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INTERSECTIONALITY n. 

The interconnected nature 
of social categorizations 
such as race, class, and 
gender, regarded as  
creating overlapping and 
interdependent systems  
of discrimination or  
disadvantage; a  
theoretical approach  
based on such a premise.

– Oxford Dictionary
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PRESIDENT’S MESSAGE

Everyone wants to be seen. That’s what this edition of the Teachers’ Voice is about: The various e!orts to  
ensure that our students are seen—really seen—in every aspect of who they are and their lived experiences  
at school and at home.

But, what does that mean and how does that a!ect the way we interact with our students? Among other  
considerations, it encompasses how we: select methods and materials; structure of our schools; and, create  
laws to in"uence complex issues that allow some students to be seen (or, sadly, to remain invisible).

These “various e!orts” I refer to are recently front and center in our union, our district and local university, and in 
our state. The e!orts are centered on making changes in the way schooling happens, the work we do with our 
students, and the government agency that oversees public education. As with all change e!orts over time, some  
of these initiatives may be super#cial, some may have depth, and all will land at some point along that continuum. 

Some background about the “various e!orts”…

APS, ATF, UNM and FUE
A few years ago, APS started working on an Ethnic Studies framework, leading to a three-day Ethnic Studies  
Summer Learning Institute in May/June 2016. During that institute, an APS High School Ethnic Studies framework 
was developed, one that purposefully allowed practitioners to plug-in individual lesson plans without dictating 
what and how to teach. Subsequently, a series of workshops were held by APS.

Around the same time, the Institute for the Study of Race and Social Justice (Dr. Nancy Lopez, et al) received a  
grant to study the e!ect of Ethnic Studies in APS. Throughout the 2017-2018 school year, UNM partnered with 
the Xito Institute to conduct a series of trainings. Unfortunately, only a few teachers actually knew about the  
opportunity. The grant ended leaving some asking the question, “What’s next?”

To answer that question, ATF leadership issued an open invitation to join an Ethnic Studies Task Force created  
to engage the expertise and aspirations of our members. Word spread among union members, UNM faculty and 
students, as well as some in the advocacy community. As the work advanced, it was clear that our union’s work 
would be made stronger though the collective e!ort. So, the ATF Task Force became the ATF/Community Task  
Force on A Vision for Ethnic Studies in APS.

Participants were enthusiastic about the Ethnic Studies (ES) classes currently o!ered as an elective in some  
APS High Schools. The positive impact of these classes generated questions about moving forward:

• What needs to be done to help ES be successful in APS?
• What tools or trainings have been the most helpful to ES teachers thus far?
• What do educators feel is missing for ES courses to be successful?
• Is ES just for high school students?
• Is ES a class and/or a teaching philosophy? 
• How can an Ethnic Studies lens be a meaningful part of education K-12?

As our work continued, we envisioned a cultural shift in our K-12 classrooms moving from students being seen  
as “receptacles” for learning to a framework that recognizes the simultaneity of student’s intersecting identities 
(race, class, sexuality, gender, citizenship status, di!ering abilities, primary language, etc.), situates those identities 
in systems of inequity and resistance, and values these lived experiences as assets in the classroom. (See Fed Reps 
Act, page 3 to read the motion created by the task force and accepted into union policy by the ATF Fed Rep Council.)

VARIOUS EFFORTS
By Ellen B!nstein, ATF President

…continued on page 2.

The State
While we were working on Ethnic Studies as a teaching and learning framework, the Center on Law and Poverty 
was working on a multicultural/multilingual framework and legislative strategy to address Judge Sarah Singleton’s 
ruling on the Martinez/Yazzie lawsuit.

Judge Singleton ruled that the State of New Mexico is violating the constitutional right of students to a su$cient 
education and ordered the state to take immediate steps to fully support low-income, Native American, Hispanic, 
English language learner, and special needs students. 

Her order highlighted the need for the state to provide a multicultural and multilingual education framework for 
school districts, o!er e!ective programs like pre-K and extended learning time, and provide adequate funding  
for schools so that every New Mexico student can have an equal opportunity to learn and succeed. In her ruling, 
Judge Singleton cites existing law:

The legislature has found that no education system can be su$cient for the education of all children unless it  
is founded on the sound principle that every child can learn and succeed [.] NMSA 1978 § 22-1-1.2 (2015).  
The legislature also made #ndings that the key to success is having a multicultural education system that:

• attracts and retains quality and diverse teachers to teach New Mexico's multicultural 
student population;

• integrates the cultural strengths of its diverse student population into the curriculum with 
high expectations for all students;

• recognizes that cultural diversity in the state presents special challenges for policymakers, 
administrators, teachers and students.

She also cited the Bilingual Multicultural Education Act created by the legislature to ensure equal education  
opportunities for students in New Mexico. This act states that cognitive and a!ective development of the  
students is encouraged by:

• using the cultural and linguistic backgrounds of the students in a bilingual multicultural  
education program;

• providing students with opportunities to expand their conceptual and linguistic abilities and  
potentials in a successful and positive manner; and

• teaching students to appreciate the value and beauty of di!erent languages and cultures.

Subsequently, the Center on Law and Poverty worked with legislative sponsors to create a series of bills, many  
of which embed the phrase, “multicultural and linguistically relevant education for students.” 

These are essential in addressing the ruling of the judge. But, what does a piece of legislation look like in practice? 
How does schooling change? Will new legislation just reinforce education agency silos, all creating mandates to 
change us, or will we be supported to change schooling? 

Will we further develop schools in which, “teachers and students must critically analyze oppression and power 
relations in their communities, society and the world?” Or, will these various e!orts lead to more surface-level 
understandings of cultural celebrations and Black History Months?

INTERSECTIONALITY IS A THEORY OF IDENTITY  
that states that those who are most marginalized  
in society are those who fall under multiple forms  
RI�PLQRULW\�VRFLDO�VWUDWLÀFDWLRQ��VXFK�DV�FODVV��UDFH�� 
sexual orientation, age, religion, creed, disability,  
gender, and gender identity. 
– Wikipedia

“

“

I think one of the most challenging and frustrating things about  
culturally responsive instruction is that there is not a guidebook  
or a comprehensive training that prepares teachers to be culturally 
responsive. The term culturally responsive itself implies a respon-
[Q^MVM[[�\W�[XMKQÅK�QVLQ^QL]IT[#�\PMZMNWZM��Q\�KIVVW\�JM�OMVMZITQbML�WZ�

XZM[KZQJML��1V�WZLMZ�\W�JM�K]T\]ZITTa�ZM[XWV[Q^M��ML]KI\WZ[�U][\�QV^M[\�
the time to study their culturally and linguistically diverse students in order to 
JM\\MZ�MY]QX�\PMU[MT^M[�\W�QUXTMUMV\�XZIK\QKM[�[XMKQÅKITTa�OMIZML�\W_IZL�MVOIOQVO�
those particular students.

7N\MV��K]T\]ZIT�ZM[XWV[Q^MVM[[�Q[�UQ[KWV[\Z]ML�I[�IV�ILLQ\Q^M�XMLIOWOa�QV�_PQKP�
\MIKPMZ[�QVKWZXWZI\M�]VQ\[�WV�PW_�XMWXTM�KMTMJZI\M�PWTQLIa[�IZW]VL�\PM�_WZTL�WZ�
traditional foods and clothing from various cultures.

Cultural responsiveness is actually a much deeper introspection of instructional 
practices in order to ensure that teachers are not simply teaching content but  
\MIKPQVO�[\]LMV\[�QV�_Ia[�\PI\�ZM[XMK\��XZWUW\M��IVL�QVKWZXWZI\M�
LQ^MZ[M�_Ia[�WN�\PQVSQVO��TMIZVQVO��IVL�KWUU]VQKI\QVO�

Enhancing Core Reading Programs with Culturally Responsive Practices  
Katie Toppel • The Reading Teacher • Vol. 68 Issue 7 pp. 552–559 
2015 International Literacy Association

“

“
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Teaching at the Intersections
ETHNIC STUDIES is the critical and interdisciplinary study of race,  
ethnicity, and indigeneity with a focus on the experiences and  
perspectives of people of color within and beyond the United States. 
(http://ethnicstudies.berkeley.edu/)

ETHNIC STUDIES IN THE UNITED STATES is the interdisciplinary  
study of di!erence—chie"y race, ethnicity, and nation, but also sexuality, 
gender, and other such markings—and power, as expressed by the state, 
by civil society, and by individuals. (Wikipedia)

INTERSECTIONALITY refers to the social, economic and political ways  
in which identity-based systems of oppression and privilege connect,  
overlap and in"uence one another.

Monita K. Bell • Teaching at the Intersections: Honor and teach about your students’ multiple 
identities • Teaching Tolerance, Issue 53, Summer 2016

PRESIDENT'S MESSAGE…continued from page 1.

Implementation: It’s up to Us;  
It’s the Pedagogy

I’ve said for years that I want to create a bumper sticker that says, “It’s the Pedagogy, Stupid.” I never 
have because I don’t think most people will get it. But in this case, it really is all about the pedagogy.  
In the multicultural and ethnic studies circles, professionals talk a great deal about culturally relevant or 
responsive pedagogy. What is culturally responsive pedagogy? Aimee Riechel (Our Oral History Narrative 
Project, p. 108) wrote a perfect de#nition.

Before I began teaching, I thought that pedagogy only included methodology. Teaching Ethnic 
Studies taught me that pedagogy includes the purpose of education as well as the identity of who 
is being taught, who is teaching, their relationship to each other, and their relationship to structure 
and power.

Rethinking Ethnic Studies  • Edited by R. Tolteka Cuauhtin, Miguel Zavala, Christine Sleeter, Wayne Au 
A Rethinking Schools Publication, 2019

But who…or what…controls pedagogy in the classroom? We, as educators, exist within and navigate 
many of the same institutions of power and privilege as our students—those of racism, sexism,  
classism, etc. As facilitators of learning in the classroom, our role has traditionally held a position of 
power, however, as professionals within a system that is under attack, our power over crafting how 
learning happens in our classrooms has been greatly diminished as we are told that we must adhere  
to standardized programs with “#delity” leaving little space for transforming our classrooms into 
revolutionary spaces to learn. 

How can we, particularly elementary and special education teachers, create and implement culturally 
responsive pedagogy when we are directed to teach canned programs with lEFMJUZ? Culturally  
responsive pedagogy is impossible when we only teach programs – Spire, Benchmark, Fundations, etc. 
– and not the students in our class.

As educators, it is going to be critical for us to help lead the charge for Ethnic Studies in our schools to 
ensure that not only do our students receive the culturally relevant lessons they deserve, but also, that 
we have the freedom to teach it in a meaningful way. 

I want to issue a challenge: Let’s model what we teach. A disempowered role model will never convince 
a historically marginalized student that there is power to be had if we, ourselves, cannot harness our 
own collective power. How can we see our students if we cannot see ourselves? Together through our 
union, we, as professionals, must become conscious of the power we do have, the power we don’t  
have and the power that we should have in order to deliver the best education to our students, with 
intersectional justice and equity as guiding principles for learning. 

In solidarity,

…MULTIETHNIC LITERATURE, as part of a literature based 
ZMILQVO�XZWOZIU��KIV�JM�][ML�QV�\PM�KTI[[ZWWU�\W�IЅZU�\PM� 
cultural identity of culturally and linguistically diverse students  
and to develop all students’ understanding and appreciation of  
other cultures. Integrating diverse cultural literature across  
the reading and writing curriculum helps students discover the  
intricacies of language as well as the histories and cultures of  
various ethnic groups. This view of literature is one of the new  
patterns of instruction that can facilitate school literacy develop-
ment of culturally and linguistically diverse students (Au, 1993; 
Harris, 1992; Norton, 2001).

CULTURALLY AND LINGUISTICALLY DIVERSE STUDENTS 
are not receiving a free and appropriate education when teachers 
are not implementing instructional strategies that optimize student 
achievement or positively reinforcing their cultural identity. It is 
not deemed free because society will have to pay for their illiteracy 
when they are placed on welfare, commit a crime, or require reme-
dial education. Neither is it appropriate when students who come 
from diverse backgrounds continue to be left behind. No reading 
program, legislative mandate, or high stakes test can ever replace 
\PM�XW_MZ�IVL�QVÆ]MVKM�\PI\�I�\MIKPMZ�XW[[M[[M[�\W�QUXZW^M�[\]LMV\�
achievement. Teachers who embrace culturally responsive literacy 
instruction will serve as a catalyst for improved reading achieve-
ment among students who are culturally and linguistically diverse.

– Culturally Responsive Literacy Instruction • Tandria Callins 
University of South Florida National Center for Culturally Responsive Educational Systems

What is Culturally  
Responsive Teaching?

• Treat students as competent.

• Build on students’ real-life experiences, 
constantly sca!old new, more complex 
learning.

• Broad conception of literacy that 
includes literature and oratory.

• Class time used for instruction.

• Students whose futures seem most 
tenuous cultivated as leaders in  
classroom.

• Teachers and students engage in  
collective struggle against status quo.

Ladson-Billings, G. (1994) 
The Dreamkeepers 
Jossey-Bass

The National Association for Multicultural Education’s (NAME)  
#ve student outcomes in relationship to Multicultural Education 
and Ethnic Studies:

1. POSITIVE ACADEMIC IDENTITIES
2. POSITIVE SOCIAL IDENTITIES
3. RESPECTFUL ENGAGEMENT WITH DIVERSE PEOPLE
4. SOCIAL JUSTICE CONSCIOUSNESS
5. SOCIAL JUSTICE ACTION

NAME: 5 Things

"Multicultural Education or Ethnic Studies?” By Christine Sleeter, Joni Boyd Acu!, 
Courtney Bentley, Sandra Guzman Foster, Peggy Morrison, and Vera Stenhouse  
pp. 15-16 • Rethinking Ethnic Studies, A Rethinking Schools Publication, 2019
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Members of the ATF/Community Task Force  
on A Vision for Ethnic Studies in APS

ATF
Ellen Bernstein, ATF President 

Marianna Anaya, ATF Sta!
Denise Chavez Duran, Manzano HS

Karen Cox, Del Norte HS
Juan Duran, Albuquerque HS

Richard Foust, Freedom HS
Luis Garcia, Ernie Pyle MS

Carolyn Gonzalez, Emerson ES
Rosemary Hood, La Cueva HS

Jeanette Jimenez, Emerson ES
Gina Marselle, Sandia HS

Rachel Martinez, East San Jose ES
Veronica Medina, Albuquerque HS

Camilo Montaño, Highland HS
Juan Ortega, Coronado ES

Tony Padilla, Rio Grande HS
Linda Phipps, Mark Twain ES

Patricia Quezada, John Adams MS
Mary Ra!erty, New Futures School

Zayda Raimundi, Madison MS
Stephanie Torres, Freedom HS

Melanie Telles, Freedom HS
Marcia Vera Vassallo, Sandia HS
Crystal Williams, Del Norte HS

Community
Emily Castillo, UNM
Magda Dathe, UNM

Shiv Desai, UNM
Myrella Gonzalez, UNM

Nancy Lopez, UNM
Mia Sosa Provencio, UNM

Omkulthoom Qassem, UNM/FUE
Tony Watkins, APS/FUE

WHEREAS, we believe that to achieve educational 
equity, the root causes of inequities must be  
addressed; and,

WHEREAS, knowledge about human di!erences  
and interconnectedness is a basic requirement for 
active citizenship in a diverse, pluralistic and equitable 
society; and

WHEREAS, if public schools are to promote a just  
and equitable society, they have a responsibility to 
teach all students to think critically about prevailing 
societal norms; and

WHEREAS, a guiding principal for Ethnic Studies is 
to equip students with a critical lens to see the world 
and their place in it; and,

WHEREAS, the ATF/Community Task Force on  
Ethnic Studies in APS de#nes Ethnic Studies as the 
interdisciplinary study of di!erence, power and  
marginalization that addresses uneven power 
dynamics in society by centering the experiences and 
knowledge of historically marginalized groups; and,

WHEREAS, the ATF/Community Task Force on Ethnic 
Studies in APS further de#nes Ethnic Studies as a 
humanizing teaching and learning practice and 
philosophy where students, educators, families and 
communities are treated equitably, heard, valued, 
centered and empowered; and,

WHEREAS, Ethnic Studies encompasses classroom 
practices that embed, but are not limited to, the 
following:

• Situating students’ family, community, knowledge 
and culture at the center of learning. 

• Utilizing culturally relevant texts, focusing on the 
resiliency of marginalized communities (as opposed 
to victimization), and openly discussing issues of 
power and privilege as they relate to classroom 
texts, historical events, current events, statistics, etc.

• Including historically relevant ways of learning to 
meaningfully engage students (i.e. storytelling, call 
and response, cultural arts, etc.) and incorporating 
historical and modern role models of otherwise 
marginalized people and issues in the American 
experience.

• Reframing dominant narratives about race,  
culture, language, sexuality, gender, etc. in order  
to center marginalized experiences. (i.e., stories  
of marginalized groups would not be seen as an  
“addition” to a story, but rather, the marginal-
ized story is at the center of learning.) Developing 
students’ critical consciousness. (The #rst step  
in this process is revisiting and reclaiming identity 
and also encompasses questioning objectivity, 
emphasizing principles of self-determination, social 
justice, hope, equity, healing and love.) Creating 
caring academic environments in which educators 
and students develop mutual respect, mutual trust 
and realize the humanity in one another.

• Engaging in community responsiveness (i.e., youth 
participatory action research that allows students to 
become critical action researchers, develop empathy 
and understanding for themselves and others and 
focus on improving social conditions for themselves 
and their communities.); and,

WHEREAS, research shows that there is academic and 
social value for all students who take Ethnic Studies 
courses, especially those who are in need of remedial 
interventions in lower grades or credit recovery in 
High School; and,

WHEREAS, there is evidence that carefully-developed 
and well-implemented Ethnic Studies programs in 
grades K-12 have led to greater student achievement, 
improved graduation rates, improved attendance, 
more empowered and future oriented youth and 
healthier communities; and, 

WHEREAS, over the years, standardized tests have 
become over-relied upon as a single indicator of 
student “achievement”; and,

WHEREAS, research shows that standardized tests 
advantage students who have the cultural, social and 
#nancial resources to access dominant culture; and,

WHEREAS, Ethnic Studies develops critical thinking 
skills and challenges students to reach beyond a single 
answer for solutions; and,

WHEREAS, despite the injustice of the over-reliance 
on standardized tests, scores are often as used as a 
means to justify rewarding or closing public schools, 
many of which are in historically marginalized com-
munities; and,

WHEREAS, when educators are in charge of designing 
tools – like authentic performance assessments – that 
help our most oppressed communities, we liberate 
everyone; and, 

WHEREAS, authentic performance assessments:

• Provide an opportunity for collaboration and  
communication;

• Empower students to have a say in the direction of 
their learning, ensuring assessments are meaningful 
and relevant to each student’s culture and context;

• Provide students and parents with clear rubrics that 
make room for self-assessment and move toward 
improvement;

• Authentically engage students and instill a sense  
of accomplishment;

• Liberate by working with the intention to close 
achievement opportunities and transform class-
rooms into culturally-responsive spaces where all 
students are set up for success; and, 

WHEREAS, ATF envisions a revolutionary public school 
system that challenges de#cit thinking, acknowledges 
and values the lived experiences that students bring to 
the table and builds on the cultural capital that each 
student possesses; and,

WHEREAS, ATF believes that an Ethnic Studies 
pedagogy within our schools – one that recognizes 
and questions systems of power and privilege while 
building on students’ lived experiences and resiliency 
– is critical to revolutionizing our public education 
system, closing the opportunity gap and stopping the 
school-to-prison pipeline; and, 

WHEREAS, ATF envisions a cultural shift in our K-12 
classrooms that moves from students being seen 
as “receptacles” for learning to a framework that 
recognizes the simultaneity of student’s intersecting 
identities (race, class, sexuality, gender, citizenship 
status, di!ering abilities, primary language, etc.), 
situates those identities in systems of inequity and 
resistance, and values these lived experiences as  
assets in the classroom; and,

WHEREAS, the APS Board of Education a$rmed the 
critical nature of Ethnic Studies for our students by 
directing APS Administration to implement Ethnic 
Studies in our schools; and,

WHEREAS, recent research from UNM about the initial 
roll-out of Ethnic Studies elective courses in some APS 
high schools determined that District Administration, 
school-site administrative support and counselor 
recommendations were critical to the success of Ethnic 
Studies classes and ongoing professional develop-
ment; and,

WHEREAS, Ethnic Studies is one avenue to address 
the recent Yazzie/Martinez ruling which mandates 
that our public schools shall “include provision of the 
services, resources, and supports necessary for all 
children in all districts, including low income, Native 
American and ELL students (‘at-risk students’), to have 
the opportunity to be college, career and civics ready.” 

THEREFORE, BE IT RESOLVED, that ATF leadership 
and members: 

• Organize alongside community allies to advocate 
for a carefully-developed and well-supported K-12 
Ethnic Studies program that is woven into core 
content areas, with intersectional justice and equity 
as guiding principles; and

• Create equitable school environments by providing 
culturally responsive teaching strategies, authentic 
performance assessment, and giving all sta! mem-
bers support to become culturally pro#cient; and, 

• Foster support for ongoing practitioner-led profes-
sional development for educators in conjunction 
with APS and community allies; and, 

• Advocate alongside community allies for thoughtful 
implementation that allows Ethnic Studies educators 
to help determine what resources and teaching 
materials are most needed to ensure a successful 
Ethnic Studies program; and,

THEREFORE, BE IT FURTHER RESOLVED, that ATF 
leadership and members will organize alongside  
community allies to engage more stakeholders  
from APS, UNM, and CNM to encourage an educator 
preparation, hiring and support pipeline that: 

• Utilizes a critical pedagogy that aligns with the 
integrity of this motion;

• Fosters a healthy awareness and sense of self and 
position in the world;

• Rejects a color-blind ideology;
• Critically examines “objectivity”;
• Centers the needs of New Mexico’s students  

and families.

WHEREAS, if public schools are to promote a just and equitable society, they have a  
responsibility to teach all students to think critically about prevailing societal norms…

FED REPS ACT
ATF MOTION TO SUPPORT K–12 ETHNIC STUDIES IN APS

by Jeanette Jimenez (Emerson ES), Zayda Raimundi (Madison MS) and Rosemary Hood (La Cueva HS) on behalf of the ATF/Community Task Force on Ethnic Studies
At the core of Ethnic Studies  
pedagogy is the aim to equip  
students with tools to better  

understand social inequities and 
the structural forces that shape 
their lives while also providing 

tangible strategies to socially 
transform their communities.

“Revisiting Notions of Social Action in Ethnic  
Studies Pedagogy: One Teacher’s Critical Lessons  

from the Classroom” By Cati V. de los Rios  
p. 64 Rethinking Ethnic Studies, A Rethinking  

Schools Publication, 2019.

“
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MULTICULTURAL EDUCATION RELATES TO EDUCATION AND INSTRUCTION  
designed for the cultures of several different races in an educational system.  

This approach to teaching and learning is based upon consensus building, respect, and 

fostering cultural pluralism within racial societies. Multicultural education acknowledges 

and incorporates positive racial idiosyncrasies into classroom atmospheres."

Multicultural Education (1997) • Keith Wilson, Professor  
College of Education & Human Services Southern Illinois University Carbondale

“

“
MULTICULTURAL EDUCATION DEFINED

To accomplish these goals, multicultural education demands a school sta! that is culturally competent, and to 
the greatest extent possible racially, culturally, and linguistically diverse. Sta! must be multiculturally literate 
and capable of including and embracing families and communities to create an environment that is supportive 
of multiple perspectives, experiences, and democracy. Multicultural education requires comprehensive school 
reform as multicultural education must pervade all aspects of the school community and organization.

Recognizing that equality and equity are not the same thing, multicultural education attempts to o!er all  
students an equitable educational opportunity, while at the same time, encouraging students to critique  
society in the interest of social justice.
Advancing and Advocating for Social Justice & Equity • The National Association for Multicultural Education • www.nameorg.org

NUMEROUS DEFINITIONS of multicultural education have been proposed or espoused by scholars, researchers 
and organizations over the past 30 years. To assist researchers, teachers, educators, and parents in understand-
ing and implementing multicultural education, the National Association for Multicultural Education de#nes 
multicultural education below.

MULTICULTURAL EDUCATION 
is a philosophical concept built 
on the ideals of freedom, justice, 
equality, equity, and human 
dignity as acknowledged in vari-
ous documents, such as the U.S. 
Declaration of Independence, 
constitutions of South Africa and 
the United States, and the Univer-
sal Declaration of Human Rights 
adopted by the United Nations. 
It a$rms our need to prepare 
students for their responsibilities 
in an interdependent world. It rec-
ognizes the role schools can play 
in developing the attitudes and 
values necessary for a democratic 
society. It values cultural di!erenc-
es and a$rms the pluralism that 
students, their communities, and 
teachers re"ect. It challenges all 
forms of discrimination in schools 
and society through the promo-
tion of democratic principles of 
social justice.

MULTICULTURAL EDUCATION 
is a process that permeates all 
aspects of school practices, 
policies and organization as a 
means to ensure the highest 
levels of academic achieve-
ment for all students. It helps 
students develop a positive 
self-concept by providing 
knowledge about the histories,  
cultures, and contributions of 
diverse groups. It prepares all 
students to work actively toward 
structural equality in organizations 
and institutions by providing the 
knowledge, dispositions, and skills 
for the redistribution of power and 
income among diverse groups. 
Thus, school curriculum must 
directly address issues of racism, 
sexism, classism, linguicism, able-
ism, ageism, heterosexism, religious 
intolerance, and xenophobia.

MULTICULTURAL 
EDUCATION  
advocates the  
belief that 
students and 
their life histories 
and experiences 
should be placed 
at the center of 

the teaching and learning pro-
cess and that pedagogy should 
occur in a context that is familiar 
to students and that addresses 
multiple ways of thinking. In addi-
tion, teachers and students must 
critically analyze oppression and 
power relations in their communi-
ties, society and the world.

THE COURT RULED that the State is violating 
the constitutional rights of students to a suf-
#cient education and must provide schools a 
framework to use for a multicultural education.

The court found that “In order to meet the 
needs of the State’s culturally and linguistically 
diverse student population, the State has a 
duty to ensure that all students enrolled in  
New Mexico public schools are provided a 
multicultural education.” (Findings of Fact and 
Conclusions of Law, p. 545).

The Yazzie/Martinez decision requires the 
State to provide a multicultural framework of 
education for all students, including providing 
instruction that is culturally and linguistically 
relevant. The State “has not provided a frame-
work for school districts to use in providing a 
multicultural education.” (Decision & Order,  
July 2018, at 31). 

The Court ruled that the State violated its  
constitutional duty to provide adequate  
resources for adequate training and professional 
development for New Mexico’s teachers. (36)

• According to the Legislative Education  
Study Committee, as one of the most  
culturally, linguistically, and ethnically  
diverse states in the country, every New 
Mexico teacher requires an understanding 
and ability to engage with students of many 
backgrounds to be e!ective. 

• School districts currently do not have  
su$cient support to implement e!ective 
bilingual and multicultural education  
and teachers receive little professional  
development in culturally/linguistically 
responsive pedagogy. 

• The court acknowledged that teachers 
working with ELL students in all academic 
subjects (not just language courses), must 
receive periodic, ELL-speci#c professional 
development. 

Content from fact sheets developed by the 
Transform Education NM Coalition, the lobby-
ing arm of the Center on Law and Poverty.

FIXING THE TEACHERS
AN INSUFFICIENT STRATEGY  

FOR A SUFFICIENT EDUCATION
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08 ATF CONSTITUENT VP  
NOMINATIONS CLOSE

08 APS/ATF PRINCIPAL  
SURVEY LINK OPENS

16
DOSSIER OVERVIEW
4:30 – 7 PM 
Members: Free / Non-Members: $50

18
CAREER PATHWAY OVERVIEW
4:30 – 6 PM 
Members: Free / Non-Members: $50

19 APS/ATF PRINCIPAL  
SURVEY LINK CLOSES

22
ATF NATIONAL BOARD  
COMPONENT 1 BOOT CAMP
4 – 8 PM 
Members: $50 / Non-Members: $75

11
ATF GENERAL MEMBERSHIP  
MEETING
4:30 – 6 PM

April

23
ATF NATIONAL BOARD  
WRITERS WORKSHOP 
9 – 11 AM  
Members: $50 / Non-Members: $75

23
ATF NATIONAL BOARD  
COMPONENT 1 BOOT CAMP
1 – 5 PM 
Members: $50 / Non-Members: $75

March

ATF CALENDAR OF EVENTS

10 FED REP DINNER
Time & Location: TBA

16
CAREER PATHWAY OVERVIEW
4:30 – 6 PM  
Members: Free / Non-Members: $50

MAY

*All events and classes will be held  
BU�UIF�"5'�0ĆDF�VOMFTT�PUIFSXJTF�OPUFE�

APS Adds Ethnic Studies to HS  Curriculum
NBC News, June 8, 2016 • By Frances Kai-Hwa Wang

Albuquerque Public Schools will launch a new ethnic studies program 
for all 13 of its high schools beginning August 2017, according to  
Albuquerque Journal. Courses with Hispanic-American, African- 
American, Native-American, and Asian-American content will be o!ered 
as English and social studies elective options for juniors and seniors.

“I was a high school dropout,” Emma Sandoval, a member of local  
community activism group Families United for Education, told NBC 
News. “Ethnic studies and community engagement played a huge role 
in getting me back into the classroom and on to college. I always felt 
like I just didn’t belong in schools, and seeing my identity and culture 
re"ected in my education made me want to make changes in my  
community. I owe my current success to those that helped me see 
myself, a young woman of color, and my culture, as scholarly.”

Currently, only three Albuquerque high schools o!er ethnic studies 
courses, including Chicano Studies, Mexican-American Literature, and 
Native American Studies. Last December, Families United for Education 
approached the Albuquerque Board of Education to advocate for ethnic 
studies courses across the district. Last week, about 40 teachers and 
community members came together for a three-day workshop to begin 
planning the curriculum.

An Update on APS (from APS C&I)
Albuquerque Public Schools Curriculum and Instruction Department 
has been continuing work on the expansion of Ethnic Studies Courses 
in all high schools and support for culturally relevant curriculum across 
all grade levels. There are three primary goals associated with this 
initiative: 1) support the academic achievement of all students through 
culturally relevant curriculum and pedagogy; 2) give students a critical 
lens to view history, race and culture; and 3) support a school culture 
that values student identity.

This initiative began in the 2015-2016 school year with the develop-
ment by a group of committed teachers of a framework for an Ethnic 
Studies course. This course can be o!ered as a survey or focused on a 
speci#c ethnic, gender or identity group. It is built around four strands: 

SOCIAL: the sociology of power, privilege and the opportunities for  
and barriers to social change; 

POLITICAL: laws, citizenship and political in"uence;

HISTORICAL: the historical context of class, race and segregation; and 

CULTURAL: how language, identity and values a!ect cultural and  
personal growth. This course is o!ered in all comprehensive high 
schools and is showing slow, but consistent growth in enrollment. 

Currently, Rio Grande High School and La Cueva High School have the 
largest programs. The Ethnic Studies courses build upon the success of 
Native American and Mexican American Studies courses that have been 
in our schools for many years. Instructional materials for use in this 
course are available for checkout at the Uni#ed Library at M Building. 

This year, APS entered into a MOU with the Southern Poverty Law Center 
and Teaching Tolerance to provide workshops for all teachers wishing to 
address issues of race and identity in their classrooms. Three workshops 
were o!ered in the Fall of 2018: A Framework for Social Justice Teach-
ing; Using the Teaching Tolerance Curriculum; and Facilitating Critical 
Conversations around Race and Class. All three workshops were well 
attended and received and will be o!ered again next year. 

These are just a few of the steps that the District has taken to support a 
climate that values individual student identity, diverse viewpoints and 
the rich cultural heritage of our state.

Student Voice Pushes for Ethnic Studies
Ethnic Studies is a subject area that grew out of the activism of our 
community—namely, the activism of students of color during the 
1960s and 1970s, who called for more diverse representation in their 
studies. As the years progressed, Ethnic Studies as a discipline has 
proven to be "uid, changing with the times, encompassing more 
dialogue surrounding gender, sexuality, class, power and privilege,  
in addition to race and ethnicity. 

Currently, there is a small but growing number of Ethnic Studies 
courses within APS. These interdisciplinary courses are equipping 
more students with skills to read texts and history with a critical lens, 
to understand the rich history of our communities and to engage as 
active citizens in our democracy. "A teacher should follow lesson plans, 
yes, but they should also teach their students how to think about 
dilemmas outside the four-walled classroom," wrote Ethnic Studies 
student Samantha in support of growing ethnic studies courses  
within our schools.

Samantha's letter was one of many sent to educational leaders across 
the nation about the importance of ethnic studies. It was part of a 
research and writing assignment led by Ethnic Studies teacher and  
ATF Fed Rep Rosemary Hood who encouraged her students to use  
their voice in the process of shaping the education they receive. 

“When schools teach awareness of ethnic diversity, inclusion, and ac-
ceptance of diverse people groups and history, schools perform better” 
said Hood’s student, Daniel, citing a Stanford study on San Francisco 
Ethnic Studies courses that contributed to boosts in student atten-
dance, GPAs and standardized test scores. Daniels’ classmate, Kaylee, 
agrees—that Ethnic Studies courses have bene#tted her studies, 
giving her a renewed sense of pride and responsibility. “Instead of just 
wanting just to get through high school,” she writes, “I feel as though I 
can make my time worthwhile here, and make some positive impacts 
on my community which is a very important as a member of society.”

While some students wrote to the U.S. Secretary of Education Betsy 
DeVos, others appealed to local electeds on our APS Board of Education 
to incorporate Ethnic Studies into all classes, starting in kindergarten. 
“New Mexico’s graduation rates are as low as 71%. Imagine if you 
had the power to change that statistic by adding an Ethnic Studies 
program into every school. "Dr. Peercy, I implore you to take a look at 
this amazing program and what it does for its students. You are able  
to change and plant seeds of prosperity into children so that we can 
build a better future for ourselves and for many generations to come,” 
wrote Ethnic Studies student Malia. 

Indeed, a key tenet of Ethnic Studies is active participation in our 
society and ensuring a more socially just world for future generations. 
It is #tting that students—who led the charge for these courses over 
40 years ago—are still pushing the conversation forward to ensure 
that ethnic studies are embedded in the way we teach, the way we 
learn and the way we interact with the world around us.

Strong Ethnic Studies teachers use 
culturally responsive pedagogy…  
Ethnic Studies pedagogy that is  
culturally resonsive puts students' lives, 
culture, and funds of knowledge at 
the center of the curriculum.
"What Is Ethnic Studies Pedagogy?" By Allyson Tintiangco- 
Cubales, Rita Kohli, Jocyl Sacramento, Nick Henning, Ruchi 
Agarwal-Rangnath, and Christine Sleeter. p. 22 Rethinking Ethnic 
Studies, A Rethinking Schools Publication, 2019. 

ETHNIC STUDIES
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PED WATCH

PED Rules with “Effectiveness”  
and Other Mischief
There are over a dozen rules that the former 
PED put in place to enshrine e!ectiveness 
ratings in teacher evaluation. These rules 
mandate that teachers be “e!ective” or above 
on their NM TEACH summative ratings to be 
eligible to mentor a new teacher, supervise a 
student teacher and more. In addition, there 
are rules in place that substituted for legisla-
tion that never passed, such as 3rd grade 
retention. The new leadership at the PED will 
be reviewing, replacing and perhaps repealing 
these rules in the near future.

School Discipline Policies
Does your school have a functioning student discipline 
policy? Does your school even have a universally  
recognized student discipline policy? If not, it should, 
and you have contractual rights to ensure that your 
school has a policy that supports the classroom man-
agement of the teachers. In fact, the sta! are the ones 
who ultimately create that policy. School discipline 
policies fall under the purview of the school’s instruc-
tional council. You can #nd this in Article 7 of the ATF/
APS Negotiated Agreement. Student discipline is also 
addressed in Article 21.

We recently worked with a middle school where 
student behavior literally hamstrung the school from 
functioning. Students didn’t feel safe at school and 
neither did the sta!. We met with the principal and 
agree to create a task force. In collaboration with the 
task force, ATF sta! helped to craft a new student 
discipline policy incorporating their emphasis on 
restorative practices. For all of you starting to work in 
restorative practices, keep in mind that this emphasis 
does not replace, but rather augments a school’s 
policy. If your school’s student discipline policy is 
nonexistent or malfunctioning, contact your union. 

Legislature Considers Changes  
to Educational Retirement

The NM State Legislature is debating several signi#-
cant changes to the Educational Retirement Act (ERA). 
Senate Bill 14 (and its companion, House Bill 360) 
calls for #ve revisions of the ERA which would improve 
the long-term sustainability of the education retire-
ment fund. If enacted, the legislation would increase 
costs for public school employers covered by ERA, for 
public school employees hired on or after July 1, 2019, 
and some current school employees. The proposed 
changes are outlined below.

1. Employer Contribution Increase. 
The bills would increase employer contributions to 
 the fund by 1% per year for the next three years.  
Over this period, the employer contribution would 
increase from the current 13.9% of each employee’s 
salary to 16.9%. 

2. Contributions by PERA Retirees & Subs. 
Under current law, retired Public Employee Retire-
ment Act (PERA) members can work for ERA-covered 
employers and not contribute to the ERA fund. These 
bills would require a PERA retiree working under 
an ERA employer to make contributions to the ERA 
fund without receiving service credit. Also, under this 
legislation, substitute teachers who work at least a  
.25 FTE would be required to become members of  
ERA and make contributions to the fund.

3. Changes to Retirement Benefit Calculation. 
For those hired on or after July 1, 2019, a tiered  
multiplier, rather than the current "at 2.35%  
multiplier would be used to calculate their retirement 
bene#t.  This change would incentivize more years 
of service from ERA employees and provide higher 
payouts for those who pay into the system for more 
than 30 years. These changes would not apply to  
current ERA members. Another related change  
would set a minimum retirement age of 58 to avoid  
a reduction of pension bene#ts. 

4. Return-to-Work Program. 
The proposed legislation would shorten the time all 
employees must wait before returning to work from 
one year to six months. Exceptions to the one-year 
waiting period are currently made if an employee 
works a 0.25 FTE or earns less than $15,000.  
(In these instances, an employee may return to  
work immediately.) This bill does not extend the 
Return-to-Work program beyond its current sunset 
date of January 1, 2022.

5. Anti-Spiking Provisions. 
This legislation also limits the extent to which salary 
increases count toward pension calculations for 
employees making more than $60,000. This bill is 
not intended to a!ect (nor is it likely to apply to) the 
proposed educator raises now being debated in this 
session. The legislation addresses the deliberate, 
individual manipulation of salary for the purpose of 
increasing a member’s retirement bene#t. In Senate 
Bill 14, salary increases of greater than 30% would  
not be used in the calculation of average salary in  
the bene#t formula.

To reiterate, these proposed changes to the ERA are 
intended to ensure that the retirement fund has the 
needed assets to pay its retiree bene#t obligations 
now and into the distant future. Ultimately, the 
goal is to preserve and strengthen the educational 
retirement system for those now retired, current 
educational employees, and future educators  
who are now sitting in their 3rd grade classes and 
dreaming of becoming teachers.

Transitioning Away from PARCC
Within days of taking o$ce, Governor Michelle  
Lujan Grisham ordered the state’s Public Education 
Department (PED) to terminate New Mexico’s use  
of the Partnership for Assessment of Readiness for 
College and Careers standardized test, commonly 
known as PARCC.%

“This is the #rst of many steps we will take to  
transform education in this state,” Governor Lujan 
Grisham said. “High-stakes tests like PARCC do our 
schools a disservice, and we are about empowering 
our school system. Including those who will be most 
empowered by a better assessment in the process  
will help us build something better from the ground 
up, as opposed to a test mandated from on high.”%

This spring, the New Mexico Standards-Based  
Transition Assessment of Math and ELA will be given. 
According to the PED website, the Spring 2019  
transition assessment will still be administered in 
TestNav and continue to be managed through  
PearsonAccessnext. All publicly available resources 
(e.g., online practice sites) for prior administrations 
are still appropriate for use as preparation and  
practice for the Spring 2019 transition assessment.

Organizing

Lew Wallace Elementary  
Reaches 100% ATF Membership

Organizing isn't easy. Anyone who has ever tried 
will attest to the fact that it certainly doesn't happen 
overnight. That said, it is a triumph that one of our 
schools, Lew Wallace Elementary, has reached 100 % 
ATF membership at their site.

ATF will be celebrating this success with the sta! over 
lunch, highlighting all of the hard work and recogniz-
ing their two Fed Reps, Sonya Romero Smith and 
Celeste Hernandez. For years, they've built an atmo-
sphere of solidarity with their colleagues and it shows! 
From worksite organizing to state-wide advocacy, it is 
clear that Lew Wallace sta! are active and engaged in 
our growing union movement. Thank you to the Lew 
Wallace sta! for working so tirelessly for our students 
and for the future of our profession.

If you’re interested in organizing members at your 
site, please email Marianna@atfunion.org.

issues Advocacy

Spring Evaluations
Test scores and sick leave are no longer part of teacher 
evaluations. Observations are. Teachers will still be 
observed and scored in Domains 1 through 4. The 
spring observation – traditionally the one that is 
unscheduled – should take place before the end of the 
school year and principals are still required to score 
Domain 4. 

Good Changes
It feels good to #nally write, elections have conse-
quences…in a good way. At a sprinter’s pace,  
Governor Lujan Grisham has changed the direction 
of the PED from antagonizing educators to collabo-
ration and problem-solving with your union. The 
legislature is considering two separate evaluation bills 
that include input from educators, and the current 
evaluation system is on its way out of state rules. In 
this session, the legislature is not just contemplating 
whether or not teachers will get raises. Rather, there 
are several competing bills proposing signi#cant  
salary increases for educators next school year. 
Negotiations with APS are coming up. With all of the 
positive developments in Santa Fe, we have a positive 
outlook even before we get to the table.

Your union has kept track of each of the rules concern-
ing the NMTEACH evaluation system, and is reviewing 
them in collaboration with the new (and improved) 
PED. We are keeping our collective eyes on rules and 
developments concerning I-station, EOCs, and 90-day 
plans. This means that the days of “test-and-punish” 
are over. 

One bill that has already been signed into law is  
Senate Bill 157 (Sen. Soules), which allows educa-
tional employees covered under the Educational 
Retirement Act to convert unused sick leave to ERB 
service credit. This new law allows an employee 
(according to the “eligibility” table below) to purchase 
service credit at the actuarial value of the quarters 
that are converted. 

Is It Time To Do Your Dossier?
Whether you’re new to the teaching profession or new 
to teaching in New Mexico, if you want to move to the 
next license level, you need to complete your profes-
sional development dossier (PDD). Level 1 teachers 
must move to Level 2 any time after their third year 
and before they reach the end of their #fth year. 

If you’re seeking to advance, submit an “Intent to  
Advance Form” to APS Human Resources. An HR 
sta!er will review it and notify you of your eligibility 
for advancement. The dossier submission period  
began last July 15th and will remain open until 
5:00pm on March 31st.

Principal Surveys:  
Why Filling Them Out Matters!

Years ago, ATF negotiated Principal Surveys as a 
means of providing feedback to administrators. These 
surveys become critical sets of data when your union 
advocates for better working conditions.

Over the years, we’ve changed the survey to include 
heads of departments and not just principals. We 
want to be sure that our members who serve as 
diagnosticians, social workers, nurses and others 
who work in a school and for a department, and in 
programs such as Fine Arts are also able to provide 
meaningful feedback.

The window for completing Principal Surveys opens 
on Monday, April 8th and closes on Friday, April 19th. 
All educators will receive a link in their email. It’s 
essential that we receive responses from all educators, 
including non-members. Please encourage your  
colleagues to share their experiences with us!

Qualifying unused 
 sick leave days

ERB service credit  
(in quarters)

38 – 82 1

83 – 127 2

128 – 172 3

173+ 4

YEARS OF SERVICE MULTIPLIER

1 – 10 1.35%

11 – 20 2.35%

21 – 30 3.35%

30+ 2.4%
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Since Parkland, 365 Days of Grief  
and Action
We’re looking back on a year when AFT members 
and leaders proudly joined with students and 
gun violence survivors to work to end this 
country’s gun violence epidemic. “Over the 
past year, I’ve gotten to know so many of the 
educators, students and parents of the Stoneman 
Douglas community,” says AFT President Randi 
Weingarten. “We’ve wept, we’ve mourned, we’ve 
marched, we’ve lobbied, and we’ve made it clear 
that we will never stop #ghting for the proven 
interventions that can make our schools safe from 
gun violence.” 

Crumbling Schools and Shortchanged 
Students
AFT President Randi Weingarten testi#ed before 
the House Education and Labor Committee on 
the urgent need to fund our public schools. She 
stressed how badly a new investment in schools 
is needed and provided examples of unaccept-
able conditions in our school buildings. She also 
emphasized the AFT’s support for the Rebuild 
America’s Schools Act, a $100 billion proposal to 
address the chronic underinvestment in school 
buildings nationwide. 

There Is No Emergency on the  
Southern Border 
President Trump bypassed Congress using a  
national emergency declaration to fund his 
border wall. “By declaring a national emer-
gency based on his desire to turn a fear-based 
campaign slogan into reality, President Trump is 
acting more like a despot than a U.S. president,” 
says AFT President Randi Weingarten. “This 
is an abuse of power, and Congress should do 
everything in its power to hold Trump account-
able because nobody, not even the president, is 
above the law.” 

Workers Sticking With Their Unions 
Leaders of the four largest public sector unions 
made it clear in an interview with The American 
Prospect: Don’t count us out. Since the Supreme 
Court’s Janus v. AFSCME ruling, the AFT has seen 
major organizing victories and continued growth 
thanks to a strategy that puts members #rst 
and shows the value of belonging to the union. 
“We were very conscious of the issues of how we 
become a community inside a union, talking to 
each other, listening to each other and working 
with the creativity of our members,”  
AFT President Randi Weingarten said. 

Labor leaders and activists gathered in Wash-
ington, D.C., in February at an event hosted by 
the Shanker Institute to discuss the future of the 
movement. Speaker after speaker “spoke con#-
dently and animatedly about the progress unions 
have made in the United States, organizing 
strikes and winning protections for contract  
workers.” Enrollment numbers con#rm that 
working people see that, through their union, 
they can accomplish together what would be 
impossible on their own. 

A $1.5 Trillion Student Debt Crisis 
Default rates on student loans are projected to  
hit a record high. Federal programs meant to help 
forgive student debt through public service are 
broken. And the #rms that administrate programs 
for borrowers have proven predatory. AFT  
members are suing loan servicer Navient for that 
very reason. A recent article in BuzzFeed goes 
deep into the makings of the crisis that a!ects  
44 million Americans and the #ght for reform. 

WHY Our Members Are Suing Navient 
The O$ce of Inspector General of the U.S.  
Department of Education has issued a report 
exposing an alarming lack of oversight of student 
loan giants responsible for handling the loans 
of tens of millions of borrowers. Among the 
disturbing #ndings, “the report spells out how 
Betsy DeVos misled Congress and the public while 
shielding Navient from the consequences of its 
abuses,” says AFT President Randi Weingarten. 
“And perhaps most damning of all, [it] shows 
how 92 percent of call logs reviewed by the  
OIG showed servicers did not provide su$cient 
options to borrowers.”

Labor Unions as Cornerstones  
of Democracy 
The AFT convened labor activists from across 
the globe in 2018 to discuss the near-universal 
attack on public education and public sector labor 
unions—institutions that have been crucial to 
the growth of democracies. Education Interna-
tional General Secretary David Edwards led a rich 
discussion about how to preserve political and 
labor rights, collective bargaining and freedom of 
association, and participants from more than 40 
countries shared their experiences and strategies 
on defending worker rights and human rights. 
“When we come together as unions, we together 
can accomplish what we cannot accomplish 
alone,” said AFT President Randi Weingarten. 

Tragedy on the Border
The tragic death of two Guatemalan migrant 
children while in the custody of U.S. border 
authorities in December shocked the nation and 
moved many to action against the inhumane 
treatment of asylum seekers. As an organization 
whose members work so closely with children, 
these tragedies have been particularly compel-
ling for the AFT, which has now led more than 
60 human rights organizations in #ling a formal 
complaint with the United Nations Human Rights 
Council. More than 25,000 individuals have  
co-signed our petition. 

Exposed: Hedge Funds Profit from the 
Border Crisis
The AFT is urging investment managers in charge 
of pensions for teachers, faculty, public employ-
ees, health workers and other public workers%to 
make sure those pensions are not invested in 
corporations pro#ting from detaining immigrant 
families in private prisons. The call comes in 
the wake of an AFT report, “Private Prisons, 
Immigrant Detention and Investment Risks,” 
revealing that dozens of hedge funds hold stock 
in #rms making money from for-pro#t detention, 
a close cousin of the prison industry. The AFT is 
also calling on hedge funds to divest their private 
prison holdings.

AROUND THE NATION

COPE

Political Activism Brings 
 a New Day for Public EdUCATION
By Sara Attleson, ATF COPE Chair, Kennedy MS

As I write this, the NM Legislature has been in session 
for 30 days. For public education, it is already shaping 
up to be the best, most productive session in several 
decades. Legislation favorable to students, their 
families and educators is moving through both cham-
bers, and will probably be signed into law. These 
bills will: appropriate signi#cant funding for schools; 
support early childhood education services; raise the 
minimum wage; expand community schools; increase 
minimum salaries for school personnel; and, replace 
test-score teacher evaluation with a supportive, 
multiple-factor system.

Many of us remember recent legislative sessions in 
which the focus was how much to cut from school 
budgets. The change taking place in the 2019 Session 
did not happen by chance. This historic transforma-
tion for education was made possible by union 
activists who did the hard work of electing legislators 
and a governor who respect those who work in public 
schools. Beyond that, several ATF members took the 
courageous step of running for political o$ce them-
selves. And, with our support, they now are members 
of the Legislature who will help to shape policy and 
set appropriations for schools from the perspective of 
professional practitioners.

Your union’s success in elections and lobbying for 
change is not just a one-time or short-term e!ort.  
The ATF Legislative Liaisons work year-round to  
communicate with elected leaders, build relation-
ships, and provide information to them for their 
work in regular sessions and in interim committees. 
Presently, nearly 25 ATF members, serving as  
Legislative Liaisons, are advocating on your behalf 
with their senators and representatives.

We are hopeful that unprecedented support for public 
schools will be the outcome of this session. But, like 
before, we are not sitting back and letting things  
happen. To borrow from the great Leonardo da 
Vinci, any success of this legislative session resulted 
from union activists who “went out and happened to 
things,” like the November General Election.

“
“It had long since come to 
my attention that people of 
accomplishment rarely sat 
back and let things happen 
to them. They went out and 
happened to things.”

– Leonardo da Vinci

"I WANT TO ISSUE A CHALLENGE: LET'S MODEL WHAT WE TEACH.
A DISEMPOWERED ROLE MODEL WILL NEVER CONVINCE A HISTORICALLY MARGINALIZED 

STUDENT THAT THERE IS POWER TO BE HAD IF WE, OURSELVES,  

CANNOT HARNESS OUR OWN COLLECTIVE POWER."

Ellen Bernstein • ATF Union President “

“
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MULTICULTURAL EDUCATION refers to  
any form of education or teaching that incorporates  
the histories, texts, values, beliefs, and perspectives of  
people from different cultural backgrounds.
www.edglossary.org/multicultural-education 
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ANNOUNCEMENTS

Election Notice & Call for Candidates:  
ATF Constituent VICE PRESIDENTS

This year, ATF members in good standing will 
have the opportunity to run for ATF Constituent 
Vice Presidents. One person will be elected to 
represent each of the following constituencies: 
support and related services, high schools and 
middle schools. Two people will be elected to 
represent elementary schools. 

All candidates for o$ce shall declare their can-
didacy by certi#ed letter no later than Monday, 
April 8, 2019, which is 30 days prior to the 
election. Letters of intent should be addressed to 
ATF Secretary Pamela Irvin, 530 Je!erson St. NE, 
Albuquerque, NM, 87108. 

Election Day is Tuesday, May 7, 2019 –the #rst 
Tuesday after the #rst Monday in May. 

Candidates may run for o$ce and campaign as a 
slate of candidates or as an individual.

Nominate THE Next ATF Fed Rep of the Year!

ATF Members, please nominate a Federation 
Representative for the honor of ATF Fed Rep of 
the Year. It can be your school’s Fed Rep, or an-
other excellent rep you know. The ATF Executive 
Council will consider all nominations and make 
a #nal determination, to be announced on May 
10th at our Annual Fed Rep Dinner.

Considerations of the ATF Executive Council  
selection committee:

• Attendance at Fed Rep Council meetings
• Recruitment of new members
• Participation in leadership activities
• Contract language knowledge
• Volunteerism/activism

*ATF Executive Council members are not eligible 
 for Fed Rep of the Year.

ATF members received an electronic nomination 
form in early March. Members can submit nomi-
nations on our website (atfunion.org) through 
the Fed Rep of the Year Nomination story on our 
homepage, or by sending the Fed Rep Nomina-
tion form back via Interschool Mail to Marianna 
at “ATF O$ce” no later than Friday, April 5th.

Delegate Call: AFT NM Convention

The AFT New Mexico Convention will be hosted on 
June 6-8th at the Sandia Resort. If you are a mem-
ber in good standing and are interested in being a 
delegate to the convention, please let us know by 
May 10, 2019. Call the ATF o$ce at 262-2657. 

Attend AFT’s TEACH Conference!

AFT’s biennial TEACH (Together Educating 
America’s Children) Conference will be held July 
10-13, in Washington, D.C. 

TEACH is a unique professional learning conference 
that celebrates, inspires and supports educators  
in the work that lies ahead. Because the confer-
ence is designed by union educators, sessions are 
in-depth, with hands-on experiences that provide 
concrete strategies, tools and materials to use in 
the classroom to meet students’ needs.

Conference fees will be paid for by ATF, however, 
travel will be the responsibility of our member-
attendees. 

Social Justice Symposia Series

This year, ATF partnered with the community to 
develop a framework of support for K-12 Ethnic/
Intersectional Studies within APS. As a part of  
our ongoing relationship and our Social Justice 
Symposia Series, we partnered with our friends 
from UNM who led a workshop entitled,  
"Bridging Curriculum and Pedagogy Using A  
Critical Gender Lens."

Their workshop engaged educators in discussion 
about how gender, biological%sex, and sexuality 
impact equity in education, especially at intersec-
tions of race, class, ability, residency, and language. 
Our educators engaged in rich dialogue and were 
introduced to tangible classroom resources and 
pedagogy that highlighted the historical and 
contemporary connections of gender and sexuality 
and their potential to enrich curriculum across  
our discipline.

We’re excited to have built this critical friendship 
and look forward to hosting more topics to engage 
ATF educators in their knowledge of Ethnic and 
Intersectional Studies. 
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Monday – thursday 
5:30 – 8:30 PM

Homework Help  
For Students 
Available in  
English & Spanish

344-3571

Colorín Colorado is a bilingual website  
that o!ers information and resources  

on what works for ELLs.

www.coloríncolorado.org 
– a partnership project of the AFT  

and Reading Rockets for educators and 
families of PreK-12 students –  

o!ers the most comprehensive resources 
online to help educators teach ELLs  

and reach their families.

COLORÍNCOLORADO.ORG

Search more than 420,000 FREE lesson plans 
and activities including curated collections  

and resources for mental health.

sharemylesson.com


