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The closing of school buildings during  
the pandemic affords us an opportunity  
to rethink the schooling we have been 
providing. We must seize this opportu-

nity to achieve a more equitable, student 
focused education system that helps each 

child to succeed and achieve. 

The 2021 legislative session is the critical moment when 
we must move toward reopening school buildings and 
continuing American public education – not as it is  
today or as it has been in the past – but as it can be:  
the center of democracy, the foundation of a fair and 
just society, and the cornerstone in our community 
where every child can succeed.

During this session, we can start working to rise above 
the decades of underfunding, testing as the foundation 
of schooling, half-hearted measures, the misdiagnoses 
of education problems, and blame-shifting. We can lay 
the foundation for the schools our students need and 
deserve by reimagining our public education systems as: 

• Relationship rich; 
• Student centered;
• Anti-racist; and a
• Professionally satisfying institution …in which we  
are able to prepare students to be caring, competent, 
critical thinkers and fully informed, engaged, contrib-
uting members of society. 

This edition of the Teachers’ Voice highlights a preview 
of just a few of our union’s legislative priorities for  
the 2021 session. I have no doubt that this is the right  
time with the right policy makers in our state to  
make substantive changes in schooling that will, as 
recommended in Restarting and Reinventing School: 
Learning in The Time of COVID and Beyond help us  
to redesign schools for strong relationships between 
educators and students and create structures that inte-
grate social and emotional learning (SEL) into the life  
of a school. 

Substantive changes in policy and practice aimed at 
interrupting the deep structures of the factory model 
schooling are essential. In the short term, these changes 
will mitigate the pandemic’s impact on learning and 
interrupt the punitive deficit-based practices of the last 
20 years. In the long term, these changes will ensure 
that we are able to prepare students to be caring, com-
petent, critical thinkers and fully informed, engaged, 
contributing members of society. 

This is the type of schooling I aspired to, and actually 
was able to start creating in the 80s, when I started 
teaching. This is a public education that is truly the 
foundation of a thriving democracy because it is  
created by focusing on both excellence and equity.

In solidarity,

President’s Message

Our current system took shape almost exactly a century ago, when scientific managers 
were looking for ways to accommodate the huge influx of students into urban areas 
from migration and immigration, coupled with the spread of compulsory education. 
The primary goal was preparing students for manual work on farms and in factories, as 
factory and landowners sought efficiencies from the rise of assembly-line technologies 
and new model bureaucracies. Schools were developed to maximize rule following and 
rote learning and to minimize relationships.

Only a small number of students were identified for access to the higher-order skills 
needed for thinking work. Funding, school assignment, and tracking systems designed 
to allocate students to their “places in life” were enacted within contexts of deep-seated 
racial, ethnic, and cultural prejudice.

Educators and policymakers have sought to evolve this system over the ensuing 
decades, with recurring eras of reform that have made small dents in the systems we 
have inherited. However, in a moment when we have more knowledge about human 
development and learning, when society and the economy demand a more challenging 
set of skills, and when—at least in our rhetoric—there is a greater social commitment to 
equitable education, it is time to use the huge disruptions caused by this pandemic to 
reinvent our systems of education.

We now know a great deal that we did not know 100 years ago. We know much about 
how people learn; how to enhance children’s development through productive relation-
ships in supportive settings; and how to enhance their learning through inquiry-orient-
ed, culturally relevant pedagogy and curricula, as well as through authentic, formative 
assessments.

The question is: How can we harness these understandings as we necessarily rethink 
school? How can we transform what has not been working for children and adults? As 
state and district leaders prepare for what schooling will look like in 2020 and beyond, 
there is an opportunity to identify evidence-based policies and practices that will enable 
them to seize this moment to strengthen learning opportunities for students. Currently, 
these efforts are highly variable and inequitably available, but growing coordination 
across state and district lines can solve some of our greatest challenges.

While deep inequalities have pervaded every aspect of education since schools were 
closed in the spring, remarkable areas of innovation and change have also occurred. 
We have seen more rapid progress in 2020 in bridging the digital divide than we have 
seen in the last 20 years. We have seen more uptake of technology-driven innovations 
in teaching, more outreach directly to families, and more collaboration time for teachers 
than were thought possible even a few months before the pandemic shut down in- 
person learning.

The initial changes were made quickly to meet immediate needs, but a broader question 
should guide our efforts throughout this year and beyond. How can we redesign schools 
to be:

• student-centered in ways that support the whole child’s social, emotional, cognitive, 
moral, and identity development;

• focused on deeper learning that meets the demands of today’s society;

• culturally and linguistically connected and sustaining;

• grounded in collaboration among students, staff, families, and communities; and

• equitable in the opportunities provided and outcomes achieved?

Darling-Hammond, L., Schachner, A., & Edgerton, A. K. (with Badrinarayan, A., Cardichon, J., Cookson, 
P. W., Jr., Griffith, M., Klevan, S., Maier, A., Martinez, M., Melnick, H., Truong, N., Wojcikiewicz, S.) 
(2020), Restarting and Reinventing School: Learning in the Time of COVID and Beyond 
Palo Alto, CA: Learning Policy Institute

By Ellen Bernstein, ATF President

Why We Should

Aim for Reinvention

“Education is the most valuable tool to dismantle racism  
and create a more equitable society.”

Petition in support of creating anti-racist education  
– written by Xavier College Prep alumni  

Phoenix, AZ

https://restart-reinvent.learningpolicyinstitute.org
https://restart-reinvent.learningpolicyinstitute.org
https://learningpolicyinstitute.org/sites/default/files/product-files/Restart_Reinvent_Schools_COVID_REPORT.pdf
https://learningpolicyinstitute.org/sites/default/files/product-files/Restart_Reinvent_Schools_COVID_REPORT.pdf
https://learningpolicyinstitute.org/sites/default/files/product-files/Restart_Reinvent_Schools_COVID_REPORT.pdf
https://learningpolicyinstitute.org/sites/default/files/product-files/Restart_Reinvent_Schools_COVID_REPORT.pdf


ELEVATING  
PUBLIC SCHOOLS 

Beyond the LEGACY OF COVID-19
This summer at the AFT convention, delegates overwhelmingly passed a raft of ambitious resolutions taking on the health, economic, 
and racial justice crises our country faces, and envisioning a better America now and as we build back after COVID-19.

Elevating public schools beyond the legacy of COVID-19 is a visionary motion that addresses years of disinvestment in public education 
that has led to overcrowded classrooms, deteriorating school buildings, and outdated books, materials, and technology. COVID-19 has 
not only heightened the challenges many students already face in their daily lives, such as food scarcity and unsafe housing, but also 
increased the inequities of the digital divide.

This resolution envisions an opportunity to “move toward reopening school buildings and continuing American public education—not 
as it is today or as it was in the past, but as it can be.” The resolution commits the AFT and our affiliates to advocate for the safe reopening 
of America’s public schools and to provide schools where families want to send their children. It urges AFT affiliates to mobilize members 
and unite with their communities to win more equitable state and local distribution of education funds and to be more proactive in 
planning for returning to school buildings by collaborating on programming, space, operations, staff deployment, and scheduling.

The whereas statements from that motion, reprinted here, set the stage for our work in New Mexico for a Post-Pandemic Public  
Education: Equity & Excellence.

WHEREAS, the American Federation of Teachers believes in and stands ready to fight for public education, as a high-quality  
public education is an economic necessity, an anchor of democracy, a moral imperative and a fundamental civil right; and

WHEREAS, years of disinvestment in public education have led to overcrowded classrooms, schools without nurses, librarians, 
counselors and the specialized personnel that ensure children’s well-being; deteriorating school buildings with outdated materials and 
technology; unhealthy and unsafe environments; and a too-narrow array of academic, enrichment and extracurricular programs; and

WHEREAS, the over-reliance on standardized test scores in punitive test-based accountability systems has created an education 
system where schools are ranked and sorted rather than supported, pitting the needs of our most vulnerable students against more 
affluent communities; and

WHEREAS, the coronavirus is a global pandemic threatening the health, safety and economic well-being of the people we  
represent and those we serve; and

WHEREAS, the AFT recognizes that the burdens of systemic racism and poverty are felt in communities where members live  
and work, and we fight for equitable educational opportunities for all students; and

WHEREAS, temporary school building closures due to COVID-19 highlighted and exacerbated existing inequities within the edu-
cation system caused by polarization, privatization, and cuts to public education funding, and added to the challenges many students 
already face in their daily lives, such as food scarcity and insufficient housing, child care and health services; and

WHEREAS, students from low-income backgrounds, students of color, students with disabilities, English language learners,  
and youth experiencing homelessness are more likely to lack access to high-speed internet1 25 and 1:1 access to a device (tablet or 
laptop); and

WHEREAS, delivering virtual distance learning, where students spend most of their school day online—interacting with their 
coursework, teachers and peers through technology—is only an emergency option and doesn’t meet the full needs of any student; and

WHEREAS, research shows that teachers are integral to the success or failure of technology use in schools, and educators must 
have meaningful input on the purchase of technology, virtual distance-learning plans, and professional learning opportunities; and

WHEREAS, the AFT has long been an advocate for providing teachers and students with the highest-quality instructional materials 
and pedagogy, and adapting to new knowledge and tools to support improved instruction; and

WHEREAS, reopening America’s public school buildings in a post-pandemic era affords this country the opportunity to rethink 
schooling to achieve a more equitable, student focused education system that helps each child to succeed and achieve; and

WHEREAS, brain science tells us that healthy cognitive, social, emotional and physical development of students must be our  
focus; and

WHEREAS, we are at a critical moment when we must move toward reopening school buildings and continuing American  
public education—not as it is today or as it was in the past but as it can be—as the center of democracy and the cornerstone in our 
community where every child can succeed.

10 FED REP COUNCIL 

 4:15 - 6:30p

11  VETERANS’ DAY 

 No Classes

14 NATIONAL BOARD RENEWAL CLASS 

 8:30a – 12:30p 

 Members $75 / Non $100

19 CPS OVERVIEW 

 4:30 – 6p 
 Members $10 / Non $65

21 ATF/AFT-NM  
 UNION LEADERSHIP PROGRAM 

 9a – 4p

23 ELEMENTARY/MIDDLE SCHOOL 

 PARENT TEACHER CONFERENCES 

 No Classes

24 ELEMENTARY/MIDDLE SCHOOL 

 PARENT TEACHER CONFERENCES 

 No Classes

25 THANKSGIVING BREAK 

 Through November 27 

NOV

DEC
1 FED REP COUNCIL   4:15 - 6:30p
12 ATF/AFT-NM UNION   LEADERSHIP PROGRAM  9a - 4p 

 Accepted applicants only21 WINTER BREAK BEGINS

JAN
1 WINTER BREAK ENDS

4 PROFESSIONAL DEVELOPMENT DAY

5 SPRING SEMESTER BEGINS

*All classes are held at the ATF Office 
unless otherwise noted.

ATF 
EVENTS

*All events take place virtually unless otherwise noted.

My grandmother liked to remind me that good  
often comes from bad. Educators and students are struggling  

to make it through this deadly pandemic. Hopefully, we can use this once in a life-time tragedy  
to create a school system we have only dreamed of, one that works for all students and educators. 
It is exciting to have some positive direction during this bleak time.

– Sara Attleson: Librarian Kennedy MS 



 
–

Beyond the Surface & Into  
the Deep Structures of Schooling 
The ruling in Yazzie/Martinez challenged the state to provide students – especially 
low-income, Native American, English language learner (ELL), and students with 
disabilities – with the educational programs and services necessary for them to learn 
and thrive. In addition to sufficient funding, the judge specifically mentioned the 
need for multicultural and linguistically relevant education. 

Her order highlighted the need for the state to provide a multicultural and multi- 
lingual education framework for school districts, offer effective programs like pre-K 
and extended learning time, and provide adequate funding for schools so that every 
New Mexico student can have an equal opportunity to learn and succeed.

A multicultural and a linguistically relevant education for students is essential in 
addressing the ruling of the judge. But, how does “schooling” really change? Will we 
develop schools in which teachers and students must critically analyze oppression 
and power relations in their communities, society, and the world? Or, will these 
various efforts lead to more surface-level understandings of cultural celebrations and 
Black History Months?

While still relevant and essential, in the few short years since the ruling, it is clear 
that we must dive deeper. Amid Black Lives Matter protests, more school districts are 
pushing to address racism. Many of us in education have been acculturated to have a 
color-blind attitude – shying away from conversations about race. How can we truly 
center our students lived experiences in our classrooms if we don’t acknowledge who 
they are? 

ATF envisions a cultural shift in our K-12 classrooms that moves from students being 
seen as “receptacles” for learning to a framework that recognizes the simultaneity  
of student’s intersecting identities (race, class, sexuality, gender, citizenship status,  
differing abilities, primary language, etc.), situates those identities in systems of  
inequity and resistance, and values these lived experiences as assets in the classroom.

A multicultural and a linguistically relevant education must be embedded in an  
education system that is anti-racist.

Anti-racism
• Anti-racism is the “active process of identifying and eliminating racism by changing 

systems, organizational structures, policies and practices and attitudes, so that  
power is redistributed and shared equitably.” (The National Action Committee on  
the Status of Women International Perspectives: Women and Global Solidarity)

• As schools in the United States try to reopen during the coronavirus pandemic, 
they’re also opening during a racial reckoning across the country.

• Anti-racist work means acknowledging that racist beliefs and structures are perva-
sive in all aspects of our lives – from education to housing to climate change – and 
then actively doing work to tear down those beliefs and structures. Schools across 
the nation are committing to the all-important work of anti-racism.

• Equitable school environments reject a colorblind ideology and curriculum centered 
around whiteness. Equitable education efforts intentionally replace the historically 
dominant narrative with culturally responsive teaching and curriculum that is inclu-
sive of other racial groups’ history, contributions, and insights (AFT motion: Elevating 
Public Schools Beyond the Legacy of COVID-19).

• Anti-racism is a cultural shift in our K-12 classrooms that moves from students being 
seen as “receptacles” for learning to a framework that recognizes the simultaneity 
of students’ intersecting identities (race, class, sexuality, gender, citizenship status, 
differing abilities, primary language, etc.), situates those identities in systems of in-
equity and resistance, and values these lived experiences as assets in the classroom.

• The framework of anti-racism supports cultural responsiveness as a much deeper 
introspection of instructional practices in order to ensure that teachers are not 
simply teaching content but teaching students in ways that respect, promote, and 
incorporate diverse ways of thinking, learning, and communicating. As such, in all 
classrooms we must support a critical and interdisciplinary study of race, ethnicity, 
and indigeneity with a focus on the experiences and perspectives of people of color 
and address the social, economic, and political ways in which identity-based systems 
of oppression and privilege.”

Addressing  
Yazzie/Martinez

“All efforts at diversifying staff 
and materials should be a  
priority in light of current events 
statewide and nationally. We 
must take this opportunity to 
divest funds from billion dollar 
companies and strategically 
purchase rich texts that our 
students will fall in love with 
and remember. Over the years 
students have approached me 
to say that they remember the 
cadence and feeling of reading 
from Kwame Alexander or  
Rudolfo Anaya (even if they’ve 
forgotten the titles). For me it 
was the songs of Ruben Blades 
and the poems of Langston 
Hughes that solidified a love 
of language in a way that no 
mega corporation can accom-
plish in their overpriced and 
often error filled texts.”

Cristina Rincon: 5th Grade Dual 
Language Teacher 
Adobe Acres Elementary School

“After seeing firsthand how the 
Covid-19 pandemic has hit the 
most vulnerable students the 
hardest, I am so proud of my 
union for putting social justice 
front and center with this plan. 
It goes beyond words, em-
phasizing the financial equity 
requirements of the Yazzie/
Martinez ruling”.
Ben Steiner: 3rd Grade Teacher 
Osuna Elementary School

“Acknowledging and honoring 
students’ backgrounds helps 
leverage their prior knowledge. 
We have to approach teaching 
from an asset point-of-view not 
focus on students’ “deficits”. 
Our students bring rich cultural 
and linguistic traditions into our 
classrooms. We can build on 
their knowledge and their assets 
in order to create a curriculum 
that has real life applications 
and is rooted in the power of our 

diverse community. We need 
multilingual schools where 
students have access to 
curriculum in their home 
language whether that’s 
Spanish, our many Native 
languages, or others.”
Rose Schiowitz: 2nd-3rd  
Grade Dual Language  
Teacher Eugene Field  
Elementary School

“Present students with frameworks for recognizing and making sense of oppressive social forces. In a ninth-grade 
English course, for example, students learn a “Three I’s” framework that helps them to conceptualize oppression 
as interpersonal, institutional, or internalized in nature. Talk through definitions of these terms. Then allow students 

to work in groups to identify examples of these different forms of oppression in their own communities.”

Making SEL Culturally Competent - Scott Seider and Daren Graves - Edutopia article

”If we as a people shared a 
different set of assumptions, 
our policies and practices 
would be different. For  
instance, if we didn’t view  
adolescents as basically un-
ruly creatures, we wouldn’t  
be so deeply devoted to 
keeping them under con-
trol. If the twentieth century 
hadn’t been so dominated 
by a mechanical/industrial 
mindset, Americans might be 
less inclined to think of the 
school as a kind of processing 
plant, with interchangeable 
parts and “efficiency” goals. 
Our educational policies and 
practices are held in place by 
these shared …which might 
be thought of as the deep 
structure revealed in action.”

Hard Truths: Uncovering the Deep 
Structure of Schooling 
Barbara Benham Tye

“I think it is important that as we 
live through the pandemic, we 
don’t forget the importance of 
the ruling in the Yazzie/Martinez 
lawsuit. We must continue shap-
ing education in New Mexico. 
In order to do that, we need to 
embrace our students’ linguistic 
and cultural background re-
gardless of their level of abilities. 
Acknowledging that our stu-
dents have more than one set 
of skills that we need to develop 
in schools, goes beyond testing 
scores. Acknowledging their  
linguistic and cultural back-
ground is recognizing our 
students’ existence and seeing 
them as a whole person.”
Aide Gonzalez-Espindola:  
Dual Language SPED Teacher 
La Mesa Elementary School

www.edutopia.org/article/making-sel-culturally-competent
https://www.edutopia.org/article/making-sel-culturally-competent


In 2007, six years after Congress passed No Child Left Be-
hind, the NM Legislature passed HB 584, High School Rede-
sign. HB 584 increased requirements for graduation to three 
credits in mathematics (one must be equivalent to Algebra 
II) and at least one unit as advanced placement, dual credit, 
or one distance learning course. The New Mexico PED added 
a year of math to the requirements in 2009 and a half year of 
Health in 2013. Health is typically paired with the half year 
of NM History Social Studies requirement. The current NM 
requirement for graduation is 24 credits.

Rethinking NM Grad Requirements 
Overall, our course requirements do not prepare students 
for careers that exist today and do not allow the flexibility 
needed to serve all students. Ideally, students should be 
able to choose pathways to graduation (much like we do in 
college). This way, the focus is on skills and relevant knowl-
edge based on student choice. For example, in an area like 
English, students who plan to go into a technical field still 
have to take literature courses for four years. However, they 
would benefit much more from taking a technical writing 
and reading course. By rethinking some basic requirements 
for ninth and tenth grade we could then allow students 
to choose pathways for eleventh and twelfth grade. The 
NMPED could develop some common course descriptions, 
still allowing for districts to develop their own or add onto 
these descriptions. This way, a student interested in a career 
in construction can focus their attention on relevant math 
coursework, hands-on CTE electives, business communica-
tion, etc. and forego an emphasis on math-heavy sciences, 
literary analysis, etc. 

• Our work should connect to our state industry partners. 
New Mexico boasts two of the nation’s largest labs, as well 
as technology companies like Intel. We need to push for 
technology coursework and then provide the resources 
for those fields of study so our students can be prepared 
for the jobs our society currently offers. Our technology 
is drastically outdated and our state lacks infrastructure 
to provide reliable Internet to many rural areas. These are 
both huge issues of equity and could address the Yazzie/
Martinez lawsuit. 

The math requirements make no sense for the majority of 
our students. 

Current graduation requirements force students to take four 
years of math and to reach at least Algebra II. Even our math 
teachers don’t understand why we require this. Students are 
not learning math that is relevant to all and are not learn-
ing the skills they need to be successful in real careers, in 
college, and even for the SAT, our new exit exam. Algebra 
should not be a gatekeeper for future success.

Research is telling us that the most relevant math students 
need for careers is all about statistical and data analysis. 
When compared to foreign countries on assessments like 
the PISA, one of our students’ greatest deficits is in this area. 

This leads to problems like being able to 
differentiate fact from fiction. Our 

math requirements should vary by 
pathway and should emphasize 

real-world skills in areas 
like Financial Literacy, 
data analysis (for a 
variety of contents) 
and other real-life 
skills. 

• The NCAA does not accept certain classes, such as  
Financial Literacy for a math class. So, work would need to 
be done with the NCAA so that our student athletes who 
wish to play sports at the university level meet  
those requirements. 

Changes to course requirements and which courses are 
allowed for graduation is shifting with the new standards. 
Apparently, only math-heavy science courses will count 
towards the three science credits. This means, engaging 
classes like Geology or Astronomy (which are accepted at 
universities) will not be eligible for meeting the three years 
of science. 

New Mexico History and Health are often repeated  
courses from middle school. These could be substituted for  
a course that focuses on more relevant skills. 

The requirement stating: “One of the above units must  
be honors, Advanced Placement, dual credit, or distance 
learning” has caused interesting issues. While some  
students are ready to move ahead and take courses in these 
areas, many students are not. This has led to watered-down 
AP curriculum, excessive online classwork (while research 
tells us students still learn best with texts in front of them 
and in an interactive classroom) and undue stress on stu-
dents who should be allowed to do high school level work if 
that is where they are with their skills. Every child develops 
and learns at their own pace and we should honor that. 

Districts have been forced to move to seven-period  
schedules under these new graduation credit requirements 
(24). The worry is that students cannot meet the require-
ments if they have no wiggle room in their course taking 
patterns over four years. If they take six classes a year and 
fail one, there is no credit recovery option during the school 
year. This most negatively impacts our poor and minority 
students. However, moving to a seven-period schedule 
creates a plethora of issues for students such as excessive 
homework loads, stress, and shorter class periods and issues 
for teachers like not exceeding the state student limits and 
having too many classes for which to prepare. 

A vibrant electives program should be considered just as 
precious as core classes and this must include Career  
Technical Education. Across the nation, student choice 
ranked high in results. And according to education researcher 
Robert Marzano, choice “has also been linked to increases in 
student effort, task performance, and subsequent learning.” 
Yet this very quality—student choice—seems to be one of 
the factors that make electives vulnerable.

The U.S. has experienced a steady decline in CTE over the 
last few decades. This has become a challenge for American 
employers struggling to find skilled workers and for students 
desiring an applied education or a streamlined entrance  
into the workforce. Although a number of states have  
impressive CTE schools or particular programs, very few 
have an entire CTE system that pro-
vides the kind and quality of op-
portunities available to students 
in top-performing systems. 

The mental and emotional 
well-being of our  

students is an essen-
tial focus in any work 
aimed at designing high 
schools that truly address 
the sophisticated youth  
of today.

“Modernizing High Schools for  
Excellence and Equity highlights  
a lot of the well intentioned but 
outdated aspects of our high 
school graduation requirements. 
21st century problems need 21st 
century solutions. Educating New 
Mexico high schoolers to think 
deeply and to critically engage, 
to apply prior knowledge in  
addressing personal and profes-
sional challenges in substantive 
ways is not only the kind of edu-
cation our students want but it’s 
the kind they deserve.”

Derek Villanueva: ATF Treasurer 
Teacher Manzano HS

“Moving to a seven-period sched-
ule has indeed created issues for 
students such as excessive home-
work loads, stress, and shorter class 
periods. Teachers are struggling to 
prepare adequately for so many 
classes. With the many unexpected 
changes, uncertainty, and unrest 
in our country, it is imperative to 
ease the stress of all stakeholders 
involved.”

Andrea Prangley: Head SPED Teacher 
Volcano Vista HS

“I really like the idea of giving 
high school students more  
options, especially when it comes 
to electives and CTE programs.  
I worry about making everything 
we do in education about skills 
that translate directly to a particu-
lar college or career path. I think 
that we are doing something  
nobler than just training students 
to be cogs in a machine and to 
do a job. To quote a Billy Bragg 
song, ‘All they taught you in 
school was how to be a good 
worker. The system has failed 
you, don’t fail yourself.’ I think 
our focus needs to continue to  
be on teaching our students 
how to think critically and  
abstractly. We need to do 
more than just teach students 
to be obedient employees.” 

Daniel Hall: Math Teacher  
Manzano HS

Modernizing High Schools
for Excellence & Equity



In the context of the goals as described by the Learn-
ing Policy Institute in Restarting and Reinventing School: 
Learning in the Time of COVID and Beyond modernizing the 
High Schools by shifting to mastery-based schooling with 
capstone projects as a graduation requirement will create 
schools that are:

• student-centered in ways that support the whole child’s 
social, emotional, cognitive, moral, and identity develop-
ment;

• focused on deeper learning that meets the demands  
of today’s society;

• culturally and linguistically connected and sustaining;

• grounded in collaboration among students, staff,  
families, and communities; and

• equitable in the opportunities provided and outcomes 
achieved.

Hanover research found: 

• Schools often implement capstone programs to support 
students’ transition from high school to college or the 
workforce. 

• While education advocacy groups recommend focusing 
the formal elements of capstone projects in the junior 
and senior years, they also recognize that preparation for 
the capstone project can begin as early as eighth grade. 

• Capstone programs generally emphasize the importance 
of student interest, integration of acquired knowledge, 
and real-world applications to any relevant culminating 
experience. 

• Most districts or schools that offer capstone projects 
require them for graduation. 
www.nisdtx.org/UserFiles/Servers/Server_232117/File/Departments/
Research/District%20Research%20Projects/BestPracticesinCapstone-
Projects_NorthwestIndependentSchoolDistrict.pdf

NM is currently supporting capstone projects as a demon-
stration of competency for graduation. However, the credits 
and Carnegie system are actually counter to that idea and 
direction. While adding a capstone project as an option 
that eliminates an over-reliance on testing, which is good, 
as is the capstone adds work to students but does not serve 
as an integral guiding part of a system for student choice 
and career preparedness. 

In order to truly use Capstone Projects as a path toward 
modernizing High Schools we must fundamentally change 
the system to support students in a meaningful way that 
better prepares them for their future.

Rethinking Credits
Credits are based on the “Carnegie Unit” created over a 
century ago as a rough gauge of student readiness for  
college-level academics. The standard Carnegie Unit is  
defined as 120 hours of contact time with an instructor. 
New Hampshire became the first state to abolish the  
Carnegie Unit in 2005.

A focus on excellence and equity in High School entails 
moving away from “seat time” as a measure of success and 
moving toward engagement and mastery. Mastery-based 
education is a term that describes learning progressions 
based on mastery of content rather than passage of time. 
A growing number of states are encouraging or mandating 
the transition to mastery-based learning to give teachers 
and schools flexibility and tools to optimize and personal-
ize learning for students. 

Transitioning away from traditional classroom “seat time” 
toward a more flexible structure allows students to prog-
ress as they demonstrate mastery of academic content. 
With increased flexibility in time and pace of learning, 
students can work at their appropriate level regardless 
of age or grade level. Instead of earning credits, students 
in a mastery-based system exhibit readiness to graduate 
through capstone projects.

The use of capstone projects (also called culminating 
projects) has its origins in higher education, particularly in 
the fields of science, technology, engineering, and mathe-
matics, to prepare for the complex problems graduates face 
in the workforce. From there, the use of capstone projects 
spread to other areas in higher education. High school 
capstone courses appeared in school reform programs 
beginning in the 1990s, intended as culminating projects 
for high school seniors. Recent focus on college and career 
readiness has brought renewed attention to capstone  
programs in high schools.

According to Best Practices in Capstone Projects, Hanover  
Research (2013), capstone projects are described as a 
“culminating activity” that students complete in their senior 
year that “synthesizes classroom study and real world 
perspective” through a project that focuses on a student’s 
personal interest. Capstone Projects:

• Encourage students to think analytically, logically and 
creatively and to integrate experience and knowledge  
to solve problems. 

• Give students a chance to explore a topic in which they 
have a great interest. 

• Offer students an opportunity to apply their learning in  
a “real world” way. 

Students today face a range of demands that can impact their emotional/mental health. From meeting high academic expectations,  
to navigating the world of social media, to maintaining relationships with their peers, many students are also dealing with distress,  
crises, and trauma in addition to typical life stressors. Mental health challenges can negatively impact all areas of functioning in  
students, contributing to social, emotional, behavioral, and academic problems. We must be purposeful in addressing this urgent  
and important issue as we work to modernize High Schools for excellence and equity. 

For various reasons, school districts 
have been slow to shift from the 
traditional seat-time systems of 
education to a more modern model 
that heralds personal learning. The 
Competency Works initiative of the 
Aurora Institute (formerly iNACOL) is 
a leader in this area, advocating to 
replace what they view as outdated 
structures and pedagogies. Their 
definition of competency-based 
education is based on empowering 
students with agency, providing 
relevant and timely assessments 
and feedback and providing person-
alized learning with varied pacing. It 
is a model where students “progress 
based on evidence of mastery, not 
seat time,” and it asks schools to 
develop strategies for ensuring 
equity for all students almost as  
a precondition. 
Donna M. Neary
Competency-Based Learning  
Puts Students at the Center.  
It’s Perfect for Now 

HIGH SCHOOLS
MODERNIZING

https://www.nisdtx.org/UserFiles/Servers/Server_232117/File/Departments/Research/District%20Research%20Projects/BestPracticesinCapstoneProjects_NorthwestIndependentSchoolDistrict.pdf
https://www.nisdtx.org/UserFiles/Servers/Server_232117/File/Departments/Research/District%20Research%20Projects/BestPracticesinCapstoneProjects_NorthwestIndependentSchoolDistrict.pdf
https://www.nisdtx.org/UserFiles/Servers/Server_232117/File/Departments/Research/District%20Research%20Projects/BestPracticesinCapstoneProjects_NorthwestIndependentSchoolDistrict.pdf
https://www.edsurge.com/news/2020-09-01-competency-based-learning-puts-students-at-the-center-it-s-perfect-for-now
https://www.edsurge.com/news/2020-09-01-competency-based-learning-puts-students-at-the-center-it-s-perfect-for-now
https://www.edsurge.com/news/2020-09-01-competency-based-learning-puts-students-at-the-center-it-s-perfect-for-now


MIDDLE Schools
NOT JUNIOR HIGHS

SAFE SCHOOL CLIMATE: schools need to create positive interven-
tions such as restorative practices, anti-bullying programs, conflict resolu-
tion, gang awareness, alcohol and drug abuse counseling, student court, 
peer mediation, and anger management. 

Small Learning Communities: Students are assigned to a 
community in 6th grade and stay there until they leave for high school. 
Teachers work in teams so they can get to know the students better.

Personal Adult Relationships: providing a student with 
one teacher who serves as an advisor, mentor, counselor, or guide can be 
instrumental for some kids to help them feel a sense of safety, confidence, 
and purpose in their learning. Exemplary middle schools assign students 
to homeroom teachers or advisor–teachers who are with them during 
their entire journey through the middle grades. 

ENGAGED LEARNING: The National Middle School Association  
affirms that educational programs for young adolescents must be:

• Developmentally responsive: using the distinctive nature of 
young adolescents as the foundation upon which all decisions 
about school organization, policies, curriculum, instruction, and 
assessment are made.

• Challenging: ensuring that every student learns and every  
member of the learning community is held to high expectations.

• Empowering: providing all students with the knowledge and skills 
they need to take responsibility for their lives, to address life’s 
challenges, to function successfully at all levels of society, and to 
be creators of knowledge.

• Equitable: advocating for and ensuring every student’s right to 
learn and providing appropriately challenging and relevant  
learning opportunities for every student.

POSITIVE ROLE MODEL: Middle schools need to be places where a 
student will have contact with older people who have vital lives of their 
own and who are themselves authentic human beings. There are many 
other ways in which middle schools can expose their students to positive 
role models. Parent volunteers can offer their services as experts in specific 
fields. Outside experts can be engaged to share their findings with students. 
The school can offer a program of positive role models in the curriculum to 
study the lives of famous individuals who overcame adversity, or successful 
individuals in the community who come in and talk about what helped 
them achieve success. The Role Model Program in San Jose, California, for 
example, brings business and community leaders into Santa Clara County 
classrooms to encourage positive life choices and educational achievement. 
In these and other ways, middle school educators can help to counteract 
much of the negative influence young teens receive from tainted media 
heroes, celebrated gang leaders, and other damaged individuals who  
never quite made the journey into maturity.

1.

2.
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The emergence of the middle school 
movement in the 1960s represented  
a milestone in the history of Human  
Development Discourse. This movement 
recognized that young adolescents are not 
simply older elementary school students 
nor younger high school students, but 
that there are dramatic changes that occur 
during this time of life requiring a radically 
different and unique approach to educa-
tion. Middle school educators understood 
that the biological event of puberty fun-
damentally disrupts the relatively smooth 
development of the elementary school 
years and has a profound impact upon 
the cognitive, social, and emotional lives 
of young teens. In line with this important 
insight, they saw the need for the provi-
sion of special instructional, curricular, and 
administrative changes in the way that 
education takes place for kids in  
early adolescence.

As a result of the No Child Left Behind Act 
middle schools have reverted back to a  
Junior High model that no longer takes 
into account the unique developmental 
needs of middle school students at all.  
The impact of this shift can be seen in 
dropout rates. 

Kids who drop out of high school usu-
ally start to pull away in middle school. 
Research indicates that there are several 
reasons for this such as a bullying incident, 
feeling hopeless academically, like in math, 
a suspension or expulsion, or some kind  
of social problem that gets out of hand. 

Refocusing on a middle school model 
along with a specific credential in middle 
school teaching can provide students in 
early adolescence with an environment 
that can help them negotiate the impact  
of puberty on their intellectual, social,  
and emotional lives. 

There is an expertise to teaching middle 
level students that is different than that 
needed to teach elementary or high school 
students. Middle level education must be 
grounded in the nature of young people 
ages 10 to 15. The characteristics of young 
adolescents in the physical, cognitive,  
intellectual, moral, psychological, and  
social-emotional dimensions of develop-
ment should be understood as they are 
separate and distinct from both elementary 
and HS.

New Mexico needs policies, programs, and 
practices that are effective in developing 
the talents, skills, knowledge, and charac-
ter of young adolescents. 

“My wish is that we can actually 
start to move middle schools back 
out of the junior high model, with 
more focus on students’ emotional 
needs for team-based teaching 
and learning and less “we’re all on 
page 42” and “we have to finish the 
curriculum by April” mentalities.”

Jason Krosinsky: ATF Middle School VP 
Special Ed teacher 
McKinley Middle School

“Not only is it imperative that we  
as educators listen to and respond 
appropriately to student needs 
in middle school, the role middle 
school plays will undoubtedly  
shape the way students feel about 
school moving forward. We have the 
unique opportunity to make middle 
school the building block to higher 
education that gets kids excited  
and engaged in learning. Without 
the comfort of a safe classroom to  
express personal experiences and 
perspectives, students will not be 
able to share their truth. Middle 
school is the perfect time to let  
students learn who they are becom-
ing without condemning them or 
making them feel shameful in their 
representation.”

Sarah Hager: ATF Secretary 
Art Teacher, Cleveland Middle School

“It’s time to put education back 
into the hands of those who are on 
the frontlines every single day; the 
educators and the students. Too 
often the needs and well-being of 
the people, both big and small, who 
spend their days inside the school 
building are overlooked and disre-
garded. Sometimes institutions do 
not change unless they are forced 
to, and this is the situation we find 
ourselves in. We are being forced to 
change and this is our opportunity to 
put into place the foundations that 
we know are educator and student 
centered. Education has gotten 
away from its true purpose and that 
is to prepare our students in the best 
way that we are capable of to lead 
fulfilling adult lives that are consistent 
with their individual needs.” 

Shelby Shahan: Librarian 
Madison Middle School

What follows is a list of 12 key features of an authentic, developmentally  
appropriate plan for reforming middle schools (adapted from the Best Schools  
by Thomas Armstrong, Chapter 5. Middle Schools: Social, Emotional, and  
Metacognitive Growth, ASCD).

Kids who drop out of high school usually start to pull away in middle school.

KEY FEATURES



New Mexico needs policies, programs, and practices 
that are effective in developing the talents, skills, 
knowledge, and character of young adolescents.

METACOGNITIVE STRATEGIES: Students entering the emotional turmoil of 
adolescence are going through a major shift in their ability to think. They are entering 
the formal operational stage of cognitive development. Now, for the first time, they can 
think about thinking itself. They can stand above themselves and look down and reflect 
on what they’re doing. This capacity is an important resource for adolescents who have 
their foot on the gas pedal before their brakes have been fully installed. Instead of acting 
on impulse, the mind can be trained to observe what’s going on and to take appropriate 
measures. Students should be helped to use their new kind of mind in learning study 
skills, reflecting on curriculum materials, exploring the nature of conflicts in their lives, 
and setting realistic goals for themselves.

EXPRESSIVE ARTS ACTIVITIES: The arts provide opportunities for young teens 
to express themselves in an atmosphere that is without judgment in areas such as sculp-
ture, painting, drama, music, and dance. It’s virtually impossible to fail in the expressive 
arts. In the course of expressing themselves artistically, students can sublimate sexual 
energies, channel violent impulses, sort out emotional conflicts, and build a deeper 
sense of identity. These are all critical developmental tasks in early adolescence.

HEALTH AND WELLNESS FOCUS: As students’ bodies change during puberty, 
somebody needs to be around to help them understand what’s happening to them. Sex 
education should be only a part of a larger effort to inform young adolescents about 
issues relevant to their lives such as substance abuse, depression, eating disorders, and 
other ills that can begin at this stage of development. Moreover, all of this should be 
done within a context that emphasizes how to stay healthy, rather than how to avoid 
disease. By not shying away from sensitive subjects that are critical to the lives of young 
adolescents, middle school educators can show that they are really tuned in to the lives 
of their students.

EMOTIONALLY MEANINGFUL CURRICULUM: Given that the limbic system or 
“emotional brain” is particularly active during early adolescence, it seems clear that the 
curriculum needs to be built around topics and themes that have emotional content 
and that engage students’ feelings in a gripping way. Yet, as noted above, much of the 
curriculum in middle schools is textbook-based. Exemplary middle schools teach history, 
social studies, literature, science, and even math in ways that have an impact on the 
emotional lives of young teens. Whatever the lesson might be, teachers always attempt 
to link it in some way to the feelings, memories, or personal associations of the students. 
Any time teachers can connect the curriculum to young adolescents’ limbic systems, 
and then link those emotions to metacognitive reflections (“How would you handle the 
problem differently now?”), they are teaching in a developmentally appropriate way for 
this level.

STUDENT ROLES IN DECISION MAKING: Although student-initiated learning 
is an important component of good middle schools, students must also have a wider 
role to play in the affairs of the school. They should be involved in maintaining discipline 
through teen court, shaping school assemblies or special events, and providing  
meaningful feedback about courses, the school environment, and other aspects  
of running the school. They should have an opportunity to express their ideas and 
feelings in a democratic context in the classroom. It seems rather strange to me that we 
expect students to learn about democracy in school climates that are more often run 
like dictatorships!

HONORING AND RESPECTING STUDENT VOICES: A deeper manifestation 
of giving students significant roles in decision making in the school is the respect that 
needs to be given to their authentic voices. This may be the most important thing that 
educators at the middle school level can do for their students: help them find their own 
true voice. Students at this age are struggling with a myriad of inner voices internalized 
from peers, gangs, the media, and other sources, and in the midst of all of this, they are 
faced with the significant challenge of trying to pick from that hodgepodge of noises 
their own unique identity—their own true voice.

FACILITATING SOCIAL AND EMOTIONAL GROWTH: Good middle schools 
help students develop their emotional intelligence and their intrapersonal and inter-
personal intelligence. They use cooperative learning as a key to fostering positive social 
relationships. They have well-trained counselors on staff and maintain good referral 
networks for students needing special help with their emotional problems from mental 
health professionals. They engage students in curriculum-related activities that serve to 
develop their social and emotional intelligences.
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The impact of No Child Left Behind on elementary school 
practices has been profound. The law made standardized 
reading and math scores the only way to measure progress 
and, as a result, the time devoted to both subjects grew. In 
turn, the amount of time spent on all other subjects, the 
integration of all content areas, and developmentally  
appropriate practices has plummeted—especially in 
schools where test scores are low. Recess also became 
collateral damage.

There are two simple changes that can restore elementary 
schools as appropriate places for young children to learn: 
stop the inappropriate testing and let kids play.

Let kids play—test scores will go up.

It’s important for all us to understand that despite the  
enormous expenditure of time, resources and testing 
focused on reading, American children haven’t become 
better readers. For the past 20 years, only about a third 
of students have scored at or above the “proficient” level 
on national tests. For low-income and minority kids, the 
picture is especially bleak: Their average test scores are far 
below those of their more affluent, largely white, peers 
—a phenomenon usually referred to as the achievement 
gap. As this gap has grown wider, America’s standing in 
international literacy rankings, already mediocre, has fallen. 

It turns out that the best way to boost reading comprehen-
sion is not to drill kids on discrete skills but to teach them, 
as early as possible, the very things we’ve marginalized  
–social studies, science, art and music. These subjects build 
the background knowledge and vocabulary that students 
need to understand both written texts and the world 
around them.

Background knowledge makes a huge difference in  
students’ ability to understand all text – more so than  
their supposed reading level. Researchers found that when 
wealthier kids and poor kids had equal prior knowledge 
about a subject, their comprehension 
was essentially the same. In other 
words, the gap in comprehension 
wasn’t a gap in skills. It was a gap  
in knowledge.

While in some respects American schools vary tremen-
dously, in nearly all elementary classrooms you will find 
the same basic structure. The day is divided into a “math 
block” and a “reading block.” The latter typically consumes 
anywhere from 90 minutes to three hours a day, negating 
integrated content and multiple subjects. 

Many teachers want to spend more time on social studies, 
science, art and music, because their students clearly enjoy 
learning actual content. But they’ve been informed that the 
teaching of skills is the way to boost reading comprehen-
sion. Education policy makers and reformers have generally 
not questioned this approach. By elevating the importance 
of standardized reading scores, they have, in fact, intensi-
fied it. 

By emphasizing developmentally appropriate practices, 
teachers are always pushing children just beyond their level 
of comfort in order to help the child obtain the next stage 
of learning. Language development is continuously evident 
in elementary classrooms as teachers use open-ended 
questioning, conversations and spontaneous and modeled 
written documentation, eg. charting, lists, labeling, signs, 
narratives to further connect the literacy skills and curric-
ulum. These methods are designed to emphasize interac-
tion between learners and learning tasks in a manner that 
ensures long-term skill acquisition.

Free and structured play have also been pushed out of 
many elementary schools. Yet, numerous studies have 
shown that literacy and math skills are developed through 
play. High-stakes testing combined with the notion that 
indoor/outdoor spontaneous play are a “waste of time” have 
contributed to a condition known as “play deprivation”.  
Play deprivation is the notion that the absence of playing 
may deprive children of experiences that are regarded as 
developmentally essential and may result in those affected 
being both biologically and socially disabled. 

It is important to remember how young children learn—
through imitation, investigation, manipulation, participa-
tion, self-directed experiences and discovery. When chil-
dren are allowed to interact with each other, either through 
play or directed learning activities, they are developing 
and connecting the four essential skills of literacy: reading, 
writing, speaking and listening. 

Seemingly simple, informal activities build the foundation 
for reading readiness in more formal academic settings. 
Increasingly, these informal, “play” opportunities are 
being squeezed from classroom schedules in favor of core 
program activities and interventions that are intended to 
bolster the scores of those children labeled “at risk.”

DESIGNED FOR ELEMENTARY CHILDREN
ELEMENTARY SCHOOLS 

Let kids play—test scores will go up.

Countries and economies 
tended to have better equity 
in education when they: use 
student assessments to inform 
parents about their child’s progress; 
use student assessments to identify 
aspects of instruction or the  
curriculum that could be improved; 
use written specifications for 
student performance on the school’s 
initiative; seek feedback from 
students; and have regular consulta-
tions on school improvement at least 
every six months, based on district 
or national policies.
OECD 2020 » PISA 2018 Results (Volume V): 
Effective Policies, Successful Schools

This shift from a measurement 
culture to a learning culture is  
imperative now, so that we can  
support diverse learners well:  
It paves the way for assessment  
systems that are designed to  
transform learning and close  
opportunity and achievement gaps.
Darling-Hammond, L., Schachner, A.,  
& Edgerton, A. K. (with Badrinarayan, A., 
Cardichon, J., Cookson, P. W., Jr., Griffith, 
M., Klevan, S., Maier, A., Martinez, M., Mel-
nick, H., Truong, N., Wojcikiewicz, S.). (2020). 
Restarting and Reinventing school: Learning 
in the Time of COVID and Beyond. Palo Alto, 
CA: Learning Policy Institute.



“Early childhood education 
is the bedrock of every 
childhood experience. This 

is where children learn to navigate the world 
around them with the support of compassion-
ate and competent educators. Early child-
hood classrooms should be rooted in natural 
and organic developmental practices.”

Sonya Romero: ATF Elementary School VP 
Kindergarten Teacher Lew Wallace ES 

“We must restore child initi-
ated play-based learning 
into the heart of their 
Kindergarten educa-
tion. Computer based 
assessments and prog-
ress monitoring does 
provide data. However, 
if the students are simply 
just guessing and clicking 
to get through the test, is 
this the right kind of data we want to use to 
help drive and target our instruction? Give 
teachers first-rate preparation that empha-
sizes the full development of the child and 
the importance of play. Allow teachers the 
respect and professionalism and let us create 
summative and formative assessments that 
are meaningful to our students. Then we will 
have “data” that is accurate and can be 
used as a tool to help target and differentiate 
instruction based on the skills and needs of 
each student.”

Lisa Lopez: Kindergarten Dual Language  
Teacher, Alvarado ES

“Seriously these young and developing 
minds do not benefit from the standardized 
testing. The stress that is put on students 
because of these tests is awful. No matter 

how many times we say “Don’t stress, 
do your best” or all those cliche 

sayings, it doesn’t help. It broke 
my heart this year when I had 
to make my students take the 
Istation and iReady and they 
came back to my meet-
ing in tears, sad, and totally 
stressed out.”

Haley Bolaños: 2nd Grade Teacher 
Inez ES

“I teach first grade and the students take 
Istation in Spanish. It’s not data that is  
useful to me and it does not drive my  
instruction because, first off, it’s a timed test. 
Six year-olds are learning to decode and 
blend sounds and many students 
place so much effort in to  
putting to work the skills 
and strategies we teach 
and the time runs out 
and they get no credit 
for it. Secondly it’s  
developmentally inap-
propriate when students 
do read the reading  
passages they get are 
about three paragraphs 
long and it will give pas-
sage after passage until the student is  
so worn down that they are at that point 
guessing and clicking away. Not to mention 
as a teacher I don’t get to hear them blend, 
decode or read or ask them questions.  
I prefer classroom formative assessments.” 

Jeanett Jimenez: 1st Grade Dual Language 
Teacher, Emerson ES

Negative effects resulting from play deprivation 
include an increase in violent crimes, decreases in 
brain and muscle fiber development, and reduction in 
communication, problem-solving, and social skills as 
well as depression, feelings of hostility, and aggression. 

According to Carol Westby (2017), “Pretend play and 
semantic language share the common feature of 
relational meanings between things. In pretend play, 
children learn to classify, compare, and reason, all 
semantic organizational skills.” 

If we hope for equity in education, we have to aban-
don our efforts toward standardization and recognize 
the individuality of our students. We must honor child-
hood as an essential and sacred time. Children’s play, 
particularly play in the school context, can be misun-
derstood. Active learning may be labeled “play” when 
actually it is teacher-directed active learning—which  
is good—but it is not play.

ATF and APS recently recognized that recess for ele-
mentary students provides children with opportunities 
to engage in play and physical activity that helps to 
develop healthy bodies and practice life skills such 
as conflict resolution, cooperation, respect for rules, 
taking turns, sharing, using language to communicate 
and problem solving in real life situations.

Research shows:

An unmistakable link between movement and think-
ing because performing complex movements like 
dancing, throwing a ball or playing tag engage the 
same area of the brain, the cerebellum, as those used 
for problem solving, planning and sequencing.

A person’s capacity to master new and remember old 
information is improved by biological and chemical 
changes in the brain caused by exercise.

Brain functioning, attention, memory, social and 
emotional development, and language development 
all reveal the unmistakable advantages of physical 
exercise.

Next year, all APS elementary schools will schedule a 
minimum of three (3) recess times for children in the 
morning, at lunch and in the afternoon.

Stop the inappropriate testing—we should have no 
standardized testing until 4th grade.

The K-12 experience has become dominated by 
standardized testing. And if there is one grade where it 
seems most detrimental and concerning, it is kinder-
garten. In fact, one of the first things a kindergartener 
experiences in school is testing. 

NM currently requires all K-5 plus sites to administer 
the Istation online adaptive assessment (ISIP and/or 
ISIP Español) to all K-2 students as the mandatory state 
assessment. Students in grades 3-5 must test with 
Interim New Mexico Measures of Student Success and 
Achievement (I-MSSA). 

This flies in the face of what we know about children’s 
development. Let us not forget the Swiss biologist 
and psychologist Jean Piaget (1896-1980) who is 
renowned for constructing a highly influential model 
of child development and learning. Kids up to age 7 
are Preoperational! They are not yet able to conceptu-
alize abstractly and need concrete physical situations. 
Computerized testing does not qualify as concrete  
and physical.

Pre-K-3rd grade should be a time of building this 
rich foundation of knowledge, not a time used to sit 
students in front of a computer to take yet another 
standardized test.

Students who are learning to read and adapting 
to the culture of schools do not need the added 
pressure that standardized summative assess-
ments force on them. Rather, educators should 
use formative assessments which are authentic 
and can help teachers to individualize instruction 
for each student’s needs. Students need access to rich 
curriculum that expands their background knowledge 
base so that they may recognize relationships between 
texts and their knowledge of the world. 

The key benefits of formative assessment, emphasized 
in the research literature, are associated with changes 
in the classroom that result when teachers and  
students collaborate closely in examining the quality 
of student work as such is developmentally appropri-
ate. Formative assessment involves a teacher working 
with a student, or a group of students, to develop a 
course of action that helps bridge the gap between 
current student knowledge and desired educational 
goals. Providing feedback that is usable, detailed, 
and often individualized is at the heart of this kind of 
assessment. Formative assessment is a pivotal element 
of everyday classroom teaching. It occurs throughout 
the school day authentically. It informs a teacher’s 
instruction and provides rich information for parents. 
It is not something purchased from a vendor. It is not 
computerized progress monitoring.

Excellence and equity in grades pre-k through 5  
begins with Elementary Schools Designed for  
Elementary Children. Schools in which they can  
play as a natural part of their development, they are 
engaged in deepening their background knowledge, 
and where teachers authentically assess their social, 
cognitive and academic development.

literacy and math skills are developed through play

ELEMENTARY SCHOOLS



School walkouts In Chicago, Los Ange-
les, St. Paul, and Oakland and protests 
in North Carolina, South Carolina, and 
Minnesota were not just about salaries, 
they centered around demands for 
support staff focused on students’ well- 
being. Support staff can have profound 
effects on student learning and are vital 
to properly address everyday student 
issues such as physical and mental 
health problems, homelessness, and all 
adverse childhood experiences (ACEs).

Teaching conditions – which also define 
learning conditions for students – are a 
strong predictor of teachers’ decisions 
about where to teach and whether to 
stay. Appropriate staffing for the needs 
of students is essential.

Supporting student mental health in 
New Mexico is a critical step to address-
ing the predictability of disparities  
by race, socioeconomic status, and  
disability, and will accelerate learning 
and achievement for all students.

Student mental health needs are best 
served when the school community  
is supported by a team of trained 
professionals and support staff includ-
ing Licensed School Social Workers, 
Licensed School Counselors, Licensed 
School Psychologists, Licensed School 
Nurses, and Behavioral Support Special-
ists or equivalent educational support 
professional staff.

To that end, we must staff schools 
based on the needs of students. Each 
public school servicing students in 
pre-K-12 should have a Mental Health 
Team comprised of staff in the follow-
ing positions. These individual positions 
each play a distinct and important role 
in providing complementary mental 
health supports to students. 

Below is a brief description of each 
essential role group in a school system 
designed for excellence and equity and 
some recommendations for staffing.

Licensed School Social Workers 
Trained mental health professionals 
who can assist with mental health 
concerns, behavior concerns, positive 
behavioral support, academic and 
classroom support, consultation with 
teachers, parents and administrators 
as well as provide individual and group 
counseling/therapy. School Social 
Workers have special expertise in 
understanding family and community 
systems and linking students and their 
families with community services 
essential to promote student suc-
cess. School Social Workers’ training 
includes specialized preparation in 
cultural diversity, systems theory and 
social justice, risk assessment and 
intervention, consultation and col-
laboration, and clinical intervention 
strategies to address the mental 
health needs of students. 

• The minimum ratios as recommend 
by the American School Counselor 
Association:

• Elementary: 1:250 
• Middle: 1:250 
• High School: 1:250 

Licensed School Psychologists 
Highly qualified members of school 
teams who support students’ ability  
to learn and collaborate with teachers 
to problem solve and support instruc-
tion. They apply expertise in mental 
health, learning, and behavior to  
help children and youth succeed 
academically, socially, behaviorally, 
and emotionally. School Psychologists 
partner with families, teachers, school 
administrators, and other profession-
als to help create safe, healthy, and 
supportive learning environments 
that strengthen connections between 
home, school, and the community. 

• A minimum of Licensed School  
Psychologists to students ratio of 
1:700, as recommend by the National 
Association of School Psychologists 
practice model. 

Licensed School Nurses
Healthcare professionals who under-
stand the link between health and 
learning. They provide a comprehensive 
approach to preventing and addressing 
student health problems, including 
mental health concerns, that interfere 
with learning. The school nurse leads 
change to advance overall health and 
collaborates with school staff, students’ 
families, and community members 
to keep students safe and healthy at 
school in order to learn.”

• A minimum of a 1.0 FTE Licensed 
School Nurse to each building. In  
addition to the 1.0 FTE Licensed 
School Nurse, each secondary school 
should be assigned a 1.0 FTE Health 
Aide to work under the direct supervi-
sion of the Licensed School Nurse.

Behavior Intervention Specialists
Educational support professionals who 
have the most regular direct contact 
with students. They provide behavioral 
support for students beyond Tier 1 in 
a Multi-Tiered System of Support and 
support re-entry into the classroom 
by assisting students in assessing their 
behavior. Behavior Intervention  
Specialists or equivalent positions 
(School and Community Service  
Professionals or Educational Assistants) 
assigned to every building based on  
the following: 

• Elementary: 1: school
•  K-8: 1: grades K-5 and 1: each grade 

level for grades 6-8
•  Middle (6-8): 1: each grade level
•  High School (9-12): 2: each grade level

STAFFING SCHOOLS 
FOR THE NEEDS OF STUDENTS

“As a union, ATF has worked  
hard to encourage change in  
the language we use to refer  
to the educational staff in our  
State, because we understand 
that words matter. As fellow  
EDUCATORS, nurses, counselors, 
and all related service providers 
are ESSENTIAL to meeting the 
needs of all of our students, and 
therefore must be fully funded 
and recognized as just as import-
ant to our school communities as 
classroom teachers.” 

Angela Reynolds: Diagnostician, ATF 
VP for Essential and Related Services 
Educators, NE Diagnostic Center

“To help our students, families, 
educators and communities 
through the COVID pandemic 
and beyond, we must strongly 
focus on improving the ways 
we address mental health and 
well-being within our schools. 
Despite the amazing teachers 
and skilled support staff within 
APS, the district has often come 
up far short of where it needs  
to be on these issues. Too  
often, teachers are called upon 
to handle challenging student 
social-emotional and behavioral 
issues with minimal support. This 
results in additional stress for our 
educators and over-reliance on 
disciplinary measures which do 
not address the underlying needs 
of our students. 
Our school psychologists, who 
have the training, knowledge, 
and experience to work collab-
oratively with teachers, coun-
selors, social workers, admin-
istrators, students and families, 
should serve as a vital resource 
to support our educators and 
facilitate a strong multi-disci-
plinary approach to addressing 
mental and behavioral health 
issues for all students, not only 
those with disabilities. I strongly 
support ATF advocating for these 
issues through measures such 
as the creation of school-based 
multidisciplinary mental health 
teams. By better investing in, or-
ganizing, and utilizing our trained 
professional and support staff, 
we will take fundamental steps 
towards meaningfully improving 
the well-being and outcomes for 
all students.”

Dr. Michael Klein: Licensed School 
Psychologist, Aztec Complex

• Special Education: (ratio of social 
workers to students receiving special 
education services)

• Elementary: 1:35
• Middle: 1:40
• High School: 1:40

• General Education: 1 (one) social 
worker to work with general ed-
ucation students. Buildings with 
more than 500 students should be 
assigned additional social workers 
based on a ratio of 1:500 social 
workers per student population. 

Licensed School Counselors 
Professionals who are uniquely quali-
fied to address all students’ academic, 
transition, career, and social/emotional 
development needs by designing, 
implementing, evaluating, and enhanc-
ing a comprehensive school counseling 
program that proactively promotes and 
enhances student success. The School 
Counselor works directly with students 
and families daily to proactively sup-
port mental wellness through class-
room lessons for all students, evidence 
based small group counseling, and indi-
vidual counseling support. In addition, 
counselors assist in the coordination of 
post-treatment plans for students and 
refer students for school or community 
based mental health support.

• Registrars should handle clerical duties 
and assist counselors with preparing 
reports and documents, new student 
registration and scheduling, transcript 
evaluations, maintenance of school  

records, course 
change re-
quests, and 
serve as a 
liaison be-

tween school 
and student 
placement 

center. 



A strategy for what? A strategy for organizing the resources 
of the school and community around student success. 

Community Schools are both a place and a set of partner-
ships between the school and other community resources. 
Community Schools have an integrated focus on academ-
ics, health & social services, community engagement and 
development, and are open to everyone – before school, 
after-school, weekends, and summers.

In 2013, ATF took a formal position in support of Community 
Schools. We resolved to systematically transform schools 
into community schools providing a much-needed strategy 
and effective way to garner additional resources to reduce 
the demand on school staff for addressing all the challenges 
that students bring to school; provide additional learning 
opportunities that develop academic and non-academic 
competencies; and build social capital – the networks and 
relationships that support learning and create opportunities 
for young people while strengthening their families and 
communities. 

Since that time, we have worked with ABC Community 
School Partnership and just this summer, ATF president  
Ellen Bernstein was appointed to the board.

The ABC Community School Partnership is a consortium 
bounded together by Joint Power Agreement between 
Albuquerque Public Schools, Bernalillo County, City of  
Albuquerque, United Way of Central New Mexico, and  
Albuquerque Business Education Compact which aligns 
their work with that of focused partners such as communi-
ty and faith-based agencies, parent organizations, unions, 
students, families, residents, and other educational and 
community development initiatives for the purpose of 
supporting community schools.

Community schools aren’t just centers of education; they’re 
the new heart of the community itself that help create better 
conditions for both teaching and learning. They’re a place 
where teachers, families, community members and service 
providers can come together in coordinated, purposeful, 
and results-focused partnerships. They become the center 
of their communities by providing the services to students, 
families, and neighbors that best serve their needs, while at 
the same time promoting stable, healthy neighborhoods. 
This isn’t just another program: It’s a paradigm shift in the 
way we think about schools that goes well beyond just  
providing supports and services for students.

Across the country, community schools have been shown to:

• Reduce health-related obstacles that cost students 
instructional time. Students miss fewer days of school 
for treatable illnesses and are less distracted by medical 
issues.

• Decrease student mobility rates. When schools serve as 
hubs of the community, families can establish roots rather 
than moving around to receive necessary services.

• Help parents support the work that teachers are doing in 
the classroom. When parents and families are utilizing the 
services at the community school alongside their children, 
they are more likely to gain skills, such as English language 
assistance, to help their kids with homework and reinforce 
the lessons taught at school.

Community schools provide more than one type of service 
to students and the community. Better yet, the services are 
unique to each school and community, and will most likely 
change over time as the needs of your student and fami-
ly population changes. Examples of these services could 
include:

• Academic services like tutoring, community-based  
learning and other enrichment activities;

• Medical services like primary, vision, dental and nutritional 
services;

• Mental health services like counseling and psychiatrists; 
and

• Adult education classes.

Community schools better support and enable a strong, 
academic curriculum. Strong ties with the community lead 
to more partnerships and programs outside the classroom, 
which in turn can be utilized to directly support instruction 
and empower students to learn.

A site resource coordinator makes sure that all of the service 
and community providers are working together, focusing on 
the same set of results to ensure that students are getting 
the service most attuned to their socio-emotional needs and 
building on your classroom instruction. The coordinators  
are the glue and the anchor for the community school.  
They have strong relationships with school staff, parents, 
administrators and the community. It is through the coordi-
nators that community schools are able to leverage resources 
to meet the needs of students and families.

“Wrap-around services provided  
by community schools must be one  
of our front line measures to address 
the inequities suffered by students 
living in poverty. In order to learn  
to their maximum potential, students 
must be healthy, free from hunger, 
and feel safe. Our community  
schools programs offer resources  
to address these needs and help  
to level the playing field for our  
most vulnerable students.” 

Dwayne Norris: ATF VP of Membership  
& Involvement 

“When families face poverty, they 
become at-risk for many negative 
outcomes including poor classroom 
performance and low educational 
attainment. Schools with an 80% 
poverty rate represent a cross- 
section of families struggling to  
access a regular school experience 
for their children because they are  
in need of expanded services.  
Community Schools offer a familiar 
and welcoming hub where families 
can receive resources that will  
positively impact their overall live-
lihood. Therefore, investing in and 
expanding upon the Community 
Schools infrastructure is a critical  
initiative. Doing so will produce 
better academic outcomes for our 
district’s most vulnerable students.“

James Urbany: Social Worker 
Title I Homeless Project

COMMUNITY SCHOOLS ARE A STRATEGY – NOT A PROGRAM

“Community schools share a set of guiding principles, the first being PURSUE EQUITY.  
Educational excellence and equity are inseparable in community schools. When done well, 

community schools work actively to identify and confront policies, practices and cultures 
that keep students of different backgrounds and races from achieving equitable outcomes. 
Community schools proactively and intentionally empower those typically disempowered 
by barriers to participation (National Standards for Community Schools, 2017. Coalition for 
Community Schools; Institute for Educational Leadership).  This guiding principle, put simply, 

positioned community schools to swiftly respond to the needs of their communities when 
COVID-19 hit and will continue to do so in a post-COVID ecosystem.”

 Danette Townsend: Executive Director ABC Community School Partnership



ISSUES

Insurance Premiums Will Rise,  
But So Did Our Paychecks
As long as for-profit insurance companies are in con-
trol of our health care coverage, our rates for benefits 
are going to continue to rise. Thanks to the NM State 
Legislature and Governor Michelle Lujan Grisham, 
educators received a 1% pay increase while a pandemic 
raged and an economic crisis unfolded. The Governor 
explained that the raise was intended to offset the rise 
in medical insurance premiums that are set to take 
effect on January 1, 2021. We did the math and this 
bears out to be true.

If you are a Tier I educator who made $41K per year 
in the 2019-2020 school year, you received a raise 
of $15.77 per check in the 2020-2021 school year. If 
you’re a Tier II educator who earned $50K last year, you 
received a raise of at least $19.23 per check. If you’re a 
Tier 3 educator who earned at least $60K last year, you 
saw your pay go up by $23.07 per check this year.  
Keep that in mind as you read the comparison of  
2020 and 2021 rates below. The rise in health care 
costs per check for our bargaining unit was some-
where between $5 to about $20 per check.

Even though distance 
learning may have inter-
rupted a large chunk of 
our school year, its silver 
lining lies in its ability to encourage its 
stakeholders to re-evaluate how we think 
about learning and emphasizing a much 
needed modern skill: engaging in a deeper 
and more in-depth understanding of the 
curriculum. 
Andrew DeBella 
Let’s Use Distance Learning to Rethink the 
Way We Teach (9.8.20)

You can check out the full schedule of medical benefits 
rates here.

2020/2021 
medical benefit costs comparison*
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Legislative Session 2021:  
Let’s Make It About Investment Not Cuts!
In New Mexico, all funding for public education  
comes from the State Legislature in Santa Fe. The  
2021 Legislative Session kicks off on January 19th and 
will undoubtedly be an action-packed 60 days. 

In the 2019 Session, New Mexico had just begun  
to recover from the austerity spending that had  
plagued our state since the Great Recession. Governor 
Michelle Lujan Grisham and the State Legislature  
made a serious commitment to invest in our public 
schools and our public services. 3-Tier minimum  
salaries for licensed educators were raised to $41K, 
$50K, and $60K with the average educator receiving 
well over a 10% raise of between $5,000 to $6,000  
per year. Much-needed programs our union has advo-
cated for like mentoring, early childhood education, 
and others were finally funded.

This spirit of investment was evident again in the 2020 
Regular Session with additional educator raises of 4% 
being approved in both houses of the legislature.

Then came the Covid-19 Pandemic and the tanking of 
our state’s economy. Lawmakers had to grapple with 

preserving budgets while adjusting to lower 
projections in revenue. 

Fortunately, public education has many friends 
in the legislature and in the Governor’s office – 

thanks to the tireless advocacy and forward-thinking 
political activity of our local and state union. Although 
they hurt, the cuts were not as drastic as projected. 
Educators were able to hold on to a 1% raise to cover 
expected increases in health insurance rates. Law-
makers and the Governor also maintained funding for 
most of schools’ basic programs. 

The 2021 Regular Legislative Session will set a tone 
for the future. It will be a test of whether or not our 
legislators have the will to save public education from 
cuts during hard times. Our state’s overreliance on oil 
and gas revenues has created a funding roller coaster 
that continues to breed inequities and hampers our 
ability to truly elevate public education. It is high time 
to diversify our state’s funding sources so that we can 
build a world class education system that is adequate-
ly funded in the sun and in the rain.

A lot of big decisions will be made this winter. Stay 
tuned. Get ready to get active. Your union will fight to 
preserve every possible penny of funding and advo-
cate for the best teaching and learning environments 
for all staff and students. 

Middle School Conferences

Mid-year, during the 19/20 school year, ATF and APS 
agreed to new language concerning advisories while 
simultaneously agreeing to discontinue student led 
conferences. Unfortunately, the wording on the APS 
calendar and a heading in the Negotiated Agreement 
still state “student led.” 

We’re writing to clarify that what people are seeing  
on the calendar should in fact be Parent-Teacher 
Conferences. Teachers had contested the overall 
effectiveness of student led conferences and after 
much advocacy ATF and APS agreed to stop the 
practice. Currently there are conferences scheduled 
for November 23rd and 24th. Please know these are 
Parent-Teacher Conferences.

PDPs
It wasn’t enough that we started school in a pandemic. 
We also have a new educator evaluation system for 
the 2020-21 school term. But before panic sets in, 
remember this is a “trial” year and the scores will not 
count. The new plan being piloted this term is “Elevate 
NM” which was created in response to Governor Lujan 
Grisham’s Executive Order to “work with stakeholders 
to identify and implement a more effective method for 
assessing teacher performance” (NM EO 2019-002).  
ATF was represented on the Task Force and is monitor-
ing the reactions and responses to the changes. 

Three big changes related to the PDP under the  
Elevate NM plan are: 

• The Self-Reflection is now a required element.

• The new PDP Goal Setting questions are (1) setting a 
SMART goal, (2) the rationale for choosing the goal, 
and (3) the expected actions/timeline for meeting 
the goal.

• An evaluator feedback form with scoring rubric for 
each question is now also required in conjunction 
with educators’ PDP Goal Setting and End of Year 
submissions.

We have fielded questions from members who needed 
clarification on the rating/ranking of the PDP. In pre-
vious evaluation iterations, the PDP was not rated in 
any way and educators felt they had some power over 
their professional growth. With the rating, many have 
felt they have lost some autonomy. 

Your PDP is still YOUR PDP and you still set the direc-
tion in which you want to grow. But you will need to 
include how you know you’ve met your goal and a 
timeline in which to do so. Some have asked if they 
MUST rewrite their PDP this school term if they score 
on the low end of the rubric. You’re not required to 
do so, but you may choose to do so if you believe this 
will better prepare you for your next opportunity to 
write your PDP. This is also an opportunity for you to 
meet with your evaluator so they can practice giving 
feedback. 

Remember, this year is a practice round, not just for 
our educators, but also our administrators. They, too, 
need to practice their evaluation skills. 

More information is available here.

WHO WE ELECT REALLY MATTERS!

https://www.teachingchannel.com/blog/author/andrew-debella
https://www.teachingchannel.com/blog/rethink-distance-learning
https://www.teachingchannel.com/blog/rethink-distance-learning
https://www.aps.edu/human-resources/benefits/employee-benefits-documents/2021-benefit-documents/medical-benefit-premium-rates
https://www.aps.edu/human-resources/benefits/employee-benefits-documents/2021-benefit-documents/medical-benefit-premium-rates
https://webnew.ped.state.nm.us/bureaus/educator-growth-development/elevatenm/administrator-toolbox/


That’s because we all know that we must stick together 
to make it safely and soundly through these troubled 
times.

We will make it through this safely! Your union is  
fighting every day to make sure that any return to 
in-person teaching and learning is as safe as possible 
for students, staff, and our community. It was a very 
difficult decision to make the commitment to remote 
learning, but your union listened to the voices of 
over 90% of licensed educators who insisted that the 
schools were not ready for an in-person return at the 
beginning of the school year. ATF leadership and staff 
went to the bargaining table with APS and to the APS 
School Board to voice our collective concerns. Because 
of our solidarity and the strength of our amplified  
voices, we have been able to keep educators and  
our students out of harm’s way in unsafe classrooms. 
We will continue to advocate for safety as we move 
forward through this pandemic, but we can only win 
the day when we all stand solidly together.

We will make it through this soundly! There is enough 
to worry about right now without living in fear of  
losing our jobs and our financial security. Even with 
the uncertain economic climate and unsteady en-
rollment caused by the COVID-19 fallout, your union 
has fought to keep educators’ jobs safe at their home 
schools. If we are to avoid the pitfalls of austerity- 
driven budget cuts, we must stay politically active 
and lobby for the investment our schools and stu-
dents need and deserve. We also know that with the 
continued commitment of the U.S. Supreme Court to 
legislate from the bench, working people will most 
assuredly face unparalleled assaults on our rights 
in the workplace and our right to advocate for our 
profession. We can’t let that happen. We have to stick 
together now more than ever.

The workplace rights and financial future of our 
children, our grandchildren, and our students are 
dependent on the actions that we take today. The 
most courageous act we can take is to stand together 
in solidarity and fight for our safety, our rights and our 
financial stability.

Join in solidarity with your colleagues and friends.  
We will make it through this together and come out 
stronger for the effort. 

JOIN YOUR UNION TODAY! 

Just as special education teachers often advocate for 
their students, your union will continue to advocate 
and fight when necessary for the educators we  
represent. These hard fought for rights set a trajectory 
for a more fair compensation system in APS special 
education and demonstrate why it’s vital to be a part 
of your union.

MOU on Hybrid
If, and when, APS transitions from remote learning 
to Hybrid, APS and ATF have agreed on an MOU that 
defines who will be able to request a continuation  
of working from home. Download the MOU here.

ORGANIZING

Welcome To Our New Union Siblings! 
APS Community School Coordinators, welcome to  
the Labor Movement!

More than 20 community school coordinators recently 
opted to join the Albuquerque Teachers Federation. 
This group of professionals work side by side with edu-
cators across the district that are already a part of ATF. 

ATF has a long history of supporting community 
schools, and the positive benefits they bring to the 
communities around them. They help build trust 
among the wider community by actively seeking 
opportunities to collaborate with community partners 
and families. This is done by not only seeking what the 
community can provide to assist the school but how 
the school can act as a hub for the community, allow-
ing the school to help in providing for a wider range  
of student and community needs. 

Let’s welcome our newest UNION family members as 
we continue to advocate and fight for the schools we 
and our students deserve! In Solidarity.

Times Are Uncertain. Your Union Has Your Back
Educators: Look to your colleague on the left. Now, 
look to your colleague on the right. If you have yet to 
join your union, you should know that the chances 
are that both of your friends who you work with every 

day are members of your union, Albuquerque 
Teachers Federation. The union 

members at your school are 
your union. Who has your 

back? They do!

A union is only 
as strong as its 
membership 
and the ranks  

of ATF have 
swollen over the 
past few years.  

ADVOCACY

Special Education Caseload Information
History
Before the teacher shortage, Special Education class-
rooms had one teacher for one class, sometimes with 
the help of an EA. As the shortage increased, ATF and 
APS have negotiated contract language to ensure 
that teachers were paid for extra work. There are two 
different ways to get compensated.

First, our agreement states, “A posted 1.0 vacancy at 
a school with no acceptable applicants can be traded 
for up to five .2 contracts to other special education 
teachers in that same type of classroom, at the discre-
tion of the principal. This also applies if a school has  
a half time (.5) vacancy but nothing smaller than a  
.5 will be considered.”

The second option is applicable when a teacher is  
doing the IEP work for any student that is added to 
your caseload, over your 1.0 or 1.2. That process is 
called the “Overload Compensation Formula.” We want 
you to understand this process.

Does your school have a Special Ed Vacancy?

• If yes, then up to 5 staff at your school can opt to  
take .2 extended contracts to cover the vacant  
position. The school can keep the vacancy posted 
until it’s filled.

• If and when the vacancy is filled, the caseload and 
FTE return to their original state. 

• If not, the overload formula applies.

Overload Compensation Formula

During the 19-20 school year the Overload compen-
sation formula was bargained. It automatically pays 
teachers according to their case- load on the 40th, 
80th, 120th day and EOY.

This formula was intended to replace the prior year’s 
process that required staff to fill out a form and turn  
it into the APS Special Education department in order 
to be paid for additional IEP and related work. 

Staff that have already been assigned a .2 extend-
ed contract can also be eligible for compensation 
through the formula. For example, a person took  
on the initial .2 but the school gained some enroll-
ment and their caseload increased to 1.25. The .05 
of additional caseload would 
be paid on the count days 
through the formula. 

The formula is also intended to 
compensate those with caseload over-
age at schools that don’t have a vacancy. 
Example: a 1.0 full time teacher ends up 
with a 1.12 caseload. That .12 overage 
would automatically be paid on the  
count days.

My caseload was changed before the 
count day, what do I do? If a person’s 
caseload is reduced prior to any 
of the official count 
days that person may 
submit a time sheet to 
their site admin and HR to 
be paid for the work that has 
already been completed. If 
site administration rejects 
the time sheet, contact 
your assigned ATF  
Staff Rep.
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JOIN YOUR UNION TODAY!

JOIN
TODAY

https://atfunion.org/join/
https://atfunion.org/download/hybrid-memoranda-of-understanding-10-22-20/?link_id=0&can_id=e8c024de36eabfbfa55e56685f7bf8a4&source=email-apsatf-memorandum-of-understanding-re-hybrid-learning&email_referrer=email_970314&email_subject=apsatf-memorandum-of-understanding-re-hybrid-learning
https://atfunion.org/join/
https://atfunion.org/join/
https://atfunion.org/join/


COPE
Hallelujah! 
Sara Attleson, Kennedy MS, ATF COPE Chair

The sun is shining and there’s much work to be done!  
We are so pleased to have supported our new President, Joe 

Biden and his VP, Kamala Harris. Our members stepped up by 
making phone calls, sending text messages, and voting in 
record numbers! We brought the power and helped elect a 
man who values public schools and all who work in them. 
One of the first things President Biden has said will happen is 
the albatross known as Betsy DeVos will be gone!  

We know that once we help elect good candidates, the next 
thing that must happen is that we hold them accountable each 

and every day to what they’ve promised their constituents. It will  
be no different with the new administration. President Biden has  

promised to:

provide educators the support and respect they need and deserve 
including pay;

invest in teacher mentoring, leadership, and additional education 
while keeping highly effective teachers in their classrooms and  
advance their careers while being paid to do so; 

help teachers and other educators pay off student loans including 
simplifying the Public Service Loan Forgiveness Program;

start investing in our children at birth; and 

invest in resources for our schools so students grow into physically and 
emotionally healthy adults, AND educators can focus on teaching. 

We look forward to working with a President and Cabinet that believe public 
education and services are vital for a healthy democracy. Our public schools 
and communities won’t recover quickly as we know from the Martinez years. It 
will take time, but there is light ahead and it’s not an oncoming train this time. 

And the celebration continues
ATF members rallied to also protect and elect leaders at the state level who 
believe in our mission! From our list of endorsed candidates, we welcome back 
to the Roundhouse: Senators Lopez, Ortiz y Pino, O’Neill, Padilla, Ivey-Soto, 
Sedilla Lopez, Stewart, Tallman and Candelaria, and House of Representatives 
Romero, Martinez, Roybal Caballero, Garcia, Hochman, Armstrong, Chasey, 
Williams Stapleton, Sariñana, Ely, Thomson, Trujillo, Lewis, Matthews,  
Stansbury, Garratt, Figueroa and Bash. 

In addition, we welcome newly elected Senators Brenda McKenna, Katy 
Duhigg, Martin Hickey and Harold Pope along with House of Representatives 
Brittney Barreras and Meredith Dixon. 

We were sorry to lose in two of our 15 Senate endorsed races and four of 
our 24 House endorsements. In those six seats, all candidates were running 
against incumbents and the incumbents prevailed. We were proud to endorse 
Claudia Risner, Paul Baca, Jessica Velasquez, Julie Ford Brenning, Gary Tripp 
and Billie Helean. 

The New Mexico 2021 Legislative Session begins January 19. However,  
legislation may be pre-filed starting January 4, with the deadline for legisla-
tion introduction Feb. 18. The session ends March 20. 

ATF and AFT-NM will be working closely prior to the session to ensure the  
legislation being introduced regarding issues that pertain to us are clearly 
written and will produce the outcome we know will benefit our students, 
educators, and communities. 

While we have incumbents with whom we’ve worked closely and will con-
tinue to hold an open door, we know their attention is held by those who 
contact them regularly. Our new Senators and Representatives will need to be 
educated more thoroughly on our issues. We will be calling on members to 
contact their legislators when bills are being worked that impact our students 
and our profession.

You can find your legislators here.

Fed Reps Act
Teach By Doing 
How many times have you found yourself in a discussion about elections 
and heard someone say, “I just don’t like politics.” The simple truth is 
that “politics” are an integral part of democracy. We’ve seen the political 
climate so completely devolve in this century that we are in danger of 
losing our democratic rights because of voter suppression, the Supreme 
Court legislating from the bench, the rise of white supremacist groups 
bent on disrupting free speech and elections, the meddling of foreign 
countries in our elections, and so on. 

If our democracy is to survive, we must commit to teaching democracy to 
our students and giving them opportunities to participate in democratic 
actions and discourse. The sponsors of the motion, Teach Democracy In 
Our Schools By Doing Democracy In Our Schools, which was presented at 
November’s Fed Rep Council meeting, believe that our union must take 
a stand on promoting the direct teaching of democracy and democratic 
principals in our schools. This must be a commitment to the next genera-
tion. Let’s show them how to walk, not just talk democracy.

The motion asks all ATF members to consider the impact of:

• A student council at every Middle and High School 

• Civics instruction at all grade levels;

• Participatory democracy activities;

• The re-establishment of peer mediation in all elementary schools;

• All students to have time during and after school to debate the 
problems of their schools and communities and to participate in 
self-generated service learning projects;

• Democratic, anti-racist curriculum based in critical thinking and 
culturally responsive pedagogy;

• Multilingualism as the foundation of culturally relevant pedagogy;

• Social studies classes scheduling regular field trips to democratic 
institutions such as Board of Education, City Council, and State 
Legislative meetings;

• Student written newsletters;

• Restorative Practices and Social Emotional Learning as the founda-
tions of our classroom management and discipline policies;

• Discussions between students, elected officials, and community 
activists as a vital component of guest speakers in our classrooms;

• Shared responsibilities between staff, students, and community for 
maintaining our school grounds;

• Broader curricular choices for all students;

• Educator autonomy in the selection of materials and strategies 
used in our classrooms.

✏

✏

✏

✏

✏

is not a spectator sport,  
it’s a participatory event. 

If we don’t participate in it, 
 it ceases to be a democracy.

– Michael Moore –

Democracy

Teachers can lead the way by  
making democracy the guiding philosophy  

in our schools,and by giving it the opportunity 
of working itself out in real life situations. 

– Charles H. Wesley –

https://nmlegis.gov/Members/Find_My_Legislator


Dial-A-Teacher
Friendly Free Homework Help  

Parent Calls Welcome Too!

Monday-Thursday
5:30 to 8:00 PM

344-7531

Need help with remote teaching?  
This is the place for you! 

Share My Lesson is owned and operated 
by the AFT. Share My Lesson is the premier 
digital platform where educators can collab-
orate and share standards-aligned learning 
resources such as lesson plans, classroom 
strategies, and professional development 
webinars—at no cost. 

AFT’s Share My Lesson is a destination  
for educators who dedicate their time and 
professional expertise to provide the best 
education for students everywhere. Share 
My Lesson members contribute content, 
share ideas, and get educated on the topics 
that matter, online, 24/7. We issue Creative 
Commons licenses, and we do not share our 
members’ private data with anyone. 

Visit Us Today!

Colorín Colorado is a national multimedia 
project that offers a wealth of bilingual,  
research-based information, activities, and 
advice for educators and families of English 
language learners (ELLs) in Grades PreK-12. 
Colorín Colorado has been providing free  
research-based information, activities, and 
advice to parents, schools, and communities 
around the country for more than a decade.

Colorín Colorado is an educational service 
of WETA, the flagship public broadcasting 
station in the nation’s capital, and receives 
major funding from the American Feder-
ation of Teachers and National Education 
Association.

¡Visit Colorín Colorado Today!

Education is about people. It’s about human growth and development, and 
it’s a very personal process. There’s a very important cultural and social 
dimension to education, but we’re, each of us, unique individuals, and we 
think differently, we have different capacities, different talents, different 
proclivities, and one of the great criticisms that I have of mass systems  
of education is that they tend to wash out the differences.
– Sir Ken Robinson • The TED Interview

CONTACT US

ALBUQUERQUE TEACHERS FEDERATION

530 Jefferson Street NE 
Albuquerque, NM 87108

(505) 262-2657

act@atfunion.org

Interschool Mail 
Attention: Ellen Bernstein at ATF Office

PRESIDENT 
Ellen Bernstein

EXECUTIVE VICE PRESIDENT 
Sean Thomas • Eldorado HS

SECRETARY 
Sarah Hager • Cleveland MS

TREASURER 
Derek Villanueva • Manzano HS

MEMBERSHIP & INVOLVEMENT VP 
Dwayne Norris

HIGH SCHOOL VICE PRESIDENT 
Tanya Kuhnee • Eldorado HS

MIDDLE SCHOOL VICE PRESIDENT 
Jason Krosinsky • McKinley MS

ELEMENTARY SCHOOL VPs 
Sonya Romero Smith • Lew Wallace ES 
Loyola Cortinas • Tierra Antiqua ES

ESSENTIAL & RELATED SERVICES  
EDUCATORS VICE PRESIDENT 
Angela Reynolds • NE Diagnostic Center

ATFUNION

The Teachers’ Voice is Published Bi-Monthly  
by The Albuquerque Teachers Federation  

– AFT NM | AFT | AFL-CIO

@atfunion

atfunion.org

VISIT US ONLINE!

COVID-19

HARNESS the resources of the federal 
government for combating the pandemic 
in a coordinated way.

PROVIDE the necessary help to workers, 
families and small businesses that are hit 
hard by this crisis.

ENSURE all frontline workers have 
high-quality and appropriate personal 
protective equipment.

SECURE paid family and medical sick 
leave.

EXPAND assistance to federal child care 
centers and to schools—particularly  
Title I schools.

PREK-12 EDUCATION
TRIPLE Title I funding to reach disadvan-
taged students and ensure that districts 
can offer educators competitive salaries.

ELIMINATE high-stakes standardized 
testing.

PRIORITIZE and create more community 
schools, and expand these services for 
300,000 students and their familes.

PROVIDE universal pre-K for 3- and 
4-year-olds, and ensure that the early 
childhood education workforce is  
supported.

BAN for-profit charters, increase account-
ability and transparency for current char-
ters, and oppose private school vouchers.

FULLY FUND the Individuals with Disabili-
ties Education Act.

FUND professional development for 
teachers, paraprofessionals and school 
employees, and fund teacher preparation 
programs that address teacher diversity.

INVEST in improving and modernizing 
school infrastructure.

HIGHER EDUCATION
DOUBLE the maximum value of Pell 
Grants.

SUPPORT a Title I-type program for post-
secondary education, to enable colleges 
and universities to better serve the needs 
of low-income and/or underprepared 
students.

IMPROVE the Public Service Loan For-
giveness program to offer student debt 
relief for national or community service.

MAKE community colleges tuition-free, 
and make public colleges and universities 
tuition-free for families making less than 
$125,000 annually.

HEALTHCARE
ENSURE healthcare is a right, not a  
privilege, by protecting and building on 
the Affordable Care Act, to give every 
American access to affordable health 
insurance, including providing a public 
option.

ALLOW Medicare to negotiate with 
pharmaceutical corporations to lower 
prescription drug prices.

ALLOW consumers to buy prescription 
drugs from other countries.

BROADEN and improve the access to 
high-quality prescription generic drugs.

LOWER costs and improve health out-
comes by partnering with the healthcare 
workforce.

JOBS AND THE ECONOMY
REPEAL the Trump/Republican tax  
cuts benefiting corporations and the 
wealthiest Americans.

SUPPORT the American economy by 
investing $400 billion in products made 
by American workers.

SUPPORT a $15-an-hour minimum wage.

SUPPORT legislation banning states from 
enacting right-to-work laws.

INVEST in rural broadband infrastructure.

HUMAN AND CIVIL RIGHTS
RESTORE and strengthen the Voting 
Rights Act, and strengthen voting  
protections.

STRENGTHEN Deferred Action for  
Childhood Arrivals, and expand protec-
tions for Dreamers and undocumented 
immigrants.

BUILD on the Violence Against Women 
Act and the Equality Act to help reduce 
violence and hate crimes against LGBTQ 
people.

MAKE it a priority of the Justice Depart-
ment to prosecute hate crimes committed 
against people of color, LGBTQ people 
and religious group members.

RETIREMENT SECURITY  
AND MEDICARE

PRESERVE and strengthen Social Security 
by ensuring the wealthy pay their fair 
share.

PROTECT and strengthen Medicare and 
ensure high-quality, affordable healthcare 
for all older Americans.

ENSURE that states fulfill their commit-
ment to protect public and private  
pensions so that workers keep the bene-
fits they have earned.

America faces three immense crises—a health pandemic, an economic recession, and 
racial injustice. These crises have demonstrated the need for a compassionate, competent 
leader who will not only bring us out of the depths of economic ruin but also rewrite the 
rules so working families can thrive and our nation can heal. 

As President, Joe Biden will:

BIDEN’s Agenda
President-Elect

https://www.aft.org/education/share-my-lesson
https://www.aft.org/education/share-my-lesson
https://www.aft.org/education/share-my-lesson
https://www.colorincolorado.org
https://www.colorincolorado.org
https://www.colorincolorado.org
https://www.ted.com/talks/the_ted_interview_sir_ken_robinson_still_wants_an_education_revolution/transcript
https://www.facebook.com/atfunion
https://atfunion.org

