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The changes in brain 

structure and chemical 

activity caused by  

child maltreatment  

can have a wide variety 

of effects on children’s 

behavioral, social, and 

emotional functioning.

– Understanding the Effects of  
Maltreatment on Brain Development

Children’s Bureau/ACYF/ACF/HHS 
Issue Brief, April 2015
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are less likely than those who are more a!uent to 
have access to the resources to successfully deal with 
traumatic experiences. Yet, we must emphasize: ACEs 
are not just experienced by students in poverty.

New Mexico has an ACE rate of 18 percent—one of 
just two states higher than the national average of 
11 percent. “Child well-being advocates pushing to 
expand childhood programs argue that New Mexico’s 
children are marinating in a stew of toxic stress that 
not only a"ects their health, but also underlies the 
state’s poor educational outcomes” (Sylvia Ulloa, New 
Mexico In Depth, Feb. 13, 2018). In school, a student 
with ACEs may act out in class or may manifest their 
trauma in more subtle ways—like failure to make eye 
contact or acutely anxious behavior. 

For the purposes of this position paper, we are focus-
ing on the behaviors that are more outward and 
disruptive, like chronic outbursts, running from class, 
throwing objects or furniture and violence against 
other students and adults. These behaviors, and  
others, may be the actions of only one student— 
unfortunately, a student who is capable of disrupting 
the learning of 20+ other students in the class. Our 
system is not yet e"ectively responding in a way that 
supports both the teacher and the child.

Many teachers have known for years that trauma 
interferes with a kid’s ability to learn. The game-
changing current research explains why childhood 
trauma has such tragic long-term consequences: Toxic 
stress#physically damages#a child’s developing brain.

The Issue
Across the District, there are classrooms in crisis. 
Teaching and learning in some classes are being  
held hostage by the extreme behaviors of one child. 
In growing numbers, some students in general  
education classrooms are chronically disruptive,  
volatile or at times, violent. Often, but not always, 
these children are very young and having their  
$rst experiences with school. Teachers are upset, 
frustrated, frightened, angry, hopeless and sad when 
these kids are in their classrooms. They don’t know 
how to address the social, emotional and learning 
needs of their whole class while at the same time 
addressing the extreme needs of the one child who 
is both in crisis and creating crisis. It is likely that the 
child is acting out of pain—the pain of trauma. 

According to recent data, more than half of all U.S. 
children have experienced some kind of trauma in 
the form of abuse, neglect, violence, or challeng-
ing household circumstances—and 35 percent of 
children have experienced more than one type of 
traumatic event. 

Traumatic childhood events can include abuse  
and neglect, living with someone who has an 
untreated mental illness, the death of a parent, or 
living in extreme economic insecurity. These adverse 
childhood experiences, also known as ACEs, often 
manifest outwardly, a"ecting students’ relationships 
and interactions. 

It is true that families living in poverty are more likely 
to encounter multiple traumas over many years. In 
addition, once a family lacks monetary resources, they 

(Excerpts from a pending position paper from a special task force of ATF members)

AS A TEACHER OF OVER 20 YEARS I have developed strong  
behavior management skills. However, this year has been like none other. My kindergarten students are  

coming to school with far greater traumas and anger than I have ever seen. The amount of aggression, 
violence towards other children, and inappropriate language has compelled me to take a HUGE step back and 

regroup my kids to create a more cohesive community. My students’ traumas are correlated to their families 
and home life. We have lost instructional time and while we are doing our best to build positive, strong 

connections to each other, I am !nding that I have my work cut out for me this year.
– Sonya Romero Smith, ATF Elementary VP,  Kindergarten teacher, Lew Wallace ES

“”

For some time now teachers, especially in kindergarten and !rst grade, have  
been seeking help from their union because they have students in crisis in their 
classrooms. They talk about kids who have chronic behaviors, who are out of 
control and who are disturbing the learning of the rest of the class.

Exasperated, they call with stories of students’ anti-social behaviors (like  
running, hitting, biting, kicking and foul language) directed at the other kids,  
the educational assistant and teachers. They recount daily events with kids who  
throw things and tear up the entire classroom. These behaviors are all well 
beyond the skill set and experiences of even the most experienced teachers.

Frustrated with the lack of systemic support, they call—sometimes crying; often 
ready to quit; always in desperation—because when kids are in crisis, teachers 
are in crisis.

I started asking my colleagues, other union presidents from around the country, 
if they are hearing the same thing from teachers in their districts. Yes, they have, 
indeed—and mostly in the early grades. Our society is undergoing tremendous 
strain and our existing systems are not set up to productively deal with the 
changing needs of our students.

That is why we asked union members from across the District to join an ATF  
Task Force called, Classrooms in Crisis. The task force, whose work is reported in 
this edition of the Teachers’ Voice, focused on early childhood students—not 
because the issues teachers are dealing with are con!ned to these grades, but 
because these are the teachers who are dealing with this growing problem !rst. 
First, because:

• early childhood grades are often the initial setting in which these  
behaviors manifest;

• if a special setting is needed, the referral and diagnostic works starts  
there; and 

• these teachers feel abandoned by the system: overwhelmed by the  
demands of maintaining a productive classroom program while  
simultaneously battling behaviors and documenting ad nauseum.

The work of the task force is by no means intended to minimize the issues that 
older children have when they walk into our classrooms. Those, too, are as 
important and must be addressed. The Centers for Disease Control and Prevention 
reports that 1 in 5 American children ages 3 through 17—about 15 million—
have a diagnosable mental, emotional or behavioral disorder in a given year. 
Mental health problems may actually start much earlier than previously  
thought, as early as age two. Teenagers are some of the most vulnerable. About 
50 percent of cases of mental illness begin by age 14, according to the American 
Psychiatric Association. 

It is my hope that if we can positively change the way we support the kids and 
the teachers in early grades, fewer students will be identi!ed as needing special 
education and more students will be productive learners in later years.

What we can’t do is pretend that our systems, designed for mostly compliant and 
carefree students, are adequate for today’s needs. Task force members suggested 
starting with:

• A change in focus from “function” of behavior to the possible “cause or root” of 
the behavior. When the de!nition of behavior is changed, the adult response is 
more likely to start from that de!nition. The question should be, “What’s going 
on with this student?” vs. “What’s wrong with this student?”

• A common language, that takes the condemnation or judgment out of describ-
ing the behavior, shifting how we respond. Many of the behavior forms include 
descriptions like: “de!ant, disrespectful, purposeful, manipulative, provoking, 
apathetic, showing no remorse, or willful.” To start from that view, minimizes 
or misses a more accurate description if it started with, “ˆ…as a result of the 
trauma experienced by the student, the associated trauma behavior includes: 
hitting others, throwing chairs, running from class, etc.”

• When children are oppositional or defensive, it’s also important to recognize 
that such “bad behavior” may repeat action patterns that were established to 
survive serious threats, even if they are intensely upsetting. 

As our system gains more !nancial resources from the state, we must dedicate  
more personnel to supporting the teachers as they attempt to reach all students 
—including the kids in crisis. Let’s change “Kids in Crisis = Teachers in Crisis” to  
“Kids with Supports = Supported Teachers.”

In Solidarity,

PRESIDENT’S MESSAGE

By Ellen B!nstein, ATF President
CRISIS
KidsIN INTeachers

CRISIS
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Critical executive functional 
skills for behavior and learning 
can be impaired by ACEs. Each 
type of executive function skill 
draws on elements of the others. 

Working memory governs our 
ability to retain and manipulate 
distinct pieces of information over 
short periods of time.

Mental !exibility helps us to sus-
tain or shift attention in response 
to di"erent demands or to apply 
di"erent rules in di"erent settings.

Self-control enables us to set  
priorities and resist impulsive  
actions or responses.

Lack of these skills often manifest as: 
• aggressiveness (bullying)
• attention-seeking
• suicidal thoughts
• lack of impulse control
• inappropriate behavior with 

peers and sta"
• di%culty di"erentiating between 

what is wrong and right
• lack of self-regulation 
• lack of appropriate coping skills
• lack of understanding of  

self- emotions
• confusion with appropriate  

social response

Children 
aren’t born 
with execu-
tive function 
skills; they 
are born with the potential to 
develop them. According to the 
Center on the Developing Child at 
Harvard University (developing-
child.harvard.edu), if children do 
not get what they need from their 
relationships with adults and the 
conditions in their environments—
or (worse) if those in&uences are 
sources of toxic stress—their skill 
development can be seriously 
delayed or impaired. Adverse 
environments resulting from ne-
glect, abuse, and/or violence may 
expose children to toxic stress, 
which disrupts brain architecture 
and impairs the development of 
executive function. 

The future of any society depends 
on its ability to foster the healthy 
development of the next genera-
tion. Extensive research on the 
biology of stress now shows that 
healthy development can be 
derailed by excessive or prolonged 

activation of stress response  
systems in the body and brain. 
Such toxic stress can have#damag-
ing e"ects on learning, behavior, 
and health across the lifespan.

Early experiences a"ect the 
development of brain architecture, 
which provides the foundation  
for all future learning, behavior, 
and health. Just as a weak founda-
tion compromises the quality 
and strength of a house, adverse 
experiences early in life can impair 
brain architecture, with negative 
e"ects lasting into adulthood.

Learning how to cope with adver-
sity is an important part of healthy 
child development. When we are 
threatened, our bodies prepare us 
to respond by increasing our heart 
rate, blood pressure, and stress 
hormones, such as cortisol. When 
a young child’s stress response 
systems are activated within  
an environment of supportive 
relationships with adults, these 
physiological e"ects are bu"ered 
and brought back down to base-
line. The result is the development 
of healthy stress response systems. 
However, if the stress response 
is extreme and long-lasting, and 
bu"ering relationships are  

unavailable to the child, the result 
can be damaged, weakened  
systems and brain architecture, 
with lifelong repercussions.

Children with toxic stress live 
their lives in $ght, &ight or fright 
(freeze) mode. They respond to the 
world as a place of constant dan-
ger. Young brains overloaded with 
stress hormones are unable to 
function appropriately and so, of 
course, they can’t focus on school-
work. They fall behind in school or 
fail to develop healthy relationships 
with peers or create problems with 
teachers and principals because 
they are unable to trust adults. For 
the very young, these feelings can 
show up in the classroom as anger, 
violence and an inability to self 
regulate. Older children often $nd 
solace in food, alcohol, tobacco, 
methamphetamines, inappropri-
ate sex, high-risk sports, and/or 

work. They don’t regard these  
coping methods as problems.  
They see them as solutions to 
escape from depression, anxiety, 
anger, fear and shame.

Unfortunately, families living in 
poverty, as we know many of our 
families are, often su"er multiple 
kinds of trauma over several years. 
Many families do not have access 
to the resources that may facilitate 
the successful negotiation of their 
traumatic experiences. Thus,  
many students from traumatic 
backgrounds have di%culty  
adapting to the school environ-
ment. In growing numbers, those 
are the students we are teaching 
in our classrooms.

Teachers are not trained as be-
havioral or therapeutic specialists. 
Teachers with a chronically  
disruptive, volatile or violent  
student are responding with  
what they know: classroom 
management strategies that have 
worked well for many years, but 
which don’t work in these crisis 
situations. Common techniques 
like setting clear expectations, 
consistent rules and routines, and 
parent communication rarely, if 
ever, are e"ective. 

Frustratingly, 
one of the most 
important and 
e"ective class-
room manage-

ment tools, the development of a 
quality relationship between the 
teacher and the students in the 
classroom, feels almost impossible. 
Teachers know that relationships 
foster trust and are a bu"er against 
the stressors of ACEs. Yet, positive 
relationships with some students 
don’t develop because the child 
can be responding to emotional 
impulses they do not have the 
capacity to control.

Teaching a classroom of students 
while addressing the severe needs 
of a student exhibiting the e"ects 
of trauma takes an emotional and 
physical toll on teachers. (See “Kids 
in Crisis = Teachers in Crisis” in this 
issue). The student, the teacher 
and all the students in the class are 
a"ected when children with ACEs 
are not appropriately supported.

– Violence, Crime, and Abuse Exposure in National Sample of Children and Youth 
    JAMA Pediatrics. May 2013

*Data shows that more than half of all U.S. children 
have experienced some kind of trauma in the form  
of abuse, neglect, violence, or challenging household 
circumstances. 

26% of children in the U.S. witness 
or experience a traumatic event 
before they turn 4 years old. 

60% of adults say they experienced 
abuse or other traumatic family 
events in their childhood.

70%
of children living 
in poor inner city 
neighborhoods 
are exposed to 
trauma.

41% of youth under 18 reported  
experiencing a physical assualt  
in the past year.

14% of children have experienced 
abuse by a caregiver.

11%of girls ages 14-17 reported experiencing 
sexual assault or abuse during the past year.

Over the past school year, I had a student that held our math time in my  

second-grade class hostage. I was fortunate to have a supportive administration and a safety team that 

would come to sit with him when he was in crisis. Even with the supports, we regularly had to leave our 

classroom when this student acted out. Unfortunately for my other students, the only thing we could do 

when this happens is a read aloud. Since our math program is computer based, I was unable to teach  

the math lesson until we got back into the classroom. We lost 4 math blocks in one week right after  

Winter Break and subsequently we were 3 or 4 modules behind where we should have been.

“

”

Trauma’s Effect In The Classroom

What is trauma? When we hear this word, we tend to think of 
severe neglect or abusive experiences and relationships. This is not 
necessarily true. A traumatized brain can also be a tired, hungry,  
worried, rejected, or detached brain expressing feelings of isolation, 
worry, angst, and fear. In youth, anger is often the bodyguard for  
deep feelings of fear.

Chronic activation of the fear response can damage other parts of 
 the brain responsible for cognition and learning.

– Brains in Pain Cannot Learn! Lori Desautels, January 2016 
   www.edutopia.org/blog/brains-in-pain-cannot-learn-lori-desautels

MOre than half of all U.s. children  
have experienced some kind of trauma*
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Suggestions For Change

There is no fault here—not the 
families, not the teachers and 
certainty not the students. This 
growing classroom crisis is a  
symptom of our changing society. 
It is time to change our schools  
to address the current realities of 
our classrooms.

Without a cohesive district plan to 
systematically address the behav-
iors of students experiencing  
ACEs, schools are left to fend for 
themselves with di"ering results.  
In some schools, clear, simple 
protocols are in place for getting 
support for the student and  
supporting the teacher to continue 
to teach the rest of the class. In 
other schools, teachers feel that 
they are shouldering the work 
of helping the student in crisis 
(including increased documentation) 
while trying to maintain meaningful 
instruction—an impossible task.

What could a system of support, 
look like for teachers with a student 
whose behaviors are beyond his/
her control and expertise and 
whose behaviors are chronically 
disrupting the learning of others? 

• Each zone will have a Behavior 
Team that would include both 
Special and General Ed sta".

• This team will have at least 6-8 
teachers across all disciplines 
and grade levels.

• The Resource Teachers (RT) on 
this behavior team will have 
teaching experience with the 
population they are asked to 
support, i.e., teachers in K-3 
will be supported by a Behav-
ior Team member RT who has 
taught K-3. 

• APS will o"er ongoing PD in 
both Special and General Ed for 
these teams, and these teams 
will become the specialists in 
behavior management strategies 
for the zone.

• A teacher who is struggling with 
a student’s severe behaviors 
will then submit a request for 
support to the appropriate team 
that triggers an RT who goes 
out, in a timely way, to help the 
classroom teacher.

• The RT’s help and support will 
be ongoing, regularly scheduled 
and include student observa-
tions in multiple settings over 

multiple days. The RT will confer-
ence with the teacher(s) of the 
student and provide concrete 
strategies that can be imme-
diately tried to remediate the 
behavior. This includes the RT 
modeling and assisting in the 
classroom for several weeks.  
This does NOT include telling 
a teacher to do a Classroom 
Organization and Management 
Inventory (COMI) or an inordi-
nate amount of paperwork be-
fore getting help. The underlying 
assumption is that the classroom 
teacher has done everything he/
she knows how to do.

• The RT will work with the teacher 
and the student over the course 
of several weeks to assist the 
teacher with trying di"erent 
strategies.

• The RT processes all of the data 
and starts the Review 360 $le  
for the student so that the 
teacher learns how to do, but is 
not solely responsible for, the 
additional work. 

• NVCI (Non-Violent Crisis  
Intervention) will be available  
to all teachers. This training  
helps teachers learn how to  
use de-escalation strategies  
and how to perform holds on 
students correctly, if needed. 
NVCI training will be provided  
by zone/school, if possible, so 
that school teams can attend 
on-site. Teams can then include 
librarians, administration, EAs, 
and other sta" who might work 
with volatile students.

• Support must be brought back 
to the classroom using the team 
approach and needs to shift 
away from the focus on paper-
work and data collection above 
all else.

• For students already in Special 
Ed, the IEP team can convene 
to discuss strategies, a possible 
need for a FBA/BIP, placement 
considerations, etc.

• For General Ed students (espe-
cially K-3), the Student Assis-
tance Team (SAT) at the school 
should meet with the parents 
and teachers regularly and dis-
cuss interventions as a team. 

• A School Psychologist can be 
invited to observe the student or 
attend SAT meetings to provide 

ideas for interventions. Behavior 
Management Specialists, in both 
Special and General Education, 
might be assigned like a 1:1 
adult with the student for several 
months to help implement and 
monitor behaviors.

• Additional Counselors and  
Social Workers will be hired at 
each school.

• Students in Special Education 
who have explosive behaviors 
will have social work services 
added to the IEP (if the team 
believes that this is appropriate) to 
support behavior management.

• Support must be a team  
approach that includes parent, 
student, teachers, counselor/ 
social worker, administration,  
and Behavior Resource Teacher. 

• If these teams are created by 
zone, then RT support could 
move with the student as he/ 
she advances in grade level  
(providing that the student 
remains in the same zone). 

• Resources will be provided for 
sub coverage to have regular 
team meetings to discuss the 
interventions.

• Every school will have the support 
needed to have a functioning 
Health and Wellness Team that 
can assist with interventions. 
School Psychologists need to be 
part of these teams. 

The key to these suggestions is  
that the classroom teacher needs 
to feel supported and not blamed. 
It can be very lonely when you  
are dealing with these types of  
behaviors every day and you 
feel like no one is helping you. A 
team approach is critical to the 
success of both the teachers and 
the students and may mean the 
di"erence between whether or 
not a student is later identi$ed as 
needing Special Education services.

We can wait no longer to address 
the crisis in the classroom. The 
conditions in which our students 
live have changed and so must  
our supports. Teachers stand  
ready to work with the district to 
improve the school experiences of 
students with ACEs and support 
the teachers who are entrusted 
with their success.

We can wait no longer to address  
the crisis in the classroom

Child wellbeing advocates pushing to expand childhood programs argue that New Mexico’s children are marinating 
in a stew of toxic stress that not only a!ects their health, but also underlies the state’s poor educational outcomes. 

This week, they got data to support their contention. A new report from the nonpro"t Child Trends, using data  
from the 2016 National Survey of Children’s Health, found that New Mexico has some of the highest rates of children 
su!ering from adverse childhood experiences (ACEs). It tied with Arizona for having 18 percent of children from 
birth to age 17 with three or more ACEs. The national rate for three or more ACEs is 11 percent.

– Study: Nearly 20% of NM Kids Have Multiple Adverse Childhood Experiences – Sylvia Ulloa, New Mexico In Depth, February 13, 2018

“

”

Executive function and self-regulation skills are the mental  
processes that enable us to plan, focus attention, remember 
instructions, and juggle multiple tasks successfully. Just as an air  
tra!c control system at a busy airport safely manages the arrivals and departures of many 
aircraft on multiple runways, the brain needs this skill set to "lter distractions, prioritize tasks,  
set and achieve goals, and control impulses.

When children have opportunities to develop executive function 
and self-regulation skills, individuals and society experience  
lifelong bene"ts. These skills are crucial for learning and development. They also enable 
positive behavior and allow us to make healthy choices for ourselves and our families.

Executive function and self-regulation skills depend on three  
types of brain function: working memory, mental !exibility, and 
self-control. These functions are highly interrelated, and the successful application of  
executive function skills requires them to operate in coordination with each other.

– Center on the Developing Child, Harvard University

Critical  
executive 

functional & 
Self-regulation 

SKills 

145,000  
New Mexico 
kids live  
in poverty

New Mexico’s future economic success and the quality of our 
future workforce are determined, in large part, by what sorts of opportunities our 
children have today. Children who live in poverty—such as the 145,000 children in New 
Mexico—have access to fewer of the resources that all children need to help them thrive, 
succeed, and achieve their full potential. Evidence suggests that being born into and  
growing up in poverty can have long-lasting and powerful negative e"ects on children.  
Childhood poverty is linked to a variety of health, cognitive, and emotional risk factors for 
children, and children in poverty are more likely to be food insecure, to su"er from adverse 
childhood experiences like hunger and homelessness, and to live in poverty as adults.

Though both the rate and number of children living in poverty 
decreased slightly from 2014 to 2015, New Mexico is—at 29 percent— 
second worst in the nation for childhood poverty, with rates particularly high among  
Hispanic and Native American children. Just as importantly, New Mexico’s child poverty has 
worsened over time. Twenty-two thousand more kids live in poverty now than in 2008—an 
18 percent increase. While most other states have recovered from the recession, New Mexico’s 
economic recovery has #at-lined, which means fewer families have the opportunity to lift 
themselves out of poverty. In addition to a slow economic recovery, income inequality has 
worsened over time, and the state has seen few policy improvements to address this issue.

– 2017 New Mexico Kids Count Data Book, New Mexico Voices for Children

New Mexico is  
the second worst state  
for childhood poverty
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Mental Health

Mental illnesses such as anxiety,  
oppositional de"ance, attention de"cit 
hyperactivity disorder, depression 
and grief a!ect more children than 
physical health issues, but schools are 
poorly sta!ed to address these needs. 
For example, for every student who 
receives special education services for 
severe emotional disturbance, there 
are up to 10 more who need these 
services but do not receive them. With-
out adequate care coordination, kids 
with mental health disorders are more 
likely to drop out of school, use and 
abuse illicit substances, and engage in 
risky and self-injurious behaviors.

Respondents are not satis"ed with 
current sta#ng levels of mental 
health practitioners: less than 1 in 5 
report that their schools’ policies and 
programs adequately and appropri-
ately address students’ mental health 
needs. This dissatisfaction is linked to a 
widespread perception that children’s 
mental health issues are both more 
prevalent and more severe than in the 
past. Many respondents feel uncertain 
in their abilities to handle “student 
behaviors that appear out of control 
and stem from what I assume may be 
mental illness,” in the words of one 
teacher and coach for grades 3-5 in St. 
Paul, Minn. Beyond safe and respon-
sive sta#ng, many respondents seek 
skills training to better understand 
how to handle students’ mental health 
needs and their impact on behavior.

Food Security

Food insecurity plagues too many 
children. Research links poor nutri-
tion and hunger to poorer physical 
health, impaired social skills and 
mental health issues. In school, 
food insecurity contributes to 
delayed mental pro"ciency, higher 
likelihood of repeating a grade, and 
slower math and reading progress.

While the Healthy, Hunger-Free Kids 
Act of 2010 took a bold step forward 
in the "ght for children’s nutrition 
and hunger, the nation must invest 
in 21st-century kitchen equipment 
as well as full-time positions and 
training for food service workers. In 
addition, survey respondents value 
nutrition education and access to 
healthful foods. AFT members also 
support structures that ensure all 
children have regular, nutritious 
meals, such as the U.S. Department 
of Agriculture’s Community Eligibil-
ity Provision program, which allows 
high poverty schools to o!er school 
meals at no charge to all students.

helping children

thrive

We know that children’s 
health and well-being 
are intimately linked to 
their ability to learn and 
grow—and, ultimately, to gaps 
in achievement and equity that 
plague too many communities. Yet, 
too many obstacles still stand in the 
way as we !ght to ensure everyone 
can climb the ladder of opportunity.

The American Federation of 
Teachers (AFT) maintains its 
strong commitment to children’s 
health. Our resolve weaves through 
our work: growing community 
schools, improving access to school 
nurses and health professionals, 
retro!tting school buildings and 
promoting green cleaning, serving 
school meals high in nutrition, and 
reducing child labor and tra$cking. 

AFT members and leaders across 
the country spoke out in a nation-
wide survey about priorities, oppor-
tunities and challenges in children’s 
health, safety and well-being in 
the Helping Children Thrive survey 
report (https://sharemylesson.com/
teaching-resource/aft-helping-children).

Children’s health and well-being are intimately linked  
to their ability to learn and grow.

without adequate 
care coordination, 
kids with mental 
health disorders 
are more likely to 
drop out of school, 
use and abuse illicit 
substances, and  
engage in risky  
and self-injurious 
behaviors.

in school, food insecurity 
contributes to delayed 
mental proficiency, higher 
likelihood of repeating a 
grade, and slower math 
and reading progress.

Recess: 
The Magic 
Bullet

By Joseph O’Connell 
PE Teacher at John Baker ES

There is a saying in education  
about student learning that I have 
heard my whole career: “There is no 
magic bullet.” That may be true when 
looking at di"erent strategies or  
curricula, but there is one thing we 
can do, right now, to help increase 
learning in the classroom. What if I 
told you that it is cost e"ective, bene$ts 
students’ academic performance on a 
large scale, increases students’ health 
and well-being, teachers will support 
it, and it is easy to implement? The 
solution is simple: Add more recess 
to the school day! 

Studies have shown that free play 
has direct and immediate impacts  
on students’ ability to learn and 
retain new material. Recess also has  
a positive impact on students’ physi-
cal and mental health. Students that 
get more recess and free play time 
perform better on tests and are able 
to focus better during classroom 
instruction. Think about it this way, 
if students get a recess every hour 
to recharge their brains, that hour is 
going to be much more productive 
than the 2-hour block of instruction 
without a break. The break oxygen-
ates and activates the brain. Despite 
all the recent research, recess has 
been cut, and cut some more, in 
favor of “instruction time” with the  
erroneous thought that more  
instruction time is the answer to 
shortcomings in the classroom.  
This practice is outdated and should 
be discouraged.

studies have shown  
that free play has  
direct and immediate  
impacts on students’ 
ability to learn and  
retain new material.

Equitable Access  
To Care

A record high 92.9 percent of  
children have health insurance,  
and nearly all children have a  
usual place of care. Still, too many 
children do not actually see health-
care professionals, and too many 
visit the emergency room with 
severe needs. Good health lays the 
foundation for school attendance 
and sustained academic success,  
yet many children lack access to 
high-quality healthcare in schools.

Survey respondents see dysfunc-
tional family relationships and/or 
resource-poor home environments 
as the primary cause of students’ 
struggles at school. As a result,  
they stress the value of whole- 
family approaches, especially for 
mental health, that make sure  
both children and parents receive 
appropriate services. More than  
half of the respondents wish to 
expand the role of full-time, trained 
sta! to address children’s diverse, 
complex and chronic health needs.

21 3

good health lays the foundation for school 
attendance and sustained academic success, 
yet many children lack access to high-quality 
healthcare in schools.
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Appropriate ECE Strategies

Recommendations
It is the position of the Albuquerque Teachers Federation that the students 
in APS early childhood classrooms would bene$t socially, emotionally, 
cognitively and physically by returning to developmentally-appropriate 
practices. We request that the administration of APS support early  
childhood educators by a:

In 2008, Albuquerque Teachers  
Federation (ATF) published a 
Position Paper on Early Childhood 
Education based on an ATF-spon-
sored symposium entitled, “What 
Happened to the ‘Childhood’ in 
Early Childhood?”. The experts pre-
senting were APS early childhood 
educators who were also o%cers  
of the union. The discussion cen-
tered on early childhood practices 
steeped in experience and research 
that have been rapidly disappear-
ing from our classrooms. 

The recommendations are as 
relevant today as they 

were 10 years ago—
especially now as 

more young stu-
dents enter our 
classrooms with 
fewer social 
and emotional 
skills and an 

increase in ad-
verse childhood 

experiences.

The paper, adopted as an 
ATF policy by the Fed Rep Coun-

cil, notes that researchers (NAEYC, 
1998, 2000 and, Shonko", J.P. and 
Phillips, D., 2000) have identi$ed 
four essential domains that early 
childhood teachers must weave 
into their classroom practice. These 
essential developmental domains 
of learning—physical, social, 
emotional, and cognitive devel-
opment—are interconnected as 
young children learn.

It is especially important to note 
what the position paper says about 
the importance of play.

As we work to create caring  
classrooms for our earliest  
learners who may be experiencing 
Adverse Childhood Experiences, 
it will be important to keep these 
recommendations in mind.

NOVEMBER DECEMBER 2018

Recess: Play Matters

Kids Need Play & Recess

Any conversation about mental 
and emotional health of children 
must include the well- researched 
area of recess for optimal learning. 
Because of the pressure to show in-
creased academic accomplishment, 
there has been a trend to abolish 
recess in favor of more instructional 
time. In 2006, the ATF Federation 
Representative Council passed the 
motion Recess is Good for Kids. 
This motion continues to guide 
our union’s agenda for contract 
negotiations. The motion makes 
the following points, supported  
by research:

I believe there is one noteworthy 
reason that has contributed to 
this mental health crisis like no 
other: recess and play are on 
the endangered species 
list in our public schools. 
If school leaders don’t act 
now, they will soon be 
extinct. Over the past $fty 
years in the United States, 
recess and children’s free  
play with other children has 
declined signi$cantly.

I implore superintendents and 
principals to focus on the bene$ts 
children receive outside of the 
classroom and on the playground. 
Indoor/outdoor free play and 
recess bene$ts the development of 
physical, emotional, academic and 
social skills.

•  Recess gives children 
time and opportu-
nities to develop 
healthy bodies 
and practice 
life skills, such 
as cooperation, 
communication 
and problem-
solving.

•  Brain functioning, 
attention, memory, social 
and emotional development, 
and language development are 
enhanced by physical exercise.

•  Performing complex movements, 
like throwing a ball or playing 
tag, engages the same area of the 

brain (the cerebellum) that is 
involved in problem-solving, 

planning, and sequencing.

• A person’s capacity to 
master new and remember 
old information is improved 
by biological and chemical 
changes in the brain caused 

by exercise.

• Ultimately, recess is an  
essential component of the 

total educational experience for 
elementary-aged children.

Their Mental Health May Depend on It
Peter DeWitt, Education Week (8/1/18)

Let’s provide more opportunities 
in school so children 

learn how to make 
decisions and 

develop an#in-
ternal locus of 
control.#This 
way,#a child 
can in&uence 

events and 
outcomes in their 

own lives and in 
return, we will have more 

children who are potentially less 
anxious and depressed,#all of which 
inhibits their true potential as 
human beings. It’s time we rethink 
the purpose of education and how 
invaluable free play and recess can 
be for all children. Their mental 
health and lives may depend on it.

play is a very impor-
tant and special part 
of childhood. it allows 
a child to experiment 
with the world around 
her and the emotional 
world inside her. to 
many it might seem like 
play, but there is a lot 
of work going on behind 
the scene, like skill-
building, problem-solv-
ing, mastering physical 
and mental challenges, 
etc. play helps a child 
in building self-confi-
dence, encourages inde-
pendent learning, and 
concept development.

RETURN TOMOVE AWAY FROM

Rigid adherence  
to a core-reading program.

Next-grade expectations of  
mastery of basic skills pushed  
down to the previous grade  
prematurely demanding under-
standing of abstract concepts.

Skills taught in isolation.

Whole group and teacher-led 
instruction as the dominant 
teaching strategy.

Over-emphasis on reading  
and math to the exclusion of 
other subjects.

Reduced/no time for recess 
and classroom play.

Seat work, rote memorization, 
bubble sheet practice, and 
"delity to pacing guides.

Content is compartmentalized.

Assessments that are 
decontextualized, abstract, 
and take large amounts of 
instructional time.

Curriculum is based solely on  
pre-packaged programs.

Curriculum provides opportunities to  
support children’s home culture and  
language while also developing all  
children’s abilities to participate in  
the shared culture of the program and  
the community.

Assessment that is embedded 
in instructional time, active and 
based on demonstration.

Content is integrated.

Individual and small group opportunities 
for problem-solving and an emphasis 
on critical- thinking through hands-on 
exploration, manipulation and play.

Learner-centered programs that include: 
science, social studies, art, music, dance, 
movement, puppetry, dramatic play, cook-
ing, games, story time and "eld trips.

Hands-on, small-group activities that are 
designed to develop rich teacher-student 
and student-to-student language.

A balance between learning skills and 
applying skills in context.

Skill development is embedded in the 
age appropriate integrated experiences.

Literacy programs that:
•  Include the use of rich children’s  

literature in a balanced reading program.
•  Integrate the literacy skills of reading, 

 writing, speaking and listening.

Adequate time for:
•  Unstructured play at recess
•  Providing children with the opportunity  

in class to actively explore, manipulate  
and interact with their environment.
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COPE
IF…, THEN…
By Sara Attleso,  
ATF COPE Chair, Kennedy MS 

Due to writing, editing, and printing 
deadlines, this article is being written 
exactly 32 days before General Elec-
tion Day—November 6th. You will 
likely know the outcomes of the fed-
eral, state and legislative races before 
you see this edition of the Teachers’ 
Voice in your mailbox. So, instead of 
writing in a way that presupposes  
an election outcome—2016 comes to 
mind—I will write a conditional  
column rather than a celebratory one.

IF you were fed up with seven years  
of the error-ridden, unfair teacher 
evaluation system and you attended 
the AFT NM/ATF Early Vote Rally & 
March and voted that day, THEN you 
are a major factor in the e"ort to bring 
a fair evaluation system to our state.

IF you believe that “school grades”  
are just another tactic in the blame-
and-shame strategy of those who 
would privatize public education 
and you made sure everyone in your 
household and extended family 
voted, THEN you are the kind of 
defender of public education we  
need now and in the years ahead.

IF you were tired of years of education 
budget cuts and decided to support 
our endorsed candidates for state- 
wide o%ces and the NM House of 
Representatives, THEN you have 
ensured that New Mexico’s children 
will have greater opportunities as they 
attend the well-funded public schools 
they deserve.

IF you were troubled by recent 
national education and other public 
policies and you took steps to become 
informed on those issues and support-
ed Federal candidates who see the 
world di"erently, THEN your belief in 
our democratic system of government 
and your actions to preserve it are a 
model for all to follow.

Finally, on a personal note, IF you  
volunteered in the Labor 2018  
e"ort this election by phone bank-
ing, canvassing or contributing to 
candidates who truly support public 
education and labor—even for a  
few hours or with a few dollars— 
THEN you have my deepest per-
sonal appreciation. Please know that, 
because you generously o"ered your 
time and hard work, New Mexico’s 
children will have better schools and 
a brighter future, IF not starting next 
year, THEN one day soon.

Social Emotion Learning 

Social and emotional learning  
(SEL) is the process through which 
children acquire and e"ectively  
apply the knowledge, attitudes, and 
skills necessary to understand and 
manage emotions, set and achieve 
positive goals, feel and show empathy 
for others, establish and maintain 
positive relationships, and make 
responsible decisions.

Schools and districts across the nation 
are now emphasizing SEL as critical to 
developing competencies that, in ad-
dition to academics are necessary to 
succeed. E"ective SEL programming 
begins in preschool and continues 
through high school and is based on 
the fact that students’ ability to learn 
well depends not just on instruction, 
but also on factors such as the school 
climate, a sense of belonging with 
peers, positive relationships with edu-
cators, and the feedback they receive. 

In “Applying an Equity Lens to Social, 
Emotional, and Academic Develop-
ment” (Simmons, D. N., Brackett, M. 
A., & Adler, N. 2018, Edna Bennett 
Pierce Prevention Research Center, 
Pennsylvania State University), the 
authors note that, “Poverty sets up 
children, especially students of color 
and marginalized youth, for a lifetime 
of disadvantage, by limiting their  
access to quality education, health-
care, and necessary social and eco-
nomic resources. Exposure to poverty 
in early childhood impacts brain areas 
related to stress regulation and  
emotion processing.”

The authors assert that for all students 
to bene$t, SEL must be grounded in 
a larger context of equity and justice 
e"orts within public education. 
Importantly, these e"orts should not 
be viewed as a corrective measure for 
students of color and marginalized 
youth, but rather as an opportunity 
to ensure all children experience the 
bene$ts of a quality education that 
includes opportunities for social, emo-
tional, and academic development.

Some school districts are starting 
to use instructional techniques that 
address SEL and there are now SEL 
assessments tools. These SEL assess-
ments are often coupled with school 
climate surveys, which o"er the 
children an opportunity to tell adults 
where there may be culture or safety 
issues at school.

...exposure to poverty in 
early childhood impacts 
brain areas related to 
stress regulation and 

emotion processing.

for teachers, who are directly exposed to a large number of young people with trauma in their work,  
a secondary type of trauma, known as vicarious trauma, is a big risk. sometimes called  

the “cost of caring,” vicarious trauma can result from hearing trauma stories  
and becoming witnesses to the pain, fear, and terror that trauma surviviors have endured.

– When Students Are Traumatized, Teachers Are Too, Emelina Minero, Edutopia 10/4/17

“

”

It’s important to realize that when  
students are traumatized, teachers 

can be, too. This kind of 
trauma has been identi-

$ed in many of the 
support professions 

such as $re$ghters, 
law enforcement, 

trauma doctors and 
nurses, child welfare workers, 

therapists and case managers 
and teachers. There is a grow-

ing body of research identifying 
this phenomenon as secondary 

traumatic stress (STS), vicarious trauma, or compassion fatigue. (Secondary Traumatic Stress 
for Educators: Understanding and Mitigating the E"ects, Mindshift, October 2018).

De$ning and understanding the e"ects of Secondary Traumatic Stress has led to identifying 
supports for teachers. The article in Mindshift notes:

The very acknowledgement by school leaders that teachers might be experiencing  
STS is a step in the right direction. Too often, teachers feel that they are working alone.  
For teachers experiencing STS, this can be particularly dangerous, as it can easily exacerbate 
feelings of being overwhelmed, isolated and hopeless.

Jessica Lander, the author of the article suggests:

•  School leadership should consider ways to appreciate sta" both publicly and privately—
not just by recognizing great work, but also by acknowledging that the work is di%cult. 

•  Schools should connect school sta" who might be experiencing STS with resources and 
make clear that symptoms are not a sign of weakness, but an indicator that they might 
need support because they work in a challenging profession.

•  Peer support groups are an e"ective strategy to combat STS in other helping professions. 
Schools should replicate this practice, creating a regular space (maybe once a month, or 
even once a week) where teachers can come together to check in with each other about 
how they are doing emotionally. 

•  School leaders should take a school-wide approach. There is a growing movement 
around creating#trauma-informed schools—schools that recognize and are prepared to 
support community members a"ected by trauma and traumatic stress.

“Roughly half!of American school children have experienced  
at least some form of trauma — from neglect, to abuse, to violence.

In response, educators often !nd themselves having to take on the role of counselors,  
supporting the emotional healing of their students, not just their academic growth.

– Secondary Traumatic Stress for Educators: Understanding and Mitigating the E#ects, Mindshift, 10/18

”

CRISIS
KidsIN Teachers; CRISIS

“

”

Vicarious trauma a"ects teachers’ brains in much the same way that it a"ects 
their students’: The brain emits a fear response, releasing excessive cortisol and 
adrenaline that can increase heart rate, blood pressure, and respiration, and 
release a #ood of emotions. This biological response can manifest in mental and 
physical symptoms such as anger and headaches, or workplace behaviors like 
missing meetings, lateness, or avoiding certain students.

– When Students Are Traumatized, Teachers Are Too, Edutopia (https://www.edutopia.org) 10/12/17
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Fed Reps Act
Motion to Change Parent VUE
At their November Council meeting, Fed Reps passed a motion objecting to a potentially 
harmful privacy intrusion by APS involving on-line registration of students. In one APS  
ParentVUE webpage, parents are asked to provide the usual information to register their  
students for school. But one question on the form asks for the “Birth Country” of the student 
and provides a drop-down menu with the United States as the top item. If a birth country 
other than the U.S. is selected, then the parents have e"ectively provided information that 
could raise questions about the immigration status of the child and themselves.

In the current national climate of unprecedented mistreatment of immigrant families, this 
request for “birth country” information may be experienced by many families as an intimidating 
act and could deter families from registering their students in APS. The motion quotes an APS 
Board Procedural Directive entitled, “Immigrant Students Regardless of Documented Status,” 
which prohibits schools from requiring parents “to disclose or document their immigration  
status or make inquiries that would expose their undocumented status.” Furthermore, the  
motion a%rms the Union’s collective aspiration for APS to be a public school district that  
welcomes all students and families in everything it does.

The motion directs the Union leadership to send a letter to the APS Board and Administration 
denouncing this violation of its own policy and requests the immediate removal of the “birth 
country” question in its registration forms.

Issues
Occasional NOT Always
All teaching sta" that are currently working 
in any APS District Programs as described in 
the APS/ATF Negotiated Agreement Article 
11.B.1.b are eligible to receive a .05 di"eren-
tial for the “occasional loss of lunch and prep.” 
This di"erential was negotiated to re&ect 
the reality that educators working in these 
programs will “occasionally” lose lunch and 
prep due to the sometimes-intensive needs 
of their students. 

With the current teacher shortage as severe 
as it’s ever been, we’ve received a number  
of reports that people working in these  
programs have NEVER received their lunch  
or prep. The speci$c programs this applies  
to are the following: IGS1 and 2, SCS 2 or 3 
and SES1 and 2.

There is a distinct di"erence between  
“occasionally” missing lunch & prep, and 
“never” getting lunch & prep. If you work 
in any of these programs and week after 
week, you never receive your minimum 220 
minutes of prep or a duty-free lunch, please 
contact your union. 

2019 Insurance Premiums
APS announced that insurance premiums will 
increase in January. The proposed premium 
increases vary depending on the category 
of coverage in which the employee has 
enrolled. For example, for Individual Employee 
coverage (no dependents), there would be a 
$6.13 increase per pay period, while a Family 
Plan (Employee + 2 or more dependents) 
would have a $16.55 premium increase for 
each pay period. The increases will start with 
the January 4, 2019 paycheck.

It’s important to note that APS is “self-funded” 
for its medical, prescription drug, dental 
and vision plans. That is, the District pays all 
claims for each plan, not the bene$t carriers. 
APS receives a legislative appropriation for its 
bene$t plans, which is not always su%cient. 
This situation re&ects a nationwide problem 
of health coverage costs increasing at a 
double-digit rate.

On the heels of our $rst raise in four years, 
it’s disheartening to see some of that hard-
earned increase get gobbled up by rising 
insurance costs. And while everyone received 
a gross pay increase of at least $76.92 per 
check, it would sure be nicer to keep every 
needed cent. 

ATF has developed a chart showing the 
current (2018) premium amounts compared 
with the proposed 2019 premiums for 
each category of coverage. The insurance 
premium dollar $gures are shown “per pay 
period” as well as on an “annual” basis. This 
comparison chart can be accessed on the  
ATF website at www.atfunion.org.

Advocacy
Special Education Overages
In mid-September, we distributed a &yer 
explaining the two ways in which Special 
Education teachers can be paid for case-load 
overages. Shortly after that &yer went out, 
APS held a meeting with head teachers who 
were told that ATF’s memo on Special Educa-
tion was wrong and time sheets would not 
be accepted. To be clear, our memo included 
information on current contract language,  
by which APS cannot refuse to abide. 

Right now, there are two ways to be  
compensated for Special Ed overages: 

1) A 1.0 FTE vacant position is divided up 
among sta" as .2 FTE extended contracts, or;

2) You can submit time sheets for doing the 
tasks (IEP meetings; Progress Toward Goals; 
FBA/BIP; REEDs; etc.) related to any student 
added to your caseload over your 1.0 FTE.

Special Education teachers with overages 
who do not receive a .2 should submit time 
sheets to Karen Rudys, Executive Director 
of Labor Relations at rudys@aps.edu. If you 
need a timesheet, please visit atfunion.org 
and look for the APS forms section under 
“Downloads.” 

Below is the formula to help you $gure out 
what constitutes a full case load (1.0 FTE):

Each A level student is .028
Each B level student is .042
Each C level student is .067
Each D level student is .125

Evals, Injunctions, and Power
For the past six years, ATF has been inun-
dated with reports of summative evaluations 
that contain &awed data, great observation 
scores with poor STAM scores, teachers  
attached to incorrect lists of kids, or incorrect 
attendance scores. Teachers have overwhelm-
ingly reported their frustration with a system 
that does not re&ect their abilities. What hurts 
the most is the confusion we all experience 
when we try to reconcile the principles of 
the current “gotcha” evaluation system and 
our understanding of what an evaluation is 
for—meaningful, useful feedback that leads 
to professional growth. 

The constant &aws and capricious nature 
of the state Public Education Department’s 
(PED’s) system is the reason AFT NM and  
ATF sued the PED and won a preliminary 
injunction to prevent any employment  
consequences from a"ecting teachers. 

Over the years, ATF was able to prevent this 
evaluation system from becoming law, and 
we $led a motion asking the First Judicial 
District Court to prevent the PED from using 
individual Value-Added Method (VAM)  
scores as a basis for removing teachers 
from Los Padillas and Whittier Elementary 
Schools.#After a two-day hearing, the judge 
decided to defer a decision on the Union’s 
motion until the trial on the overall validity  
of the system, currently set for this week. 

The Court made clear that it would like to 
hear more evidence on imminent harm  
and intends “to proceed with a trial on the 
merits and will defer ruling (on the Union’s 
motion) to that time.” Based upon the Court’s 
determination to hold this issue open for 
a few more weeks, the Union is con$dent 
that the PED will not act upon its threats to 
remove teachers from Los Padillas or Whittier 
Elementary Schools.#We are con$dent that 
the Court will ultimately rule in our favor on 
this issue, along with the greater issue of 
striking the long-term use of the Value- 
Added model for teachers in New Mexico.

Organizing
ATF COPE Seeks Legislative Liaisons
We can all breathe a sigh of relief now that 
the General Election is over. Thanks to all of 
our ATF members for volunteering so much 
time to help make sure that public education 
in New Mexico is protected by electing public 
o%cials who prioritize public education! 

Our work is not over! Now that we have 
elected our preferred candidates, we must 
hold every single one of them accountable 
for passing and signing legislation that  
preserves, protects and promotes our  
public schools. 

The ATF COPE Committee is seeking Legisla-
tive Liaisons to be ATF ambassadors to New 
Mexico State Legislators before and during 
the 2019 Legislative Session. Travel to Santa 
Fe is not required to become a liaison. 

What does being a Legislative Liaison entail? 
You will work with an assigned legislator to 
inform them about our union’s legislative 
priorities. You will help legislators make more 
informed decisions by telling your personal 
stories about how legislation will impact 
your classroom, school or role group.

If you are interested in becoming an ATF  
Legislative Liaison, email act@atfunion.org.

The Last VAM
After seven-and-a-half years of classroom 
oppression from the Martinez Administration, 
it may seem hard to believe that the era of 
test-and-punish for educators and students 
is almost over. The summative evaluation 
you received in September of 2018 will be 
the last test-score based teacher evaluation 
you will receive. Thanks to a lawsuit brought 
by your union, this sham-of-an-evaluation-
system was not able to hurt anyone’s profes-
sional careers. Thanks to our lawsuit, we 
saved hundreds of jobs across the state that 
inappropriately labeled teachers as “minimal-
ly e"ective” based on student achievement 
data while we waited for a new governor. 
This monumental case prevented this admin-
istration’s horrible evaluation system from 
becoming law. 

If you haven’t already, it’s time for you to 
join the movement. Join your union so that, 
together, we can continue $ghting for respect 
and dignity in our profession. Visit the ATF 
website at www.atfunion.org to join.

Around The Nation

When Kids Stop Wanting To Be Teachers?
“We can’t provide teachers if we don’t have the students 
who are interested. It’s a nationwide problem,” says West 
Virginia’s Concord University Provost and Vice President of 
Academic A"airs Peter Viscusi. The shortage of education 
majors—and subsequently, of teachers—in Virginia and 
West Virginia is emblematic of a problem experienced by 
states across the country. The AFT and our partners are 
working to prevent this loss by establishing teacher-in-
residence programs in counties hit hardest by the teacher 
shortage. By providing resources, mentorship and !nancial 
incentive to would-be teachers, we can inspire the next 
generation of teachers. 

AFT Members Taking Navient To Court
A class-action suit !led in federal court by nine members 
of the AFT in four states, on behalf of themselves and all 
other similarly situated public servants, alleges that  
student loan servicer Navient has misled borrowers in 
public service professions, keeping them from accessing a 
public loan forgiveness program to boost its own pro!ts.  
Instead, Navient recommended less e"ective remedies  
so it could earn millions in service fees. AFT President 
Randi Weingarten said, “Navient, rather than ful!ll its 
responsibilities, has instead deceived America’s public 
servants and public servants-to-be, under the eye of  
Betsy DeVos and the Department of Education. But what 
goes around comes around—and it’s well past time that 
Navient faced up to its lies.” 

Devastation By Debt: AFT Members Speak Out
This summer, the AFT conducted a survey to determine 
the e"ects of student debt on AFT members who struggle 
!nancially. The results were overwhelming. Nearly every 
person surveyed (97%) said student debt has increased 
stress in their lives. The vast majority (80%) say they’ve 
lost sleep over it. Nearly three-quarters (72 percent) said 
it has strained family and household relationships. Dozens 
described having suicidal thoughts. The survey shows us 
that student loans, originally designed to help low-income 
people access higher education, can be an unmanageable 
and life-altering burden. 

issues + advocacy + organizing
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Dial-A-Teacher

Help available in English and Spanish.

Monday - Thursday 
5:30 PM - 8:30 PM

 Homework Help For Students

344-3571

*All events and classes will be held at the ATF O!ce unless otherwise noted.

For almost a decade, the Colorín Colorado 
website has o"ered information and 
resources on what works for ELLs.
www.coloríncolorado.org – a partnership 
project of the AFT and Reading Rockets for 
educators and families of PreK-12 
educators – o"ers the most comprehensive 
resources online to help educators teach 
ELLs and reach their families.

COLORÍNCOLORADO.ORG

Search more than 420,000 FREE lesson plans 
and activities including curated collections  

and resources for mental health.

sharemylesson.com
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Dossier Overview 
4:30 – 7:00 PM • ATF Members: Free / Non-Members: $50

Career Pathway System Overview 
4:30 – 6:00 PM • ATF Members: Free / Non-Members: $50

12

30

Dossier Writing Workshop
1:00 – 3:00 PM • ATF Members: $75 / Non-Members: $175

Managing Behaviors in the School Community 
4:30 – 6:30 PM • ATF Members: Free / Non-Members: $25

January

ATF
EVENTS

December

13 Career Pathway System Overview
4:30 – 6:00 PM • ATF Members: Free / Non-Members: $50

08 ATF National Board Renewal Class
8:30 – 11:30 AM • ATF Members: $50 / Non-Members: $75

15 Career Pathway System Overview 
1:00 – 3:00 PM • ATF Members: Free / Non-Members: $50

November

PROMOTING EDUCATION AND UNION
Recently, ATF coordinated with Mission 
Graduate, which conducted a career fair at 
Rio Grande High School. Our union hosted 
an information table and held breakout 
sessions with students promoting careers 
within education. ATF even reached out to 
our sisters and brothers in labor and invited 
them to attend and promote professions 
ranging from electricians to sheet metal 
workers and more. 

Along with making a di"erence in their 
community and potentially doing work they 
would be proud of, students who had never 
given their career options a second thought 
were thrilled hearing about careers where 
they could realistically live a middle-class 
life style and do something they loved. 

If your school is planning on hosting a 
career day event, please let us know! We’d 
love nothing more than to promote good 
middle-class professions as viable career 
options to our students.

Studies show it o"ers important cognitive, social, emotional, and physical 
bene!ts, yet many schools are cutting down on breaks to squeeze in more 

lessons, which may be counterproductive.

– The American Academy of Pediatrics

RECESS IS A CRUCIAL AND NECESSARY  
COMPONENT OF A CHILD’S DEVELOPMENT.”“


