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The Mentorship Program 

History 

In 2001, the state enacted the Mentor Teacher law and with it defined the 
requirements for districts’ beginning teacher mentoring programs. The law (New 
Mexico Administrative Code 6.60.10.7) identifies a beginning teacher as an individual 
who holds a New Mexico Level I license and has fewer than three complete years of 
classroom teaching experience. The state’s three-tiered licensure system requires 
that Level I teachers participate in a district mentoring program before they can 
advance to Level II.  
 
Albuquerque’s Mentor Program was launched in the 2005-06 school year as a 
collaborative effort of APS, ATF, and UNM. Fifty mentors and 100 beginning teachers 
formed the freshman class. Mentors were paid $2,000 stipends. 
 
Description 
A “Framework for Action” developed by the Partnership Programs Leadership Team 
(the APS Superintendent, the College of Education Dean, and the ATF President) 
drove the work.  The framework included the following principles:   

• We agree to have a school-based mentoring program for all first-year teachers. 
• Mentoring will be determined and differentiated by need. 
• Mentor Teachers will retain their classroom practice. 
• There will be a consistent model for mentoring. 
• There will be an articulation of mentoring specific to APS and UNM, and it will 

incorporate alignment with State and Federal mandates and guidelines. 
• There will be support for principals in implementation of the mentoring 

program. 
• There will be a mentoring the mentor component. 
• There will be a research, evaluation, and tracking system to support the      

mentoring program and to document outcomes. 
• Standards will be developed for mentoring. 

People 

• 1 Mentor Program Coordinator 
• 12 Lead Mentors (4 paid by ATF) providing 9 Mentor Classes 
• 1,100 Mentor Teachers are currently approved and, in the pool, ready to be 

assigned to beginning teachers if needed. 
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• 410 Beginning Teachers received a full year of support in 2020-2021. 
• 80 Beginning Teachers received a semester of support and will receive their 

second semester this fall. 
• APS and ATF added mentoring for Essential and Related Service Educators in 

2020. 

Annual Feedback consistently indicates: 

• Lead Mentors are prepared and professional.  
• Overwhelmingly, mentors continue to find the Mentor Program, the classes, 

and the mentoring role highly effective.  
• Beginning teachers are improving and feel confident. 

Albuquerque Mentor/PAR Program Milestones  

• 2003 APS/UNM/ATF agree to create mentor program. Partnership Programs 
Leadership Team begins work.  

• 2005–06 Mentor program launched with 100 beginning teachers; 
Joint Governance Panel established to oversee mentor program.  

• 2006–07 APS and ATF agree to expand the continuum of support to include 
Peer Assistance and Review (PAR). Pilot PAR program begins with 1 client and 
1 halftime Consulting Teacher  

• 2009 UNM is no longer an active partner in the program. The program 
becomes the APS/ATF Mentor Program.  

• 2011–15 the Mentor Program becomes well established and the Joint 
Governance Panel works to build the structures for a growing PAR Program.  

Partners 

The Joint Governance Panel manages the program jointly. The panel includes: 

• APS HR, Dr. Valerie Hoose 
• ATF President, Dr. Ellen Bernstein 
• 2 principals, Glenn Wilcox (Inez ES) and Katrina Sisneros (Hayes MS), 2 

Nationally Board Certified Teachers, Sean Thomas (Social Studies, Eldorado 
HS) and Cyndie Ives (Special Education, Mountain View ES) 

• The Mentor Program Coordinator, Michelle Lemons 
• The PAR Program Coordinator, Ree Chacon (NBCT) 
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PAR (Peer Assistance and Review) Program 

The PAR Program has been in existence since 2006 and was designed to help 
improve the performance of experienced teachers who are having serious difficulties 
carrying out their professional responsibilities. This support is provided through peer 
assistance by a Consulting Teacher, who works directly with the teacher to provide 
constructive and intensive intervention. The PAR Coordinator facilitates the work of 
the four Consulting Teachers, as well as communication between all parties.  
 
The number of teachers on District Improvement Plans varies year to year, ranging 
between 51 and 92 teachers per year. This past year, the number was lower (23), due 
to the pandemic.  
 
In addition to supporting teachers who have been identified as struggling by their 
administrators, the Consulting Teachers support self-identified teachers who are 
struggling with lesson planning, teaching strategies, behavior management, and 
assessment. This past year, we supported 36 volunteers over the course of the year.  
 
For the past three years, our department has also provided an extra semester of 
support, called Third Semester support, to teachers who have completed one full 
year of mentorship and feel they would benefit from more support.  
 
Finally, the Consulting Teachers work with Beginning Teachers for the Mentor 
Program when there are special cases or no identified mentors at the school site. Last 
school year, we mentored 17 beginning teachers in the Fall, and 19 in the Spring.  
 
New Teacher Academy  
 
The New Teacher Academy (NTA) consists of three separate weeks in June, which 
focus on three essential topics of teaching: Lesson Planning, Differentiation, and 
Classroom Management and Procedures.  
 
The NTA is planned and implemented by National Board Certified Teachers (NBCTs) 
in APS whose expertise ranges from k-12, both general education and special 
education. The NTA extends beyond typical professional development, to combine 
professional development, topic-specific workshops, office hours with NBCTs, and 
planning time with an NBCT present to guide and answer questions as they arise. 
Participants are paid an hourly stipend to attend, which increases the responsibility 
and accountability for their work, and honors their professionalism.  
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Who -  The NTA is open to any Level One teacher, until the cap per week is filled. 
Teachers can register for 1, 2, or all 3 weeks. This summer, we prioritized first and 
second year teachers, whose time in the classroom will have been minimal when they 
start the 2021-22 school year.  
 
Why – The NTA was initially begun in the Summer of 2017, with between 30 and 40 
teachers attending, and a looser format. Since then, the facilitators have surveyed 
participants, researched, and continued to hone the format, to provide the most 
relevant and productive sessions possible. 
 
The last 4 Summers, between 75 and 100 new teachers have attended each week. Of 
the 112 teachers who attended the in the Summer of 2019, 109 were still teaching in 
APS in May of 2020. More than half of the teachers who responded to the survey 
reported that their participation in the New Teacher Academy impacted their 
decision to remain in APS, and 94% reported that they planned to remain with APS 
for the next school year.  
  
The most compelling evidence of the impact the NTA makes on thousands of 
students across the district comes directly from the Level 1 teachers who attend: 
 

“My first year teaching in APS was incredibly difficult & I felt that I was drowning 
the entire time. Attending the NTA last summer had an indescribable impact 
on my teaching & the experience of my students during the 2019-2020 school 
year. I came into my second year with so many concrete strategies, priorities, & 
materials that I didn't have to try to invent the wheel by myself.” 
 
“The Academy allowed me to create professional relationships with fellow 
teachers, which was a great support system.” 
 
“The NTA taught me a veritable treasure trove of invaluable skills. I left it a 
totally different teacher.” 
 
“The framework was so helpful that it shaped my professional development 
plan and impressed many people that a “new” teacher would be doing the 
things I was doing from the parents to those working in our community to 
those working at the district level.” 
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Albuquerque Teacher Residency Partnership (ATRP) 
 
Short History 
The Albuquerque Teacher Residency Partnership (ATRP) is the newest in a long line of 
partnerships for teacher preparation between the University of New Mexico College of 
Education & Human Sciences (UNM COEHS), Albuquerque Public Schools (APS), and 
the Albuquerque Teachers Federation (ATF). ATRP was created in 2017 with grant 
funding from the National Center for Teacher Residencies, and continues today with 
funding from APS, UNM, New Mexico Public Education Department, and Margaret A. 
Carghill Philanthropies. ATRP prepares Elementary and Secondary Education teachers 
to teach specifically in APS. Residents receive a $15,000 stipend to assist in paying 
tuition and cost-of-living expenses. In return ATRP Residents agree to teach in APS for 
a minimum of 2 years.   
 
ATRP, as stated in its mission, “recruits, prepares, and supports caring, committed, 
competent, and diverse teachers for students in Albuquerque Public Schools.” ATRP 
targets teachers from diverse backgrounds and focuses on recruiting potential 
teachers with bilingual language skills, and content area expertise in mathematics, 
science, and elementary education, in that order. 
 
In one year, ATRP Teacher Residents complete all licensure courses required by the State 
of New Mexico, along with a full year of clinical preparation in Title 1 ABC Community 
Schools mentored and coached by expert APS co-teachers. Residents gradually assume 
their co-teachers’ responsibilities and by Spring Break, each Teacher Resident assumes 
their co-teacher’s full teaching responsibilities, preparing them to be teachers-of-record 
in the fall. 
 
Data Over Time 

• Cohort Numbers:  
o Cohort I: 16 (Entering Year 3 of teaching at APS) 
o Cohort II: 12 (Entering Year 2 of teaching at APS) 
o Cohort III: 16 (Entering their first year of teaching at APS). 10 earned TESOL 

certificates. 
o Cohort IV: 25 (Will begin teaching in APS in Fall 2022). 53% identify as a person-

of-color. 
 

• 2019-2021: APS has hired 44 ATRP Residents as classroom teachers who persist as 
teachers today. 
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• Principal Satisfaction: 100% of Cohort III Principals rated the performance of their Teacher 
Residents and the Co-Teachers in their schools as “Excellent.” 
 

• Co-Teachers Observation Scores: Average Score of Expert Teachers : 3.219 (4= 
Innovating; 3= Applying) 
 

• Co-Teacher Satisfaction: 100% of Co-Teachers in Cohort III are Satisfied or Extremely 
Satisfied with ATRP regarding organization, communication, and implementation of 
ATRP. 
 

• ATRP Teacher Resident Satisfaction: 100% of Residents Agree or Strongly Agree with 
the strengths of the ATRP Program, the mentoring they received, and their 
improvement of skills over time.  

   
Lead Partners in ATRP 

• Albuquerque Public Schools:  Valerie Hoose, Louise Sanchez, Stan Keith, 
Lindsay Wilwol 

• Albuquerque Teachers Federation: Ellen Bernstein, President 
• University of New Mexico College of Education & Human Sciences: Marjori Krebs, 

Cheryl Torrez 
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Special Education Teacher Training (SETT) Program  
 

Background: There is a chronic, and now acute, special education teacher shortage in 
APS.  Exacerbating the problem is that many teachers coming to the profession 
through alternative licensure have been under prepared to assume full responsibility 
as a classroom teacher.  Often these teachers are teaching on waivers before full course 
work has been completed and lack critical student teaching experience.  Placing 
alternative licensure teachers in classrooms without adequate support creates higher 
incidences of teachers quitting and students being grossly underserved.  By creating 
an intentional, sheltered training framework with high quality mentoring and student 
teaching/co-teaching support, special education teachers entering the profession 
through alternative licensure are more likely to thrive in their new careers. 
 
The SETT program goal:   To form a partnership between ATF, APS and CNM to 
create a comprehensive, well-supported Alternative Licensure Program (Level 1A) to 
attract and retain high quality special education teachers in APS.   
 
Program Benefits and Requirements for Teacher Candidate applicants: 

• Fully Paid Tuition 
• Employment with full teacher salary & benefits 
• Co-teach with an experienced Lead Teacher for one semester 
• Earn a teaching license in 15 months by completing coursework at CNM 
• Earn a TESOL Endorsement 
• Coursework aligned to teaching practice 
• Commit to working for APS for 3 years 

Four SETT Teacher Candidate Cohorts to date 
The SETT Program officially started with the first Cohort 1 in Fall, 2019.  

• Cohort 1  SY 2019-2020 14 Teacher Candidates  
• Cohort 2 January 2020    19 Teacher Candidates  
• Cohort 3  2020-2021 SY 19 Teacher Candidates  
• Cohort 4  2021-2022 SY  14 Teacher Candidates  

Total of 66 Teacher Candidates (52 currently employed as full-time special education 
teachers in APS classrooms) 
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Lead Teacher Pool: 45 APS Level 2 or 3 Master Teachers have formally applied and 
been accepted to the SETT Lead Teacher pool to host/co-teach with SETT Teacher 
Candidates.  These Lead Teachers work in a variety of special education programs 
are available for co-teaching matches.  Monthly professional development meetings 
are required for the Lead Teachers to support their work with the Teacher 
Candidates. 
 
General information: Teacher Candidates complete coursework (2 summers and 2 
semesters). After the first semester of co-teaching, they are placed in their own 
classrooms.  They complete the Supervised Field Experience Practicum under the 
supervision of a cooperating teacher from CNM.  TESOL coursework is completed 
during the second summer.  Teacher Candidates are assigned an APS Mentor for one 
year as well as a SEALIP (Special Education Alternative Licensure Induction Program) 
Resource Teacher for 1 ½ years for support with APS Special Education processes. 
 
Program Lead Partners:  

• Todd Torgerson, Chief of Human Resources and Legal Support 
Services Albuquerque Public Schools  

• Valerie Hoose, Ed.D., Manager, Certified Staffing, Human Resources 
Albuquerque Public Schools 

• Claudia Gutierrez, Executive Director of Student Achievement Albuquerque 
Public Schools Special Education Dept. 

• Ellen Bernstein, Ed.D., President, Albuquerque Teachers Federation 
• Kelley Peters, Ph.D., BCBA, Full-time Faculty, Education, Central New Mexico 

Community College 
• Angela Poppe, MSA, Interim Director of Education & Human Services 

Programs, Central New Mexico Community College 
• Mary Mercier, SETT Program Coordinator, Albuquerque Public Schools 
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Potential APS/ATF/UNM COEHS  
Undergraduate Bilingual Residency Program 

 
Each year, New Mexican schools struggle to recruit and hire enough teachers who 
can adequately meet the needs of English Learners (ELs). Additionally, colleges and 
universities find it difficult to attract potential teachers who speak a second language 
and who complete endorsements in bilingual education. In the Martinez/Yazzie case, 
the state court identified numerous ways in which New Mexico’s educator workforce 
fell short of what is needed for a sufficient education for historically low-performing 
students. For example, the court found that the state’s low teacher pay was an 
impediment to recruiting and retaining teachers in schools with historically 
marginalized populations (and especially teachers who are bilingual or certified to 
teach English learners) and that the state’s high rates of teacher turnover had a 
negative effect on student outcomes. 
 
The UNM College of Education and Human Sciences (COEHS) is hoping to develop 
an undergraduate residency APS/ATF/UNM COEHS partnership program that 
focuses on recruiting traditional undergraduate and Educational Assistants (EAs) who 
will become licensed elementary teachers with endorsements in bilingual education. 
 
Potential Goals 
• Grow bilingual teacher preparation programs by providing incentives for bilingual 

speakers to become bilingual teachers – such as tuition support and cost of living 
stipends. 
 

• Attract, prepare and retain undergraduate UNM students in bilingual education 
and Educational Assistants in bilingual classrooms where they already work. 
 

• Reduce vacancies of endorsed bilingual teachers 
– In New Mexico about 10% of teacher vacancies are in bilingual education. 
– APS has over 12,000 ELs/year and about 100 Bilingual teacher vacancies 

throughout a typical year in its 67 programs. 
– Focus on recruiting students who previously attained an APS Bilingual Seal 

in High School. 
 

• Model the potential bilingual residency program after UNM’s Teacher Education 
Collaborative in Language Diversity and Arts Integration (TECLA) program where, 
currently, undergraduate Elementary Education Teacher Candidates (TCs) practice 
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teaching in bilingual/TESOL classrooms and Educational Assistants (EAs) practice 
teaching in their own bilingual classrooms, where they are employed.  
 
At present, the UNM COEHS TECLA students practice teaching in an interdisciplinary 
program for preservice teachers who are interested in teaching bilingual students 
and English Learners (ELs) in bilingual K-8 classrooms. TECLA students currently take 
teaching methods courses that focus on culturally and linguistically responsive 
teaching in bilingual schools such as La Mesa Elementary and East San Jose 
Elementary, where they use arts integration and multimodal interdisciplinary 
approaches that include performance, arts, community engagement, and technology 
as they learn to teach with InTASC Standards, 21st Century Learning and Innovation 
Skills, and Information, Media and Technology Skills. 
 
TECLA teacher candidates also seek Bilingual/TESOL minors and/or endorsements to 
teach in dual-language schools. These two areas of specialization are ranked as “high 
needs areas” and are also called for in the 2018 Yazzie/Martinez Education ruling to 
address the state’s severe shortage of teachers with specializations to work with 
diverse students.  
 
Why a Residency Program?  
Based on survey and focus group data from teachers in Northern New Mexico, a 
study on residencies found that local community teachers can provide a range of 
benefits to strengthen a school community as they live in the communities in which 
they teach, and they stay in the profession at higher rates than non-local teachers, 
earn bilingual/TESOL certifications at higher rates than non-local teachers, and they 
feel more prepared to teach children who are bilingual.  
 
Partners 

• APS: Todd Torgerson, Valerie Hoose, Jessica Villalobos 
• UNM COE: Leila Flores Duenas, Sylvia Celedón-Pattichis, Cheryl Torrez, 

Marjorie Krebs, Carlos LópezLeiva, and Jay Parkes (Associate Dean for 
Undergraduate and Graduate Education) 

• ATF: Ellen Bernstein 

 
 


