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By Ellen Bernstein, ATF President

President’s Message

Adult time matters. Quality time with colleagues positively impacts 
both employee retention and student outcomes. So why is adult time  
so hard to come by? 

By the 1960s, most schools in this country had settled on a schedule of 
170–180 days, five days a week, six and a half hours a day. This has  
remained the standard in American public schools for over 50 years  

(On the Clock). This amount of time defines our duty day and is approximately the same amount of 
time that we are expected to be in front of our students. This legacy- that defines what it takes to “do 
our jobs”- omits what it takes to do our jobs well, increase our professional satisfaction, and respect the 
complexity of our work. It is almost devoid of adult time.

The lack of paid time beyond our direct work with students can be traced back to the roots of  
our profession. It reflects the prejudices, still alive today, governing a largely female workforce.  
Consider our history:

As historian John Rury explains in Education and Women’s Work, white educated men dominated 
the teaching profession from the colonial period until the late 1800s when a host of social devel-
opments including industrialization, immigration, and westward expansion disrupted the status 
quo. The resulting increases in population and cultural diversity presented significant challenges 
that social reformers sought to address through an unprecedented program of public schooling 
known as Common Schools. At the helm of this movement was educational reformer Horace Mann 
who envisioned a nationwide system of free, non-sectarian, public schools that cultivated a shared 
bedrock of moral values that could stretch across religious difference and enable broad democratic 
participation. But as men found more lucrative employment in new industries and populations 
continued to balloon, delivering public education at scale would require an entirely new labor force. 
School districts began ushering young white women into teaching in large numbers by the 
late 1800s, resulting in most teachers being women by 1900.

Teaching in the Light of Women’s History, Kaitlin Smith, March 22, 2021 

Concurrent with the “ushering in of young white women into teaching,” school districts discovered  
they could pay women much less than men. And so, we have it: No time for us as professionals to 
spend time working with each other. 

These less-than-adequate and disrespectful working conditions, in which we are expected to complete 
much of our work during our own unpaid time, are directly responsible for the staffing shortages 
we face today. Consider the research on the factors that contribute to educators staying or leaving 
their profession. Universally listed as one of the top factors is “working conditions” which includes 
meaningful involvement in decision-making and time for professional collaboration. As the Learning 
Policy Institute stated, “Teachers’ career decisions are shaped by their connectedness to a team working 
toward a common shared purpose. Opportunities for teacher collaboration and input are key factors” to 
teacher retention.

Adult time also makes a huge difference in stress levels. Increases in workload have added to stress 
levels, higher anxiety, physical health problems and depression. Constant changes- greater and  
misdirected accountability schemes, demands to incorporate the “latest ideas” through dubious  
professional development, and technologies without proper resourcing- are much harder to deal  
with in a field where we are isolated in our egg-crate school buildings.

Some legislative leaders are stuck on the idea that more time in school will make a significant impact 
on learning. Perhaps. But, if we are to really make a positive impact with all our students, an increased 
workday should be part of the plan. Deep change happens when adult time is included so that we may 
all research, plan for, and implement a more equitable, student-focused education system. With proper 
planning, collaboration time, and self-selected professional learning opportunities we bolster our skills 
and knowledge, and we can pursue bold initiatives that will help all our kids thrive. 

Real change to our factory model system requires considerable collaborative time. Consider this:

For the past century, the U.S. education system has primarily focused on the delivery of subject 
matter content—especially in mathematics and English language arts—using approaches that 
presume a bell curve of student ability, with instruction targeted to a mythical “average student.”  
It is a system that was not designed to unlock the potential in each and every child or to develop 
the whole child across the multiple domains of development. The resulting structures and practices 
in many schools are not adaptable to the variation in how different students learn. They do not use 
differentiated and personalized approaches, and they are not attuned to the development of deeper 
learning skills or to the habits and mindsets that support the creativity and resilience demanded in 
the 21st century.

In addition, the U.S. education system was not designed for equity; it was designed for inequitable 
access to rich learning opportunities, which has disadvantaged marginalized groups based on  
race, income, gender, language, and culture. Indeed, it was designed to select and sort, rather  
than to develop potential, and—through segregation, unequal school funding, and tracking 
systems—institutionalized racism and classism are baked into the design of the system itself. This 
system reinforces beliefs about who has potential and who is worthy of opportunity that we now 
know are false, harmful, and discriminatory on both scientific and moral grounds. Such beliefs risk 
squandering the potential of millions of students each year, and growing inequality in our society.

Learning Policy Institute & Turnaround for Children • 2021 
Design principles for schools: Putting the science of learning and development into action.

This year, our union launched a legislative campaign called the 3Rs. We called on legislators to take 
action to respect, recruit, and retain all educators. That campaign made an impact during the session, but 
I think it’s abundantly clear from the quotes and excerpts following my column that adult time is the 
neglected ingredient that will make a tremendous difference in educator retention and recruitment. 

Great educators will flock to a profession that values our input in school and district-wide decision 
making. We crave professional working conditions that encourage collective autonomy and creativity. 
When we are respected as the experts in our field and afforded time to share our expertise with and 
learn from our peers, educators will choose to stay in this career and new educators will rise to become 
a part of our esteemed profession. 

How do we Respect, Recruit, and Retain educators? More adult time. 

In Solidarity,

Adult Time

The minutes and hours of the school day are critical to build knowledge, 
foster student motivation, and drive student outcomes. To make the 
most of precious instructional time, teachers must first develop engaging 
lessons that meet the various needs of students. This requires teachers 
to collaborate, plan, and reflect outside of instructional time. Effective 
school schedules maximize the time teachers spend with their students 
but also recognize teachers’ additional responsibilities beyond instruc-
tional time. Unfortunately, not enough schools successfully balance 
these priorities.

Teachers in the United States spend far more time engaged in active 
instruction than teachers in other high-performing countries. Based  
on self-reported data, teachers in the United States spend 27 hours 
teaching out of 45 hours of work per week. Compare this with teach-
ers in Singapore, who teach for only 17 hours per week, or teachers in 
Finland, who teach for a total of 21 hours per week. Schools in these 
countries prioritize time for planning and collaboration, recognizing  
that developing and executing lessons take time and preparation.  
According to a recent analysis of more than 140 school districts, the  
average length of a U.S. teacher’s workday is 7.5 hours. In another  
analysis of more than 120 school districts, the most common length of 
time allotted for planning was 45 minutes per day. In this short time, 
teachers must grade student work, plan for future lessons, engage with 
families, and complete necessary paperwork. As a result, teachers have 
little time to plan or collaborate with peers.

The squeeze for time to plan lessons and complete other administrative 
tasks shapes a school’s professional environment and, ultimately, affects 
the quality of instruction. In a recent survey from the American Feder-
ation of Teachers, one of teachers’ two most cited “everyday stressors” 
was time pressure. As teachers are largely separate from other educators 
during instruction, lack of time for collaboration can be very isolating. 
More than half of lower secondary school teachers in the United States 
report that they do not teach jointly or observe other teachers. Such 
practices can improve teaching quality by granting teachers opportuni-
ties to receive feedback on their lesson execution and infuse new best 
practices into their repertoire.

Reimagining the School Day • Innovative Schedules for Teaching and Learning 
Center for American Progress • Meg Benner and Lisette Partelow, February 23, 2017

In the schools we studied, collaboration provided teachers multiple  
opportunities to exercise leadership, working together towards a com-
mon vision, while bringing different expertise to the practice. It wasn’t 
always, and still isn’t, easy for these schools. Strategically managing 
partnerships, maintaining the permeable permission to be different, 
avoiding meeting creep, sustaining the learning culture of the school 
through the inevitable personnel churn, not to mention, the need to 
continually change the schedule as the strengths, interests, and needs 
of the students change—require ongoing work. The teachers in these 
schools would tell you, however, the outcomes for the students as well as 
their own personal growth and development, make it worth the effort.

Stanford Center for Opportunity Policy in Education   
Teachers’ Time: Collaborating for Learning, Teaching, and Leading • Jon Snyder and Soung Bae

Collaborative professionalism  
benefits the individual and the group,  

it develops the student and the teacher, 
it expresses solidarity in the face of adversity,  

and it embraces collective as well as  
individual autonomy based on shared expertise.  

Collaborative professionalism  
welcomes rather than fears feedback,  

critique, and improvement.
– Andy Hargreaves and Michael O’Connor  

Collaborative Professionalism • 2018

ALBUQUERQUE TEACHERS FEDERATION

http://www.educationsector.org
https://www.pbs.org/onlyateacher/timeline.html
https://facingtoday.facinghistory.org/teaching-in-the-light-of-womens-history
https://learningpolicyinstitute.org/product/solving-teacher-shortage-brief
https://atfunion.org
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From leading Australian researcher Ben 
Jensen, the new report Beyond PD: Teacher 
Professional Learning in High-Performing 
Systems analyzes the way four high-per-
forming systems provide professional 
learning to their teachers. Shanghai,  
British Columbia, Singapore, and Hong 
Kong all score near the top of all jurisdic-
tions tested in mathematics, reading and 
science on the Programme for International 
Student Assessment (PISA).

While these systems are quite different, 
the key to all of them is that collaborative 
professional learning (teachers working 
with other teachers to improve curriculum, 
instruction, school climate, etc.) is built 
into the daily lives of teachers and school 
leaders. This is reinforced by policies and 
school organizations that:

• Free up time in the daily lives of  
teachers for collaborative professional 
learning

• Create leadership roles for expert  
teachers who both develop other  
teachers and lead school improve- 
ment teams

• Recognize and reward the develop- 
ment of teacher expertise

• Enable teachers and school leaders  
to share responsibility for their own 
professional learning and that of  
their peers.

This report is one of a series of reports 
from CIEB on teacher quality systems in 
top-performing countries. The series also 
includes Developing Shanghai’s Teachers 
and Empowered Educators.

In his classic 1975 book, School-
teacher, Dan Lortie described 
teacher isolation as one of the 
main structural impediments 
to improved instruction and 
student learning in American 
public schools. Lortie argued that 
since at least the 19th century 
teachers have worked behind 
closed doors, rarely if ever 
collaborating with colleagues on 
improving teaching practice or 
examining student work. “Each 
teacher,” Lortie wrote, “... spent 
his teaching day isolated from 
other adults; the initial pattern of 
school distribution represented  
a series of ‘cells’ which were  
construed as self-sufficient.

Alone in the Classroom:  
Why Teachers Are Too Isolated

Empowered Educators 
How High Performing Systems Shape Teaching Quality

Professional Learning Opportunities

• Organized around curriculum

• Mentors and coaches trained to support teachers in schools

• Institutes and workshops “by teachers for teachers”

• Teacher and school networks

• Research grants and collaborative R&D opportunities 
(+ publication and adoption)

• Sustained learning opportunities embedded in practice:

• Teachers have 15-25 hours a week for collaboration plus additional  
paid time for professional learning

• Teachers engage regularly in Lesson Study, Action Research, and  
Peer Observation and Coaching to evaluate and improve practice

Empowered Educators: How High-Performing Systems Shape Teaching Quality 
Around the World 
Linda Darling Hammond

A Professional Workday Pilot 

Several years ago, in a joint APS/ATF task 
force we developed an idea for an 8-hour 
Professional Workday. Our hope was to 
support educators to break free from the 
6.5-hour duty day and provide more adult 
time. Knowing that we did not have  
enough funding for hourly pay, we created 
a time differential. That plan sat on a shelf 
for several years, until funding from the 
America Rescue Plans-ESSER III funds were 
made available.

Fully aware of the many needs for educa-
tors have for time, APS and ATF created the 
guidance below to address these needs to 
the extent possible. 

• One day a week for Collaboration with  
a minimum of 30 Collaborative Time 
meetings for the year. Collaborative 
Time will be moved out of the traditional 
instructional/duty day.

• One day a week for School Leadership  
or Professional Learning Time.

• One day a week for Committee Time. 
Through the Instructional Council, each 
school will be responsible for defining 
committee needs and creating a method 
for all staff to sign up for a committee 
assignment.

• One day a week for Professional Duties 
Time. This time is self-directed and based 
on the individual needs of the staff.

• One day a week for Planning and Prepar-
ing Time. This time can be self-directed  
or collaborative.

APS and ATF jointly believe over the next 
three years through this pilot, we can 
demonstrate that by providing more 
adult time, our professional practices are 
enhanced in ways that positively impact 
student learning outcomes.

How will we do that? We asked the educa-
tors involved to focus and reflect on how 
students actively construct knowledge and 
do this in collaboration with each other. 
“Imagine a world in which every child’s life 
is a succession of positive opportunities 
for development—opportunities through 
which a child can come to know who they 
are and discover the wide range of possibil-
ities for what they can become....” (Learning 
Policy Institute & Turnaround for Children. 
(2021). Design principles for schools: Putting 
the science of learning and development 
into action.)

This pilot supports a rare opportunity to 
reimagine the schooling we have been 
providing. We invited educators to seize this 
opportunity to rethink “typical” schooling to 
achieve a more equitable, student-focused 
education system and to pursue bold initia-
tives that will help all our kids thrive.

Participants were asked to use collaboration 
and professional learning time to co-devel-
op strong practices that focus on deeper 
student learning; practices that our district 
will then study and learn from. Practices 
such as, but not limited to:

• Grading for equity
• Capstone projects/classes
• Project-based learning
• Restorative practices
• Social Emotional Learning
• Identity safe classrooms
• Culturally responsive pedagogy
• Hands-on, inquiry-based lessons
• Formative assessments
• And more…

A few stories from pilot participants are on 
the following page.

Teachers in the Unites States spend many more hours per year in front of 
classes than do their international counterparts. While US teachers spend 
most of their time in front of the class teaching, teachers in top-performing 
countries like South Korea, Finland and Canada are expected to spend time 
collaborating with their peers, observing other teachers, preparing lessons, 
and even doing research to improve their craft. 

To see a comparison of teachers’ actual daily schedules in the U.S. and a 
top-performing country, see our past Statistic of the Month: Teachers and 
Teaching Time. 

Using Teachers’ Time Wisely
Hours Per Year Teachers Spend Teaching Classes
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Source: Beyond PD: Teacher Professional Learning in High-Performing Systems: Ben Jensen, CIEB 2016
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“In most European and Asian 
countries, teachers are highly 
respected, well compensated, 

and better prepared. They 
receive much more extensive 
training in content and peda-

gogy before they enter teach-
ing, and they have much 

more regularly scheduled 
time for ongoing learning and 

work with their colleagues.”
What Matters Most, National Commission  

on Teaching & America’s Future, 1996

https://ncee.org/book-report/developing-shanghais-teachers/
https://ncee.org/empowered-educators/
https://www.amazon.com/Schoolteacher-Sociological-Dan-C-Lortie/dp/0226493539
https://www.amazon.com/Schoolteacher-Sociological-Dan-C-Lortie/dp/0226493539
https://www.theatlantic.com/national/archive/2012/04/alone-in-the-classroom-why-teachers-are-too-isolated/255976/
https://www.theatlantic.com/national/archive/2012/04/alone-in-the-classroom-why-teachers-are-too-isolated/255976/
https://www.lanlfoundation.org/sites/default/files/inline/18K12_SpeakerSeries_LindaDarlingHammondSlides.pdf
https://www.lanlfoundation.org/sites/default/files/inline/18K12_SpeakerSeries_LindaDarlingHammondSlides.pdf
https://ncee.org/quick-read/statistic-of-the-month-teachers-and-teaching-time/
https://ncee.org/quick-read/statistic-of-the-month-teachers-and-teaching-time/
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East San Jose
I started wanting to be a teacher when I was five years 
old. One of my earliest childhood memories is being 
a teacher to my younger sisters seated on the back 
porch steps. Whoever could guess which hand held 
the pebble “passed” and moved up a step. Much later, I 
began to see that teaching could be a way to help my 
community and work towards social justice.

However, over the last couple of years my love of teach-
ing and the tethers that hold me in this profession have 
been loosened by overwork, excessive, meaningless 
paperwork, data dialogues, 90-day plans, mandated 
testing, forced professional development, conflicting 
and foolish top-down directives and no time for family. 
Truly, I am barely connected to the profession I love 
and multiple times a week I am ready to walk away, 
usually after yet another District or State demand.

So, when this Professional Day proposal came up, the 
thought of yet more meetings was not appealing. In 
my decades as an educator, the colleagues I have col-
laborated with have usually been mandated. Collabora-
tions have focused most often on business that needed 
to be taken care of. Meaningful instructional conver-
sations and support happened far less. Often, one or 
more of the group members would barely engage. I 
also think at times we were afraid to do something 
that might create more extra work for the group. Yet, 
this overall lack of worthwhile collaboration is why I 
decided to participate. I feel overwhelmed and isolated 
all the time. I have serious doubts about continuing as 
an educator, but I love teaching. I hoped that collabo-
ration that mattered to me would help me survive and 
revive.

I am in a grade level & music group, a K-5 group and 
a math-focused group. While the first two groups are 
fine, the math focus group has become the highlight  
of my week. The colleagues I collaborate with are  
interventionists, different grade level educators,  
our principal, and a student teacher. We have passion-
ate, and sometimes heated, discussions about math 
instruction with an emphasis on how children develop 
in math. We share hands-on games and strategies to 
support this growth of math understanding. We share 
our ideas and materials. We discuss classroom issues 
and develop solutions together. I feel safe and chal-
lenged within my group and re-connected to instruc-
tion. We just expanded our focus to discuss language 
arts strategies and supports as well. Sometimes, just 
hearing that another teacher is struggling with the 
same issue is enormously helpful. Our shared dedica-
tion and determination creates inspiration. As nearly  
all educators at my building have chosen to participate 
in the Professional Day pilot, I am seeing other interest-
ing collaborations that are memorable as well. I know 
this because we gather to share out what we are  
doing with each other once a week.

It is unrealistic and abusive to expect educators to  
work with children all day and then to work nights  
and weekends, uncompensated, to keep up with  
all the paperwork, documentation, data, training,  
and professional development. It is exhausting and 
sucks all the joy out of teaching, and our students  
need our joy and enthusiasm so very much. This  
math group has become one of the two anchors that 
keep me energized and connected to teaching (the 
other is my students) and without it I would have 
walked away this year.

Rachel Baucom, First Grade 50/50

Hodgin
We are the Hodgin Deaf and Hard of Hearing (DHH) 
cohort. During the 8-hour pilot program our time in 
collaboration together has been so meaningful. For the 
first time ever, we are collaborating with educational 
assistants, teachers, and sign language interpreters. 
Having all three role groups come together allows us to 
approach education from many different perspectives 
and many differing grade levels. Our group has been 
focusing on how we can better the education of our 
DHH students throughout APS.

We are a low incidence group; there is not a lot of 
support for our specific program. Our time in collabora-
tion with other adults allows us to be able to serve the 
children in a very effective, collaborative manner. The 
DHH program loses students every year. Ninety percent 
of all Deaf children are born to hearing parents, parents 
who may not know sign language. When students join 
our program, they are already behind linguistically.  
The following studies show:

• 90-95% of all Deaf individuals are born to hearing 
parents. (Mitchell & Karchmer, 2004)

• A 2010 Survey from Gallaudet University shows that 
at most 40% use some sign language at home.

• 60% of Deaf/Hard of hearing students arrive at 
school with language deprivation and are already 
behind before they even begin.

• “Researchers also learned that language deprivation 
delays the development of thinking skills. In 2007, 
Hoffmeister and colleagues studied deaf children’s 
development of “theory of mind,” the human ability 
to think about other people’s thoughts. They found 
that children exposed to sign language from birth 
develop theory of mind apace with hearing children. 
But children with delayed language exposure also 
had delays in theory of mind.” 

We are immersing students enrolled in our program 
with teachers who are Deaf, hard of hearing, or fluently 
signing. The students are immersed in American Sign 
Language (ASL) and learn how to work with interpret-
ers daily. The total communication method we have 
developed has allowed students to further develop 
their academic goals and improve their comprehension 
skills, thus boosting their self-esteem and self-confi-
dence. Students benefit from having positive signing 
role models, and peers who share a similar linguistic 
need. Many parents may not be aware of the educa-
tional benefits that their children can gain from attend-
ing a Deaf program school such as Hodgin Elementary. 
Our goal is to broaden the scope of education for both 
parents and their children.

We have spent a portion of our time working towards 
educating the parents and our community with after 
school ASL classes. We have begun to work on an 
informational brochure to be sent out to parents, and 
we have focused on re-developing our curriculum. As 
students grow up and move out of Hodgin, we work 
closely with McKinley Middle School and Del Norte 
High School to continue the rich Deaf Culture and 
Education for our students. 

This year we have begun to work with our administra-
tion to add weekly ASL classes to our entire school.  
All students will be learning ASL next year, our DHH 
students will benefit from incidental learning, just as 
their hearing peers experience on a daily basis. This 
makes our school innovative and inclusive in a way  
APS has never done before. 

We are excited about the opportunities that the 8- 
hour pilot program has given us and look forward to 
seeing how much our students can grow from this 
excellent program.

The Hodgin Deaf and Hard of Hearing team: 
Kathryn Thorpe, Aliza Gonzales, Marti Williams,  

Charlene Rodriguez, Alexa Alvarez, and Hannah Low

Madison
I am on the school culture collaboration team at Mad-
ison Middle School as part of the 8-hour professional 
workday pilot program. Our team is made up of people 
who were previously giving their time for free to work 
as the school culture committee (affectionately known 
as Culture Club). Our work in the past has centered 
around student behavior. We developed and monitor 
our school’s Magic Card, the accountability card system 
that includes infractions and rewards. We track behav-
ior data and facilitate celebrations for students with 
neutral or positive point totals on their cards at the end 
of each grading period.

The members of the Culture Club who joined the 
pilot program are working to broaden our approach 
to school culture to include more facets than just 
discipline and behavior management. We are investi-
gating the lived experiences of students and staff on 
our campus to find out how the culture of our school 
encourages or discourages interpersonal connections, 
freedom of expression, and a sense of belonging for 
both students and staff.

Our work began with a survey given to staff and stu-
dents asking them to report whether or not they feel 
connected to one or more other people at school and 
how those connections help motivate them to get to 
school every day. Our staff survey has had greater than 
an 80% response rate, so it appears that this is an area 
where staff are eager to give feedback. We hope that 
by analyzing the responses to the survey we will be 
able to identify some actions that can be taken to cel-
ebrate areas of strength in our culture and to improve 
areas where staff feel that we could be more effective 
at creating a welcoming and inclusive environment. 

Students will be completing their version of the survey 
by the end of the month, and we hope to find in 
their responses some actionable steps to make sure 
students are feeling emotionally safe at school. We 
may consider clubs or other after school activities that 
could be created to help students build community or 
undertake a summer book study if a salient topic arises 
from what the students share.

We are excited about our work and believe that it is 
innovative in its focus on interpersonal relationships. 
We are also pleased to provide an avenue for staff to 
give feedback on their experience of our school culture 
rather than focusing solely on the students. We often 
consider how the school welcomes and supports 
students, but the staff are left out–their emotional 
connection to their place of work is not considered 
in discussions of the school culture. Teachers, admin-
istrators, related service providers and other staff are 
viewed more as creators and implementers of the 
school culture than as part of it–acting on the culture 
rather than being acted upon by it. 

This work is also extremely timely. Like many schools in 
the district and around the country, we have hemor-
rhaged teachers over the past two years. This unusually 
high turnover rate has adversely affected our students. 
While this is more reflective of the broader state of the 
world during the pandemic than our school’s culture, 
anything we can do to create a community where staff 
feel valued, seen, and accepted (and therefore more 
likely to stick it out when things at school are stressful) 
will benefit students as well. 

Written on behalf of our team –  
Caitlynn Camacho, Band Director

Professional Workday Pilot
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Declining Enrollment:  
Your Seniority Rights

Historically, during the 3rd week of Feb-
ruary, the District will send out a budget 
call for each school. This year APS is 
projecting about 5,000 fewer students 
which means that it is highly likely that 
APS will need to “involuntarily transfer” 
some staff to different positions within 
APS.

There are several things to keep in mind:

1. There are always potential losses  
of positions at school sites due to  
a decrease in student enrollment. 

2. Rather than wait until next fall at 
the 20-day count, which is tradi-
tionally when staffing is adjusted, 
the district will be planning this 
spring for student enrollment/ 
staffing adjustments.

3. Shortages and the natural attrition 
of staff either through retire-
ments or resignations has an 
impact and will help to offset 
an enrollment decrease. 

Article 15 and 17 from the ATF/
APS Negotiated Agreement 
(NA) speak to the process as we 
head into this time of declining 
enrollment. 

Article 15 of the NA defines 
seniority as follows:

A. Seniority

1. Seniority shall be based 
upon the educator’s contin-
uous length of service with 
the District within the bargaining 
unit.

 » Time spent on sabbatical leave 
or advanced study leave granted 
for the purpose of gaining an 
additional endorsement/certifi-
cation and completed under the 
provisions of Article 18, O.2.a.4. 
shall be counted for seniority 
purposes and shall not break 
continuous service. Time spent 
on all other leaves of absence 
shall not be counted for seniority 
purposes but shall not break 
continuous service.

 » Time spent in a District position 
that requires an educational 
license shall be counted for 
seniority purposes and shall  
not break continuous service.

 » In the event educators have  
the same date of hire, the  
date on which the position  
was offered shall prevail for 
seniority purposes.

In short, your seniority is based on your 
most recent date of hire with APS within 
the ATF bargaining unit. There is no such 
thing as seniority at individual school 
sites. Also, EA experience doesn’t count 
toward seniority within the ATF bargain-
ing unit. This is different than what APS 
recognizes towards step in salary from 
prior experience. 

To involuntarily transfer staff, APS must 
follow the language found in Article 
17.C. which states:

Negotiations
Contract negotiations with APS started 
earlier this month. We will likely con-
tinue until May, and perhaps into the 
summer. As you know salary minimums 
for teachers have been legislated 
making those negotiations pretty much 
a “done deal.” While we are grateful for 
the increases in the 3-Tiered licensure 
system, most of the money allocated 
to the district through the legislature 
is tied to mandates, making increases 
for differentials and equal raises for 
Essential & Related Services Educators 
far from a “done deal.” Once again, we 
must work to negotiate for the money 
the legislature failed to allocate.

We have fought many battles and faced 
setbacks before, but we never stop 
advocating for justice. For the past 20 
years, since the legislature’s creation of 
a tiered compensation system for teach-
ers- but not for all licensed educators- 
our union has refused to walk away 
from the negotiating table without 
securing the funds from APS needed to 
provide all licensed educators a raise 
equivalent to what is in the 3-Tiered 
teacher licensure law. 

It takes nurses, counselors, social work-
ers, SLPs, PTs, OTs, school psychologists, 
educational diagnosticians, transition 
specialists, and so many more licensed 
educators to make our schools great 
places for students to learn and grow. 
Based on the budget passed this  
year, the average teacher raise will be 
approximately 20%. As the budget 
stands, all of us are guaranteed a  
7% raise. That leaves all Essential and 
Related Services Educators 13% behind 
our teacher peers. 

We all know that schooling is made  
up of many enriching experiences  
designed for students—teaching is 
not all that teachers do in school. We 
all have many leadership roles, and we 
take on a multitude of responsibilities 
that keep our schools running smooth-
ly. Co-curricular and extra-curricular 
activities build essential relationships 
and keep our students engaged.

In February, we asked all APS educators 
to email the Senate Finance 
Committee (SFC) and ask for the 
inclusion of an additional $20 
million in discretionary funds so 
that our district would receive 
enough flexibility in their fund-
ing to afford raises for E & RSEs 
equal to those mandated for 
teachers and negotiate in good 
faith for increases in our neglect-
ed differential system. Sadly, we 
were unsuccessful. 

AFT President Randi Weingarten 
often says, “We build power 
for people through success at 
the bargaining table and at the 
ballot box.” At the table, that 
power comes from the strength 
of our team and the strength 
of our membership numbers. 
If you are an ATF member, ask 
your colleagues to join us in our 
ongoing work to ensure that all 
APS employees have the rights, 
raises and respect they deserve.

Issues+Advocacy+Organizing

C. Involuntary Transfer 
(Must Hire)

1. Consideration for involuntary 
transfer shall be solely based on the 
instructional program needs of the 
school and seniority in the District. 
Program needs being equal, District 
seniority of full-time personnel will 
control with the least senior person 
being selected for placement on 
the “must hire” list. The criteria for 
determining program needs shall 
be the following:
 » educator licensure/ 

endorsement(s);
 » affirmative action goals;
 » extracurricular and/ 

or co-curricular needs;
 » verifiable instructional program 

requirements;
 » full-time equivalency needs of 

the school.

2. Prior to the involuntary transfer-
ee(s) being selected, educators will 
be encouraged, in consultation 
with the principal, to volunteer for 
said transfer before the involuntary 
transferee(s) is/are selected. If a 
sufficient number of volunteers are 
not identified, transferees will be 
identified on the basis of program 
need and seniority in the District as 
stated in paragraph 1 above.

3. Educators on intensive evaluation 
shall not be considered for involun-
tary transfer.

4. If the reason(s) for the involuntary 
transfer becomes nonexistent 
ten (10) calendar days before the 
reporting date for educators, the 
educator shall have the right to 
return to the previous school.

5. Transferee(s) shall not be identified 
nor shall involuntary transfers be 
made prior to consultation be-
tween the principal and educator(s) 
affected. Involuntary transfers 
made after the start of the school 
year shall allow for a minimum 
of two (2) days written notice 
prior to the transfer and allow for 
a minimum of one (1) day prior to 
assuming the assignment at the 
new location.

Each school must ask for volunteers to 
transfer out before anyone is identified 
for an involuntary transfer. If no one vol-
unteers, the process above according to 
seniority and program need will control 
who is placed on the “must hire” list.

Three Recesses 
Our union fought for years to win three 
recesses for all elementary schools 
because that is what is best for students. 
It is important that your Instructional 
Council (IC) makes sure there are three 
clear recess times listed in your master 
schedule. The APS/ATF Negotiated 
Agreement is very clear on the need for 
free time for students to learn through 
play in Section J.18:

“ATF and APS recognize that recess for 
elementary students provides children 
with opportunities to engage in physi-
cal activity that helps to develop healthy 
bodies and practice life skills such as 
conflict resolution, cooperation, respect 
for rules, taking turns, sharing, using 
language to communicate and problem 
solving in real life situations. In addition, 
research shows: 

• An unmistakable link between move-
ment and thinking because perform-
ing complex movements like dancing, 
throwing a ball, or playing tag engage 
the same area of the brain, the cer-
ebellum, as those used for problem 
solving, planning, and sequencing. 

• A person’s capacity to master new 
and remember old information is 
improved by biological and chemical 
changes in the brain caused  
by exercise. 

• Brain function, attention, memory,  
social and emotional development, 
and language development all reveal 
the unmistakable advantages of 
physical exercise.

All elementary schools will schedule 
a minimum of three (3) recess times 
for children in the morning, at lunch, 
and in the afternoon no later than the 
2021-2022 school year. APS and ATF 
recommended that each elementary 
school, through the Instructional Coun-
cil, explore the benefits of scheduling 
the lunch recess time for student before, 
rather than after, they eat.”

If your IC needs help working this  
important part of the day into the  
master schedule, please reach out for 
help at act@atfunion.org.

Issues Advocacy

JOIN
US

[Academic literature] 
shows that the things that 
keep teachers in the pro-
fession, among them, are 
working conditions,” said 
Burns. “And the kind of 
factors that are important 
to teachers and working 
conditions include the sup-
port from leadership, op-
portunities for collaboration 
and decision-making within 
the school, and access to 
resources for teaching and 
learning. So creating the 
conditions, including time 
for collaboration, I think, is 
an important factor in main-
taining good teachers in 
the profession and lowering 
attrition rates.”

The Ticking Clock of Teacher Burnout  
Timothy Walker • The Atlantic • 2016

mailto:act@atfunion.org
https://learningpolicyinstitute.org/sites/default/files/product-files/Solving_Teacher_Shortage_Attract_Retain_Educators_REPORT.pdf
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Decades in the Making –  
Respect, Recruit, Retain 

As public-school educators, we’ve spent decades advocating, knocking 
doors, talking to members, emailing our elected leaders, and turning people 
out to vote in support of our public schools, organized labor, and social 
justice. We’ve helped elect leaders who value those of us who work in public 
schools and in this past legislative session, those efforts are being rewarded. 

We were proud to stand in solidarity with our education colleagues across 
the state as we embarked on this legislative session. AFT-NM, NEA-NM and 
ATF worked collaboratively to champion the work of all education workers, 
those who transport and feed our children, and those who educate and  
protect at every site. We knew the pandemic had exacerbated the short 
ages we had been experiencing. We knew that we couldn’t continue to  
hemorrhage staff in every position. We knew without respect, including  
not needing to work multiple jobs simply to survive, we had no way to  
retain and recruit educators and support staff. 

Our union campaign for the 2022 Legislative Session, The 3 Rs: Respect. 
Recruit. Retain., was a united effort. We asked legislators to sign our  
Respect, Recruit, Retain Proclamation, we developed a website, we  
sponsored billboards and created a social media campaign. Within the first 
weeks of the session key legislators were repeating our message as they 
sponsored and supported pro education bills: We must respect, recruit, and 
retain the educators our students need and deserve.

New Mexico’s Legislature must get back to basics and  
focus on the 3 Rs: Respect. Recruit. Retain.

This is the only way to honor our New Mexico public  
educators and provide our students with the education  
they deserve.

Salaries, healthcare, better staffing, and a dignified retire-
ment are only a first step, we must go further.

We are demanding a commitment that will ensure we do 
more than survive as public school employees—we want  
to thrive, and we want our students to thrive.

Educators must be shown the respect and trust we have 
earned and be allowed to teach to our students’ strengths 
and meet their areas in need of growth in innovative ways.

By investing in well prepared, well respected, and well-paid 
educational employees New Mexico will be able to compete 
nationally during a time of unprecedented shortages.

www.respectnmeducators.com

ATF Committee  
on Political EducationCOPE

It’s a Fact: Unionized  
Educators Get Raises!

Slice it any way you want, but the fact 
of the matter is that when our union 
speaks with the collective voices of over 
4,000 members, policymakers listen. 
In January, the Albuquerque Teachers 
Federation launched our 3 Rs Campaign 
together with our state union, AFT New 
Mexico. The message of our campaign 
was clear and to the point: the only way 
that this state or any other can address 
the staffing shortages in our public 
schools is for the legislature to act to 
Respect, Retain, and Recruit educators. 
The NM Legislature heard our message 
and invested in our educators. We 
would like to express our gratitude to 
them and to the Governor for provid-
ing raises in teachers’ minimum pay to 
$50/60/70K! Our union has fought for 
these pay levels for years.

This victory for teachers is an example 
of the power of our union at the polls. 
Through our Committee on Political 
Education (COPE), we work to elect 
candidates who support public  
education and workers’ rights. But  
that’s only a portion of our power. (You 
can learn more about the work of our 
COPE committee at atfunion.org/
cope.

Now, our union will sit down at the  
bargaining table with APS to negotiate 
for equitable raises for educators who 
were appropriated raises smaller than 
the increase to tier minimums, espe-
cially our Essential & Related Services 
Educators who provide therapies and 
special help to our students. We will  
advocate for increased differentials for 
all of the work completed before and 
after the bell rings, enriching our stu-
dents’ educational experiences through 
a plethora of extracurricular activities.

It is imperative that we go into our 
negotiations with a unified, collective 
voice. The same sense of solidarity 
that won significant pay increases for 
classroom teachers is the prerequisite 
for success at the bargaining table. 
Let’s face it: Our power is derived from 
membership pure and simple.

What is your vision for the future?  
What are your career aspirations? Do 
you want to work in schools where you 
have voice in school governance and 
curricular decisions, or would you rather 
just follow orders? Do you want timely 
pay increases to help you provide for 
your family, or are you satisfied with 
stagnated wages?

The overwhelming majority of licensed 
educators in this district have chosen 
to fight for the best working conditions 
we can win because they know that 
our teaching conditions are students’ 
learning conditions. They have chosen 
to work toward expanding democracy 
in our schools and educator autonomy 
in our classrooms. They took the first 
step: they joined their union. 

Which side are you on? Are you still 
debating the merits of membership? 
Or, are you ready to be a part of the 
solution to the many challenges  
facing public schools by joining  
your union today.

Annual Principal  
and Supervisor Surveys

In 2013, ATF negotiated Principal Sur-
veys as a means of providing feedback 
to administrators. These surveys become 
critical sets of data when your union 
advocates for better working conditions. 
The data is collected by ATF and is anon-
ymous. Your employee ID is used only as 
a means of verifying employment and is 
not attached to your responses.

The survey instrument (Appendix K,  
of the APS/ATF Negotiated Agreement) 
applies to building-level principals,  
assistant principals, and heads of  
departments. The survey is not just  
for classroom teachers, we want to be 
sure that our members who serve as  
diagnosticians, social workers, nurses, 
and counselors, etc., as well as in pro-
grams such as Fine Arts, are also  
able to provide meaningful feedback 
about their supervisors.

Principals play an important role in the 
climate and culture at the school site.  
Is your principal helping or hurting?

The window for completing Principal 
Surveys opens Wednesday, April 6th  
and closes Wednesday, April 20th.

All educators will receive a link in their 
email. It’s essential that we receive 
responses from all educators, including 
non-members. Please encourage your 
colleagues to share their experiences 
with us.

APS Behavior  
Management Specialists 

Gain Union Rights!
The Albuquerque Teachers Federation 
would like to welcome our newest union 
siblings! Behavior Management Spe-
cialists (BMS) who are employed by APS 
reached out to ATF early this school year 
with interest in becoming a part of ATF 
and the larger labor movement.

Behavior Management Specialists work 
in classroom settings helping sup-
port teachers who have experienced 
behavior issues with students exhibiting 
severe behavior disorders. BMS provide 
this support by teaching and modeling 
strategies to work with these students. 
About half of them work at various 
school sites across APS in two-week  
cycles, while the remainder work primar-
ily out of the Highland Autism Center 
and the Aztec Diagnostic Center. 

After organizing as a group and working 
with ATF staff a supermajority of BMS 
signed authorization/membership cards 
to gain ATF as their bargaining represen-
tative. APS formally responded recogniz-
ing ATF as the exclusive representative 
for these employees on January 4th, 
2022. We are proud to have them be a 
part of our union!

A Demand for  
New Mexico’s  
Public Schools

Organizing

https://www.respectnmeducators.com
http://atfunion.org/cope
http://atfunion.org/cope
https://atfunion.org/join/
https://atfunion.org/join/


Teachers in most American schools work in isolation, separated from other teachers, making it 
difficult to benefit from their colleagues’ expertise or to share their expertise with others about how to 
help more students learn. This way of structuring schools has often been referred to as the “egg crate” 
model: compartmentalized, lonely and not optimal for students or teachers.

While collaboration is routine in professions such as scientific research, health care, architecture 
and the performing arts, most schools are not structured so that teachers can learn from one another, 
coordinate lessons, discuss data or share ideas.

However, a growing body of research shows that when teachers work more collaboratively,  
student outcomes can improve, teachers can be more satisfied in their jobs and teacher turnover  
can decrease. A focus on advancing teaching and learning by fostering collaboration stands in  
contrast to a focus on improving and assessing teachers solely as individuals.

Teacher Collaboration In Perspective: A Guide to Research • David Schleifer, Chloe Rinehart and Tess Yanisch 
A joint project of the Spencer Foundation and Public Agenda 

www.in-perspective.org/pages
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AROUND THE NATION
Choosing Aspiration Over Anger
Excerpts from American Federation of Teachers President Randi  

Weingarten, February New York Times column.

If there is one place where you can see the herculean lift of 
real-time recovery from the effects of the pandemic, it’s in our 
nation’s public schools. Every day, teachers and school staff 
are working with students to overcome challenges, accelerate 
learning, and bounce back from disruption and anxiety. Educa-
tors and mental health professionals are providing counseling 
and other interventions to support students’ healing from 
unprecedented social and emotional trauma. Kids are adapt-
ing to new ways of doing “kid things”—school plays, sports, 
clubs, recess and just hanging out. Parents are getting back to 
work and more predictable schedules. These are all a welcome 
return to many of our old routines.

In numerous polls, the vast majority of parents praise their 
schools’ handling of health and academic concerns. Polling 
conducted for the AFT found that parents give very high 
ratings to their children’s teachers and say that their teachers 
have made an extra effort to help students during the pan-
demic. Parents are very satisfied with the job public schools are 
doing to keep children safe, support their social and emotional 
well-being, and help them achieve their potential.

So why are some operatives stirring up controversy, stoking  
divisions and miring public schools in political squabbles 
instead of supporting this healing and progress?

Make no mistake about what these extremists are doing. They 
are banning books that tell the stories of Black people, of gay 
people, of Jewish people. They are passing laws restricting 
teachers from teaching about true but troubling parts of our 
history. And they are setting up tip lines and offering boun-
ties to “report” teachers, in an attempt to censor how public 
schools talk about race, gender and what some lawmakers 
deem to be “divisive” concepts.

In this moment, more than ever in my memory, we need to find 
ways to come together to solve problems. And our children 
need to see us do just that. A new report from the Harwood 
Institute for Public Innovation describes a “civic virus” affecting 
many people throughout the country. Fear and anxiety about 
what’s happening around them lead Americans to separate 
and segregate themselves. In turn, leaders, media and social 
media exploit this polarization for their gain, creating an 
alternate reality that confuses and upsets people. People may 
respond by breaking into smaller “tribes” to protect themselves 
or gain validation, while others retreat from engaging at all.

We must address this “civic virus” as surely as we must combat 
the coronavirus, and our public schools can show us a way.  
Parents and educators are vital partners, helping students 
come back from disappointment and loss, showing up and 
listening to one another, and showing grace and gratitude. 
America is at its best when we come together.

Every moment in history, and every new day, can be viewed 
through a lens of hope or fear, aspiration or anger. We have 
seen how anger can consume, misguide and divide people.

But we know that aspiration can lead to understanding our 
differences and having empathy for one another’s fears. It 
leads to knowing that our shared hope for a better life is not a 
zero-sum game—that we all benefit from access to good jobs; 
high-quality healthcare, public schools and colleges; freedom 
from discrimination; and a voice in our democracy. I think we 
can all agree that, as individuals and as a country, our hopes 
take us further than our fears.

2022  
LEGISLATIVE HIGHLIGHTS

The Budget 
• Teacher tier minimums are funded for $50K, $60K, and $70K for levels I-III, respectively. 

• Additional compensation increases for educators (3%) in districts who participate in Extended  
Learning Time Programs or K5+. 

•  No language mandating extended learning or K5+, which keeps these decisions in local  
communities, based on educator, parent, and school board input. 

• Funding for the State Equalization Guarantee to provide a $15/hour minimum wage for K-12  
hourly employees. 

• Funding to provide a $15/hour minimum wage for higher education hourly employees. 

• Funding for a 3% salary increase beginning on April 1, 2022, for all public-school personnel,  
including transportation and higher education staff. 

• Funding for an additional 4% average salary increase for all public-school personnel in FY ’23,  
including transportation and higher education staff. 

• $10M to use as flexible pay for increases at local levels, including hard-to-staff positions and to  
combat compaction issues, which could include equalizing salary increases for ancillary staff in  
our schools. 

• $20M for an additional 1% employer-paid contribution to the educator pension fund (ERB). 

• $43M for culturally and linguistically appropriate instructional materials for eligible students,  
including dual-credit instructional materials and educational technology. 

• $10M for career technical education initiatives and equipment. 

• $15.5M to increase funding for paid residencies for incoming educators and stipends for  
student teachers. 

• $8M for increased implementation of New Mexico Community Schools. 

• $53M for the Opportunity Scholarship which seeks to provide free public higher education  
for all New Mexico students. 

• $500K for continued funding of the Grow Your Own Educators Act.

The Bills
• House Bill 13 (Sariñana, Garratt, Soules, Stewart, Lane) Expand the already successful efforts of  

New Mexico to establish and grow a paid teacher residency program for aspiring teachers who  
wish to enter the profession.

• House Bill 57 (GA Romero/Kernan) Holds transportation funding harmless through 2023 to preserve 
sufficient transportation resources.

• House Bill 73 (Garratt, Anderson, Lane) and Senate Bill 172 (Munoz) (Identical bills) Allow retirees to 
return to work after a 90-day layout period. Those who return will contribute to the ERB and will only 
be allowed to work for 36 months.

• Senate Bill 1 (Stewart, Sariñana, Correa Hemphill) Increases teacher tier minimums now funded  
at $50K, $60K, and $70K for levels I-III, respectively. Includes funding for counselors with a Level 3  
PED license.

• Senate Bill 7 (Sedillo-Lopez, Wirth, Lopez) $15-hour minimum wage for state employees including 
K-12 and Higher Ed hourly employees.

• Senate Bill 36 (Stewart, Figueroa) 1% Employer contribution to ERB by employers, not employees,  
to ensure ERB is fully funded on a shorter timeline.

• Senate Bill 41 (Stewart, Chandler) Ensuring collective bargaining for the nurses at the Sandoval 
Regional Medical Center. All workers, and especially those who have been on the front line of the 
pandemic, deserve the right to organize.

• Senate Bill 140 (Stefanics, Garratt) The Opportunity Scholarship will restore the initial promise of  
the Lottery Scholarship, enabling tuition-free college for 55,000 students across the state.

http://www.in-perspective.org/pages
http://www.in-perspective.org/pages


“Teaching in the countries we studied is viewed 
as a team sport, not an individual act of courage,” 
Darling-Hammond writes. “Teachers are not only 
expected to collaborate, but they receive time to 
do so, and they have opportunities to observe  
others’ classes, be observed, and mentor others. 
There are also typically school networks for  
professional learning where teachers and  
principals come together to share expertise.

– Here’s What the U.S. Can Learn About Teaching Quality From Top Countries • Madeline Will 
   Ed Week • April 17, 2017
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ATF Elections are here!  
Call for Candidates

This spring at-large ATF officer positions are up for  
election. Any ATF member in good standing may  
run for office, with the exception for the office of  
President, candidates must have been a member in 
good standing for a minimum of one year prior to  
running. All union members are eligible to vote for 
officers who serve two-year terms.

Positions up for election in 2022 are: President,  
Executive Vice-President, Secretary, Treasurer, and 
Membership and Involvement Vice-President. If you 
meet the qualifications and would like to run for a 
union leadership position, please submit a letter de-
claring your candidacy via Certified Mail, postmarked 
no later than April 1st, 2022, to: ATF Secretary, 530 
Jefferson St. NE, ABQ, NM, 87108. 

The election will be held from May 1-3, 2022. Voting will 
be electronic or in person at the ATF office. Balloting 
will close at 5:00 pm on May 3rd. Votes will be counted 
May 4th at 4:30.

Shout out to our ATF members for serving on the  
Election Committee: Cyndie Ives (Mountain View ES) 
Jason Krosinsky (McKinley MS), and Tracy Nichols (John 
Baker ES). For more information contact, Cindy Smith, 
ATF Staff Representative at cindy@atfunion.org.

Delegate Call:  
AFT National Convention

The American Federation of Teachers (AFT) National 
Convention will be held in Boston, Massachusetts  
July 14 -July 17, 2022. 

If you would like more details on how to represent the 
Albuquerque Teachers Federation as a delegate to our 
national convention, call the ATF Office at 262-2657. 
Delegate expenses are not covered by the local.

Spring 2022 Teacher Evaluations
The NMPED recommends the following deadlines  
for teacher evaluation components this spring:

April 22, 2022- teachers complete the End of Year  
PDP Reflection 

April 29, 2022- Evaluators complete One Formal 
Observation - Domains 2 & 3 for all Level I teachers 
*(Level II and Level III complete these observations by 
request in support of licensure renewal, advancement, 
and general support) 

May 6, 2022- evaluators complete the End of Year PDP 
Scoring/Feedback 

Note: Our advice is to make sure to look ahead to think 
about your dossier. It is in each educator’s self-interest to 
be observed if a dossier is in your near future (meaning 
within the next 3 years). The rule to level up is 3 years of 
successful evaluations at your current licensure level, but 
they do not have to be consecutive. APS does want at least 
one year to be recent.

Nominate the 2022  
ATF Fed Rep of the Year 

ATF Members, please nominate a Federation Represen-
tative for the honor of ATF Fed Rep of the Year! It can be 
your school’s Fed Rep, another excellent Rep you know, 
or your school’s entire Fed Rep Team. The ATF Execu-
tive Council will consider all nominations and make a 
final determination, to be announced May 20th, at our 
Annual Fed Rep Dinner. 

Considerations of the ATF Executive Council Selection 
Committee: 

• Attendance at Fed Rep Council Meetings 
• Recruitment of new members 
• Participation in leadership activities 
• Contract language knowledge 
• Volunteerism/activism 

*ATF Executive Council members are not eligible for Fed Rep of the Year. 

ATF members received an electronic nomination form 
in March. Members can submit nominations on our 
website (atfunion.org) through the Fed Rep of the 
Year Nomination story on our homepage, send them 
electronically to act@atfunion.org, or by sending 
the Fed Rep Nomination form back via Interschool Mail 
to Dwayne at “ATF Office” no later than April 12th, 2022.

Albuquerque Teacher Residency  
Partnership wins National Award

The Albuquerque Teacher Residency Partnership 
was nationally recognized as a distinguished teacher 
education program. The ATRP, a partnership among 
the University of New Mexico College of Education & 
Human Sciences, the Albuquerque Public Schools, and 
the Albuquerque Teachers Federation, received the Billy 
G. Dixon Distinguished Program in Teacher Education 
Award from the Association of Teacher Educators at its 
annual meeting in Chicago.

Mentors Needed 
The APS/ATF Mentor Program is looking for Level II  
or III general and special education teachers. The role 
of the mentor is to offer support and practical advice 
to beginning teachers. Math and special education 
mentors are a high needs area. 

For more information visit or contact:

The Mentor Program 
(505) 253-0335  

mentorprogram@aps.edu.

Retired but not tired?  
Get involved with the AFT NM Retirees! 
Your public education activism doesn’t have to stop  
at retirement! Join the AFT New Mexico chapter of 
Retirees and continue your activism protecting and 
preserving our public schools! Dues are just $25.00 a 
year. To join contact AFT New Mexico Retirees.

Help Someone Become a Special  
Education Teacher

Now is the time to get a special education teaching 
license through the APS/CNM/ATF Special Education 
Teacher Training (SETT) Program. The SETT program is 
designed to prepare teachers with classroom-embed-
ded training from day one. Students must already have 
a Bachelor’s degree. During their first term, they get to 
teach four days a week in an APS classroom alongside 
a lead teacher. They also attend CNM classes one day a 
week, all while receiving a teacher’s entry-level salary.

For application information, visit CNM SETT or con-
tact the SETT Lead Professor, Kelley Peters. 

The Fall 2022 Cohort is enrolling now!

Announcements

mailto:cindy@atfunion.org
http://atfunion.org
mailto:act@atfunion.org
https://www.aps.edu/human-resources/mentor-program-for-teachers
mailto:mentorprogram@aps.edu
AFTNewMexicoRetirees@gmail.com
https://www.cnm.edu/programs-of-study/programs-a-z/alternative-teacher-licensure/special-education-teacher-training-sett/special-education-teacher-training-sett
mailto:kpeters5@cnm.edu


 8 Students in the Center:  
 Anxiety and Learning 
 4:30 - 5:30PM • Free
10 Portfolio Work Session 
 4:30 - 6:00PM 
 Members $15 / Non-members $50
16 Dossier Overview 
 4:30 - 7:00PM 
 Members $10 / Non-members $65
17 Students in the Center:  
 Restorative Practices 
 4:30 - 5:30PM • Free
21-25 Spring Break
31 CPS Overview 
 4:30 - 6:30PM 
 Members $10 / Non-members $65

March

 1 Submission Deadline for ATF At-Large 
 Officer Candidacy • Certified Letter 
 must be postmarked by 5:00PM
 2 Students in the Center: 
 SEL and Restorative Practices 
 4:30 - 5:30PM • Free 
 Members $10 / Non-members $65
15-18 Vernal Holiday
21 Students in the Center: 
 Stress, Anxiety, and Depression 
 4:30 - 5:30PM • Free 
 Members $10 / Non-members $65
23 National Board Component 1 Boot Camp 
 8:30AM - 12:30PM 
 Members $75 / Non-members $100

April

 1 ATF Officer Election Opens 
 9:00AM • Vote online or in person
 2 Fed Rep Council 
 4:15 - 6:30PM
3 ATF Officer Election Closes 
 5:00PM • Vote online or in person
4 ATF Officer Election Vote Count 
 4:30PM

May

Please watch for information about whether the listed 
ATF events will be held in-person, on-line or both.*

Teachers’ job satisfaction—and therefore career  
decisions—are shaped by their connectedness to a  
team working toward a common shared purpose.

Solving the Teacher Shortage: How to Attract and Retain Excellent Educators  
A. Podolsky, T. Kini, J. Bishop, & L. Darling-Hammond • 2016 • Palo Alto, CA: Learning Policy Institute.

MonDAY - ThursDAY 
5:30–8PM

344-7531

Parent Calls Welcome Too!

Dial-A-Teacher
FRIENDLY FREE HOMEWORK HELP

Contact Us

530 Jefferson Street NE 
Albuquerque, NM 87108

(505) 262-2657
act@atfunion.org

Interschool Mail 
Attention: Ellen Bernstein  

at ATF Office
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