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American schools were 
modeled after factories. 

And they treat  
students like widgets. 

As a consequence, 
learning is often  

irrelevant to young 
people—failing to  

target their interests 
or to recognize their 

unique needs.

 – Jack Schneider, Education 
Historian
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PRESIDENT’S MESSAGE

By Ellen B!nstein, ATF President

Schools are structured for 
kids we don't teach.

Modern schooling has not 
changed much since it was 
designed to emulate the in-
dustrialization of factories in 
the early 1900s. Public school 
systems borrowed heavily on 
Frederick Taylor’s system of 

VFLHQWLĆF�PDQDJHPHQW��LQ�ZKLFK�GLVWULFWV�RUJDQL]HG�
themselves to manage the mass production of 
education. American schools became modeled after 
IDFWRULHV��DQG�VWXGHQWV�ZHUH�WKH�ZLGJHWV�

Perhaps the batch-processing of students in factory 
model schools worked better when leaving school 
ZDV�D�YLDEOH�RSWLRQ��DQG�ĆQLVKLQJ�VFKRRO�ZDV�QRW�D�
societal expectation.

:H�KDYH�EHHQ�ĆJKWLQJ�DJDLQVW�WKLV�IDFWRU\�PRGHO�
for many years with reformers who create quick 
Ć[HV�WKDW�GRQèW�LPSDFW�WKH�GHHS�VWUXFWXUHV�WKDW�DUH�
woven into our schools. Many classrooms remain 
WHDFKHU�FHQWHUHG��UHO\LQJ�KHDYLO\�RQ�PHPRUL]DWLRQ�
DQG�UHFDOO��7KH�PRWKHU�RI�DOO�UHIRUPV��ê1R�&KLOG� 
/HIW�%HKLQG�ë�ZLWK�LWV�WHVW�EDVHG�DFFRXQWDELOLW\��
have further entrenched this legacy into the fabric 
of schooling. 

6FKRROV�DUH�VWUXFWXUHG�IRU�NLGV�ZH�GRQèW�WHDFK��DQG�
it’s not working for a large number of students 
and teachers. Educators across the nation know 
that the students we teach today have social and 
emotional needs that the yesterday structures of 
public schooling ignore. Whether from a lack of 
IXQGLQJ��GHQLDO��VKRUWDJHV�RI�HVVHQWLDO�SHUVRQQHO��RU�
archaic test-based programs that are leftovers from 
1R�&KLOG�/HIW�%HKLQG��RXU�IDFWRU\�PRGHO��EDWFK�
processing approaches just don’t cut it anymore.

The kids we really teach need a lot more than the  
3 Rs. We need to weave together new structures  
to create a tapestry of schooling that is student- 
centered with purposeful practices to support 
students who live in modern times. Some of the 
WKUHDGV�RI�WKHVH�QHZ�SUDFWLFHV�DUH�IDPLOLDU��EXW� 
they are not yet woven into our approach to all 
VFKRROLQJ��LQVWHDG��WKH\�IXQFWLRQ�PRUH�OLNH�KRSHIXO�
DGG�RQV��,Q�WKLV�HGLWLRQ�RI�WKH�7HDFKHUVè�9RLFH��P\�
goal is to provide suggestions for school structures 
that will support more successful experiences for  
all educators and learners: 

Social Emotional Learning 
Alternative Discipline Practices 
Students’ Mental Health & Drug Intervention 
Trauma Informed Teaching and Schooling 
Social Justice and Intersectionality 
Return Childhood to Children

These are essential threads that must be woven  
into our schools to support the students we have  
today: students with complex lives living in 
FRPSOH[�WLPHV��ZKRVH�OHDUQLQJ�LV�RIWHQ�GLVUXSWHG�
because of stress and trauma. Regardless of our  
VWXGHQWVè�EDFNJURXQGV�DQG�HFRQRPLF�VWDWXV��LW�LV�
time to modernize our approach to schooling and 
catch up to the educational needs of this century.

In SolidaULW\�

Schooling For The Kids 
We Do Teach

"We need to weave together new structures  
to create a tapestry of schooling that is  

student-centered with purposeful practices  
to support students who live in modern times."

Educating the Whole Child …I Can't Say It Better
As I was researching content for this edition of the Teachers’ Voice, I found a publication from the Learning Policy Institute (LPI)  
entitled “Educating the Whole Child: Improving School Climate to Support Student Success.” LPI is an amazing resource for all 
things education. “The Learning Policy Institute conducts and communicates independent, high-quality research to improve  
education policy and practice. Working with policymakers, researchers, educators, community groups, and others, the Institute 
seeks to advance evidence-based policies that support empowering and equitable learning for each and every child.

If I could summarize this incredible document for you, I would, but I really can’t say it better. I encourage you to download this 
report from LPI’s website. I hope these excerpts of the report, copied herein, inform and inspire you as they have me.

Educating the Whole Child: Improving School Climate to Support Student Success

Executive Summary 

New knowledge about human development from neuroscience and the sciences of learning and development demonstrates 
that e!ective learning depends on secure attachments; a"rming relationships; rich, hands-on learning experiences; and  
explicit integration of social, emotional, and academic skills. A positive school environment supports students’ growth across  
all the developmental pathways—physical, psychological, cognitive, social, and emotional—while it reduces stress and anxiety 
that create biological impediments to learning. Such an environment takes a “whole child” approach to education, seeking to  
address the distinctive strengths, needs, and interests of students as they engage in learning. 

Given that emotions and relationships strongly in#uence learning—and that these are the byproducts of how students are 
treated at school, as well as at home and in their communities—a positive school climate is at the core of a successful  
educational experience. School climate creates the physiological and psychological conditions for productive learning.  
Without secure relationships and supports for development, student engagement and learning are undermined. 

In this paper, we examine how schools can use e!ective, research-based practices to create settings in which students’ healthy 
growth and development are central to the design of classrooms and the school as a whole. We describe key $ndings from the 
sciences of learning and development, the school conditions and practices that should derive from this science, and the policy 
strategies that could support these conditions and practices on a wide scale. 

Key Lessons From the Science of Learning and Development 

In recent years, a great deal has been learned about how biology and environment interact to produce human learning and  
development. A summary of the research from neuroscience, developmental science, and the learning sciences points to the  
following foundational principles: 

Development is malleable. The brain never stops growing and changing in response to experiences and relationships.  
The nature of these experiences and relationships matters greatly to the growth of the brain and the development of skills. 

Variability in human development is the norm, not the exception. The pace and pro$le of each child’s  
development is unique. 

Human relationships are the essential ingredient that catalyzes healthy development and learning. 

Adversity affects learning—and the way schools respond matters. 

Learning is social, emotional, and academic.

Children actively construct knowledge based on their experiences, relationships, and social contexts. 

The Connection Between Whole Child Education and a Positive School Climate 

Because children learn when they feel safe and supported, and their learning is impaired when they are fearful, traumatized,  
or overcome with emotion, they need both supportive environments and well-developed abilities to manage stress. Therefore, 
it is important that schools provide a positive learning environment—also known as school climate—that provides support for 
learning social and emotional skills as well as academic content. 

Two recent reviews of research, incorporating more than 400 studies, have found that a positive school climate improves  
academic achievement overall and reduces the negative e!ects of poverty on achievement, boosting grades, test scores,  
and student engagement. The elements of school climate contributing most to increased achievement are associated with 
teacher-student relationships, including warmth, acceptance, and teacher support. 

Implications of the Science of Learning and Development for Schools 
To support student achievement, attainment, and behavior, research suggests that schools should attend to four major domains: 

Supportive environmental conditions
 that create a positive school climate and foster strong relationships and community. These include positive, sustained  
relationships that foster attachment; physical, emotional, and identity safety; and a sense of belonging and purpose. 

Social and emotional learning that fosters
skills, habits, and mindsets which enable academic progress and productive behavior. These include self-regulation,  
executive function, intrapersonal awareness and interpersonal skills, a growth mindset, and a sense of agency that  
supports resilience and perseverance. 

Productive instructional strategies
that support motivation, competence, self-e"cacy, and self-directed learning. 

Individualized supports
that enable healthy development, respond to student needs, and address learning barriers. 

Educating The Whole Child: Improving School Climate To Support Student Success • Darling-Hammond, L., & Cook-Harvey, C. M. (2018), Palo Alto, CA: Learning Policy Institute
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issues + advocacy + organizing
Issues

Insurance Premiums versus Pay Raises
This year all employees covered by APS in-
surance will see their premiums rise by 4.5% 
from last school year. Below is a comparison 
of this year’s raises and next year’s insurance 
premium increases.%

Insurance Premium Increases:

• Individual Plan: $4.64/check= $111.36 
annually

• Couple Plan: $9.36/check= $222.64  
annually

• Family Plan: $12.93/check= $310.32  
annually

Tier Minimums Increased & Percent Raises 
(divided by 26 pay periods):

• Tier 1: $36,000 to $41,000 = $5,000 raise 
 = $192.30 gross increase per check

• Tier 2: $44,000 to $50,000 = $6,000 raise 
=$230.76 gross increase per check

• Tier 3: $54,000 to 60,000 = $6,000 raise 
= $230.76 gross increase per check

• All other certi$ed sta! received a 
 minimum 7% increase or approximately  
a $4,500 raise= $173.07 gross increase  
per check.

It’s unfortunate that insurance premiums 
continue to increase, but as you can see, at 
least this year it did not eat the whole raise.

Advocacy

What’s Up with Changes to  
Elementary Progress Reports?
How should we assess student progress? 
Should we assess progress toward pro$cien-
cy on year-end goals? Or should we focus 
on point-in-time progress toward goals? 
Should we report progress to parents using 
summative data or should our assessments 
be formative, ever-asking, “Where are my 
students now and what can I do to help 
them succeed?” 

Recently, APS implemented changes to the 
Standards Based Progress Report (SBPR) 
without practitioner input. ATF Leadership 
and Sta! received calls and emails from 
elementary classroom teachers voicing 
concerns about the timing and demands of 
these changes. ATF contacted the district, 
underscoring the need for teachers’ inclu-
sion when there are changes in workloads 
and procedures that a!ect our daily lives. 
APS agreed to roll back these changes and 
allow elementary teachers to use the SBPR 
from last year.

Our union has questions for the district: 
Now what? How will the two systems be 
reconciled without insisting that classroom 
teachers do even more work to repair the 
situation? When will APS truly embrace a 
collaborative model of problem-solving 
that recognizes teachers’ voices as essential 
components in the process of improving 
assessment and reporting?

We will continue to advocate for educators' 
input any time workloads are increased or 
changed. Our union is always ready to part-
ner with APS to ensure that practitioners 
who must do the work are engaged in the 
change process.

A Tale of 3 Calendars
During the 2019  
legislative session, Gov. 
Michelle Lujan Grisham 
signed a bill funding an 
extended school year. This 
was done in late Spring, after 
school budgets were due and 
there was little time to implement 
the initiative at the district level. 

State funding for the Extended Learning 
Time Program (ELTP) still exists, and APS 
has submitted a grant proposal. The dis-
trict has listed all elementary and middle 
schools as possible participants in an ex-
tended school year. High schools are not 
being considered. It is important to note 
that the grant proposal has been submitted, 
but not yet approved. At this time, we do 
not know if APS will receive these funds or 
how schools will be chosen to participate.

In anticipation of receiving funding for the 
extended school year, the APS calendar 
committee is tasked with developing a  
traditional calendar and at least one  
alternative calendar that would address  
the time needs of an extended year. 

Three calendars were presented for  
feedback: 

• The traditional calendar (184 duty days)

• A frontloaded calendar with 10 days 
added to the beginning of the traditional 
calendar year

• A 5/5 calendar with $ve days at the  
beginning and $ve days at the end of  
the traditional calendar

We asked for members’ input on these cal-
endar proposals and APS posted a Facebook 
survey to allow the community to weigh in. 
The feedback was clear: if we must partici-
pate in ELTP, we prefer the 5/5 calendar.

Most respondents had questions and com-
ments. A common comment was, “Show me 
the research that this will help my students.” 
Other comments focused on whether or  
not the district would provide reasonable 
teaching conditions during the hottest part 
of the year, “How will I be able to teach in 
July without a functioning cooler?” We took 
your input to the calendar committee and 
we are awaiting new information.

First-Year Teachers: Do You Have  
A Mentor?
Everyone needs a little help from time to 
time. As $rst year teachers, we especially 
bene$t from an experienced colleague help-
ing us learn the ins and outs of our everyday 
jobs. This is one of the reasons your union 
co-created the APS/ATF Mentor Program 
and why ATF has continuously fought for 
adequate funding of this program on a local 
and state level. Completion of a mentorship 
is a pivotal part of teachers’ ability to move 
from Level 1 to Level 2 on the 3-Tier System. 
One of the key components of our Mentor 
Program is for Beginning Teachers to be 
matched with a Mentor from their school 
whenever possible. With the volume of 
new teachers APS is currently hiring, some 
Beginning Teachers may not be assigned a 
mentorship until Spring semester 2020. 

If you are a $rst year teacher and have  
not yet been assigned a mentor, or if you  
are experienced and would like to become  
a mentor, contact Michelle Lemons at  
mentorprogram@aps.edu.

Struggling in Your Classroom?  
Help is Available
Are you an experienced teacher struggling 
with lesson planning, classroom manage-
ment, instructional strategies, di!erentiation, 
or assessment? Have you received support at 
your site, but need more assistance?

Request up to a semester of%Voluntary 
Consulting Teacher support at chacon_am@
aps.edu, or 253-0335, ext. 67055. Consult-
ing Teachers can help with lesson planning, 
classroom management, instructional strat-
egies, di!erentiated instruction, assessment, 
organization, and more. This opportunity is 
a component of the Mentor/PAR Program 
which was created through an ATF/APS 
Partnership. 

Support is provided when there is space, 
and requests are honored on a $rst come, 
$rst served basis. Support is available for 
PreK - 12th grade, regular and special educa-
tion teachers. All support is con$dential.

Step Up And Become An ATF 
Legislative Liaison
Are you a political wonk? Love explaining 
how your classroom/school operates on 
a daily basis to others?%Want to share that 
information with an elected representative?

ATF has opportunities for members to 
become Legislative Liaisons. As a Legislative 
Liaison, your responsibility is to conduct 
regularly scheduled%conversations or meet-
ings with your elected House Representative 
or Senator and share the e!ects of policy on 
day-to-day realities in your class/school. In 
fact, you could become your elected leader’s 
“go-to” expert on all things relating to class-
rooms and schools! 

Contact Dwayne Norris to sign up for  
consideration: dwayne@atfunion.org. 

Article 21,  
Student Discipline
Does your school have a student 
disciplinary policy? How was it created? Has 
sta! been trained? Article 21 of the ATF/APS 
Negotiated Agreement contains language 
concerning student discipline and clearly 
delineates the teacher’s and the principal’s 
responsibilities. The language in the article 
is strong and well worth reading in full. Here 
is a brief breakdown:

School based disciplinary policies start with 
the District policy as outlined in the Student 
Behavior Handbook and are then modi$ed 
to $t the needs of the school. The process 
of developing a school-wide discipline 
policy should go through the Instructional 
Council and include input from all constitu-
ency groups. The most e!ective decisions, 
regardless of content, are ones that are done 
in conjunction with the sta!, not to the sta!.

Pre-K Teachers Have Questions
On September 19, 2019, ATF hosted the $rst 
constituency meeting for New Mexico Public 
Education Department (NMPED) Pre-K 
teachers within APS. During our discussion, 
we discovered many Pre-K teachers from 
around the district are experiencing similar 
issues with the program. Some of the big 
questions and concerns that arose from the 
group include:

• Not getting prep time/lunch
• Lesson planning requirements
• Excessive walkthroughs
• Excessive meetings
• Lack of communication from APS and NMPED
• Unclear requirements
• Developmentally inappropriate curriculum
• Specials teachers (art, PE, music) not Pre-K 

licensed assigned to teach
• Home visits

There are a lot of questions! As you well 
know, the wheels in education turn slowly, 
but your union is working on it. As we move 
forward, it is important to collect more 
information from around the district.  
If you have questions or concerns and are 
a Pre-K teacher, please send an email to 
joseph@atfunion.org. 
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WE HAVE HIGH HOPES for the 2020  
New Mexico Legislative Session. Since 
the election of pro-education o"cials in 
2018, we have begun to move the dial 
back toward adequate funding for public 
schools, as well as getting back the dignity 
and respect for educators that had been 
sorely lacking during the previous gover-
nor’s administration. Now, with Governor 
Lujan-Grisham’s administration, respect and 
dignity for educators is on the rise.

We cannot rest, not just because our  
opponents aren’t going away, but because 
we are the agents of change, the movement 
builders, and the $ghters for a better life for 
our students and our communities. Every 
ATF member needs to be actively involved 
in holding his or her elected o"cials ac-
countable. The ATF Committee on Political 
Education (COPE) makes it easy to become 
an active participant in the political process. 
COPE%provides pertinent information on up-
coming bills dealing with public education 
and labor issues which will be introduced 
in the New Mexico State Legislature, as well 
as how to contact your legislator prior to 
the vote. Once the votes are cast, ATF COPE 
will communicate those results, along with 
information on the rami$cations. 

We know that it will take more than one 
year to recover from the ten years of auster-
ity and funding cuts to public education in 
New Mexico. The question is what will you 
show up to $ght for: 

• Safe and welcoming environments in our 
schools and communities;

• Investing in public schools and colleges;
• Freedom to teach;
• Freedom to care so we can meet our 

students’ needs;
• Decent and professional salaries; 
• Decent retirement; and 
• The right to join a union? 

Organizing

Unions Can Save Democracy
“The labor movement was the principal 
force that transformed misery and despair 
into hope and progress. Out of its bold 
struggles, economic and social reform 
gave birth to unemployment insurance, 
old age pensions, government relief for the 
destitute, and, above all, new wage levels 
that meant not mere survival but a tolerable 
life.”-Dr. Martin Luther King, Jr.

Albuquerque Teachers Federation’s mem-
bership continues to grow steadily and we 
$nd ourselves edging toward representing 
4,000 members. Union membership is a 
no-brainer to most of us as we see the long-
term bene$ts of a strong Labor Movement 
in our own careers and for working people 
everywhere. Our union $ghts for every 
educator to have a voice at their school or 
worksite. We work toward obtaining profes-
sional salaries for all certi$ed educators. We 
combat discrimination in all its forms and 
insist on equal pay for equal work. 

The growth of our local union (ATF) is part  
of a national trend wherein unions have  
rebounded from the economic devastation 
of the Great Recession that began in 2007 
and negatively a!ected our work lives for  
almost a decade. In recent years, we have 
also faced unprecedented attacks from  
lawmakers and the U.S. Supreme Court. 
However, rather than retreat, the Labor 
Movement recently turned a corner when 
a Gallup Poll found that nearly 2/3 of 
Americans now have favorable opinions of 
the work unions do to help the ailing Middle 
Class $ght back against growing income 
disparity and to attain dignity in the work-
place. This approval rating is approaching a 
50 year high. These numbers are up from an 
all-time low of 50% favorability in the depth 
of the recession. And there is little wonder 
why unions are on the rebound.

Nationally, union workers earn about 30% 
more than nonunion workers in the same 
industries. But beyond the material bene$ts 
of membership lies the true key to the 
growth in popularity of unions. The Labor 
Movement stands for Democracy in the 
Workplace: the notion that every employee 
should have a voice in how their work is 
done. This activism leads to the safest,  
most productive workforce as those who 
are charged with the day-to-day operations 
at a worksite are called upon to lend their 
expertise to make important decisions. 

Workers’ rights are civil rights. The two are 
inextricably linked. Get involved. Let’s forge 
ahead for the future and collaboratively 
create the world we want to live in… one 
school at a time!

UNM Faculty Vote ‘Union, Yes!’
After two years of organizing, the faculty  
at the University of New Mexico have  
voted to unionize. The unit, more than  
1,600 full-time and part-time faculty across 
$ve campuses, voted by a 70 percent  
margin to join the American Federation of 
Teachers and the American Association of 
University Professors.

The new union, United Academics at UNM, 
will give faculty a much-needed seat at 
the table, so they can ensure increased 
transparency when it comes to university 
policy in areas such as equity, job security, 
and stronger student supports, and address 
bread-and-butter issues like compensation, 
bene$ts, and grievance procedures through 
collective bargaining.

“
More than ever before, today’s generation of learners must be academically prepared  
and also savvy in skills such as collaboration, negotiation, self-control, and empathy.  

:KHUH�FDQ�WKH\�OHDUQ�DQG�SUDFWLFH�WKHVH�HVVHQWLDO�WZHQW\�ĠUVW�FHQWXU\�VNLOOV"�$W�UHFHVV�
Rethinking Recess Creating Safe and Inclusive Playtime for All Children in School  

Rebecca A. London, October 2019 •Harvard Education Publishing Group

THIS YEAR FED REP COUNCIL (FRC) went 
straight to work taking stands on issues  
that are important to our members. Several 
motions and resolutions have been passed 
thus far pledging our union’s support to a 
variety of causes near and dear to our con-
stituents, our students, and our community.

These actions have already been approved 
by Fed Rep Council:

“Motion Supporting a “YES” Vote on the 
November 2019 APS Mill Levy & Bond  
Proposal” was submitted by the ATF  
Executive Council and passed unanimously 
by FRC in September. 

“Motion to Support the September 20 - 
September 27, 2019 Global Climate  
Strike” was introduced by Chelsea 
O’Connell (John Baker) and Sara Attleson 
(Kennedy). The sponsors asked that Fed 
Reps support student activists who were 
organizing the Climate Strike and use the 
momentum young people were generating 
as a teachable moment. Fed Reps passed 
this unanimously in September.

“Motion to Stand in Support of the  
Albuquerque Chapter of Teachers Against 
Child Detention Campaign” was submitted 
by Sonja Kortsch (Bandelier ES), Veronica 
Forester (Emerson ES), and Angela Reynolds 
(NEDC). It passed unanimously at October 
FRC. Students should be in classrooms, 
not in jails, regardless of their immigration 
status. As unionists and educators, we will 
always stand in solidarity for the rights of 
students and their families.

“Resolution for Albuquerque Teachers  
Federation Support for and Inclusion in  
the 2020 US Decennial Census in Order 
to Help Assure a Complete and Accurate 
Count” was submitted by Aidé González 
Espíndola (La Mesa ES) and passed unani-
mously on October 1st. Raising participation 
in the 2020 Census is of dire importance to 
New Mexico because of the federal funding 
implications and the redistricting of our 
State and Federal legislative districts.

“Motion to Demand that the New Mexico 
Educational Retirement Board (NMERB) 
Divest from Direct Holdings in the Private 
Prison Companies CoreCivic and the Geo 
Group in our Educational Pension Fund” 
was submitted by Sonja Kortsch (Bandelier 
ES), Veronica Forester (Emerson ES), and 
Angela Reynolds (NEDC). This motion calls for 
the NMERB to stop investing our retirement 
funds in private prisons that undermine 
democracy and our mission as educators.

FedReps
ACT

Chicago Educators Striking 
For What Kids Need

CHICAGO EDUCATORS went on strike  
October 17, unwilling to back down from 
their $ght for the schools that Chicago stu-
dents deserve. The members were joined by 
AFT President Randi Weingarten, who said, 
“Educators in Chicago want the same thing 
educators who have walked o! the job all 
across this country want: the resources to 
give their students what they need.”

After months at the bargaining table with 
Chicago Mayor Lori Lightfoot, teachers 
and school support sta! in the Chicago 
Teachers Union, AFT Local 1—along with 
7,500 school support sta!ers in the Service 
Employees International Union, Local 
73—went on strike to $ght for the schools 
students deserve. Without social workers, 
nurses and other vital frontline sta!, and the 
real restorative justice programs that our 
students need, the school to prison pipeline 
will continue to grow. Without resources for 
quality schools and a!ordable neighbor-
hoods, Chicago’s Black and Latinx families 
will continue to be forced out, driving the 
endless cycle of school budget cuts, layo!s 
and under-resourcing in our schools.

CTU went on strike for a nurse, counselor, 
and librarian in every school, smaller class 
sizes and respectful raises for all CPS sta!, 
including paraprofessionals, many of whom 
earn wages so low their children are eligible 
for free/reduced lunch.

After 11 days, the union and mayor reached 
a tentative agreement that re-opened 
schools. CTU was successful in securing 
funding for vital programs to help Chicago’s 
students. The settlement included a social 
worker and case manager in every school, 
250 additional nurses and millions of dollars 
for the recruitment and training of teachers, 
nurses and other clinicians.

around the nation

ATF COPE

VOTE
SHOW UP

"We cannot rest, not just  
because our opponents aren’t  
going away, but because we  
are the agents of change, the 
movement builders, and the 
ĆJKWHUV�IRU�D�EHWWHU�OLIH�IRU�RXU�
students and our communities."

We Care. We Fight.  
We Show Up. We Vote.

By Sara Attleson • Kennedy MS • ATF COPE Chair
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As educators we have always fostered interpersonal skills into 
our classrooms and schools. Today’s students require a more explicit 
and school-wide approach. Research and practice have a great deal 
to teach us about the critical role that social and emotional learning 
(SEL) plays in student success.

There are a great number of resources such as purchased curriculum 
and free online research and case studies, some of which are quoted 
here, that every school can use. These resources can help us purpose-
fully teach and model social and emotional skills, provide opportuni-
ties for students to practice and hone those skills, and apply those 
skills in various situations.

While teaching SEL can be a lesson, it is more e!ective to imple-
ment a systemic approach in each school. As the information on the 
Collaborative for Academic, Social, and Emotional Learning (CASEL) 
website states, “A systemic approach to SEL intentionally cultivates 
a caring, participatory, and equitable learning environment and 
evidence-based practices that actively involve all students in their 
social, emotional, and academic growth. This approach infuses social 
and emotional learning into every part of students’ daily lives—across 
all of their classrooms, during all times of the school day, and when 
they are in their homes and communities”.

What Is Social Emotional Learning (SEL)? 
CASEL is a group that works to “drive research, guide practice, and 
inform policy.” CASEL is largely considered the expert when it comes 
to de$ning SEL. CASEL states that SEL is the teaching of $ve core 
competencies: self awareness, self management, social awareness, 
relationship skills, and responsible decision making. Another way  
to think of SEL is that it is the teaching and learning involved in  
developing emotional intelligence.

A Beginner’s Guide to SEL, Monica Gupta Mehta, September 2019 
(medium.com/everythingsel/a-beginners-guide-to-sel-e3e43e822db2)

'HĆQLQJ�6(/�
SEL has been de$ned in various ways. CASEL de$nes SEL as “the 
process through which students and adults acquire and e!ectively 
apply the knowledge, attitudes, and skills necessary to understand 
and manage emotions, set and achieve positive goals, feel and show 
empathy for others, establish and maintain positive relationships, 
and make responsible decisions.” That process a!ects the quality of 
students' interactions with one another and their ability to adapt to 
and successfully navigate the complexities of daily life.

SEL's Impact 
Research examining the relationship between social and emotional 
competencies and student outcomes has found that the better 
developed student social and emotional competencies are, the better 
students do in school and life. This holds for students from di!erent 
economic backgrounds, races/ethnicities, and genders.

Student Social and Emotional Competence Assessment: The Current State of the Field and a Vision 
for Its Future, •  The Assessment Work Group, October 2019

“
Educators and community agencies serve students with different motivation for engaging in learning, behaving 

positively, and performing academically. Social and emotional learning (SEL) provides a foundation  
for safe and positive learning, and enhances students' ability to succeed in school, careers, and life.

Why Social and Emotional Learning Is Essential for Students   • Roger Weissberg, Edutopia, February 15, 2016

4
Relationship Skills
The ability to establish and 
maintain healthy and rewarding 
relationships with diverse  
individuals and groups. The  
DELOLW\�WR�FRPPXQLFDWH�FOHDUO\��
OLVWHQ�ZHOO��FRRSHUDWH�ZLWK� 
RWKHUV��UHVLVW�LQDSSURSULDWH� 
VRFLDO�SUHVVXUH��QHJRWLDWH�FRQćLFW�
FRQVWUXFWLYHO\��DQG�VHHN�DQG� 
offer help when needed.

Communication 
Social engagement 
Relationship-building 
Teamwork

&$6(/�GHĠQHV�DV� 
“the process through which 
children and adults acquire and 
effectively apply the knowledge, 
attitudes, and skills necessary  
to understand and manage  
emotions, set and achieve 
positive goals, feel and show 
empathy for others, establish and 
maintain positive relationships, 
and make responsible decisions.” 
Well-implemented programs 
designed to foster SEL are as-
sociated with positive outcomes, 
ranging from better test scores 
and higher graduation rates to 
improved social behavior.
Encouraging Social And Emotional Learning  
In The Context Of New Accountability • Palo Alto, CA:  
Learning Policy Institute • Melnick, H., Cook-Harvey, 
C. M., & Darling-Hammond, L. (2017)

“

Self-Awareness
The ability to accurately 
UHFRJQL]H�RQHèV�RZQ�HPRWLRQV��
WKRXJKWV��DQG�YDOXHV�DQG�KRZ�
WKH\�LQćXHQFH�EHKDYLRU��

Identifying emotions 
Accurate self-perception 
Recognizing strengths 
6HOI�FRQĆGHQFH 
Self-eIĆFDF\

1

2 Self-Management 
The ability to successfully  
UHJXODWH�RQHèV�HPRWLRQV��
WKRXJKWV��DQG�EHKDYLRUV�LQ� 
different situations—effectively 
PDQDJLQJ�VWUHVV��FRQWUROOLQJ�LP-
SXOVHV��DQG�PRWLYDWLQJ�RQHVHOI��

Impulse control 
Stress management 
Self-discipline 
Self-motivation 
Goal setting 
Organizational skills

3
Social Awareness
The ability to take the  
SHUVSHFWLYH�RI��DQG�HPSDWKL]H�
ZLWK�RWKHUV��LQFOXGLQJ�WKRVH�
from diverse backgrounds  
and cultures. 

Perspective-taking 
Empathy 
Appreciating diversity 
Respect for others

www.casel.org/what-is-sel

CASEL’s Framework Identifies 5 Core Competencies

The ability to make constructive 
choices about personal behavior 
and social interactions based  
RQ�HWKLFDO�VWDQGDUGV��VDIHW\� 
FRQFHUQV��DQG�VRFLDO�QRUPV��

Identifying problems 
Analyzing situations 
Solving problems 
Evaluating 
5HćHFWLQJ 
Ethical responsibility

5Responsible 
Decision-Making

Social Emotional Learning



5

NOVEMBER DECEMBER 2019

Students’ Mental Health and Drug Intervention
This fall, organized educators, in  
separate yet interrelated e!orts, asked 
our district leaders to pay attention to  
the mental health needs of our students 
—in particular, our high school students.

After the loss of yet another friend to 
suicide, students at Eldorado High  
School asked their teachers to help them 
present solutions to the APS Board of 
Education. Over the course of several 
board meetings, the students and their 
teachers passionately and deliberately 
pleaded for systemic change and o!ered 
student-generated solutions. 

Separate, yet simultaneously, Crossroads 
Counselors researched and presented a 
program they believe will be more e!ec-
tive in addressing student drug use. 

Captured here is their work—work that 
must be acted upon for the well-being o 
f our students.

On October 2, ATF High School  
Vice President and Eldorado English 
Teacher, Tanya Kuhnee, introduced the 
students saying,

"Good evening and thank you for 
your time, board members. My 
name is Tanya Kuhnee and I am 
a teacher at Eldorado. We have a 
mental health crisis in our district, 
which manifests itself differently 
at each school site. Last Thursday, 
I lost a student to suicide who our 
staff fought hard to keep alive for 
over a year, putting forth all of our 
collective knowledge and known 
resources: it was not enough." 

What we can do at school sites and as 
individual educators is not enough. We 
must have systemic change. While more 
can be done in other arenas, we have the 
unique opportunity to make changes 
in our school system. Other districts are 
using practices, such as adopting social-
emotional standards, starting the school 
day later, and allowing for more physical 
activity. The students here today have 
many suggestions for the adults in power.  
I respectfully ask that you listen to them 
with open minds and open hearts and 
that you then ACT to create a task force, 
made up of all stake-holders, to inves-
tigate practices and structures that can 
facilitate systemic change in support of 
mental health from the start of their  
public education. The money is now 
there. Our students deserve more from us, 
and as a united district, we can do better. 

Drug Intervention 
Crossroads is a substance abuse preven-
tion/intervention program for high school 
students. APS now has a Crossroads 
Counselor in every comprehensive High 
School. For many years, these counselors 
have implemented PIP, which stands for 
Parent Involvement Program.

For months, Crossroads Counselors have 
been working with the sta! and leader-
ship of ATF to organize and present an 
alternative to the long-standing PIP to  
the APS counseling administrators, an 
evolution that they believe will be more 
e!ective for parents and students. They 
want substance abuse to be treated as a 
public health issue, not a discipline issue.

The counselors are advocating for and 
recommending SBIRT (Screening, Brief 
Intervention, and Referral to Treatment).

 SBIRT
• Is utilized in high school settings around 

the country in states such as Colorado, 
Connecticut, Michigan, Wisconsin,  
Massachusetts, and Hawaii;

• Is recommended by the American  
Academy of Pediatrics; 

• Is both feasible and e!ective in school 
settings according to research; 

• Participants report lower levels of  
substance use after receiving brief 
interventions;

• Allows the student to remain in school 
rather than being suspended;

• Provides less interference with academic 
activities;

• Promotes increased awareness of  
substance use and risks involved.

Many teens who attempt or die by 
suicide have a mental health condition. 
$V�D�UHVXOW��WKH\�KDYH�WURXEOH�FRSLQJ�
with the stress of being a teen, such 

as dealing with rejection, failure, 
breakups and family turmoil. They 

might also be unable to see that they 
can turn their lives around — and that 
suicide is a permanent response, not 
a solution, to a temporary problem.

Teen suicide: What Parents Need To Know 
By Mayo Clinic Sta! • www.mayoclinic.org

“

Screening, Brief Intervention, and Referral to Treatment (SBIRT) 
is an evidence-based practice used to identify, reduce, and  

prevent problematic use, abuse, and dependence on alcohol and 
illicit drugs. The SBIRT model was incited by an Institute of 

Medicine recommendation that called for community-based screen-
ing for health risk behaviors, including substance use.

SAMHSA-HRSA Center for Integrated Health Solutions  
www.integration.samhsa.gov/clinical-practice/sbirt

“

Dear esteemed members of the Albuquerque Public School Board: 

(GXFDWRUV��VWXGHQWV��SDUHQWV�DQG�FRPPXQLW\�PHPEHUV�DUH�WLUHG�RI�FKLOGUHQ�VHOI�KDUPLQJ�
and dying needlessly from suicide and other social issues while no changes are made by  
the leadership of our district. Mental health issues manifest themselves differently at  
GLIIHUHQW�VLWHV��GUXJ�DQG�DOFRKRO�DEXVH��JDQJ�YLROHQFH��VXLFLGH��EXW�DOO�RI�WKHVH�LVVXHV�FDQ�EH�
DGGUHVVHG�ZLWK�VRPH�JHQHUDO�ZHOOQHVV�VWUDWHJLHV��WRROV�DQG�VWUXFWXUHV��:H�EHOLHYH�HPSW\�
promises and small gestures are not enough and that systemic change is needed to ensure 
the well-being of our children. These changes must begin at the onset of public education  
to help build skills and supports throughout elementary and secondary education. By  
the time students arrive in high school it is often too late. In order to address this issue 
KROLVWLFDOO\�DQG�FRPSOHWHO\��ZH�DVN�WKDW�D�JURXS�EH�FUHDWHG�WKDW�LV�PDGH�XS�RI�HGXFDWRUV�
�IURP�YDU\LQJ�UROH�JURXSV�DQG�OHYHOV���VWXGHQWV��SDUHQWV��GLVWULFW�SHUVRQQHO�DQG�FRPPXQLW\�
partners to investigate innovative practices and structures to facilitate systemic change  
that supports mental health from the onset of public education until graduation. 

6RPH�VXJJHVWLRQV�ZH�>WKH�VWXGHQWV@�ZRXOG�OLNH�WR�VHH�LPSOHPHQWHG�DQG�GLVFXVVHG�LQFOXGH�� 
but are not limited to the following: 

• Adoption of and support for the implementation of district-wide social-emotional  
teaching standards for all grades. 

• Revise schedules at all levels to support research-based practices that support mental  
KHDOWK��7KHVH�FKDQJHV�VKRXOG�FRQVLGHU�ODWHU�VWDUW�WLPHV�IRU�ROGHU�VWXGHQWV��PRUH� 
consistent physical activity breaks and built-in time for student supports like social  
RUJDQL]DWLRQV��VXSSRUW�JURXSV�DQG�WXWRULQJ�GXULQJ�WKH�VFKRRO�GD\��2QH�VSHFLĆF�FKDQJH�
that would cost nothing is ensuring that when elementary administrators submit their 
VFKHGXOHV�IRU���������WKH\�KDYH�EXLOW�LQ�D�PRUQLQJ��DIWHUQRRQ�DQG�OXQFK�WLPH�UHFHVV� 
during the school day (not before school begins). 

• Provide professional development resources and support to help educators support  
PHQWDO�KHDOWK��PLQGIXOQHVV�DQG�WKH�WHDFKLQJ�RI�FRSLQJ�VWUDWHJLHV�DQG�UHVLOLHQF\� 
beginning in kindergarten and continuing through graduation. 

• 3URYLGH�êZHOOQHVV�URRPVë�IRU�VWXGHQWV�LQ�QHHG�RI�PHQWDO�RU�HPRWLRQDO�EUHDNV�� 
These rooms could have meditation stations and other support tools. 

• &UHDWH�D�V\VWHP�WKDW�DOORZV�VWXGHQWV�WR�WDNH�PHQWDO�KHDOWK�GD\V�DV�QHHGHG�� 
8SRQ�UHWXUQLQJ�IURP�D�PHQWDO�KHDOWK�GD\��FDOOHG�LQ�E\�SDUHQWV���VWXGHQWV�ZRXOG�EH� 
required to meet with a counselor or therapist. 

• Hire more counselors to lower the student to counselor ratio. Most counselors now  
have over 400 students and they simply cannot have meaningful relationships with 
all of them. 

• Invest in providing at least one licensed therapist for each school site.

• ,QYHVWLJDWH�XVLQJ�VFUHHQLQJ�WRROV�IRU�PHQWDO�KHDOWK�LVVXHV��VXFK�DV�3+4���

• 8WLOL]H�FRPPXQLW\�UHVRXUFHV�DQG�SDUWQHUVKLSV�IURP�%UHDNLQJ�WKH�6LOHQFH��$JRUD�� 
435�DQG�RWKHU�RUJDQL]DWLRQV�IRU�KHDOWK�IDLUV��PDWHULDOV��VXSSRUW�JURXSV��HWF�� 
7KH�GLVWULFW�FRXOG�DVVLJQ�VSHFLĆF�GLVWULFW�ZLGH�GD\V�IRU�DOO�VFKRROV�WR�REVHUYH�HYHQWV��

• &RQVLGHU�HOLPLQDWLQJ�WUDGLWLRQDO�JUDGLQJ�VWUXFWXUHV�WKDW�IRVWHU�FRPSHWLWLRQ�DQG�VWUHVV� 
LQVWHDG�RI�OHDUQLQJ��DV�ZRXOG�EH�VHHQ�WKURXJK�D�VWDQGDUGV�EDVHG�V\VWHP��7KLV�ZRXOG� 
only pertain to secondary students. 

• (VWDEOLVK�PRUH�VHQVLWLYH��V\VWHPLF�DQG�ORQJHU�ODVWLQJ�GLVWULFW�ZLGH�QRUPV�IRU� 
responding to tragedy at the school sites. 

We look forward to working with district leadership collaboratively to implement  
systemic changes that support the well-being of all students. 

6LQFHUHO\��

The Eldorado High School Faculty

Letter to the Board of Education, October 2, 2019

Student violates the APS Drug and Alcohol policy

Administration refers student to Crossroads 
Crossroads Counselor will assess for severity using CRAFFT Interview 
Crossroads Counselor will begin BNI (brief negotiated interview)

Parent is informed of the risk level from the CRAFFT
Link parents with resources according to severity  
Meet with parents  
Follow through with parents on resource linking

Crossroads Counselor continues to support student 
Implements MI (motivational interviewing) skills and assess for change talk 
Continue working on change plan (BNI) 
Provide reinforcement for healthy decisions & behaviors using MI  
Opportunity for psychoeducation focusing on teen brain

1
2
3

4

SBIRT Steps
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TEACHERS VOICE

The one practice that should be rethought 
immediately is that of suspension. Sus-
pension assumes the student comes back 
changed for the better. Although extreme 
behaviors must be dealt with, research  
suggests suspension does not change  
students’ behavior. Time away from school 
may exacerbate problems, not $x them.

Suspending students, but keeping them 
in school, can prevent disengagement and 
dropouts. Successful alternatives to suspen-
sion include school-wide and individual 
interventions that focus on prevention, 
addressing the underlying causes of problem 
behaviors, and reinforcing positive behaviors.

EVERY TEACHER is responsible for class-
room management and we have the right 
to get assistance from the principal when a 
disciplinary problem is beyond our control 
or when we believe it is necessary.

It is essential that each site have a discipline 
policy for the whole school, that it is agreed 
upon, disseminated, and consistently imple-
mented by all those involved.

Yet it is time to rethink classroom and school 
discipline practices. Perhaps we could look 
at it as a continuum of development. On 
one side of the continuum are rewards and 
consequences, and at the other end are 
restorative justice practices. These practices 
take intentionality, research and resources, 
training, and collaborative decision making.

Discipline Policies and Suspension

$GYHUVLW\�FDQ�FDXVH�VWUHVV�ODGHQ�
reactions in children, including feelings 
of intense fear, terror, and helplessness. 
When activated repeatedly or over a 
prolonged period of time (especially in the 
absence of protective factors), toxic levels 
of stress hormones can interrupt normal 
physical and mental development and 
even change the brain’s architecture. In 
childhood, children who have experienced 
multiple adversities are more likely to 
struggle in school and have emotional and 
EHKDYLRUDO�FKDOOHQJHV��LQFOXGLQJ�GLIĠFXOWLHV�
with paying attention and self-regulation. 
Supporting Students with Adverse Childhood Experiences •  
How Educators and Schools Can Help • David Murphey and Vanessa 
Sacks  • AFT American Educator, Summer 2019 

“

$V�D�V\VWHP��ZH�LQGXFHG�D�F\FOH�RI�SUREOHP behavior. Students would act 
out, get sent home, be suspended, then return to school some number of days 
later. Now behind in their work, and embarrassed (or proud) of their absence, 
they would be more easily agitated and more likely to act out again. Quite a 
few of our students would spend their time away engaging in the same kinds of 
behavior, which could include running the streets, staying up late, drinking or 
doing drugs. They would come back in rough shape — hungry, hungover and tired.
Why School Suspensions Don’t Work  • Stephanie Malia Krauss  • Juvenile Justice Information Exchange • January 26, 2016

“

The New Mexico Health Security Plan: Ensuring Access  
to Social-Emotional Supports

By Mitchell Rekow, West Mesa High School

As a current high school classroom special 
education teacher and former head special 
education teacher, I’ve often seen students 
and their family members struggle to get the 
social-emotional care they need.  
For example:

• A student needs counseling through an 
outside agency that contracts with APS, but 
there are no more spaces.

• A student struggling with addiction needs 
a “bed” in a residential treatment program, 
but cannot secure one, again due to limited 
availability. 

• A family member is in need of mental health 
counseling and/or substance abuse treat-
ment but cannot access it, to the serious 
detriment of the family and student.

In all these cases, the root problem is limited 
access to care. This is the logical outcome 
of a healthcare system that prioritizes pro$t 
over healthcare. As educators, we deal with 
the consequences, which manifest as chronic 
student absenteeism, failing grades, social 
isolation and con#ict, high dropout rates, and 
suicide, whose combined ripple e!ects cre-
ate a #ood of further social, emotional, and 
$nancial costs.

The good news is there’s a promising New 
Mexico alternative to our current healthcare 
system, which so severely limits the availabil-
ity of social-emotional supports and compre-
hensive healthcare services for our students 
and many other New Mexicans.

It’s called the New Mexico Health Security 
Plan, and the New Mexico Legislative Finance 
Committee is undertaking a full $scal analysis 
of the plan this year. As a teacher activist 
working to pass this legislation, I have learned 
the New Mexico Health Security Plan will:

• Return us to the old-fashioned concept of 
insurance, where risk is spread out among a 
pool wide enough to keep costs at reason-
able levels, as the more healthy balance risk 
for the less healthy.

• Reduce overhead costs and paperwork for 
health care providers and facilities.

• Preserve the private delivery system (private 
physicians, hospitals, etc.).

• Receive funding from existing sources 
of revenue – mainly, existing individual, 
government, and employer contributions to 
health insurance. 

• Guarantee a good bene$t package at least 
as comprehensive as services o!ered state 
employees, similar to what we have as 
educators. 

• Assure that mental health care is commen-
surate with all other “physical” health care.

• Cover substance abuse counseling.

As New Mexicans, we have an opportunity  
to create a healthcare system that provides 
our students, families, and communities with 
full access to the social-emotional supports 
and other healthcare services they need.  
To $nd out more about the plan, visit  
www.nmhealthsecurity.org.

Trauma Informed
IT IS ESTIMATED that up to 72 percent of 
children and youth will experience at least 
one Adverse Childhood Experience (ACE) 
before the age of 18. New Mexico has some 
of the highest rates of children su!ering 
from ACE’s.

As the number of ACE’s 
increase so does the 
risk for psychological, 
behavioral, and social-
emotional problems. 75 
to 80 percent of children 
in need of mental health 
services do not receive 
them. 70 to 80 percent 
of the children who do 
receive those services will 
access them in school.

There are immediate 
e!ects of ACE’s on a 
child's developing brain 
that manifests itself in 
the classroom as behavioral issues, delays in 
language processing and communication, 
and trouble with or inability to self-regulate 
behavior and cope with challenges or 
adversity.

A TRAUMA INFORMED SCHOOL is 
characterized by an understanding and a 
commitment of all teachers and sta! to an 
awareness of how trauma or ACE’s a!ects 
students. Trauma informed teachers and 
sta! are aware of trauma’s impact on  
students’ behavior, their relationships,  
delays in language processing and  
communication, their ability or inability to 
self-regulate behavior, and how that a!ects 
their classroom behavior.

An important shift in trauma informed 
schools is that instead of labeling and 
engaging in “battle” with “non-performing” 
and “non-compliant” students, questions 
are asked regarding possible reasons for ex-
plaining the students’ behaviors. This results 

in a school that understands and recognizes 
that a student’s behavior is shaped by their 
life experiences; and drives a response for 
addressing (in a positive and a"rming  
manner) the students’ needs and challenges.

A trauma informed 
school is ready to  
address students who 
manifest through 
behavior their need for 
supports. A trauma in-
formed school provides 
a safe and sane, secure 
and caring climate. 

School psychologists, 
counselors, and social 
workers can be leaders 
in this initiative by pro-
viding increased mental 
health services. Data 
has clearly shown that 
when school-employed 

mental health professionals are able to 
provide consultation to teachers and direct 
mental health services to students, there is 
an increase in academic achievement scores 
and a decrease in behavioral problems.

Thus, increasing access to mental health 
services in schools, providing trauma-sensi-
tive training and supports for teachers, and 
implementing positive discipline approach-
es to enhance school connectedness can be 
powerful prevention and intervention tools 
for helping students to succeed.

What is trauma? 
When we hear this word, we tend to think 
of severe neglect or abusive experiences 
and relationships. This is not necessarily 
true. A traumatized brain can also be a tired, 
hungry, worried, rejected, or detached 
brain expressing feelings of isolation, worry, 
angst, and fear. In youth, anger is often the 
bodyguard for deep feelings of fear. 

When children have opportunities  
to develop executive function and 

self-regulation skills, individuals and 
VRFLHW\�H[SHULHQFH�OLIHORQJ�EHQHĠWV��
These skills are crucial for learning 
and development. They also enable 
positive behavior and allow us to  

make healthy choices for ourselves  
and our families.

Center on the Developing Child • Harvard University

“

Types Of Restorative Practices
Restorative Justice
Community Conferencing
Community Service
Peer Juries
Circle Process
3UHYHQWDWLYH�DQG�3RVW�&RQćLFW� 
Resolution Programs
Peer Mediation
Informal Restorative Practices
Social Emotional Learning (SEL)

RESTORATIVE PRACTICES are processes 
that proactively build healthy relationships 
and a sense of community to prevent and 
address con#ict and wrongdoing. 

Restorative practices o!er an evidence-
based, positive way forward for ending the 
out-of-school suspensions crisis.

Restorative Practices can serve as an alterna-
tive to suspensions and expulsions and be 
used to improve school climate.

Restorative Practices
• Address and discuss the needs of the  

community; 
• Build healthy relationships between  

educators and students;
• Reduce, prevent, and improve harmful 

behavior;
• Repair harm and restore positive relation-

ships; and
• Resolve con#ict, hold individuals and 

groups accountable.

Peer Mediation
• Peer mediation is one method of resolving 

con#ict with student voice.
• Is an e!ective youth leadership model that 

trains other students to resolve di!erences.
• Has been shown to reduce discipline refer-

rals, violence rates, and suspension rates. 

SEL teaches skills such as:
• Recognizing and managing emotions;
• Developing care and concern for others;
• Establishing positive relationships;
• Making responsible decisions; and 
• Handling challenging situations construc-

tively and ethically.

Restorative justice practices empower  
students to resolve con#icts on their own 
and in small groups, and it's a%growing  
practice at schools around the country. 
Essentially, the idea is to bring students 
together in peer-mediated small groups to 
talk, ask questions, and air their grievances.

Restorative practices DO NOT mean no 
discipline; it means di!erent discipline. 
Restorative practices provide an alternative 
to dealing with misbehavior, from minor 
infractions to violence, and can be used 
as a proactive strategy to create trusting 
relationships and safe schools.
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Return Childhood to Children
Dr. David Elkind wrote about the concept 
of the “Hurried Child” – children who are 
rushed into developing faster, which we 
all know is not only unhealthy, but not 
possible. Yet, our current schools’ structures 
have hurried children a great deal—kinder-
garten is now “boot camp” for $rst grade 
and middle school is about getting ready 
for high school rather than about being in 
middle school.

In Elkind’s book, The Hurried Child: Growing 
Up Too Fast Too Soon, he notes:
• Our schools today su!er from the same 

structural problems that made our  
industries an easy mark for foreign com-
petition. The creativity and innovation of 
teachers is deadened by overly close ties 
to the uniformity of educational publish-
ing and testing. 

• Another example of how schools hurry 
children is the progressive downward 
thrust on the curriculum. 

• Kenneth Kenniston wrote this in  
1976, and it still holds true today: “We 
measure the success of schools not by 
the kinds of human beings they promote 
but by whatever increases in reading 
scores they chalk up. We have allowed 
quantitative standards, so central to the 
adult economic system, to become the 
principal yardstick for our de$nition of 
our children’s worth.”

In 2008, the Albuquerque Teachers  
Federation  published a Position Paper  
on Early Childhood Education based on  
an ATF-sponsored symposium entitled,  
“What Happened to the ‘Childhood’ in Early 
Childhood?” The experts presenting were 
APS early childhood educators who were 
also o"cers of the union. The discussion 
centered on early childhood practices 
steeped in experience and research that 
have been rapidly disappearing from  
our classrooms. 

The recommendations are as relevant  
today as they were 10 years ago— 
especially now as more young students 
enter our classrooms with fewer social and 
emotional skills and an increase in adverse 
childhood experiences.

The paper, adopted as an ATF policy by the 
Fed Rep Council, notes that researchers 
have identi$ed four essential domains that 
early childhood teachers must weave into 
their classroom practice. These essential 
developmental domains of learning—
physical, social, emotional, and cognitive 
development—are interconnected as young 
children learn.

It is especially important to note what the 
position paper says about the importance 
of play:

…Play is a very important and 
special part of childhood. It allows a 
child to experiment with the world 
around her and the emotional world 
inside her. To many it might seem 
like play, but there is a lot of work 
going on behind the scenes, like skill-
building, problem-solving, mastering 
physical and mental challenges, etc. 
Play helps a child in building self-
FRQĆGHQFH��HQFRXUDJHV�LQGHSHQGHQW�
learning, and concept development…

As we work to create caring classrooms for 
our earliest learners who may be experienc-
ing Adverse Childhood Experiences, it will 
be important to keep these recommenda-
tions in mind.

Any conversation about mental and emo-
tional health of children must include the 
well- researched area of recess for optimal 
learning. Because of the pressure to show 
increased academic accomplishment, there 
has been a trend to abolish recess in favor 
of more instructional time. In 2006, the ATF 
Federation Representative Council passed 
the motion Recess is Good for Kids. This mo-
tion continues to guide our union’s agenda 
for contract negotiations. The motion makes 
the following points, supported by research:

• Recess gives children time and oppor-
tunities to develop healthy bodies and 
practice life skills, such as cooperation, 
communication, and problem-solving.

• Brain functioning, attention, memory, 
social and emotional development, and 
language development are enhanced by 
physical exercise.

• Performing complex movements, like 
throwing a ball or playing tag, engages 
the same area of the brain (the cerebel-
lum) that is involved in problem-solving, 
planning, and sequencing.

• A person’s capacity to master new and 
remember old information is improved 
by biological and chemical changes in the 
brain caused by exercise.

• Ultimately, recess is an essential compo-
nent of the total educational experience 
for elementary-aged children.

I believe there is one noteworthy reason that has contributed to this mental health crisis like no other: recess and play are 
on the endangered species list in our public schools. If school leaders don't act now, they will soon to be extinct.  
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Kids Need Play and Recess. Their Mental Health May Depend on It • Peter DeWitt, August 1, 2018, Education Week.
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Social Justice and Intersectionality
SOCIAL JUSTICE and equity in our class-
rooms and schools is union work. 

Collectively we must envision a cultural shift 
in our K-12 classrooms, moving from stu-
dents being seen as “receptacles” for learn-
ing to a framework that recognizes students’ 
intersecting identities (race, class, sexuality, 
gender, citizenship status, di!ering abili-
ties, primary language, etc.). Traditionally, 
schools situate those identities in systems 
of inequity instead of 
valuing students’ lived 
experiences as assets 
in the classroom.

In the multicultural 
and ethnic studies 
circles, profession-
als refer to this as 
culturally relevant or 
responsive peda-
gogy. As educators 
it's critical for us to 
help lead the charge 
for immigrant rights 
and ethnic studies as 
a framework for teach-
ing all students k-12 
in every school, to 
ensure that not only do our students receive 
the culturally relevant lessons they deserve, 
but also, that we as educators have the free-
dom to teach it in a meaningful way. 

MULTICULTURAL EDUCATION refers to  
any form of education or teaching that 
incorporates the histories, texts, values, 
beliefs, and perspectives of people from  
di!erent cultural backgrounds. 
(www.edglossary.org/multicultural-education)

Multicultural education relates to education 
and instruction designed for the cultures of 
several di!erent races in an educational sys-
tem. This approach to teaching and learning 
is based upon consensus building, respect, 
and fostering cultural pluralism within racial 
societies. Multicultural education acknowl-
edges and incorporates positive racial idio-
syncrasies into classroom atmospheres.

Multicultural Education (1997) • Keith Wilson, Professor 
College of Education and Human Services 
Southern Illinois University Carbondale

What is Culturally Responsive 
Teaching?
• Treat students as competent
• Build on students’ real-life experiences, 

constantly sca!old new, more complex 
learning

• Broad conception of literacy that includes 
literature and oratory

• Class time used for instruction
• Students whose futures seem most tenu-

ous cultivated as leaders in classroom
• Teachers and students engage in collective 

struggle against status quo

Ladson-Billings, G. (1994). The Dreamkeepers. Jossey-Bass

ETHNIC STUDIES in the United States, is  
the interdisciplinary study of di!erence—
chie#y race, ethnicity, and nation, but also 
sexuality, gender, and other such markings 
—and power, as expressed by the state, by 
civil society, and by individuals. (Wikipedia)

INTERSECTIONALITY refers to the social, 
economic and political ways in which identi-
ty-based systems of oppression and privilege 
connect, overlap and in#uence  

one another.

Monita K. Bell • Teaching At The 
Intersections: Honor And Teach 
About Your Students’ Multiple Iden-
tities.• Teaching Tolerance, Issue 53, 
Summer 2016

Intersectionality is a 
theory of identity that 
states that those who 
are most marginalized in 
society are those who fall 
under multiple forms of 
minority social strati$ca-
tion, such as class, race, 
sexual orientation, age, 
religion, creed, disability, 
and gender. (Wikipedia)

Intersectionality, n.
The interconnected nature of social  
categorizations such as race, class, and  
gender, regarded as creating overlapping  
and interdependent systems of discrimina-
tion or disadvantage; a theoretical approach 
based on such a premise. (Oxford Dictionary)

The National Association for Multicultural 
Education’s (NAME) $ve student outcomes in 
relationship to Multicultural Education and 
Ethnic Studies:

1. Positive academic identities
2. Positive social identities
3. Respectful engagement with  

diverse people
4. Social justice consciousness
5. Social justice action

Strong Ethnic Studies teachers use cultur-
ally responsive pedagogy…Ethnic Studies 
pedagogy that is culturally responsive puts 
students’ lives, culture, and funds of knowl-
edge at the center of the curriculum.

“What Is Ethnic Studies Pedagogy?” By Allyson Tintiangco-
Cubales, Rita Kohli, Jocyl Sacramento, Nick Henning, Ruchi 
Agarwal-Rangnath, and Christine Sleeter. p. 22 Rethinking 
Ethnic Studies, A Rethinking Schools Publication, 2019.

At the core of Ethnic Studies pedagogy is the 
aim to equip students with tools to better  
understand social inequities and the struc-
tural forces that shape their live while also 
providing tangible strategies to socially 
transform their communities.

“Revisiting Notions of Social Action in Ethnic Studies  
Pedagogy: One Teacher’s Critical Lessons from the Classroom” 
By Cati V. de los Rios. (p. 64) • Rethinking Ethnic Studies,  
A Rethinking Schools Publication, 2019.

Before I began teaching, I thought that 
pedagogy only included methodology.  

Teaching Ethnic Studies taught me that 
pedagogy includes the purpose of  

education as well as the identity of who 
is being taught, who is teaching, their 
relationship to each other, and their 
relationship to structure and power.

Rethinking Ethnic Studies  
Edited by R. Tolteka Cuauhtin, Miguel Zavala, Christine Sleeter, 

Wayne Au • A Rethinking Schools Publication, 2019
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Colorín Colorado is a bilingual website  
that o!ers information and resources  

on what works for ELLs.

www.coloríncolorado.org 
– a partnership project of the AFT  

and Reading Rockets for educators and 
families of PreK-12 students –  

o!ers the most comprehensive resources 
online to help educators teach ELLs  

and reach their families.

COLORÍNCOLORADO.ORG

Search more than 420,000 FREE lesson plans 
and activities including curated collections  

and resources for mental health.

sharemylesson.com

DIAL-A-TEACHER

344-3571

Homework help for students. 
Available in English and Spanish.

Monday – Thursday 
5:30 PM – 8:00 PM

november
THU 14 | CAREER PATHWAY SYSTEM OVERVIEW SESSION
  4:30 – 6:00PM • Members $10 (materials fee)/Non Members $65

SAT 16 | DOSSIER WRITING WORKSHOP
  1:00 – 3:00PM • Members $90/Non Members $180 (3 sessions)

SAT 16 | NATIONAL BOARD SUPPORT FOR RENEWAL CANDIDATES
  8:30AM – 12:30PM • Members $75/Non Members $100

SAT 16 | ATF/AFT UNION LEADERSHIP PROGRAM
  9:00AM – 4:00PM

december

TUE 3 | FED REP COUNCIL • 4:15 – 6:30 PM

WED 4 | NATIONAL BOARD SUPPORT FOR RENEWAL CANDIDATES
  4:30 – 8:30PM • Members $75/Non Members $100

WED 4 | MANAGING BEHAVIORS IN THE SCHOOL COMMUNITY
  Motivating the Unmotivated
  4:30 – 6:30PM • Members $20/Non Members $25

SAT 7 | DOSSIER WRITING WORKSHOP
  1:00 – 3:00PM • Members $90/Non Members $180 (3 sessions)

SAT 14 | ATF/AFT UNION LEADERSHIP PROGRAM
  9:00AM – 4:00PM

january

TUE 7 | FED REP COUNCIL • 4:15 – 6:30 PM

WED 8 | PROFESSIONAL DEVELOPMENT DOSSIER OVERVIEW
  4:30 – 7:00PM • Members $10 (materials fee)/Non Members $65

SAT 11 | DOSSIER WRITING WORKSHOP: SPRING SERIES
  1:00 – 3:00PM • Members $90/Non Members $180 (3 sessions)

THU 16 | ATF CAREER PATHWAY OVERVIEW SUPPORT
  4:30 – 6:00PM

$OO�HYHQWV�DQG�FODVVHV�ZLOO�EH�KHOG�DW�WKH�$7)�2IƓFH�XQOHVV�RWKHUZLVH�QRWHG�

Happy Holidays!


