on 
the next steps our state must take to get beyond 
the test-and-punish schemes that have demor-
alized and discouraged us and on to productive 
plan to attract and retain the valuable education 
employees our students need and deserve. 

The likelihood of this 30-day legislative session 
concluding with productive education policy is 
essentially nil. In “short” sessions, lawmakers 
are constitutionally required to focus only on 
budget and revenue bills. And, this governor is 
on her way out of o"ce—a lame duck, at best.

For the good of public education, the 2018 
Legislative Session must focus on only one 
thing: restoring revenue. New Mexico’s 
educators and our students must have some 
relief from the chronic underfunding and the 
catastrophic cuts which, sadly, have become the 
norm since 2009.

As reported by the nonprofit Center on Budget 
and Policy Priorities in a recent report entitled, 
A Punishing Decade for School Funding, New 
Mexico’s public school funding remains 11.7% 
below education spending levels before the 
Great Recession in 2008. Our state ranks 34th 
in per-student spending for public schools, at a 
mere $9,752 per student, which is 14.6% below 
the national average. 

At the very least, 50% of the anticipated $200 
million new money in the state should go 
directly into the State Equalization Guarantee 
(SEG). Remember, our funding formula was de-
signed to distribute operational funds to school 
districts objectively and in a non-categorical 
manner providing for local school district 
autonomy. We urge our lawmakers to go back to 
that guarantee and ensure that all new funding 
goes directly to districts and is not siphoned 
o! by the PED. In fact, money going into the 
SEG this year should be augmented by, at least, 
another $10 million reallocated to districts from 
the PED’s long list of failed pet projects. 

The reasons for restoring school funding are 
obvious, yet worth repeating:

• A population that is better educated has  
less unemployment, reduced dependence  
on public assistance programs, and greater 
tax revenue.

• Education plays a key role in the reduction of 
crime, improved public health, and greater 
political and civic engagement. 

• When schools have more money, they are 
able to give their students a better education.

• Investments in public education result in 
billions of dollars of social and economic 
benefits for society at large. 

• We have a significant teacher shortage.

By Ellen Bernstein, ATF President

omprehensive 
and coor-
dinated 

e!orts will make a 
signi"cant di!er-
ence in stemming 
the tide of short-
ages in our public 
education system. 
Research, policies and 
practices are abundant. 
We don’t have to make 
anything up—we just have 
to learn from others. We cannot take a 
haphazard approach. We cannot lower 
standards. We can do this if we create 
a continuum of professional support 
and we understand that everything is 
interdependent.

The continuum of support, starting 
with attracting high school students 
into the profession, may conjure up the 
image of a straight line, but in reality 
there is no start and "nish—this strat-
egy is a whole, and every simultaneous 
change in#uences each part.

Young students will view education 
professions as a viable and desirable 
career choice based initially on their 
teachers as strong role models. Excel-
lent role models must be well-prepared 
and well-supported. They must be 
respected in the press and by soci-
ety at large. Educators will be more 

a continuum of professional support in new mexico
F r om  P r e-s er v ice  T hr o u gh  A d va nced  P r of e s s ion a l  De v el op men t

THE PROFESSIONAL CONTINUUM

Achieving and maintaining profes-
sional excellence is a career long 
pursuit. For example, effective induc-
tion experiences and early career 
mentoring form a natural bridge 
between preparation and competent 
novice practice. Commitment to ongo-
ing professional development is the 
responsibility of every teacher and 
support for it is the responsibility of 
every employer. As a classroom teach-
er’s career progresses, opportunities 
should be available for differentiated 
roles and responsibilities that link 
student and school-system needs with 
educators’ personal and professional 
goals. Locally-designed and negotiated 
“career ladders” can signi!cantly 
improve teacher retention, perfor-
mance and morale. These programs 
can create opportunities for teachers 
to assume additional curriculum, 
instructional and school improvement 
responsibilities and leadership. They 
can support and reward veteran and 
exceptional teachers who not only 
volunteer for placement in the most 
dif!cult teaching assignments but 
also achieve measurable student aca-
demic results in these assignments. 
A fully developed career continuum 
is also likely to lead more teachers 
to seek advanced certi!cation of 
accomplished practice through the 
National Board.

Raising the Bar: Aligning and Elevating Teacher 
Preparation and the Teaching Profession
The American Federation of Teachers

C
A Strategy To Attract And Retain Competent, Caring And Quali!ed Educators In New Mexico

respected when entry-
level standards are 

high, preparation is 
rigorous, profes-
sional support and 
growth is systemic, 
and salaries are 
competitive. As 

teachers are trusted 
as professionals and 

engaged creatively 
and intellectually in their 

work, they are inspiriting role 
models for their students. And so in this 
manner, an interdependent continuum 
of support, while a series of separate 
e!orts, is more like a spider’s web, each 
strand making the whole strong. 

O!ered herein is a glimpse of separate 

e!orts that are presented as the start 
for recovering from the neglect and 
ill-conceived approaches to education 
reform plaguing our state. In reality, the 
lessons we can learn from national and 
international policies and practices are 
far too vast to capture in one newsletter. 

The vision of positive, bold, yet very  
doable changes are seeds planted 
to grow in the Roundhouse, in our 
school districts, and in our universities. 
Because, as John Dewey said, “What the 
best and wisest parent wants for his 
own child, that must the community 
want for all its children.”

"A caring, competent, and quali!ed teacher for every child  
is the most important ingredient in education reform."

What Matters Most: Teaching for America’s Future, The National Commission on Teaching and America’s Future

NEXT

continued ON page 15
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Policies

Selective Recruitment and selection pro-
cesses into teacher preparation programs.  
“The top-performing countries have a 
rigorous set of criteria for determining a 
candidate’s eligibility for teacher prepara-
tion, including an entrance exam that few 
pass. Often teacher candidates are recruited 
from the top quarter of high school gradu-
ates. This is not a typical practice in the U.S.” 
(No Time to Lose, NCSL)

Universal high-quality teacher education.  
This is “typically two to four years in  
duration, completely at government 

expense, featuring extensive clinical 
training as well as coursework.” 

(Solving the Teacher Shortage: 
How to Attract and Retain 

Excellent Educators, 
Learning Policy Institute)

Clinical preparation is 
integrated through-
out every facet of 
teacher education in 
a dynamic way.  
“The core experience 

in teacher preparation is 
clinical practice. Content 

and pedagogy are woven 
around clinical experiences 

throughout preparation, in 
course work, in laboratory-based 

experiences, and in school-embedded 
practice.” (Raising the Bar: Aligning and 
Elevating Teacher Preparation and the 
Teaching Profession, American Federation  
of Teachers)

Develop teacher residencies.  
“Urban and rural teacher residencies have 
been successful in recruiting talented 
candidates in high-need "elds to work as 
paid apprentices to skilled expert teach-
ers, allowing novices to earn an income 
and gain experience while completing a 
credential in return for a commitment to 
teach for several years.” Paid residencies are 
most commonly associated with medical 
professionals, however, the most innovative 
research in education calls for the practice 
to be embedded into teacher preparation 
programs. Paid residencies would attract 
more educators to enroll in formal prepara-
tion programs that better prepare educa-
tors to enter their classrooms as the most 
experienced and well-versed teachers. Paid 
residencies usually include tuition remission 
as well as housing stipends. 

“Research on the impact of the residency 
model suggests that, on average, residents 
are more racially diverse than new teachers; 
are much more likely to stay in teaching, 
especially in the high-need districts that 
sponsor them; and are typically more  
e!ective than other novice teachers.” 
(Solving the Teacher Shortage: How to Attract 
and Retain Excellent Educators, Learning 
Policy Institute).

Educators Rising

What does it look like?

• Educators Rising is both a network and 
mentorship program for high school 
students wanting to pursue a career  
in education.

• Educators Rising is embedded in career 
and technical education (CTE) for high 
school students so that they have 
on-the-job training with experienced 
educators before they enter institutions 
of higher education.

Policies

• Educators Rising is a board member 
of the National Coordinating Council 
of Career and Technical Student 
Organizations and can receive national 
Perkins funding. 

• Educators Rising can be either co-
curricular (embedded into Career  
and Technical Education credit at  
their school) or extracurricular, as an 
after-school organization. 

Practices

• Pairs experienced educators with high 
school students interested in rising  
into the profession of teaching.

• Micro-credentials are the pillars of 
this program and allow high school 
students to view the structures of 
teaching through the lenses of: anti-
bias instruction, classroom culture, 
collaboration, formative assessment 
and learner engagement.

Who is doing this well?

• The Educators Rising programs at 
Atrisco Heritage Academy High 
School, Eldorado High School,  
and Manzano High School have 
established successful pipelines  
into Albuquerque teacher edu- 
cation programs.

No Time to Lose [a publication of 
the National Conference of State 
Legislatures (NCSL)] notes that 
Singapore and Switzerland have built 
strong systems of CTE with close ties  
to industry. CTE is not perceived as a 
route for students lacking strong  
academic skills, but as another 
approach to education, skills develop-
ment and good jobs. CTE is well-
funded, academically-challenging and 
aligned with real workforce needs. It is 
hands-on, attractive to students and 
parents, and can lead to university for 
students who may seek professional 
and managerial positions later. For 
other students, CTE is a pathway to 
good jobs, by building technical skills 
that can be achieved much earlier than 
the traditional academic experience.

It’s time to include the diverse profes-
sional job opportunities in education as 
a constant feature in every career fair. 
It’s time to rebuild and modernize 
our CTE programs—let’s start with 
Educators Rising in every high school.

"Educators Rising cultivates highly skilled educators by guiding young people  
on a path to becoming accomplished teachers, beginning in high school  

and extending through college and into the profession."
educatorsrising.org

Some states and districts  
have looked to high schoolers 
as a potential solution for 
teacher shortages. Interested 
students take classes that 
seek to guide them into the 
teacher pipeline through  
generating enthusiasm, 
encouraging innovation,  
and providing support.

On average, 
around 44 

percent of students in the 
Organisation for Economic 
Co-operation and Development 
(OECD) countries said they 
expect to work in professions 
that require a university 
degree—but only 5 percent  
of students expected to  
work as teachers.

The United States 
is below the 

OECD average—52 percent 
of students expected to work 
in professions that require a 
university degree, but about  
4 percent of students  
expected to work as teachers.

think about this…

44% 52%

As early as high school, and even earlier than that, students start to 
explore future careers. Opportunities to help them explore an exciting 
future in public education should exist in every community. Educators 
Rising, the next and better iteration of Future Teachers for America, is 
a fantastic way to make this happen.

High School

1
n traditional teacher prepara-
tion programs candidates 
have, at best, a semester of 

student teaching just before they 
graduate. This practical experi-
ence is essential. However, it is 
inadequate to provide school-
based experience at the end of  
a college program. 
School-based experi-
ences should be 
available and 
integrated 
throughout 
every 
facet of a 
teacher’s 
education 
from 
the "rst 
minute a 
student 
expresses 
interest in 
education. In 
the best prepa-
ration programs, 
content and pedagogy 
are woven around clinical 
experiences throughout preparation, in 
course work, in laboratory-based experi-
ences, and in school-embedded practice.

“Teacher education programs create the 
intellectual and performance foundation 
for continuous learning throughout the 
teacher’s career. Preparation programs 
with a rigorous curriculum and a signi"cant 
clinical practice component embedded 
opportunities for collective planning and 
re#ection with peers and more-experienced 
teachers are a few of the attributes essential 
for teacher preparation and echo those of 
other professions." (Raising the Bar: Aligning 
and Elevating Teacher Preparation and the 
Teaching Profession, AFT)

There should be diverse alternative paths to 
becoming an educator—however, we are 
short-changing our students when alterna-
tive equates to substandard. The evidence 
is too great to ignore: without adequate 
preparation in both subject matter and 
pedagogy, evidence shows that underpre-
pared, out-of-"eld, and substitute teachers 
typically depress student achievement and 
ill-prepared teachers leave the profession 
in higher numbers. Many students in New 
Mexico experience a revolving door of 
inexperienced and underprepared teachers. 

Disregard for a strong teaching and learning 
knowledge base, devalues the needs of our 
students, deprofessionalizes teaching, and 
exacerbates the shortage problem.

2

Prep
Teacher
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• Within the U.S., San Francisco Public 
Schools partner with Stanford and the 
University of San Francisco and give 
40% tuition remission to students in 
exchange for teaching at least 3 years in 
San Francisco Public Schools. They work 
alongside their union to "nd placements 
for their student teachers that eventually 
result in job o!ers at those worksites.

• Norwegian state universities and uni-
versity colleges, as a rule, do not charge 
tuition fees to all students. As of October 
2014, all universities in$Germany$will not 
charge any tuition fees for undergraduate 
studies for all students.

• Australia has tuition that is based on pro-
jected income for your profession; they 
cap student loan payments at 4% of your 
income and they forgive your loans after 
15 years of payment. They automatically 
collect payments through your income 
taxes and thus, fewer Australian students 
are in default.

Who is doing this well?

• Most nations require prospective teacher 
candidates to pass a competitive national 
high school subject area examination in 
addition to exceeding a minimum high 
school grade point average threshold.

• England, Japan, and Hong Kong require 
prospective teachers to pass competitive 

national examinations in multiple subject 
areas. In England, candidates must 
have, at a minimum, passes in English 
and Mathematics at grade C or above 
on the General Certi"cate of Secondary 
Education, a test given in high school.

• In Japan, all candidates must take the 
National Entrance Examination, which 
is composed of "ve areas: Japanese 
language, foreign language, mathemat-
ics, the sciences, and social studies. 
Candidates scoring highest on the 
National Entrance Examination are most 
likely to attend the most prestigious 
teacher education programs.

• Most countries (like the Netherlands) 
“front load” their requirements, emphasiz-

ing selection into and exit from teacher 
education programs. Others (like Japan) 
also “backload” their requirements, em-
phasizing rigorous induction programs 
during a probationary period after which 
some teachers will not receive permanent 
posts.

• The United States and England are the 
only countries that recognize an “alterna-
tive” route to teacher certi"cation.

• Internationally, Finland and Singapore 
are leading the way in tuition support. 
They pay their educators to go to school. 
Thus, it’s a highly sought after profession 
and colleges get to be incredibly selective 
about who they choose out of a huge 
pool of applicants. 

3

High-quality teacher residencies feature:

1. Strong district-university partnerships.

2. High-ability, diverse candidates recruited 
to meet speci"c district hiring needs, typi-
cally in "elds where there are shortages.

3. A full year of apprentice teaching  
under supervision.

4. Coursework about teaching and learning 
tightly integrated with clinical practice.

5. Ongoing mentoring and support  
for graduates. 

6. Cohorts of residents placed in “teaching 
schools” that model good practices with 
diverse learners and are designed to help 
novices learn to teach.

7. Financial support for residents in 
exchange for a three- to "ve-year  
teaching commitment.

8. Carefully selected expert mentor teachers 
who co-teach with residents. (The Teacher 
Residency: A Practical Path to Recruitment and 
Retention, American Educator, AFT, 2017)

Provide service scholarships and loan 
forgiveness.  
Design these “programs to attract prospec-
tive teachers to the "elds and locations 
where they are needed most. Successful 
programs cover all or a large percentage of 
tuition; target high-need "elds and schools; 
recruit academically strong and committed 
teachers; and commit recipients to teach 
with reasonable "nancial consequences  
if they do not ful"ll the commitment.”  
(Solving the Teacher Shortage: How to Attract 
and Retain Excellent Educators, Learning 
Policy Institute)

My vision is that in 10 years, the United States, like other high-achieving nations, will recruit 
top teaching candidates, prepare them well in state-of-the-art training programs  

(free of charge), and support them for career-long success in high-quality schools. Today, by 
contrast, teachers go into debt to enter a career that pays noticeably less than their alterna-

tives—especially if they work in high-poverty schools—and reach the  
profession through a smorgasbord of training options, from excellent to awful, often followed 

by little mentoring or help. As a result, while some teachers are well prepared, many students in 
needy schools experience a revolving door of inexperienced and underprepared teachers. 

Linda Darling-Hammond

Most teacher preparation 
programs in top performing 
countries are based in pres-
tigious research universities 
that are more selective and 
rigorous than U.S. programs. 
Teaching programs know and 
produce the number and 
types of teachers needed to 
!ll vacancies each year, so 
admission is quite competitive.

Programs require mastery of 
subjects to be taught and  
often include clinical practice 
that can take signi!cantly 
longer to complete than 
teacher induction programs 
in the U.S. There are no 
approved alternative routes 
to licensure like those in the 
states, which enable profes-
sionals to become teachers 
with only a few weeks or 
months of training.

No Time to Lose, National Conference of 
State Legislatures (NCSL)

We must do away with a 
common rite of passage, 
whereby newly minted 
teachers are tossed the keys 
to their classrooms, expected 
to !gure things out, and left 
to see if they (and their 
students) sink or swim. Such 
a haphazard approach to the 
complex and crucial enter-
prise of educating children is 
wholly inadequate. It’s unfair 
to both students and teach-
ers, who want and need to be 
well-prepared to teach from 
their !rst day on the job.

Raising the Bar: Aligning and Elevating Teacher 
Preparation and the Teaching Profession,  
American Federation of Teachers

To be considered a true profes-
sion, an occupation must: have 
a distinct body of knowledge—
acknowledged by practitioner 
and consumer alike—that 
undergirds the profession and 
forms the basis of delivering 
high-quality services to clients; 
de!ne for itself the nature of 
training required of those who 
wish to enter the !eld; require 
rigorous training to acquire the 
knowledge and skills necessary 
to practice the profession; 
control the standards for entry 
into the profession; have its 
practitioners be a major voice in 
determining working conditions; 
have its practitioners exercise 
independent judgment about 
client needs to ensure those 
needs are met; evaluate the 
performance of practitioners 
and remove from the profession 
those whose performance fall 
below standards; require that 
practitioners continue to learn 
about advances in the !eld; 
induct its members into the 
profession in a systematic and 
rigorous fashion; and have the 
respect of the larger society.

Albert Shanker, AFT President, 1986

Teacher preparation programs—such as professional development schools and urban residency 
programs, that are built on strong formal partnerships with K-12 schools and prioritize  

clinical practice in authentic settings—produce graduates who feel better prepared to teach and 
are rated as stronger than other new teachers by employers and independent researchers. And 

they have been successful in addressing critical shortages, as in Boston’s residency  
program where 49% of entrants are candidates of color. 

Such programs can also act as a catalyst for experienced teachers’ re"ection and improve-
ment, as a result of engaged professional learning and mentoring. In some residency partner 
arrangements, the school and district work with the teacher preparation program to identify 

program priorities and strategies that will help them meet their hiring needs and overall goals.

What Matters Now: A New Compact for Teaching and Learning 
National Commission on Teaching and America’s Future, 2016

The National Research Council (NRC) report, Preparing Teachers:  
Building Evidence for Sound Policy, identi!es clinical preparation (or “!eld experience”) as one of the three “aspects of teacher preparation that are 

likely to have the highest potential for effects on outcomes for students,” along with content knowledge and the quality of teacher candidates.
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A professional 
HR department 
improves the hiring 
process by creating an infor-
mation-rich hiring process that 
conveys to applicants an accurate 
view of the district, including its 
strong HR policies and practices 
by doing the following:

• Determining hiring goals based 
on data

• Allowing applicants to apply to 
schools or the district

• De"ning clear hiring deadlines
• Streamlining the application process
• Treating applicants professionally
• Reducing bureaucracy
• Strategically addressing all HR func-

tions in a comprehensive and  
aligned manner

How to Improve Hiring and Assignment 
Practices

• Create incentives for earlier retirement 
and transfer noti"cation to allow for 
earlier hiring.

• Encourage earlier and more predict-
able budgets.

• Reform human resource departments.
• Develop a paperless applicant tracking 

system.
• Consider who should be involved in 

the hiring committee.
• Create equitable teacher placement 

and assignment policies that don’t dis-
advantage at-risk schools or students.

4

Early Hiring and Job Placement

urrent research 
indicates that most 
school districts have 

not yet adapted their human 
resource systems to the  
modern market, despite the 
increasing importance of  
attracting talented teachers.

According to the National 
Comprehensive Center for Teacher 
Quality, “the private sector experts in 
talent management advise that if school 
districts had just one dollar to spend 
on either improving sta! development 
practices or improving the hiring process, 
they should choose the latter.” Research 
shows that, through early and e!ective 
recruitment, “at-risk” districts and schools 
can generate a large applicant pool. In 
fact, strong teachers are more likely to 
accept jobs with e%cient application, 
screening and selection processes.

What does it look like?

School districts that have e!ective early 
hiring and job placement use technology, 
reduce paperwork, and work collabora-
tively with the teachers’ union.

Active leadership from superintendents 
and school boards plays a major role in 
transforming the HR department. These 
leaders must make the HR department 
an integral part of a district improvement 
plan including training, technology and 
support for di%cult decisions.

irst-year teachers can feel over-
whelmed and isolated. It is an 

exhausting year while new teachers try to 
keep themselves organized and their students 

engaged.$It is also an energizing and exciting time as they start their 
new career. There is an incredible amount of responsibility that lands 
on a new teacher at once, and even though they have trained for it, 
some days it can be too much to handle. 

Mentor teachers provide invaluable help to new teachers. Mentors are experienced, patient, 
and knowledgeable teachers who are carefully selected to guide new teachers and help them 
not only survive, but also to thrive.

Mentors assist new teachers to adapt to the school culture and norms, which include o%cial 
and non-o%cial ones, and school or district-speci"c ones. They guide the new teachers with 
their planning, instruction, and content knowledge and teaching strategies. Mentors help 
move the beginning teacher from the practical to the pedagogical.

Mentoring is a complex and multi-dimensional process of guiding, teaching, in#uencing 
and supporting. Beginning teachers who receive mentoring focus on student learning much 
sooner; they become more e!ective as teachers because they are learning from guided 
practice rather than trial-and-error; and they leave teaching at much lower rates.

New Mexico Administrative Code 6.60.10.7 de"nes a beginning teacher as a teacher holding 
a New Mexico Level I teaching license who has less than three complete years of classroom 
teaching experience. The 3-Tiered Licensure System requires Level I teachers to provide 
evidence of participation in a district mentoring program before they can advance to Level II. 

F

C

Teacher
Beginning

Mentoring

School 
Systems

Companies that attract and develop strong employees by prioritizing recruiting, investing  
in professional growth opportunities, and building positive workplace cultures tend to  
have greater ef!ciency and better outcomes.

• An average school district has 1.8 Employees assigned to recruitment and a student 
population of 3,721

• 94% of districts post job openings on their district websites, but only 30% of districts 
post job openings on social media networks.

• 67% of districts post job openings on websites of schools or education. Of those districts, 
only 29% post job openings outside of the state in which the district is located.

• Fewer than half of districts travel to colleges or universities to recruit at job fairs  
and other events. Among districts that travel to colleges and universities to recruit  
at job fairs and other events, only 22% travel outside of the state in which the district  
is located.

To Attract Great Teachers, School Districts Must Improve Their Human Capital Systems, Center for American Progress

SCHOOL DISTRICTS' RECRUITMENT PRACTICES

FAST FACTS:

3

"When new teachers know that the members of their 
school community are interested in promoting their 
growth and success, they are more likely to thrive."

Susan Villani, WestEd

According to one recent study of a large urban school district, a remarkable  
18 percent of new teachers were hired after the school year began— 

and the proportion was even higher in schools with lower achievement rates and higher poverty. 
(Keep in mind that this is the share of newly hired teachers, not all teachers.)  

Predictably, those teachers were less effective, both because of the disruptive impacts of entering 
a class midyear and because the late-hired teacers, at least in math, were simply less skilled.

Teachers hired late were also more likely to quit teaching in the district;  
some studies have linked higher teacher turnover to lower student test scores.

3 Big Problems in How Schools Hire Teachers – and What Research Says About How to Solve Them,  
www.the74million.org

18%

4
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7. Has a process for addressing disputes 
or grievances between mentors and 
beginning teachers.

8. Establishes a program that is at least 
one year in length but includes provisions 
whereby support for an additional 2 or 
3 years can be provided to teachers who 
do not successfully complete the "rst 
year and continue to be employed in the 
public school district, charter school or 
state agency, and

9. Has documentation that describes how 
support was sought and obtained from 
the local school board, administrators, 
and other district and school personnel.

This is a great policy. These requirements 
match research and, if put into practice, 
result in excellent support for beginning 
teachers.

Unfortunately, this has become an un-
funded mandate. In order to provide the 
mentoring new teachers need and deserve, 
school districts must tap into underfunded 
operational dollars.

Policy

New Mexico Administrative Code 6.60.10.8 
outlines nine speci"c mentoring program 
requirements:

1. Provides individual support for begin-
ning teachers from designated mentors or 
support providers. The support activities 
must include collaborative curriculum 
alignment, design and planning; they 
must also include classroom observations, 
student assessment, individual instruc-
tional conferences, and instructional 
resource development.

2. Is mandatory for all beginning teachers 
holding Level I licensure whether stan-
dard, alternative, or substandard.

3. Includes structured and research-based 
training activities for mentors. The train-
ing must include the development and 
needs of beginning teachers, the process 
of developing mentorship relationships, 
the process of documenting teacher 
growth, and best practices in working 
with novice teachers.

4. Uses a structured process for selection 
that includes selection and evaluation 
criteria and details the person or persons 
responsible for implementing the selec-
tion and evaluation process.

5. Provides compensation for mentors.

6. Uses an ongoing, formative evaluation 
of beginning teachers for the improve-
ment of teaching practices.

Who is doing this well?

APS has maintained a high quality begin-
ning teacher mentor program for more than 
12 years. The Mentor Program is a partner-
ship between the Albuquerque Public 
Schools and the Albuquerque Teachers 
Federation. The Mentor Program takes a 
comprehensive approach to providing 
quali"ed, site-based mentors for beginning 
teachers in the Albuquerque Public School 
District. This program supports the success 
of beginning teachers by ensuring:

• Applicants complete an interview before 
being selected for the Mentor pool.

• Mentors and beginning teachers are 
matched based on content and grade 
level and, whenever possible, work in  
the same school.

• Mentoring is determined and di!erenti-
ated by need.

• Mentor teachers retain their classroom 
practice in order to guarantee a  
connection with the daily work of 
classroom teaching.

• Mentors conduct an individual needs 
assessment and identify areas for support. 

• Mentors are paid, highly accountable  
and receive professional development  
in mentoring.

Countries like England, France, Israel, 
Norway, Singapore, and Switzerland 
require formal training for mentor teachers. 
Norwegian principals assign an experienced, 
highly quali"ed mentor to each new teacher 
and the teacher education institution then 
trains the mentor and takes part in in- 
school guidance.

"Even with more extensive preservice teacher preparation, the beginning year 
of teaching presents new challenges and problems that pose a steep learning 

curve for all teachers."
What Matters Most: Teaching for America’s Future 

The National Commission for Teaching & America’s Future, 1996

High-quality induction and mentor-

ing programs for beginning teachers 

result in more teachers who stay 

in the profession and improved 

achievement for their students.

In a review of 15 empirical studies 

regarding the impact of induc-

tion programs, Richard Ingersoll 

and Michael Strong concluded, 

“Beginning teachers who par-

ticipated in some kind of induction 

performed better at various aspects 

of teaching, such as keeping students 

on task, developing workable lesson 

plans, using effective student 

questioning practices, adjusting 

classroom activities to meet 

students’ interests, maintaining a 

positive classroom atmosphere, and 

demonstrating successful classroom 

management.” 

Ingersoll and Strong identify some 

of the most important features of 

high-quality induction: having a 

mentor teacher in the same subject 

area, common planning time with 

teachers in the same subject area, 

and regularly scheduled collabora-

tion with other teachers. Induction 

is even more powerful when mentors 

receive formal training and have 

release time to provide one-on-one 

observation and coaching in the 

classroom, demonstrating effective 

methods and helping them solve 

immediate problems of practice.

What Matters Now: A New Compact for Teaching 
and Learning

National Commission on Teaching and America’s 
Future, 2016

continued ON page 12

APS has maintained a high quality  
beginning teacher mentor program  

for more than 12 years.
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Electeds often ask us for your stories because 
they need concrete examples of how policy is 
a!ecting the classroom! You are the professional in 
this "eld and your advice is highly valued–own it!

Get to know the legislative sta".  
They can play a key role in gaining access to 
legislators and information about bills.

Use social media!  
Many of our electeds have Twitters and Facebooks. 
Tag them and let them know what you think about 
the issues!

Electeds are not experts at everything.  
In fact, YOU are the expert in education because  
of your experience in the classroom.

CONTACT YOUR LEGISLATORS

We know that contacting legislators can seem intimidating, 
but here are a couple of things you should know that help 
demystify the process of communicating with your electeds:

The 2018 legislative session is january 16 – FEBRUARY 15

You are the expert in education

Find your legislators 

It is imperative that we communicate with our lawmakers  
in order to ensure that the needs of our educators are  
being heard. 

To "nd out who represents you:

Check out the comprehensive list of New Mexico State 
Senators and Representatives along with state district  
maps on pages 8 and 9.

click on "Find your legislator” from 
the Dropdown menu

search by name, district, or address

visit www.nmlegis.gov

click on the "Legislators" Tab on the 
main menu 

Introduce yourself, identify your connection to public 
education and that you are writing as both a constituent 
and member of your union.

Identify the piece of legislation about which you are 
writing and make a direct ask: support or do not support 
this piece of legislation.

Provide context. Why do you believe this is an impor-
tant piece of legislation? Cite research or give a real-life/
classroom example to drive your point home!

Thank your legislator for their time and request 
feedback; what is their position on the issue?

WRITE A LETTER

Senator or Representative Name
State Capitol Building
Santa Fe, NM 87501

Dear Senator or Representative,

I am a registered voter in your district and I am a 
member of the Albuquerque Teachers Federation.  
I (e.g. teach 4th grade; teach math; provide counseling/ 
therapy, etc.) at__________ School. 

I ask that you support (or oppose) and vote for (or 
against) House Bill #___ /Senate Bill #___ (or cite the 
bill’s title).

As a professional who works daily with children,  
this legislation is important because____________. 

I would appreciate your consideration of my request 
as you debate and act on this bill. Please let me 
know your views on this important legislation. 

Thank you for your time and help.

Sincerely,

SAMPLE LETTER
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2018 New Mexico Legislative Session

atfunion.org HOMEPAGE

ATF Action Text Messaging

Legislative sessions move at lightning speed. Sign up for the 
ATF text-messaging service so you can participate in actions 
that require swift attention! 

Get LEGISLATIVE info and electronic updates FROM YOUR UNION

to ATFaction
Text 69238

As you may know, we can’t send political messages to your 
APS email address. This limits our ability to articulate the 
full political context of particular bills or other political 
situations. We’re working hard to build our non-APS email 
listserv. Be sure to subscribe using your home e-mail  
address and we’ll keep you updated!

Here's how:

SUBSCRIBE TO THE e-activist listserve

2018 LEGISLATIVE STORY

visit atfunion.org

click on "2018 legislative session" story

click on the link to sign up  
(See the "nger icon in screenshot below).

Stay in touch with your Fed rep

During the 30-day Legislative Session, it will be 
essential to keep in touch with your Fed Rep. Not 

only will they help to keep you informed, they 
will also be able to help direct you to a role 
of activism through your union!

Here's How: Text 69238 to ATFAction or click on the link on 
the "2018 Legislative Session" story on the ATF website. 
(See the "nger icon in screenshot below).
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NM STATE REPRESENTATIVES – ABQ AREA

District 7
Kelly K. Fajardo 
kelly.fajardo@nmlegis.gov

District 8
Alonzo Baldonado 
alonzo.baldonado@nmlegis.gov

District 10
G. Andrés Romero 
andres.romero@nmlegis.gov

District 11
Javier Martínez 
javier.martinez@nmlegis.gov

District 12
Patricio Ruiloba 
patricio.ruiloba@nmlegis.gov

District 13
Patricia A. Roybal-Caballero 
pat.roybalcaballero@nmlegis.gov

District 14
Miguel P. García 
miguel.garcia@nmlegis.gov

District 15
Sarah Maestas Barnes 
sarah.maestasbarnes@nmlegis.gov

District 16
Antonio Maestas 
antonio.maestas@nmlegis.gov

District 17
Deborah A. Armstrong 
deborah.armstrong@nmlegis.gov

District 18
Gail Chasey 
gail@gailchasey.com

District 19
Sheryl Williams Stapleton 
sheryl.stapleton@nmlegis.gov

District 20
Jim Dines 
jim.dines@nmlegis.gov

District 21
Debbie Sariñana 
debbie.sarinana@nmlegis.gov

District 22
James E. Smith 
jim@jimsmithnm.com

District 23
Daymon Ely 
daymon.ely@nmlegis.gov

District 24
Elizabeth "Liz" Thomson 
liz.thomson@nmlegis.gov

District 25
Christine Trujillo 
christine.trujillo@nmlegis.gov

District 26
Georgene Louis 
georgene.louis@nmlegis.gov

District 27
Larry A. Larrañaga 
larry@larranaga.com

District 28
Jimmie C. Hall 
jimmie.hall@nmlegis.gov

District 29
David E. Adkins 
david.adkins@nmlegis.gov

District 30
Nate Gentry 
natefornm@gmail.com

District 31
William “Bill” R. Rehm 
bill.rehm@nmlegis.gov

District 44
Jane E. Powdrell-Culbert 
jpandp@comcast.net

District 50
Matthew McQueen 
matthew.mcqueen@nmlegis.gov

District 60
Tim D. Lewis 
lewisfornm@gmail.com

District 68
Monica Youngblood 
monica@MyNMStateRep.com
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NM STATE SENATORS – ABQ AREA

District 9
John M. Sapien 
john.sapien@nmlegis.gov

District 10
Candace Gould 
candace.gould@nmlegis.gov

District 11
Linda M. López 
linda.lopez@nmlegis.gov

District 12
Gerald Ortiz y Pino 
jortizyp@msn.com

District 13
Bill B. O’Neill 
oneillsd13@billoneillfornm.com

District 14
Michael Padilla 
michael.padilla@nmlegis.gov

District 15
Daniel A. Ivey-Soto 
daniel.ivey-soto@nmlegis.gov

District 16
Cisco McSorley 
cisco.mcsorley@nmlegis.gov

District 17
Mimi Stewart 
mimi.stewart@nmlegis.gov

District 18
Bill Tallman 
bill.tallman@nmlegis.gov

District 19
James P. White 
james.white@nmlegis.gov

District 20
William H. Payne 
william.payne@nmlegis.gov

District 21
Mark Moores 
mark.moores@nmlegis.gov

District 23
Sander Rue 
sander.rue@nmlegis.gov

District 26
Jacob R. Candelaria 
jacob.candelaria@nmlegis.gov

District 29
Gregory A. Baca 
gregory.baca@nmlegis.gov

House & Senate Mailing Address
(Representative/Senator) Name 
State Capitol Building 
Santa Fe, NM 87501

Capitol Switchboard
(505) 986-4300 
Ask for your Representative's 
and/or Senator's extension

GENERAL CONTACT INFORMATION
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the way forward
By Sara Attleson, Kennedy MS, ATF COPE Chair

The 2018 Legislative Session will be the last one under 
our current governor.  It’s important to look at the 
context surrounding this legislative session—both how 
we got to this point and how we will shape our own 
future. Over the last seven years, New Mexico’s educa-
tors have endured attempts to enact “reforms” that were 
everything but helpful—privatization, flunking third 
graders, and test score teacher evaluations, to name a 
few. And, over this span of time, NM public education 
funding has dropped. Our state’s funding of public 
schools is still well below 2008 levels. [Note: The PED 
has submitted to the legislature a budget proposal that 
is the same as this fiscal year’s, meaning school districts 
again will struggle to find dollars for the rising costs of 
utilities, employee health care, etc.—not to mention 
the lack of anything we could call a raise.]

So, how do we move forward from this grim situation 
and into a future with promise? The best way—no, 
the only way—is for educators to join their union 
and to become politically active. Remember, ATF 
members have been the only organized force fighting 
ill-considered education “reforms” over the last seven 
years. We have stopped much of them. But, after this 
legislative session, it will be time to switch from playing 
defense to playing o!ense.

Political activism by union members have prevented 
New Mexico educators from su!ering the same fate as 
our colleagues in other states. For the most part, we 
have had a legislature that will listen to professionals 
who work with students every day. We intend to 
maintain that dialogue and to add one other significant 
factor—a governor who will understand the needs of 
public schools and work with us.

It’s an election year. There’s no escaping that fact and 
the truth that the jobs of public school educators are 
fundamentally political. I urge you not to sit passively 
and allow the primary and general elections to happen 
to you. Join your union, and become a political activist 
by joining the ATF Committee on Political Education 
(COPE). Together, we can move our state forward and 
rebuild the schools our children deserve.

COPE

ATF Dial-A-Teacher is a free homework 
service available to students statewide. 
Just call Monday through Thursday, from 
5:30-8:30 p.m. and receive homework help 
from a licensed teacher. Callers can get help 
in English or Spanish. 5:30-8:30 PM. 

Dial 344-3571 in Albuquerque  
or 1-800-94STUDY statewide!

Dial-A-Teacher
344-3571
1-800-94STUDY

Help available in English and Spanish.

Monday - Thursday 
5:30 PM - 8:30 PM

8
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JANUARY FEBRUARY MARCH

NATIONAL BOARD  
SATURDAY WORKSHOP

Time: 9:00 AM – 3:00 PM 
Cost: $40

managing behaViors in the  
school community
TIME: 4:30 PM – 6:30 PM 
COst: MEMBERS FREE • NON-MEMBERS $25

managing behaViors  
in the school community
TIME: 4:30 PM – 6:30 PM 
COst: MEMBERS FREE • NON-MEMBERS $25

21
managing behaViors  

in the school community
TIME: 4:30 PM – 6:30 PM 

COst: MEMBERS FREE • NON-MEMBERS $25

managing behaViors  
in the school community
TIME: 4:30 PM – 6:30 PM 
COst: MEMBERS FREE • NON-MEMBERS $25

cps overview
TIME: 4:00 PM – 6:00 PM 
COST: MEMBERS FREE • NON-MEMBERS $50

cps overview
TIME: 4:00 PM – 6:00 PM 
COST: MEMBERS FREE • NON-MEMBERS $50

cps work session
TIME: 4:00 PM – 6:00 PM 
pre-registration required 
call 262-2657

cps work session
TIME: 4:00 PM – 6:00 PM 
pre-registration required 
call 262-2657

gps: not your district's  
differentiation, differentiating 
content
Time: 4:30 PM – 6:30 PM 
COst: MEMBERS FREE • NON-MEMBERS $10

gps: not your  
district's differentiation,  
differentiating content
Time: 4:30 PM – 6:30 PM 
COst: MEMBERS FREE • NON-MEMBERS $10

gps: not your  
district's differentiation,  
differentiating content
Time: 4:30 PM – 6:30 PM 
COst: MEMBERS FREE • NON-MEMBERS $10

atf social justice symposia series: 
El centro de igualdad y derechos  
presents on immigration, daca & aps
Time: 4:30 PM – 6:30 PM 
free and open to the community

atf social justice symposia series: 
glsen presents on lgbtq rights  
and support in aps
Time: 4:30 PM – 6:30 PM 
free and open to the community

gps: informed feedback 
series, formative assessment
TIME: 4:30 PM – 6:00 PM 
COST: MEMBERS FREE • NON-MEMBERS $10

25

9

15

National Board Foundations of 
Accomplished Teaching
Time: 8:00 AM – 12:30 PM 
COst: $75

National Board renewal
Time: 8:00 AM – 12:30 PM 

COst: $50

National Board component 1
Time: 8:00 AM – 12:00 PM 

COst: $50

National Board component 1
Time: 4:00 PM – 8:00 PM 

COst: $50

dossier overview
TIME: 4:30 PM – 7:30 PM 

COst: MEMBERS FREE • NON-MEMBERS $50

6

31

18
10

33

14

ATFevents

13

1 1

7

14
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"My union just went through a lengthy 
contract "ght in Philadelphia. We had to 
"ght hard to protect our students’ basic 
needs, such as having at least one nurse and 
counselor in each school and ensuring that 
kids had necessary textbooks and materi-
als. And we had to "ght back against the 
district's desire to eliminate class sizes and 
get lead testing for the 
school's water fountains. 
Most people assume that 
the union only "ghts for 
teachers' rights, when 
in reality, most of our 
contract is there to pro-
tect the basic rights and 
needs of our students. 
Those rights are at grave 
risk in Janus." – Je! Price, 
AFT Local 3 member, 
Teacher at Central High 
School, School District  
of Philadelphia.

Background

The Janus case is a 
blatantly political and 
well-funded plot to use 
the highest court in the 
land to further rig the 
economic rules against 
everyday working 
people. The billionaire 
CEOs and corporate interests behind this 
case, and the politicians who do their  
bidding, have teamed up to deliver yet an-
other attack on working people by striking 
at the freedom to come together in strong 
unions. The forces behind this case know 
that by joining together in strong unions, 
working people are able to win the power 
and voice they need to level the economic 
and political playing "eld. However, the 
people behind this case simply do not 
believe that working people deserve the 
same freedoms they have: to negotiate a  
fair return on their work.

This case started with an overt political  
attempt by the billionaire governor of 
Illinois, Bruce Rauner, to attack public 
service workers through the courts. And, in a 
letter to supporters detailed in The Guardian, 
the CEO of the corporate-backed State 
Policy Network (SPN) reveals the true intent 
of a nationwide campaign of which Janus is 
a part: to strike a ‘mortal blow’ and ‘defund 
and defang’ America’s unions. The merits of 
the case are clear. Since 1977, Abood has ef-
fectively governed labor relations between 
public sector employees and employers, 
allowing employers and employees the 
freedom to determine labor policies that 
best serve the public. When reviewing the 
legal merits of this case, it is clear that this 
attempt to manipulate the court against 
working people should be rejected.

The following statement was issued by 
members and leaders of AFSCME, AFT, NEA, 
and SEIU—the nation’s four largest public 
sector unions—in response to the U.S. 
Solicitor General's Amicus Brief in support 
of Janus in the corporate-backed Supreme 
Court Case, Janus v. AFSCME Council 31:

“This is not just a slap in the face to the 
working people Donald Trump pledged 
to lift up, it is a promise broken to anyone 
who hoped his presidency would be about 
raising wages, creating good jobs, and 
giving the forgotten man and woman a 
voice in their country. The ‘right-to-work’ 
law his administration has asked the highest 

court in the land to 
implement will drive 
wages down and 
fundamentally strip 
working people  
of the freedom to  
build power in  
numbers and nego-
tiate a fair return on 
their work."

Puerto Rico 
Can Be A Vi-
brant And 
Graceful 
Place To Live 
Again

Puerto Rican teacher 
and AFT member 
Lisette Jiménez 
Fossé joined AFT 
President Randi 
Weingarten and 
Democratic mem-
bers of Congress to 

tell the emotional story of her experience 
during and after Hurricane Maria. Fossé 
spoke as part of a press conference calling 
on Congress to pass additional federal 
recovery assistance for the island. Also, 
during her appearance on "The Late Show 
with Stephen Colbert," San Juan Mayor 
Carmen Yulín Cruz sang the praises of the 
AFT’s Operation Agua, our e!ort to bring 
safe water to families and schools across 
Puerto Rico. 

Massachusetts Union President 
Wins Battle with School Board

Congratulations to Chelmsford Federation 
of Teachers President Jennifer Salmon, who, 
thanks to the support of her colleagues, 
community and union, has been returned 
to her classroom at Harrington Elementary 
School in Chelmsford, Mass., after the school 
district tried to remove her in retaliation for 
her legally protected union activism. 

Demanding A 'Clean' Dream 
Act And Justice For Immigrant 
Families 

AFT members and leaders joined throngs 
of undocumented immigrants, immigrants 
with DACA status and their thousands of al-
lies on Capitol Hill yesterday to demand that 
Congress pass a “clean" Dream Act—that 
is, one that’s unencumbered by reciprocal 
requirements such as funding a wall on 
the Mexican border or increasing enforce-
ment—to provide a pathway to legal status 
for undocumented youth and immigrants. 

2017 Educator Quality of  
Life Survey

A survey of nearly 5,000 educators by the 
AFT and the Badass Teachers Association 
shows that nearly two-thirds of educators 
usually feel stressed out, twice the level felt 
by workers in the general population. Most 
surveyed feel demoralized and disrespected 
by state and federal o%cials, especially 
Education Secretary Betsy DeVos. By con-
trast, educators in two school districts that 
have forged strong collaboration among 
educators, administrators, parents and com-
munity reported less stress and were less 
likely to leave the profession than educators 
in the broader survey.

Highlights include:

• On amount of time feeling stressed: 
Nearly two-thirds, or 61 percent, of educa-
tors "nd work "always" or "often" stressful, 
twice the rate of other workers.

• On being bullied, harassed or threat-
ened on the job: 27 percent of educators 
said they have been threatened, bullied 
or harassed, versus 7 percent of employed 
adults in the general population. When 
asked who was the bully, 35 percent identi-
"ed a principal, administrator or supervisor, 
and 50 percent said it was a student.

• On respect: Educators felt most respected 
by their co-workers, students and students' 
parents—the people with whom they in-
teract daily—and felt most disrespected by 
DeVos (86 percent), the media (61 percent) 
and state and federal elected o%cials  
(59 percent).

• On control and in#uence at work: 
Educators said they have at least a moder-
ate level of control over basic decisions in 
their classroom, but they report having far 
less in#uence over policy decisions, such as 
establishing curriculum (nearly 40 percent), 
professional development content (nearly 
50 percent) and budget decisions (nearly  
80 percent).

Trump Administration Sides 
with Corporations in Janus V. 
AFSCME 

In yet another example of the Trump 
administration betraying the promises of 
the Trump campaign, the U.S. solicitor gen-
eral "led an amicus brief in support of the 
plainti! in the corporate-backed Supreme 
Court case, Janus v. AFSCME, Council 31. 

"The Trump administration's decision to side 
with corporations over working people in 
Janus is disappointing but not the least bit 
surprising. Trump may have campaigned as 
a populist, but he's governing as an elitist, 
using the levers of government to turn the 
screws even tighter against families and 
the middle class. The president and the 
corporations that own him are waging an 
all-out war against the freedom of working 
people to join together because they know 
unions are the last remaining check on their 
power. But we will not be cowed—we will 
stick together to fend o! this legal attack 
and stand "rm in our "ght to build a fair 
economy that works for all Americans, not 
just the wealthy few." – Randi Weingarten, 
President, AFT

AROUND THE NATION
House Begins Higher Education 
Act Reauthorization Process 

The House education committee has begun 
marking up a GOP bill to reauthorize—and 
fundamentally undermine—the Higher 
Education Act. As written, the bill would 
make college signi"cantly less accessible 
and a!ordable by curtailing or eliminating 
programs that provide access to college, 
student loans, loan forgiveness programs 
and to teacher preparation programs. In 
the coming days, we can expect dozens of 
amendments from both sides, a contentious 
debate, and questions from the education 
community about why Republicans are 
rushing to push this bill through committee 
after stalling reauthorization for years. 

Colorado School Board Votes 
To End Voucher Program

In a big victory for public education in 
Douglas County, Colo., and beyond, the 
local school board voted unanimously last 
night to end its private school vouchers 
program and stop defending it in court.  
The vote comes just weeks after voters  
overwhelmingly elected board members 
who oppose privatization. "The board 
sided with public schools and public school 
students and their families over those who 
would seek to destabilize, disrupt and 
defund them to serve their own ends," said 
AFT President Weingarten.

Charter Schools Are Among 
the Most Segregated

A new analysis from the Associated Press 
shows that charter schools are among the 
nation’s most segregated schools. National 
enrollment data shows that charters are 
vastly over-represented among schools 
where minorities study in the most extreme 
racial isolation. Noted in the report, “Charter 
schools, which are funded publicly and 
run privately, enroll more than 2.7 million 
nationwide, a number that has tripled over 
the last decade. Meanwhile, as the number 
of non-charter schools holds steady in 
the U.S., charters account for nearly all the 
growth of schools where minorities face the 
most extreme racial isolation.

School integration gains achieved over  
the second half of the last century have 
been reversed in many places over the  
last 20 years, and a growing number of 
schools educate students who are poor 
and mostly black or Hispanic, according to 
federal data. The resegregation has been 
blamed on the e!ects of charters and  
school choice, the lapse of court-ordered 
desegregation plans in many cities, and 
housing and economic trends.”
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New teachers in high-performing countries are expected to serve apprenticeships with of!cially 
designated, well-trained master teachers. During the !rst year of this induction, beginning teach-

ers typically have a greatly reduced workload. Teachers must complete the induction before they 
receive what we would call “tenure.” While induction and mentoring policies have been enacted 

in many states, these programs often lack quality, rigor and authenticity in implementation.

No Time to Lose, National Conference of State Legislatures (NCSL)

In some Swiss states, the new 
teachers in each district meet in 
re#ective practice groups twice 
a month with an experienced 
teacher who is trained to facili-
tate their discussions of common 
problems for new teachers.

In Singapore, master teachers who have 
received training from the Institute of 
Education are appointed to lead the coach-
ing and development of new and veteran 
teachers in each school. 

Source: Stanford Center for Opportunity Policy in Education, 
Research Brief, How-High-Achieving-Countries-Develop- 
Great-Teachers)

Induction for 2-5 years

Mentoring during the "rst year of teaching 
is essential, but not necessarily su%cient.  
Teaching is extremely complex work and 
systems should ensure that, after districts 
provide a strong mentoring experience, 
there is ongoing induction, or extended 
mentoring, available if needed.

Strong induction and support for Level 
I teachers can increase their retention, 
accelerate their professional growth, and im-
prove student learning. The most e!ective 
induction programs include coaching and 
feedback from experienced teachers and 
ongoing opportunities to observe expert 
teachers. Research suggests that district 
and school practices related to supporting 
teachers in#uence teachers’ decisions to 
enter, stay in, or leave the profession.

Job-Embedded Ongoing  
Professional Development

embedded professional development  
that research indicates can change  
teaching practice and improve student 
achievement." (Professional Development 
in the United States: Trends and Challenges, 
Stanford Center for Opportunity Policy in 
Education). Lessons from well-developed 
systems include:

Professional learning that is collegial, 
job-embedded, often led by senior teach-
ers, connected to school reform e!orts and 
coaching, and is ongoing.

• Time that is available for teachers to  
work with and learn from colleagues,  
to conduct their own research, and to 
share practices.

• Feedback that is available from teachers 
and leaders to help improve practice.

• Teacher leadership is cultivated and 
developed for school leadership.

• Networks and professional learning 
communities are developed for sharing 
practices across schools.

“Research shows that 
professional learning can 
have a powerful e!ect on 

teacher skills and knowledge, 
and on how well students learn. 
To be e!ective, however, pro-
fessional learning for teachers 
needs to be conducted in the 
ways that it is many high achiev-
ing countries—continuously, 
collaboratively, and with a focus 
on teaching speci"c content to 
particular learners.

Studies of U.S. professional development 
show that a small minority of American 
teachers receive the kind of sustained, job-

R

continued from page 5

Of all of education’s self-in"icted 
wounds, the continued tolerance for 
extraordinary turnover among new 
teachers is among the most remark-
able… Turnover in the !rst few 
years is particularly high because 
new teachers are typically given the 
most challenging teaching assign-
ments and left to sink or swim with 
little or no support.

What Matters Most: Teaching for America’s Future 
The National Commission for Teaching & America’s 
Future, 1996

What does it look like?

Induction is basically an extended mentor-
ing program beyond beginning teaching 
that combines academic subject studies, 
theoretical pedagogy and practical  
teaching experience. 

Who is doing this well?

• Singapore and France, who focus on 
pedagogy as well as the hands-on teach-
ing experience. 

• Korea has an induction program that lasts 
for 2 years. During this time, colleagues 
and administrators are in the new 
teacher’s classroom on a regular basis, 
helping the new teacher and providing 
feedback and guidance to help them 
grow in their practice.

• Induction programs are mandatory in 
many countries, such as Australia,  
France, Greece, Israel, Italy, Japan, Korea, 
New Zealand, and Switzerland. Generally, 
induction programs in high achieving 
nations include: (1) release time for  
new teachers and mentor teachers  
to participate in coaching and other 
induction activities, and (2) training for 
mentor teachers. 

5
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Continuum of 
Professional Support 
in New Mexico: From 

Pre-service through Advanced 
Professional Development as 
a strategy to attract and retain 
competent, caring and quali"ed 
educators in New Mexico would 
not be complete unless we 
mentioned the equally essential 
aspects of:

• Working Conditions

• Supportive School Leadership

• Teacher Leadership 
Opportunities

• E%cacy and Shared  
Decision-making Opportunities

• Fair and Reasonable 
Accountability Systems

• Increased Resources 

• Competitive Compensation 
Systems that include Career 
Advancement Opportunities 

In summary, as quoted from “Solving the 
Teacher Shortage: How to Attract and Retain 
Excellent Educators,” Podolsky, Kini, Bishop,  
& Darling-Hammond, (2016) Learning  
Policy Institute):

One of the most pressing issues facing 
policymakers is how to sta! classrooms 
with a stable teaching force responsive to 
complex student needs and the growing 
demands of the knowledge economy. 
Recurrent teacher shortages are a function 
of both declines in entrants to teaching and 
high rates of teacher attrition, especially 
in low-income schools. This turnover is 
costly, and undermines student achieve-
ment and school improvement e!orts. A 
better understanding of why teachers enter 
and leave the profession, and what might 
encourage them to stay or return, is critical 
to improving the educational opportunities 
for all students, especially those attending 
the most disadvantaged schools. 

Teaching conditions—which also de"ne 
learning conditions for students—are a 
strong predictor of teachers’ decisions 
about where to teach and whether to stay. 
Four factors are consistently cited:

1. School leadership and administrative 
support: Administrative support is often 
the top reason teachers identify for leaving 
or staying in the profession, or in a given 
school, outweighing even salary consider-
ations for some teachers.

2. Opportunities for professional col-
laboration and shared decision-making: 
Teachers’ career decisions are shaped 
by their connectedness to a team work-
ing toward a common shared purpose. 
Opportunities for teacher collaboration and 
input are key factors.

3. Accountability systems: Approximately 
25% of public school teachers who left the 
profession in 2012 reported that dissatisfac-
tion with the in#uence of school assessment 
and accountability measures on their teach-
ing or curriculum was extremely or very 
important in their decision to leave. Many 
teachers have said that the focus on testing, 
test preparation, and a narrower, mandated 
curriculum has reduced their ability to teach 
in ways they feel are more e!ective.

4. Resources for teaching and learning: 
Schools with su%cient instructional  
materials and supplies, safe and clean 
facilities, reasonable student-to-teacher 
ratios, and adequate support personnel can 
positively a!ect teacher retention rates, and 
in#uence the kind of teaching and learn-
ing that can occur. The reverse is also true: 
Inadequately resourced schools are a factor 
in teacher turnover.

a
All around the world, nations seeking to 
improve their education systems are invest-
ing in teacher learning as a major engine for 
academic success. The highest-achieving 
countries on international measures 
such as Programme for International 
Student Assessment (PISA) and Trends in 
International Mathematics and Science 
Study (TIMSS) have been particularly 
intent on developing teachers’ expertise 
both before they enter the profession and 
throughout their careers. (Stanford Center 
for Opportunity Policy in Education ~ 
Research Brief, By Linda Darling-Hammond, 
Ruth Chung Wei, and Alethea Andree)

What does it look like?

Time. Paid time. Educators must have exten-
sive opportunities for ongoing professional 
learning, embedded in substantial planning 
and collaboration time at school. 

U.S. teachers spend 38% more time in front 
of the classroom than their international 
peers: 981 hours compared to an OECD 
average of 712 per year. This is time that 
they are not collaborating with peers,  
honing their knowledge of their subject or 
the practice of teaching.

Who is doing this well?

Denmark, Finland, Hungary, Italy, Norway, 
Switzerland, and Flemish Belgium schools 
provide substantial time for regular col-
laboration among teachers on issues of 
instruction. Teachers in Finnish schools, for 
example, meet one afternoon each week 
to jointly plan and develop curriculum, and 
schools in the same municipality are encour-
aged to work together to share materials. 

When time for professional development 
is built into teachers’ working time, their 
learning activities can be ongoing and 
sustained, and can focus on particular issues 
and problems over time. 

Job-embedded professional learning time 
also supports the kind of context-speci"c 
professional learning and action research 
that has been found to be more e!ective in 
catalyzing change in teaching practice than 
the generic workshops that are common  
in the United States. Active research on a 

topic related to education is fairly common 
in Western European schools where profes-
sional development time is built into the 
teachers’ work time. 

In Denmark, Finland, Italy, and Norway, 
teachers participate in collaborative 
research and/or development on topics re-
lated to education both in their pre-service 
preparation and in their ongoing work on 
the job. Similarly, England, Hungary, and 
Ontario (Canada) have created opportuni-
ties for teachers to engage in school-
focused research and development. 

Teachers are provided time and support for 
studying and evaluating their own teaching 
strategies and school programs and in shar-
ing their "ndings with their colleagues, and 
through conferences and publications. 

A highly developed practice in Japan and 
China—one that is now spreading to other 
nations—is the “research lesson,” or “lesson 
study,” approach to professional inquiry.

(How High-Achieving Countries Develop Great 
Teachers, Stanford Center for Opportunity 
Policy in Education, Research Brief, By Linda 
Darling-Hammond, Ruth Chung Wei, and 
Alethea Andree)

A core problem, as many Chicago 
teachers said, is that most teachers 
feel "ordered around" and "threat-
ened" and "bullied" by people who 
have never taught one day, who have 
not sat through a single lecture on 
pedagogy. With most decisions being 
pushed down from the top, teach-
ers rarely have meaningful input 
in decisions that determine their 
fate—an unthinkable condition in 
other !elds.

What Kinds of Policies Affect 
Teaching?

Creating such a system does not 
actually require magic. It requires 
purposeful policies in a number of 
areas that shape the teaching force 
and the work of teachers:

• Recruitment
• Teacher preparation
• Induction and mentoring
• Professional learning
• Teacher feedback and appraisal
• Career and leadership development

Empowered Educators: How High-Performing 
Systems Shape Teaching Quality Around  
the World

Dr. Linda Darling-Hammond, et. al., 2017

Only 34 percent of 
teachers in the United 

States think that the teaching pro-
fession is valued in society, accord-
ing to OECD data. That is lower than 
other countries—like Singapore, 
where 68 percent of teachers said 
their profession was valued.

High-performing countries, including 
Singapore and Finland, have a high 
social regard for teaching and, in 
turn, are able to recruit, develop, 
and support high-quality teachers. 
According to the PISA data analysis, 
31 percent of Finnish youth expect 
to be college-educated professionals, 
and about 3 percent expect to be 
teachers. But those Finnish students 
who expect to be teachers have 
higher reading scores than Finnish 
students who want to work in 
another profession, and there is no 
difference between the two groups' 
math scores.

Effective professional development is on-going, includes training, practice and feedback, 
and provides adequate time and follow-up support. Successful programmes involve  

teachers in learning activities that are similar to ones they will use with their students, 
and encourage the development of teachers’ learning communities.

Creating E!ective Teaching and Learning Environments: First Results from TALIS OECD, 2009 

The Context  
Is As Important  
As The Continuum

6
34%
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Quality Teaching Is Vital For Improving 

Student Learning

Student learning is in"uenced by many 
factors, including: students’ skills, expec-
tations, motivation and behaviour; family 
resources, attitudes and support; peer 
group skills, attitudes and behaviour; 
school organisation, resources and cli-
mate; curriculum structure and content; 
and teacher skills, knowledge, attitudes 
and practices. Schools and classrooms 
are complex, dynamic environments, and 
identifying the effects of these varied 
factors, and how they in"uence and 
relate with each other—for different 
types of students and different types of 
learning—has been, and continues to be, 
a major focus of educational research.

Three broad conclusions emerge from 
research on student learning. The !rst 
and most solidly based !nding is that the 
largest source of variation in student 
learning is attributable to differences 
in what students bring to school – their 
abilities and attitudes, and family and 
community background. Such factors are 
dif!cult for policy makers to in"uence, at 
least in the short-run.

The second broad conclusion is that of 
those variables which are potentially 
open to policy in"uence, factors to do 
with teachers and teaching are the most 
important in"uences on student learn-
ing. In particular, the broad consensus is 
that “teacher quality” is the single most 
important school variable in"uencing 
student achievement.

The third broad conclusion from the 
research, which is somewhat more 
contentious, concerns the indicators or 
correlates of teacher quality. Most of the 
research has examined the relationship 
between measures of student perfor-
mance, most commonly standardised test 
scores, and readily measurable teacher 
characteristics such as quali!cations, 
teaching experience, and indicators 
of academic ability or subject-matter 
knowledge. Such research generally 
indicates that there is a positive relation-
ship between these measured teacher 
characteristics and student performance, 
but perhaps to a lesser extent than may 
have been expected. A point of agreement 
among the various studies is that there 
are many important aspects of teacher 
quality that are not captured by the com-
monly used indicators such as quali!ca-
tions, experience and tests of academic 
ability. The teacher characteristics that 
are harder to measure, but which can 
be vital to student learning include the 
ability to convey ideas in clear and con-
vincing ways; to create effective learning 
environments for different types of 
students; to foster productive teacher-
student relationships; to be enthusiastic 
and creative; and to work effectively with 
colleagues and parents.

Teachers Matter: Attracting, Developing and Retaining 
E!ective Teachers

The Organisation for Economic Co-operation and 
Development (OECD)

It is clear that these countries, 
states and provinces have under-
taken an ongoing quest to support 
high-quality teaching for every child.

1. A high social regard for teaching, 
expressed

2. Selectivity into the profession, 
enabled

3. Financial support for preparation 
and professional learning

4. Professional standards that 
outline teaching

5. Preparation and induction 
grounded in well-de!ned curriculum 
content and well-supported clinical 
training

6. Teaching as a research-informed 
and research-engaged profession

7. Teaching as a collaborative, not 
isolated, occupation

8. Teacher development as a 
continuum

9. Opportunities for leadership

10. Systems organized to support 
quality teaching and equity

Empowered Educators: How High-Performing Systems 
Shape Teaching Quality Around the World

Dr. Linda Darling-Hammond 

Teaching has been called the essential profession, the one that makes all others possible.  
But what makes great teaching possible? How do we establish a system of teaching and learning  
that ensures that teachers are well paid and well prepared, have strong instructional leaders in their schools,  
experience quality professional development, and !nd opportunities for inspiration and satisfaction in their work?
What Matters Now: A New Compact for Teaching and Learning, National Commission on Teaching and America’s Future, 2016

Now I wouldn't try to encourage a student to become a public school teacher  
in this toxic environment. Even a lot of people who don't hold teachers  

in contempt easily speak the popular rhetoric of disrespect. 

Why I stopped encouraging students to become teachers, Bill Maxwell, Tampa Bay Times 

U.S. Teachers
• Are less well-compensated
• Have less support for their preparation
• Are less likely to receive mentoring
• Have less time for and access to high-quality professional learning
• Are less likely to receive feedback from peers
• Are unlikely to experience expanded career responsibilities or chances to  

share expertise
• Are less likely to be involved in collaborative planning around curriculum  

& assessment

Compensation
• U. S. teachers earn approximately 20% less than other college graduates;  

30% by mid-career.
• Salaries have declined since the 1990s.
• In more than 30 states, a mid-career teacher heading a family of 4 is eligible for 

several forms of government assistance.

Dr. Linda Darling-Hammond, NM Legislative Education Study Committee presentation, August 2017

Compared to Those in Top Performing Countries
FAST FACTS:

Why School Culture  
and Working Conditions Matter

Schools and systems that work to build a 
positive and productive school culture attend 
to both the physical and intellectual needs of 
teachers and students. Basic needs including 
safety and adequate resources are systemati-
cally addressed; up-to-date and appropriate  
materials for teaching and learning are 
provided; and learning environments promote 
trust, respect,#empowerment, and a focus 
on continuous learning for students and 
adults. There are clear norms and standards, 
and everyone in the building has a common 
vision of what great teaching looks like and a 
common language that they use to talk about 
it. Teachers are held accountable for their work 
but also receive the kinds of supports that 
allow them to improve their practice. They are 
also able to hold administrators accountable 
for providing the resources, supports, and de-
velopments that enable them to be successful.#

Professional Development#

Professional development is ongoing, happens 
inside the school, and is closely tied to the 
needs of students and teachers. This includes 
not only development in the areas of content 
and pedagogy, but strategies to address 
students’ social, emotional, and behavioral 
needs and an emphasis on cultural competence 
for all school staff. The building is staffed so 
that collectively there is adequate experience 
and expertise, such as the skills to work with 
students with disabilities or English language 
learners, and there is a healthy balance of new 
and experienced teachers. Opportunities for 
collaboration with colleagues are built into the 
school day, and teachers have a valued voice in 
decision making, policy creation, and reform 
efforts. A positive culture for adults in a school 
often translates to a good learning climate for 
students, with high expectations, ambitious 
instruction, and the academic and#personal 
supports to help students succeed.

Good working conditions aren’t accidental, 
and they don’t usually happen organically. 
Creating the kinds of environments that are 
most conducive for good teaching and learning 
requires not only a thoughtful leader at the 
school level, but a supportive district that 
pays deliberate attention to issues of culture, 
climate, and equitable conditions at a policy 
level, and supports schools in their efforts to 
create an environment in which teaching and 
learning can thrive.#

Straight Talk on Teaching Quality: Six Game-Changing Ideas 
and What to Do About Them 

Prepared by the Annenberg Institute for School Reform at 
Brown University

There are some common threads  
that emerge across countries. In 
particular, most are continuing 
their efforts to focus curriculum, 
pedagogy, and assessments on 
21st-Century learning needs; to 
improve welfare for children and 
ensure greater equity of educational 
opportunity; and to strengthen the 
continuum of support they have 
built to prepare, retain, and develop 
high-quality teachers.

Transforming teaching and learning 
is not a simple endeavor. It also 
requires a change in student and 
teacher identity. Students have to 
be encouraged and inspired to take 
control of their learning. Teachers 
must become more than conveyors 
of content, and are “designers of 
learning opportunities” (Kohn, Tan, 
& Ng, 2012). Such a transformation 
requires a change in the way teach-
ers are trained and the construction 
of a range of supports for teachers to 
support learning throughout  
their career.

Empowered Educators: How High-Performing Systems 
Shape Teaching Quality Around the World

Dr. Linda Darling-Hammond, et. al., 2017 
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There are many reasons for these 
shortages, but unless we start 
investing again in our schools, the 

problem will grow more severe, and the 
already-serious rami"cations for students  
will worsen. These include fewer courses, 
larger class sizes, a revolving door of  
substitutes, assigning teachers outside 
of their "eld of expertise, and the hiring 
untrained teachers. In the end, the students 
lose. According to the 2017 New Mexico 
Educator Vacancy Report: 

There are currently 673 educator vacancies in New Mexico. 
This number includes openings for certi"ed teachers, coun-
selors, administrators, and ancillary service providers such 
as speech pathologists, social workers, and other therapists. 

• Last year, there were 595 total vacancies and 443  
teacher vacancies. A 13% increase overall and a 7% 
increase for teachers. 

• 476 classrooms in New Mexico are being taught by  
long-term substitutes and not certi"ed teachers. 

• Approximately 23,050 middle school or high school 
students are being taught by at least one long- 
term substitute.

• 4,910 elementary students are being taught by a long-
term substitute. 

• The majority of the school vacancies in New Mexico are in 
the central region.

• Special education teachers account for 223 or 46% of all 
teacher openings, up from 35% last year. 

• When factoring in the ancillary service providers, who 
usually work with special education students, the number 
of vacancies that serve the special education students in 
the schools account for 363.5 out of the 678 or 54% of the 
posted vacancies in New Mexico. 

It is possible that:

• 13,200 students have a science teacher with an alterna-
tive license or a long-term substitute.

• 9,700 students have a math teacher with an alternative 
license or a long-term substitute

• 7,000 students have a social studies or English teacher 
with an alternative license or a long-term substitute. 

Years ago, the legislature was presented with research 
showing that, although we prepared a good number of 
teachers in New Mexico, many left for better salaries in 
neighboring states. We addressed this issue by creating the 
3-Tier Licensing and Compensation system. A great move 
that actually worked to "ll our classroom with quali"ed  
educators—at least for a while. Sadly, as New Mexico 
neglected to increase the 3-Tier minimum salaries and 
classroom stresses increased, the shortage issue became 
worse and much more complex.

Across the nation and in New Mexico, fewer people see 
teaching as a viable career, and the number of teacher edu-
cation graduates have declined. As reported by Education 
Week, “Massive changes to the profession, coupled with 
budget woes, appear to be shaking the image of teaching 
as a stable, engaging career. Nationwide, enrollments in 
university teacher-preparation programs have fallen.” In 
2009-2010 there were 1318 total TEP Completers and in 
2014-2015 there were only 1130, a 14% decrease over  
six years. 

Earning a professional salary that ensures educators can 
support themselves and their families is crucial; however, 
we no longer have the luxury of addressing salaries alone. 
The education profession has an image problem: that 
problem is the perception of teachers and teaching by the 
community at large.

Whether it’s a young college student or a second-career 
candidate, people are unlikely to choose a career in educa-
tion. Reported reasons for this include:

• Teacher-bashing in the press;

• Politicians who belittle teachers’ ability and blame them 
for system and societal issues;

• Attacks on employee bene"ts and retirement systems;

• Lack of social standing for teaching as a profession;

• An over-emphasis on standardized testing; and

• Extensive media coverage about teacher evaluation 
systems and upheaval.

None of us should ever underestimate the power of en-
gaged, contented and inspiring teachers who traditionally 
have been role models for students exploring future careers. 

Yet, many teachers feel more stressed and less valued 
than at any other time in our history. Teachers now report 
discouraging their own children from choosing a career  
in education.

Stephen Mucher, director of the Bard College Master of Arts 
Teaching Program in Los Angeles, found in his research on 
the declining interest among college students to enter the 
teaching profession:

Policymakers and elected o!cials addressing the teacher 
shortage would be wise to tap into what still makes teaching 
attractive. Today’s young professional wants to be an agent 
of change. Many would gladly join a teaching profession 
that demanded creativity, autonomy, and initiative. Many 
would jump at a chance to remake classrooms that re"ect 
their own backgrounds, interests, quirks, humor, intellect, 
and connection to students in a speci#c community.$As 
college activists question one-size-#ts-all education and 
look beyond their campus inequality, they are likely to ask 
what happened to the teaching profession. They could ask 
why so few of their peers are in classrooms. And they could 
ask whether teaching still has a soul. 

Across the nation, one of the most pressing issues facing 
the K-12 system is how to sta! classrooms with an inspired 
and stable teaching workforce who can successfully address 
complex student needs. How we address that issue is NEXT.

The next governor, legislature and PED’s goal must be to 
attract and retain teachers. Government must develop poli-
cies and practices that create a continuum of support from 
pre-service through ongoing professional development.

Our vision of this continuum of professional support 
includes multiple pathways to teaching; within the  
profession, it is informed by international research and 
practices. Fast-tracking people into teaching through 
substandard licensure programs that allow people to  
teach with inadequate preparation is not the answer.  
In fact—it exacerbates the problem.

More than two decades of research "ndings are unequivo-
cal about the connection between teacher quality and 
student learning. Indeed, What Matters Most: Teaching for 
America’s Future (1996), the in#uential report of the National 
Commission on Teaching and America’s Future, made teach-
ing the core of the “three simple premises” in its blueprint 
for reforming the nation’s schools. They are:

• What teachers know and can do is the most important 
in#uence on what students learn. 

• Recruiting, preparing, and retaining good teachers is  
the central strategy for improving our schools. 

• School reform cannot succeed unless it focuses on  
creating the conditions under which teachers can teach 
and teach well. 

These are the timeless premises that inform our continuum 
of support. Countries that have created policies and 
practices based on these premises now lead the world in 
education. Our state can and must do the same. 

The Organisation for Economic Co-operation and 
Development (OECD) summarizes the importance of a 
continuum of professional support as the next best strategy 
for our state by writing:

The quality of teaching is determined not just by the  
“quality” of the teachers – although that is clearly criti-
cal – but also by the environment in which they work. Able 
teachers are not necessarily going to reach their potential in 
settings that do not provide appropriate support or  
su!cient challenge and reward. Policies aimed at attracting 
and retaining e%ective teachers need both to recruit compe-
tent people into the profession, and also to provide support 
and incentives for professional development and on-going 
performance at high levels. (Teachers Matter: Attracting, 
Developing and Retaining E%ective Teachers)

NEXT:

We restore, to the largest extent possible, the funding that 
has been cut from our school districts;

We elect a governor and (re)elect legislators who under-
stand these recommendations of system change based on 
a Continuum of Professional Support and are committed to 
the funding and policy to make it happen;

New Mexico attracts and retains public school educators by 
the policies and practices we establish in the Continuum of 
Professional Support;

Our students bene"t from a public education system 
purposefully designed to support educators in the creative 
and intellectual work they must do to prepare citizens for a 
#ourishing democracy; 

We attract the next generation of public school educators 
from the students who are inspired by creative, smart, 
engaged and respected education professionals.

In solidarity for what is next,

For the good of public education, the 2018 Legislative Session  
must focus on only one thing: restoring revenue. 

NEW mexico ranks 34th in per-student spending for public schools

The demands on schools and teachers are becoming more complex. Society now expects schools to deal effective-
ly with different languages and student backgrounds, to be sensitive to culture and gender issues, to promote 
tolerance and social cohesion, to respond effectively to disadvantaged students and students with learning or 

behavioural problems, to use new technologies, and to keep pace with rapidly developing !elds of knowledge and 
approaches to student assessment. Teachers need to be capable of preparing students for a society and an economy 

in which they will be expected to be self-directed learners, able and motivated to keep learning over a lifetime.
Teachers Matter: Attracting, Developing and Retaining E!ective Teachers, The Organisation for Economic Co-operation and Development (OECD)NEXT

continued from page 1
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announcements
ATF to Host Social Justice 

Symposia Series in 

Conjunction with El Centro 

de Igualdad y Derechos  

and GLSEN
The roots of unionism have always 
been about creating more socially just 
workplaces. This has meant calling for 
equal pay in the workplace and rising up 
together against hate and discrimination 
against ourselves and/or our colleagues. 

This spring, ATF is hosting a Social Justice 
Symposia Series in conjunction with 
community partner organizations in 
order to share knowledge about issues 
that a!ect ourselves, our colleagues, our 
students and our larger communities.

The three-part series kicks o! with a 
partnership presentation by El Centro de 
Igualdad y Derechos about immigrant 
rights in our schools and how we can be 
proactive about keeping our schools and 
communities safe places for everyone. In 
our second partnership presentation, ATF 
and GLSEN host a workshop on LGBTQ 
issues in schools and how to create 
a classroom environment that is an 
inclusive space for all students. Finally, 
ATF will screen the movie "Backpack 
Full of Cash" about the privatization 
and charterization of our public school 
system. It will end with a Q&A about the 
charter industry and what that looks 
like for the future of New Mexico's public 
schools. 

We hope you'll be able to join us for one, 
or all, of the presentations. Each one is 
free and open to ATF membership and 
the public. 

Immigrant Rights in APS
ATF in conjunction with El Centro 
de Igualdad y Derechos

March 8, 2018 
4:30pm 
ATF O%ce 
530 Je!erson St. NE, 87108

LGBTQ Inclusive Classrooms
ATF in conjunction with GLSEN

March 15, 2018 
4:30pm 
ATF O%ce 
530 Je!erson St NE, 87108

Share My Lesson is a destination for 
educators who dedicate their time and 
professional expertise to provide the best 
education for students everywhere. Share 
My Lesson members contribute content, 
share ideas, and get educated on the topics 
that matter, online, 24/7. We issue Creative 
Commons licenses, and we do not share 
our members' private data with anyone.

sharemylesson.com

ATF Presentation of  
“Backpack Full of Cash”
Narrated by Matt Damon, this 
feature-length documentary 
explores the growing privatization 
of public schools and the resulting 
impact on America’s most vulnera-
ble children. Filmed in Philadelphia, 
New Orleans, Nashville and other 
cities, BACKPACK FULL OF CASH 
takes viewers through the tumultu-
ous 2013-14 school year, exposing 
the world of corporate-driven 
education “reform” where public 
education–starved of resources–
hangs in the balance.

Discussion to follow the movie.

April 12, 2018 
1:00 pm 
The Guild Cinema 
3405 Central Ave NE, 87106

According to the data, approximately 71,000 students in New Mexico  
are currently being taught by a teacher with an alternative license  

or a long-term substitute teacher. 
2017 New Mexico Educator Vacancy Report 
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Colorín Colorado is a national multimedia 
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advice for educators and families of English 
language learners.
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